Overview

Extremely Loud and Incredibly Close by Jonathon Safran Foer 

This lesson plan is intended for 10th graders, regular English classroom. I think this book would be wonderful for teaching because it employs many different ways of structuring and narrating text. Foer uses pictures to tell his story, different ways of constructing dialogue, letters, blank pages, pages with just one sentence, pages of numbers, pages of letters tightly squeezed together, etc… A book such as this can provide many outlets for teachers to teach in a way that is interesting and rewarding. This book is very readable, and I can say with confidence every student will enjoy it. 

It is because Foer uses so many different elements to write this book that it becomes fun to try to incorporate performance into the lesson plans. For example, Oskar’s grandmother writes in a style that is almost prose like—generally short and rhythmic sentences. Foer also experiments with ways people communicate, i.e. the silence of the Grandfather, and the verbosity of Oskar and how these two meet each other midway when they become friends. 

I am looking forward to having the opportunity to really teach this book in the future. In the future I might just divide the book into three sections: 1) Oskar’s story, 2) Grandmother’s, 3) Grandfather’s, and divide the class into thirds, each reading a corresponding section. They will have to complete a webquest similar to the one I made for Othello, and work it out on their own instead of in class. Of course there will be outside group collaboration, as well as being free to contact me with questions. 
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Day 1: September 11, 2001: An Overview
WHAT’S ON FOR TODAY AND WHY

Today we’re going to discuss September 11, 2001 and its impact on America. The conversation will focus on the traumatic effects it has had on people by looking at personal narratives. In addition to these narratives, we will also look at news articles and video clips. Class discussion is based on the previous homework assignment. 
I was starting my senior year in September 2001 and I can remember that day with extreme clarity. I feel as though September 11th has become something everyone recognizes—either on a personal level or political. For the purpose of the Unit Plan, I would like to focus on the direct personal effects of 9/11 on a family. Extremely Loud and Incredibly Close is an extremely personal account of a boy’s experience with unexpected lost as a result of 9/11. 
We will also read The Names by Billy Collins. It is in the way we read the poem that students will have a better understanding of the impact of 9/11. 
WHAT TO DO

1-  Take out your last homework assignment: 

Previous Homework:
Link 1: Please write a reaction to the video clips you viewed. Explain what you see and how you felt watching it. Did you watch it with or without sound? Does it make a difference? Link 2: Choose one story that you were drawn to and discuss why (Print out a copy) Link 3: Please take time to look through a few subsections and write a journal entry on what you find. Take some time to go to the digital photo archives and see pictures of what happened. 

Is there a difference in reading articles? Watching clips? Looking through pictures? 

These are the following links: 

1) http://www.twin-towers.net/tt_video.htm
(video clips of twin towers)

2a) http://www.911da.org/stories/
AND 
2b) http://www.nytimes.com/pages/national/portraits/index.html?adxnnl=1&adxnnlx=1133953551-n9jdt4WqA5ZHYUTja7gHdw
(has many different resources, this link will direct students to a page where people are allowed to submit their reflections on 9/11)

3) http://en.wikipedia.org/wiki/September_11,_2001_attacks#Victims_and_damage
(an encyclopedic resource, it has a disclaimer due to the debatable contents of its page, worth browsing through, many many different links) 

Class discussion will be based on this homework assignment. It will be a whole class discussion with seats arranged in a circle. Students will share what they found: thoughts, feelings, etc… 
2- Hand out the poem—The Names by Billy Collins, and ask students to read it once on their own. Highlight each name you come across.

3- We will read the poem in unison. The rules are as follow:

For every name read, a student will sit down (we will start from the first seat, and move our way up and down the rows)

When the student sits down, everyone will snap their fingers in unison and wait for a moment of silence. 

By the time we get to the end, the effect will be very dramatic when there is only a small isolated group left to snap, and left standing.

4- We will talk about how students felt about this reading.

