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SESSION 5 FIELD EXPERIENCE AND REPORT

For this assignment I analyzed a test I obtained from StandardDeviants.com, a website that offers quizzes, tests, and other review material in many school subjects.  I realize this is not the best source.  I had originally requested a test from a high school English teacher; however, despite many assurances that it was on its way, I never received it.  The test I analyzed, the “Shakespeare: Origins and Style Self-Test,” may be found at http://standarddeviants.com/pls/brain/cerebellum.show_downloadable_test

?p_subject_id=23.

This test consists of 20 multiple-choice, 8 fill-in-the blank, and 2 short answer questions.  There are 3 “bonus” questions in a section titled, “Special Bonus Questions for Really Smart People.”  The answers are provided at the end, since this is intended as a self-test, but I treated it as a test given to a high school class at the end of a unit on Shakespeare.

The multiple-choice questions are straightforward, cognitive domain, knowledge-level questions.  Many of the questions, unfortunately, would be very easy to guess because one or more “silly” answer choices are given.  For example, question 13 reads, “In poetry, what it ‘meter’?”  Answer choice D is, “a person who eats meat.”  I can appreciate the humor of this answer, but I don’t really think it belongs in a serious test.  As I said, this is a self-test on the internet and it would be easy to dismiss the whole test as unrealistic.  The problem is, I remember many tests that looked just like it when I was in high school (and even college!).  Questions which a reasonably alert student could guess, even if he or she didn’t actually know the answer, do not measure knowledge at all and are useless as an assessment tool.  There are some questions in this section which have four good, plausible-sounding answers; if I were to rewrite this test, I would keep those items and rework the too-easy questions to match.

Like the multiple-choice section, the fill-in-the-blank section is on the knowledge level of the cognitive domain.  These questions all require simple recall of previously-learned information.  I like these better than the multiple-choice questions, though, because the student does not get a list of choices but must instead pull the answer from his own brain.  I believe this is a better measure of how well students have learned the material.

The short answer questions call on the student to make value judgments.  Although the second question does not specifically ask the student to justify his answer, I believe it is implied, since otherwise the answer would be a simple “yes” or “no.”  The first question does specifically ask for the student’s reasoning.  As a result, I would classify these questions as evaluative.  They require a much more sophisticated thought process than the previous two sections, and there can be many different “right” answers.

The bonus questions are a bit mixed.  Questions 1 and 3 are really just knowledge-level: the student either remembers the information or doesn’t.  Question 2, however, could conceivably be answered with a long essay.  If the teacher had specifically covered this information in class, one might see it as another knowledge-level question, or possibly comprehension if the student restates character motivations in his own way.  On the other hand, this could be an analytical question in which the student tries to consider character motivations and justify his or her opinion based on events in the text.

I liked a lot of the questions on this test, but there are a fair few I would throw out, as I described above.  There are also noticeable gaps in the question types: the author of the test includes many knowledge-level questions, a couple of possible analytic questions, and a couple of evaluative questions.  A couple of questions could be seen as comprehension-level, if the student does not simply regurgitate what he learned in class but instead explains the information in his own way and from his own point of view.  There are, however, no application-level or synthesis-level questions.  The most obvious way to include application questions would be to provide the student with one or more poems to scan.  Synthesis might be more appropriate for non-test activities (homework and group projects), but the teacher might require each student to compose one line of poetry in iambic pentameter, for example.  Including more of these higher-order questions would provide a better measure of students’ understanding of the material.

