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SESSION 7 FIELD EXPERIENCE AND REPORT

UNIT TITLE:


The American Revolution: Purpose and Philosophy

GRADE LEVEL:


11th grade pre-AP English

TIME FRAME FOR TEACHING:


75 minutes (block schedule)

GOAL:


Students will compare their own preconceptions about the purposes and philosophy of the American Revolution with writings from that period.

OBJECTIVES:


My objectives
11th grade pre-AP English students:

1.
when given a series of questions about the purposes and philosophy of the American Revolution and formation of the American government, will record their own preconceptions and opinions so that after consulting other sources, they may compare their own ideas to what people of that time period wrote;

2.
when split into groups, each of which must consider one source, will answer the series of questions based on information in the text;

3.
will compare their own answers to answers gleaned from other sources so that they may gain a deeper insight into the American Revolution and American ideals;

4.
will record all answers in a graphic organizer so that each main idea is represented and available for use on the homework assignment;

5.
will synthesize all answers to each question in a summary; and

6.
will write a reflection report summarizing their findings and responding personally to each question in terms of what they learned and what ideas arose as a result of this inquiry exercise.

TEKS §110.44 – English III

(a)(1) . . . English III students read extensively in multiple genres from American literature and other world literature.  Periods from American literature may include the pre-colonial period, colonial and revolutionary periods. . . . Students interpret the possible influences of the historical context on a literary work.

(a)(5)  To meet Texas Education Code, §28.002(h), which states, “. . . each school district shall foster the continuation of the tradition of teaching United States and Texas history and the free enterprise system in regular subject matter and in reading courses and in the adoption of textbooks,” students will be provided oral and written narratives as well as other informational texts that can help them to become thoughtful, active citizens who appreciate the basic democratic values of our state and nation.

(b)(7)  Reading/comprehension.  The student comprehends selections using a variety of strategies.  The student is expected to:

(A) establish and adjust purpose for reading such as to find out, to understand, to interpret, to enjoy, and to solve problems;

(B) draw upon his/her own background to provide connection to texts;

(F) produce summaries of texts by identifying main ideas and their supporting details;

(G) draw inferences such as conclusions, generalizations, and predictions and support them with text evidence and experience

(b)(8)  Reading/variety of texts.  The student reads extensively and intensively for different purposes and in varied sources, including American literature.  The student is expected to:

(A) read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing;

(B) read in varied sources such as diaries, journals, textbooks, maps, newspapers, letters, speeches, memoranda, electronic texts, and other media;

(C) read American and other world literature, including classic and contemporary works

(D) interpret the possible influences of the historical context on literary works.

(b)(9)  Reading/culture.  The student reads widely, including American literature, in increase knowledge of his/her own culture, the culture of others, and the common elements across cultures.  The student is expected to:

(A) recognize distinctive and shared characteristics of cultures through reading; and

(B) compare text events with his/her own and other readers’ experiences.

(b)(14)  Listening/speaking/critical listening.  The student listens attentively for a variety of purposes.  The student is expected to:

(A) demonstrate proficiency in each aspect of the listening process such as focusing attention, interpreting, and responding;

(E) use effective listening to provide appropriate feedback in a variety of situations such as conversations and discussions and informative, persuasive, or artistic presentations.

(b)(15)  Listening/speaking/purposes. The student speaks clearly and effectively for a variety of purposes.  The student is expected to:

(A) use the conventions of oral language effectively;

(B) use informal, standard, and technical language effectively to meet the needs of purpose, audience, occasion, and task;

(C) communicate effectively in conversations and group discussions while problem solving and planning;

(D) use effective verbal and nonverbal strategies in presenting oral messages;

(E) ask clear questions for a variety of purposes and respond appropriately to the questions of others; and

(F) make relevant contributions in conversations and discussions.

RESOURCES:


Student copies of The American Tradition in Literature, 9th ed.

Inquiry chart on chalkboard (see end of lesson plan)

Handouts of the inquiry chart for students to fill in

Handouts describing the homework assignment

INQUIRY LESSON:


* See inquiry chart at the end of the lesson plan for details.  When students enter class, I will already have the inquiry chart drawn on the chalkboard.  I will also pass out photocopies of the chart for their use during class.  The “problem” for this inquiry lesson is, “What was the purpose of the American Revolution, and what were the general precepts of this emerging nation?”  To start, I will ask the students to consider the questions across the top of the chart.  As a class, we will fill in the first blank row according to what they know or think they know about the questions.  These will act as the students’ hypotheses.  The students will then split up into small groups.  For the “data gathering” phase, each group shall consider one of the following sources from the textbook:

1. “Common Sense” by Thomas Paine

2. “The Declaration of Independence” by Thomas Jefferson

3. “What Is an American?” by St. Jean De Crevecoeur

4. “The American Democrat” by James Fenimore Cooper

Each group shall answer the questions based on their assigned text – NOT based on their opinion of that text.  These answers should be as concise as possible: they must fit inside the chart squares.  Abbreviations and incomplete sentences are okay.  Each piece of information should be accompanied by a page number, and the students should be able to back up their answers according to the text.  When approximately 30 minutes remain in class, we will stop.  One person from each group shall share the group’s answers with the rest of the class.  I will record the answers on the board, and the students will record the answers on their own copies of the chart.  I will then assign homework, as set out below.