Homework

· Read pages 1-34 in Extremely Loud and Incredibly Close and mark off passages that you liked/disliked. Be prepared to discuss. 

http://www.washingtonpost.com/wp-dyn/nation/specials/attacked/sept11/
(this is just to give students an idea of what kind of news were printed at this time; the links do not work, but the titles of the articles says enough)

Assignment: 
· Write your own news article on September 11th based on these titles as well as any background information you already have from yesterday’s homework. You may do outside research, but that is not necessary. Consider the effect you want your article to have. Keep in mind who your audience and what your purpose is when writing this article. How do you feel about September 11th? How are you going to make this come across in your article? 
HOW DID IT GO?

Today’s discussion is meant to help students familiarize themselves with the whole concept of September 11th. It is about open dialogue and communication. It is both personal and public in the sense that students should share their opinions and feelings on this ‘public’ event. I hope that my students feel open and comfortable, and will use this as an opportunity to see if any student is more personally affected when discussing 9/11.  
The Names 

by Billy Collins, Poet Laureate
06 September 2002, New York

Yesterday, I lay awake in the palm of the night. 
A soft rain stole in, unhelped by any breeze, 
And when I saw the silver glaze on the windows, 
I started with A, with Ackerman, as it happened, 
Then Baxter and Calabro, 
Davis and Eberling, names falling into place 
As droplets fell through the dark. 
Names printed on the ceiling of the night. 
Names slipping around a watery bend. 
Twenty-six willows on the banks of a stream. 
In the morning, I walked out barefoot 
Among thousands of flowers 
Heavy with dew like the eyes of tears, 
And each had a name -- 
Fiori inscribed on a yellow petal 
Then Gonzalez and Han, Ishikawa and Jenkins. 
Names written in the air 
And stitched into the cloth of the day. 
A name under a photograph taped to a mailbox. 
Monogram on a torn shirt, 
I see you spelled out on storefront windows 
And on the bright unfurled awnings of this city. 
I say the syllables as I turn a corner -- 
Kelly and Lee, 
Medina, Nardella, and O'Connor. 
When I peer into the woods, 
I see a thick tangle where letters are hidden 
As in a puzzle concocted for children. 
Parker and Quigley in the twigs of an ash, 
Rizzo, Schubert, Torres, and Upton, 
Secrets in the boughs of an ancient maple. 
Names written in the pale sky. 
Names rising in the updraft amid buildings. 
Names silent in stone 
Or cried out behind a door. 
Names blown over the earth and out to sea. 
In the evening -- weakening light, the last swallows. 
A boy on a lake lifts his oars. 
A woman by a window puts a match to a candle,
And the names are outlined on the rose clouds -- 
Vanacore and Wallace, 
(let X stand, if it can, for the ones unfound) 
Then Young and Ziminsky, the final jolt of Z. 
Names etched on the head of a pin. 
One name spanning a bridge, another undergoing a tunnel. 
A blue name needled into the skin. 
Names of citizens, workers, mothers and fathers, 
The bright-eyed daughter, the quick son. 
Alphabet of names in a green field. 
Names in the small tracks of birds. 
Names lifted from a hat 
Or balanced on the tip of the tongue. 
Names wheeled into the dim warehouse of memory. 
So many names, there is barely room on the walls of the heart.
Day 2: Getting to know Oskar
WHAT’S ON FOR TODAY AND WHY

Today we will go over the articles students wrote to see if they grasped the atmosphere of the time period. Students should be able to comprehend and relate to some of the emotions that may be flowing through individuals at this point, whether it is sorrow, anger, or hope, etc… Extremely Loud and Incredibly Close discusses the universal theme of love and lost, therefore it might be unnecessary to read it in a historical context, but I think it will lend itself a richer reading if we do have more background information. 

