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Ch. 3: “Formulating Goals and Objectives”
I found this chapter incredibly helpful, and I’m sure I’ll refer back to it many times after I start teaching.

I know this is basic, but the explanation of the three levels of goals on page 63 really helped me.  It helped clarify in my mind how the lesson plan goals should work toward the unit goals, which work toward the yearly goals.  In some ways I hadn’t really considered that each lesson plan should do this.  I feel I am beginning to have a much better appreciation for how important it is to work out my goals and objectives in advance before jumping into a lesson.  This will also help me keep my daily lessons manageable so that I don’t end up going off on tangents in my desire to share “everything” with my students.

I also really appreciated how the book set out more than one way of writing objectives.  By presenting each and describing its pros and cons, the book helps us to understand what goes into writing good objectives.  I can also see where it would be useful to use the different types for different purposes.  I will probably use the “goals objectives” since they are the most thorough.

Exercises 3.1 – 3.4 were actually a lot of fun, and they helped me understand the individual components of a good goals objective.  Exercises 3.5 – 3.6 were much harder.  I had to go back and rethink the questions and reread the chapter a few times before I could get a handle on them.  Boy, my brain was tired when I finished!  But I feel prepared now to write good objectives.  I think the most important thing I learned is that the objectives should specify *observable* performance.  Knowing this will help me decide on the best activities and assessments and determine whether students are meeting goals or not.


After reading this chapter, I can see where I have run into problems in the past as a tutor and as a trainer (I've helped train a couple of entry-level legal assistants.)  I tend to want to share EVERYTHING I know about something.  I know that doesn't work, but sometimes it's hard for me not to do that.  I can also see why things went right when they did - it's because I stuck to a narrow plan for the session.  Tutoring sessions always went much better if I first decided on a few things to work on with the student, rather than trying to address everything in the paper.  For example, with an ESL student I might see, among many other errors, a systematic problem with subject-verb agreement and a systematic problem using articles.  If I stuck with those two things, we had a good session.  If I tried to address EVERY mistake, we'd be there all day.  


I can also see where some of my prior teachers ran into problems.  I had a German teacher once who hardly taught us any German but instead preferred to talk a lot about German opera and some of his other interests that didn't have the slightest connection to our class.  He would have really benefitted from this course - I doubt we met more than a handful of objectives that semester!

I think that, for me, this is the most important chapter so far.  Chapter 1 and Chapter 2 expanded on things I’ve already been aware of and done, but Chapter 3 has changed the way I think about how I’ll prepare lesson plans.  