ASSESSMENT:


The in-class activities will be assessed based on participation and group cooperation according to my rules for group work.  This part of the assessment will be worth 5% of the student’s grade for the project.  The student’s grasp of the material will be assessed based on the homework.  The homework assignment, which is detailed below, is worth 95% of the project grade.  

An “A” paper shall be relatively free of grammatical and mechanical errors and shall address all requirements of the assignment thoroughly.  

A “B” paper shall be at least 2 ½ pages long; may contain a number of grammatical and mechanical errors; shall address all requirements of the assignment, but may be a little unclear in places and covers some or all topics in little depth; and has a relatively short personal reflection.  

A “C” paper shall be at least 2 pages long; contains numerous grammatical and mechanical errors; leaves out one component of the assignment entirely and covers some or all the remaining topics in little depth; may be difficult to follow; and has a relatively short personal reflection.  

A “D” paper shall be 1 ½ pages long; grammatical and mechanical errors interfere with understanding; leaves out two components of the assignment entirely and covers some or all the remaining topics in little depth; may be very difficult to follow; and has a very short personal reflection.  

An “F” paper is one page or less; contains serious grammatical and mechanical errors that interfere with understanding; leaves out more than two components of the assignment entirely; and has a very short or nonexistent personal reflection.

HOMEWORK:


Each student will take home his or her completed inquiry chart and write a reflection report.  They will have one week to complete this assignment and turn it in to me.  The reflection report must contain the following:

1.  An explanation of the “problem” and a description of the process we undertook as a class and in groups to gather opinions and information.  This should be described as if to a person who did not know any of the details of the project.

2.  A list of the questions we addressed.

3.  A summary of the hypotheses (from the “What I know or what I think I know” section).

4.  A summary of the information gleaned from the various sources.

5.  A personal reflection which includes what the student learned from this experience and no less than three different thoughts that occur to the student regarding the topic.  The student should respond to the ideas raised by their fellow students and by the texts they studied.  The reflection might include changed or modified opinions, reinforced ideas, disagreements with peers or texts, and applications to modern America.

The report must be at least 3 pages long.  At least 2/3 of a page must be devoted to the personal reflection.  I will consider grammar, mechanics, organization, clarity, and, of course, content, in grading.

FIELD REPORT

I taught this lesson to my mother, whom I can always count on to be bright enough for advanced work.  (After all, she’s the one who taught me!)  I began by explaining the project and the unit it would fit into.  She played “class” and brainstormed for the first part of the activity.  I allowed her to brainstorm without my interference for the most part; however, I did ask prompting and probing questions from time to time when she seemed stuck.  We then played “group” together.  We chose one of the texts neither of us had read in a long time (“The American Democrat” by James Fenimore Cooper) and worked together to answer the assigned questions.  To conclude, we discussed how, in a classroom situation, the groups would pool what they learned and draw up a brief summary.  We also discussed the homework and what kinds of changes might benefit the lesson.

This lesson is entirely appropriate for my classroom if for no other reason but that it fulfills TEKS standard (a)(5) for 11th grade English students.  Personally, I feel it is important for students to examine and deconstruct their preconceptions and consider them in light of what other people have said and written.  My students will be free to disagree with me and with others; however, I want them to understand why they disagree and be able to defend their points of view.  After all, as Socrates said, “the unexamined life is not worth living.”  My mother agreed wholeheartedly that this lesson was appropriate.  In fact, she had a lot to say about just how desperately our kids need to learn this kind of stuff.  I will definitely use this lesson idea in my classroom.

The sequence worked very well.  I believe it is best to have this exercise at the beginning of a unit on the American Revolution because I want to let my students list their preconceptions before I have a chance to change their minds.  I think this will help the students go back, at the end of the unit, and see how much their thoughts have changed (if at all).

My objectives are aligned with the TEKS standards, so I believe they are appropriate for my students in terms of state standards.  In particular, they are appropriate for my AP class because they require the students to engage in a lot of higher-order thinking.  I believe these objectives are sufficiently challenging but doable in the time period allowed.  The objectives, as well as the lesson plan as a whole, serve to advance the unit as a whole and provide some building blocks for later lessons in this unit.

My procedures and assessments are well-calculated to advance my objectives and assess student achievement of goals.  The procedures in general were very effective in the practice session, and I believe they will be successful as well in the classroom.  The one thing I would change is to spread this lesson over two class periods.  I would like to do the introduction and whole-class brainstorming on the first day.  At the end of the first class period, I would assign groups and instruct each group to read their assigned text for homework.  Half of the second class period would be devoted to group work, and the other half would be for the summary, further discussion, and explanation of the homework.

The environment was very conducive to learning.  In fact, the classroom will probably be less ideal because there will be noise from the various groups discussing their texts.  In this I will probably follow the advice I received from Mrs. Heisig, a high school English teacher I recently interviewed: use the “ruler” rule for group work.  An individual’s voice should be no louder than what is necessary for a person one foot away to hear.

As much as this lesson lines up with my personal interests, I was actually surprised by how much my mother and I enjoyed it.  I think it is well-written and will be very productive in the classroom.  I think my students will appreciate the activity and will learn, not only what they think and what others think about this issue, but also something about the nature of preconceptions and how they can read to enlarge their horizons.
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