As readers of this book, to be able to get a full appreciation for it, we have to be able to understand Oskar. In the first thirty pages of ELIC, we are exposed to the quirks of Oskar even if we don’t quite understand where his behaviors and ideas stem from. Today we will explore and try to understand what makes Oskar tick. We will also take a closer look at one of the ways in which Foer composes dialogue. 
WHAT TO DO

1- First we will go over the homework assignment. In a whole class discussion we will talk about what they wrote and why? Did the students write a particularly emotional article? Something sweet? A tearjerker? Something hard? Edgy? Angry? Why? Is this an accurate reflection of how they would feel?
2- We will go over the text in a whole class discussion/ Socratic circle:

The following are some questions we can take a look at:

· What do we know about Oskar and why? – Students will be asked to point to the passage that corresponds to their opinion

· Students will be asked to volunteer a passage they like and explain why.

· Passages/Quotes I would like to go over are: “It is a message to me!” (news article, page 10). Why does Oskar think his father left him this clue? How does Oskar know it’s meant for him? Is he right? Why/not?
· “Being with him [Oskar’s Dad] made my brain quiet I didn’t have to invent a thing.” – page 12—so why does Oskar invent so much? (refer to 1st page) 

· What kind of relationship does Oskar have with his father? How do we know? – After answering this, we will read the passages on page 12-14—a conversation between Oskar & Dad. We will need a voice for Oskar, his father, and Oskar’s consciousness. 
· In many parts of the book, Foer chooses to arrange dialogue in these paragraph forms—it is not a convention that students are used to. We can read this paragraph as a model for the rest of the book, as well as explore an important memory Oskar has of his Dad. 
· Discussion on Style: Why does Foer do this? What does it do for our understanding of the text, as readers, when dialogue is written in this form? (versus: and then Oskar’s father said…, and then Oskar replied with shock…., etc…?)

· Any other interesting stylistic differences

· What do you think happens after page 15?  “I looked at the caller ID and saw that it was him.”

3- Students will be divided into groups of four and asked to write a small news clip on one of the bigger questions asked. It can be directly related to the text, or 9/11 itself. One student will have to present from the group and try to imitate to the best of their abilities, the style of a newsperson.

Prompts: 

· You are an anchorperson about to go on air in five minutes—the breaking news: Oskar’s latest invention! Address what it is and why he made it, and what does it do! 
· ‘’ ‘’ ‘’ – the breaking news: What does Oskar do when he sees his Dad on his caller ID (page 15). Why? Why is this breaking news? 

· ‘’ ‘’ ‘’ – breaking news: twin towers were struck. What do you say? This is very general, so try to focus it as much as you can (it’s flexible).

· ‘’ ‘’ ‘’ – breaking news!: Oskar’s Dad leaves him a message! What does it say?

· ‘’ ‘’ ‘’ – breaking news!: [Your own prompt]

Homework

It is the following page. I will make Xeroxes and had them out. 
HOW DID IT GO?

Did the students participate in class discussion? Were they able to relate ‘real’ events and emotions to the text? How well were they able to analyze Oskar’s character? How well were students able to complete the final assignment as a news anchor? Were students able to relate yesterday’s lesson to today’s? Were students able to appreciate the different conventions Foer uses in his writing and what effects it had on the reader?
Day 2 Homework
· Read pages 35-74: Make a note that on pages 14, 69—so far—are the voicemails Oskar’s father leaves// pages 11, 40, 51 has letters on them—

· take a closer look at these pages and note anything you found interesting, significant 

· Answer the following questions and be sure to pose your own:

What is Oskar’s relationship with his Mom like?

What do we know about his Dad’s coffin?

What does Oskar find?

What inventions does Oskar come up with?

How do you feel about the quote “Every time I left our apartment to go searching for the lock, I became a little lighter, because I was getting closer to Dad. But I also became a little heavier, because I was getting father from Mom” (52). 

· Pictures:

· On pages 53-67 are pictures, pick one and write a short story about it (fictional, non-fictional, related or not related to ELIC). 

· Consider the following questions when looking at the pictures:

· Who took these pictures? Why?

