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Ch. 9: “Classroom Management: Prevention”


Although I have been impatient to learn what to do when students misbehave, I was glad to learn first what Chapter 9 has to say about classroom management.  Whereas discipline deals with unacceptable behavior after it happens, management seeks to prevent that misbehavior in the first place.  This chapter addresses both prerequisites to effective management and planning strategies that help promote a well-run class.


The prerequisites to effective management include classroom climate, teacher characteristics, expectations, and effective instructions.  I really liked the description on page 260 of a good classroom climate.  The students feel safe and know what to expect because routines have been consistently established; the teacher expects a high standard of behavior and performance, which the students are able to deliver because they have been patiently taught how; and a good balance of freedom and rules helps students develop self-discipline and responsibility.  I think this description is worthy of posting on the classroom wall in some form as a visible reminder and inspiration.  

Also worthy of posting (on the inside cover of the roll book, perhaps) is the list of teacher characteristics: caring, firmness, democracy, modeling and enthusiasm, and high expectations.  The only one that gave me pause was “democracy.”  After all, I am the authority figure in the classroom, right?  I remember a number of teachers rejecting calls by the students to vote out grades or change some other aspect of the class: “This is not a democracy!”  The book, however, refers largely to giving the students leadership opportunities and input into classroom rules in order to promote a sense of ownership and belonging.  

I think the individual teacher needs to take care just how he or she interprets “democracy” in the classroom.  I had to struggle with this recently when I coached a small teenaged girls’ chorus for a church convention.  Because this event had nothing to do with school and the girls did it on a volunteer basis, I took a very laissez-faire approach: whatever the girls wanted to do was fine with me, and I did not want to push them any harder than they seemed to wish.  This backfired with one of the girls, who has a very controlling personality and very little respect for authority.  She is gifted in several respects, which just reinforces her self-perception of competence and contributes to her conviction that she knows more than everyone else in the world.  In the beginning, I allowed her (and the other girls, but they didn’t take me up on it) as much input as she wanted into the process.  Since this convention had to do with developing leadership qualities, I felt this would be productive.  Instead, I think it actually made her see me as a pushover.  At some point I decided to pull in the reins and assert my status as the leader.  It worked (mostly), but it was very difficult to do.  I still think it was right to listen to their ideas and take them into consideration, but in retrospect, once they asked me to be their coach, I should have been more firm from the beginning.  

Another thing I found very challenging was the brand of positive motivation on page 263.  I find myself using a negative tone way too often with my own son: “You’d better behave when we go into the store,” “Do not take that tone with me,” and so forth.  I would like to study more about how to speak positively.  Can anyone share their experience with this issue?

The “Management and Instruction” section was very helpful for me.  The instructional factors that contribute to classroom order are organization, use of time, focus, feedback, and review and closure.  The book provides a lot of good tips on how to implement these good practices.  Perhaps the most important thing I learned in this section is how important it is to plan out and organize transitions.  One of the biggest problems I faced when I coached a drama group was making sure everyone was in the right place at the right time with all the needed materials.  We lost a lot of valuable rehearsal time because we were waiting on kids to show up, or the other coaches and I were trying to get on the same page, or any number of other factors.  In the future, I’ll need to take the lesson from the book – be prepared, and plan ahead – and make sure that we’ve worked things out beforehand.  Likewise, in my high school English class, I will need to make sure I’ve got everything organized and lined up so that we can make the best use of our time.  I liked the example on page 258: Cheryl took roll as the students did a warm-up exercise, so that there was no dead-time as she performed administrative duties.  Another example of good preparation is having papers ready to hand back in an organized fashion.  If there is a seating chart, I could have them ready to hand back in rows so that each student just takes the one on top and passes the rest back.

The lesson focus is another thing I need to work on.  When my old high school English teacher looked over one of my lesson plans recently, his very first question was, “What will you use for visuals?”  This ties into preparation, as well.  I’ve got to plan ahead enough so that I have time to come up with and prepare effective visuals, or focus materials.  My students would get pretty bored just watching me write on the overhead all day.  I’d like to use as many different focus materials as possible: charts, books, pictures, videos, Power Point presentations, and so forth.  

The section on praise on page 267 was very enlightening.  In general, praise is too infrequent and is unequally lavished on the higher achievers.  I know there have been times in my own education where I felt a little praise would have been nice.  On the rare occasion the teacher bothered to hand it out, it seemed almost like water to a man in the desert: “Whew, so I *am* on the right track!  I got something right!”  On the other hand, too much or undeserved praise defeats the purpose – it’s no longer worth anything if, well, it isn’t worth anything.  Back to my girls’ chorus, I think the girls worked harder and respected me more when I measured out a little praise for the things they did right.

This post is already long, but I want to get to the other main section, “Planning for Effective Management.”  The developmental considerations on page 271 were extremely helpful for me.  Stages 3 and 4 are the most relevant for my age group since I will be certified to teach grades 8 – 12.  According to these developmental stages, I can generally expect my 8th and 9th graders to need a firm hand, and my 10th – 12th graders will be more capable of stable, adult behavior.  Obviously there will be exceptions; however, to the extent that there are exceptions among my older students, I should be able to apply the developmental considerations of the next younger group.  I say this because a lot of kids these days seem to mature slowly due to lack of incentive at home and a culture that often promotes selfish, childish behavior.  Understanding these general developmental stages should help me implement the correct management and disciplinary procedures in my classroom.

Also very helpful were the “beginning of the school year” tips on page 273.  As I stated earlier, I learned the hard way with my girls’ chorus how difficult it is to start easy and try to pull in the reins earlier.  One of the teachers I interviewed this week said exactly the same thing.  It’s very important to establish firm rules and procedures from the very beginning and enforce them consistently until students are used to the routine.

Overall, this is a chapter I will want to refer back to many times.  I will also want to study other resources and talk to experienced teachers to get more ideas for managing my classroom effectively.  I want to have that well-oiled classroom, both for my own peace of mind and so that my students can spend their time learning productively.

