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SESSION 5 READER RESPONSE

Ch. 5: “The Affective, Psychomotor, and Cognitive Domains”
Introduction

If Chapters 3 and 4 made me optimistic about formulating my own goals, objectives, and lesson plans, then Chapter 5 made me feel utterly incompetent.  It isn’t as if I was previously unfamiliar with the affective, psychomotor, and cognitive domains; however, going through the online exercises showed me just how hard it can be to write a balanced set of objectives.  It is easy enough to write a long list of objectives that correlate to the TEKS standards.  Distributing those objectives not only between the three domains but also each domain’s various levels is another matter.  Whoever said being a good teacher would be easy?

The Affective Domain

Our textbook’s authors say, “The affective domain is probably the most pervasive in terms of implicit inclusion in the curriculum” (p. 117).  I can think of many ways this is true: attempts to motivate the students and make the material relevant; enforcing rules and procedures; teaching students how to work in groups; the ways in which teachers model behaviors, attitudes, and ways of interacting; and so forth.  To some extent, I think affective objectives should remain implicit because, as the text says, lecturing very rarely has a positive effect on people.  I’d like to see what opinions and experiences my colleagues can share on this issue.

I particularly liked what the authors had to say about creativity: “all students are creative thinkers.  Learning environments that encourage creativity must be provided in which children feel safe to express their ideas and voice their opinions.  Teachers can promote creativity in their classrooms by using the affective domain to encourage and support student fluency, originality, flexibility, and elaboration” (p. 119).  I think this is a vital aspect of our students’ development.  That is why I plan to spend a lot of time with my students on pre-writing (invention), particularly at the beginning of the year.  For students to truly connect with literature and get the most out of it, they need to feel free to participate in class discussions and write creatively.  A creative flow of ideas, however, can be hindered by lack of practice, fear of ridicule, fear of being wrong, fear of being politically incorrect, and many other things.  Brainstorming as a class can really help students overcome these difficulties.  In that process, the teacher can help students learn to respect one another’s ideas and create an environment where students truly feel free to share their thought processes out loud, even the half-formed and tentative ideas.  Some students may still hesitate to speak in class, but even they can learn enough from the experience to open up their individual voices on paper.  Once the spigot is turned on full blast, students are free to be creative and think about problems from many different angles.  I think this helps students be better analytical and critical thinkers in all areas of their lives, not just English class.

I think the levels of development I will focus on the most in my classroom are “receiving,” “responding,” and “valuing.”  My experience with teenagers is that they are mostly self-centered – not necessarily selfISH in all cases, but they simply haven’t developed much of an ability to see things from another’s point of view.  My students will absolutely have to develop the ability to receive, respond to, and value their classmates’ opinions and the opinions of writers we study.  This is not to say they must adopt a morally relativistic point of view that says, “There is no right and wrong, except what is right ‘for you.’”  They must, however, be willing to hear someone out and give their ideas a chance.  My philosophy and logic teacher in undergrad once told us that when we studied other people’s philosophical writings, we should take the attitude that the writer knows more and has more experience than we ourselves do.  We should give the writer every benefit of the doubt and refrain from judging quickly.  It took me a long time to really understand what this meant, but I have begun to see how I sometimes react hastily to points of view very different from my own.  If I shut someone out as soon as I disagree with what he said (or what I THINK he said), I will miss or misunderstand his argument.  If I hear him out, however, and give myself time to think about what he says, I can usually find some common ground or even identify places where our arguments are different on the face, but very similar underneath.  Even when I disagree with someone, I can usually find some intent (misguided as I may think it is) that is, at least, honorable and well-meaning.

The Psychomotor Domain

At first blush, the psychomotor domain seems to have little or nothing to do with English class.  When you realize that body language (and everything that goes with it) is included in this domain, however, it becomes clear that the psychomotor domain is in fact very important in the language arts.  Regarding body language, or “nondiscursive communication,” the book says, “At this level each learner develops a style of moving that communicates feelings about the learner’s affective self to the perceptive observer.  Accurately interpreting communicative movement behaviors of a learner heightens an educator’s perceptions of the learner’s feelings, needs, and interest, thereby enabling the educator to make more meaningful selections of learning strategies for that particular learner” (p. 126).  My ability to read body language will obviously be a factor in my teaching, but I can also formulate goals for my students in this domain.  After all, body language and other nonverbal communication figures in presentations, how a student presents his ideas in class and group discussion, how well he can get along with other students, how well he can get along with teachers and administrators, and so on.  His ability to read body language assists with the “getting along” factors and also will affect his understanding of characters in movies and other visual media.  Being able to visualize written texts, including descriptions of character body language, will help him to better understand and become immersed in the story world.  Taking all these things into consideration, I think the psychomotor domain, although not as important as the other two for my class, is nevertheless important and deserves well-thought-out goals and objectives.

The Cognitive Domain

I have spent a lot of time talking about the affective and psychomotor domains because I think they have been undervalued in traditional ways of thinking about education.  The cognitive domain is obviously important and has been granted a lot of discussion time.  However, I will say that this section taught me how important it is to include objectives and activities on each of the different levels of the cognitive domain.  This is something that I have really neglected when I’ve written objectives and lesson plans.  It’s also, for me, the hardest part of planning.  As I wrote in the introduction, this session’s exercises were very difficult for me.  The fact that they required me, an English major, to write objectives about “mammals” and “presidents” didn’t help, either.  My creativity breaks down in these areas.  :)  Nonetheless, they really impressed on me how important it is not to neglect the knowledge and comprehension levels in my eagerness to promote analytical, critical and evaluative thinking.  It is true that the higher skills will help students become lifelong (and better) learners, but they must also have a foundation of knowledge that will help them become culturally literate and that will give them something TO analyze, criticize, and evaluate.  I learned this the hard way when I began taking graduate English classes.  Class discussions often involved concepts I hadn’t learned yet, and I had a hard time contributing when I didn’t understand deconstruction and Foucault and any number of other things.  This sometimes spurred me to look things up on my own, but during the discussion itself, I felt lost and ineffective.  I will have to keep in mind that there will be things my own students will not understand, and they will probably not look it up on their own or tell me they don’t understand.  I will need to find ways of discovering these blind spots and helping students fill in the needed knowledge.

Conclusion

As difficult as this chapter was for me, I was very glad to have it.  I will probably return to it many times and seek out other resources to help me learn to write a balanced set of goals and objectives.  I think that doing so will give my students a more rounded education and make it easier for them to learn.