· Why is it incorporated in the text?

· What does it do to have these pictures in-between pages of text?

· What are these pictures about?

· Are they just there? Or do they have more significance?

· What is the value of these photos?

· Don’t forget our conversation in class today on different styles of writing. First figure out what you want to say, and then decide How you want to say it. (Example: the difference between a news article on Oskar’s new invention, versus the endless ‘what ifs’ Oskar creates on his own?—this is from class discussion)

· Based on all you have seen, what do you think the picture is about?  What does it mean or communicate?  What words would you use to describe it?  What effect do you think the photographer wanted the photograph to have on the viewer? Is there anything in the photograph that works against its dominant effect or meaning?

Day 3: Why all the Pictures?
WHAT’S ON FOR TODAY AND WHY

Today we will go over students’ short stories on the pictures. Since photography is such a large part of this book, we will go over photo literacy and tie it tightly into the text itself. Students will refer to yesterday’s homework regarding photography. 
We will do a close reading of ELIC through writing and dramatic acting. The idea of this assignment is similar to a film treatment, but runs in a more detailed vein.  
WHAT TO DO
These will be discussed as a whole class: 
1- What exactly do you make of these pictures? Perhaps they are pictures of Oskar’s life and ‘Stuff that Happened to Him’… or things he just found neat? What’s the point of taking these pictures? – is there is a point? 
2- There are pictures that pop up elsewhere in the text. Why and in what context? What are these pictures doing? Are they effective, or do you look over them?

3- Look over a passage you like and see if it relates to any of the pictures.

4- Look over the pictures, and run a parallel with the text. 

5- Could these pictures be showing ambiguity? Look at the picture on page 64, what do you see? Flip to page 13 and see what Oskar says. // (Can also refer to the flip book pictures in the back… is it person falling out of a building? Or flying into it?)

6- 
What is happening in page 53? (Students should find it relates to pages 38-40)

(Modeling next assignment)

7-
As a class, we will rewrite this scene (pg 53/ 38-40) into a short story but with A LOT of description and direction—there will be some artistic freedom, but the writings have to be steeped in the text. Think of this as a detailed description of a scene in a movie. Consider things such as music, lighting, props, movement, etc… For example, referring to page 53:


Oskar looks up at the overwhelming wall—overburdened and heavy with its display of keys. Oskar nervously fidgets with the one key in his hand, and hesitates. Finally Oskar boldly grabs the attention of the key-guy Walt and exchange high-fives… 

8- The story should be brief, but descriptive. One student will read the story slowly and with feeling, and the other students will act it out as exaggerated as possible; taking cues from the passage/ narrator.
In groups of 3-4 students
9-
Students will choose another picture and/or scene and do the same:
Write a detailed short story about what is happening. Who do we see? What are they doing? Do we see a small number of people? Large? What is the mood? How is the weather? Who is speaking to whom? What other questions can you ask?—Share these with the other groups. If students do not want to use a picture from the text that we have seen so far, then they can make their own, and follow through with the same steps. (If they choose to do this, it will cross over a little to storyboarding)
*I want to be able to ‘see!’ what is going on. I want to be able to feel! it. And I want you to explain to me why you see it this way. 
10-
Presentations
Homework

(Handout—next page)
I will divide the class into six groups (4-5 per group). They will be allowed to exchange information (phone number, screen name, etc…)  I will briefly explain the idea behind tableaux vivants: used to pinpoint key lines, actions, and feelings, ultimately recreating a scene.

HOW DID IT GO?

Were students able to tie traditional texts with visual texts? Do they see how a carefully taken photograph can tell a story as words can? Do they see how a photograph can serve as an inspiration for story telling? How creative were students? 
Day 3 Homework
· Read pages 75-107

· Contact your group mate via the contact information you received and agreed on in class (phone numbers, screen names, etc…). Try to document your conversation regarding the assignment. Thought process, etc…

· Assignment:

· Have a discussion with your group mates (find a way to document it) on which scenes you found pivotal to the development of the story. Keep in mind that tomorrow you will eventually have to be actors, arranging yourselves as tableaus is a good way to hone those skills. Divide the roles each person will play. Each actor will represent a point, a scene with their bodies, as well as a simple spoken line. After each actor goes, s/he will freeze and allow another group mate to ‘flow, then freeze.’  

·  Be ready to present tomorrow.

Day 4: I can SEE!—‘What’s going on?’!!/ Flow ‘n’ Freeze
WHAT’S ON FOR TODAY AND WHY

Today’s activities are piggybacking off of yesterday. We are going to use living pictures to recreate scenes from ELIC. These scenes will be chosen by the students and represent key points in the text they have read so far. Students will present their mini-group homework assignment, and then we will take what we have done in these living pictures, and transfer them to storyboards. This is meant to be a carefully chosen selection of scenes that would be pivotal in telling the story. It will serve as a visual outline before it would be filmed—if it were to be filmed. In doing this activity, students will learn to take words from the text and apply visual literacy. 

WHAT TO DO
Part I
1- Get into yesterday’s groups

2- Based on yesterday’s discussion from homework, as a group, choose a scene that you feel is important, or you like, etc… (students should already be aware of this)
a. Pick a specific scene and we will make storyboards

Example: one of Oskar’s first trips to find the mysterious Mr.Black (Refer to 86-107).
3- Present your living picture to the group. Freeze on a count of three. 

a. Explain why you chose this scene and what you are showing us

Part II

4- Using the same scene, break this scene down into eight pivotal moments. After organizing it into 8 parts, draw and organize these scenes into 8 frames (pictures). You may choose to write one line of text to summarize each picture. This is called a storyboard. A storyboard is used as a visual outline by film producers before a film is actually filmed as a way of organizing and saving money—this means that these relatively simple pictures should be able to tell the whole story, or give readers a really  good idea of where this is going. 
5- Present to the class

Homework

Read pages 108-141 and come up with two questions. They cannot be yes/ no questions, but should provoke meaningful conversation.
HOW DID IT GO?

Students will be assessed on how well they work in a group. Did they have a good idea of how to approach the task? Does the student have a good understanding of visual literacy? How well did the student portray the scene selected? 
Day 5: “But it’s A Nothing Place”: Nothing Comes out of Nothing
WHAT’S ON FOR TODAY AND WHY

So far we’ve read what Oskar has to say, his grandmother, and now in pages 108-141—his grandfather. In this section, he covers a lot of his history and a bit of the present time. We will se how the past answers the present. Today we will take all the information we have gathered and write a film treatment. After we write this film treatment we will ‘film’ it. Students should feel relatively comfortable because we have done something similar two classes ago (Day 3). I wanted to use film treatment for this section because I think this section on Something/ Nothing can be a little confusing in what it means to the text; therefore, by assigning students a film treatment, it will ask them to do a closer reading to better understand how to explain this scene holistically. 
A film treatment is a short prose piece that tells the story of the film. It is not overly detailed, but should contain enough information that will pique a potential investor’s attention. Treatments are written for the sake of the film getting produced, and is normally the first step in the production process. Treatments tend to concentrate on the plot, but they also incorporate ideas or feelings that give information to the situation and characters. Treatment should be written in a series of short paragraphs separated into different scenes or a sequence of events.
WHAT TO DO

1- First we will have a whole class/ Socratic set up—discussion on the text, focusing on pages 108-141

a. Who is this letter to?

b. Why is the father missing in action?

c. What function do the rules they make up serve? Why? How?

d. Explain: “But a friction began to arise between Nothing and Something, in the morning the Nothing vase cast a Something shadow, like the memory of someone you’ve lost, what can you say about that, at night the Nothing light from the guest room spilled under the Nothing door and stained the Something hallway, there’s nothing to say” (110). 

How does this quote relate to the large themes of the novel?

e. Student’s questions. 

2- Students will be asked to make themselves comfortable. I will then count them off into groups where they will work on a film treatment for this scene. They will try to capture the relationship between the grandfather and grandmother. Students should be aware, but I will make a note to tell them to take into account background sounds, such as music, lighting, movement, special effects, etc…

3- While students are working, I will mark off areas around students as ‘Something’ or ‘Nothing,’ purposely dividing the groups, students from their possessions, etc… 

4- When the time is up, I will call on the first group to present. Students in the ‘Nothing’ spaces cannot move into the ‘Something’ space. Students will have to make a presentation anyway. Students may not reach into the ‘Nothing’ space for a pen if they need one, and they can no longer collaborate with their ‘Nothing’ partners. 

a. How to present a Film Treatment: One student will read the film treatment, and the other group members will try their best to mime the actions and instructions in the treatment. The rest of the class should be takings notes on how it differs from their own.

b. Since this assignment involved ‘Something’ and ‘Nothing’ spaces, students will be asked to reflect on how it felt to have half of their group missing midway in completing their assignment. 

Given your insight on these two spaces, why would anyone opt for it? 

It is alright if presentations are a little chaotic. It demonstrates the relationship between grandfather/mother even better—with so many rules governing behaviors and other rules, it just becomes overwhelming.
5- Students will read their film treatments and make note how they are different from each others. 

Homework

Read pages 142-173
Letters are very important in terms of communication (or lack of) in this novel. Write a letter from Oskar’s perspective to his mother. What have you wanted to say to her? You can choose the point in time you write this letter (For example: after the exchange page 171, or before). 
HOW DID IT GO?

The film treatment presentation will not come out perfectly because of the nature of this class, but were students showing the right signs? Did the students participate and contribute to class discussion? Were students able to gain insight and do closer readings of the text after writing a film treatment? Did they pose questions such as mood, atmosphere, setting, music, etc…? Are they thinking like a film maker?

Day 6: Where is the Love? ♥

WHAT’S ON FOR TODAY AND WHY

It might sound contrived to say the world is an imperfect place, but this is what we are centering today’s lesson on. Oskar’s world has been turned upside down due to 9/11, and in an attempt to regain control over his life, he creates. 

Another important structural element running throughout this story is letter writing. In the different letters we have come across, what do they accomplish? Why have it? If it is to communicate, who receives the letter? Do they a get response? Basically, what function do these letters serve?
WHAT TO DO

1- 
On a blank sheet of paper, write the heading: ‘A Letter to Myself’

Proceed to write a letter to yourself about a problem in the world today. You do not have to include your name on the sheet. It will not be collected. It could be something you read in the newspaper on your way to class, or it could be something personal in your life that has been on your mind 

2- 
Pass the letter over to your right, twice. 

3- 
Once the class is settled, I will divide the class into groups of three
4-
Once in your group, read the three letters to each other and choose one letter that you
 would like to answer as a group
5- 
Once you make the selection, figure out the problem you are addressing.

As a group, come up with an invention that will help solve this problem. Draw a picture of what is looks like, as well as a description of what exactly it does and how it works. As a group, decide how you will advertise it. A motto might be catchy. Later on, you will pitch this creation to the class—who will decide as whole which they liked best. 

6- One person from each group will present their invention. Explain why it is so great, the context, and why it’s worth having. 
7- Whole Class:

We will turn to the text and look for different inventions Oskar comes up with:

Examples: the moving building (to avoid elevators), super long limos, a birdseed shirt, etc…

Why does Oskar invent?
Who does he invent for?

Is it good for Oskar to invent? 

· Healing process, exerting control over his life, protect the people he loves, etc…

Homework:

Read pages 174-207

Write a response: What is happiness for Oskar? 

HOW DID IT GO?

How inventive were the students? Do they understand the role of imagination when one is dealing with grief? How did students work in a group? 

Day 7: Non-Verbal Communication
WHAT’S ON FOR TODAY AND WHY

Communication is extremely important to this book. For the next two days we will look at how some of the characters communicate, focusing on non-verbal communication. There are pages and pages of text without dialogue, yet a lot is being said and exchanged from one person to another – it can be through movement, gestures and touch, or through the memory of a conversation. 

Today is the first part of a two day lesson plan on non-verbal communication focusing on language and words. We will take the words out of the text and create a comic book depicting Oskar’s grandmother’s state of mind (pages 224-233). Comic books are similar in idea to a storyboard, except that there can be more text/dialogue, and have more options for a more complicated layout.  

I am choosing a comic book over a storyboard because it has more flexibility for dialogue. This will serve well as preparation for future lessons (9 + 10) when students will have to write their own script based on the text. After writing the scripts, students will have to act/ present the script. 

It is through a close reading of the words in context that students will know how to move their bodies, focusing on gestures and facial expressions. (119-125, 130-141, 177-180)
WHAT TO DO

1- I will break students into groups of three and hand out several sheets of blank, un-lined paper
2- Students will be directed to read/ review pages 224-233 in their text

Make sure to take notes on what you feel is an important moment!

Do a thorough reading of these pages, I know it can be confusing as Grandmother skips around from memory to memory. 

Keep in mind, we are using pictures to represent the state of mind of these characters
3- Students will be advised to sketch out an out-line first

4- Elements to make a note of:

· Word Balloons for dialogue and text is a convention of comic books

· How will you show a change in time, thought? 

· How will you divide the frames? Into even squares? 

· How will you show what a character is thinking without writing it in words (i.e. Grandmother is thinking about the past after Grandfather comes back. Maybe she is sitting in the guest room, and a fuzzy bubble will show her still sitting in the guest room watching t.v. when the first twin tower was struck)

· Will you use lettered sound effects, such as ‘Bam!’

· How will you show dialogue? How much will you use?

· Be considerate with your layout—Is it readable?
5- Students will be given handouts (attached) to see the different kinds of layout available, and also to realize that it is a flexible forum (note amount of dialogue, layout, etc..)

6- Students will show their comic book to the class

Homework

Read pages 208-233
Finish the comic book with your group.

HOW DID IT GO?
Artistic ability is not the goal here, if students can adapt the text to a different forum while remaining true to the essence of ELIC, then they are successful. A lot will have to do with how well they function in group work and collaboration to make quick, thoughtful choices given the time constraints. 
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Day 8: Non-Verbal Communication Continued

WHAT’S ON FOR TODAY AND WHY

Today students will be acting without speaking words (pages 119-125, 130-141, 177-180). It is a continuation of Day 7’s Non-Verbal Communication lesson plan. Students will do close readings of the text to come to a conclusion about the nature of the characters and events, and then act out these characters and events without speaking. It is also to get into the head of Oskar’s grandfather.  

Students do not have to act out every single moment, but read the text carefully and take notes on what you feel is important. Read everything in context of the whole book to help develop your silent actor’s character
WHAT TO DO

1- Turn to your neighbor and conduct a 5 minute conversation WITHOUT SPEAKING! Or WRITING! Use solely your facial expression, hand gestures, etc…, you can’t even laugh out loud

2- Now you may speak to each other and go over whether you guys were really on the same page with what you were saying

3- Whole class discussion: Students share what they observed

4- Students will be divided into groups of 3 and instructed to read and take notes on the following pages: 119-125, 130-141, 177-180.

5- Decide who is going to act as what and write up a script of actions! Meaning there is no dialogue.
6- Presentations
Homework

1. Read pages 234-261

2. Make a detailed timeline of Oskar’s travels from the first Black to the moment he plans to dig his dad’s coffin up.
3. Write up an evaluation of your group members performance (constructive criticism!)

HOW DID IT GO?

It is a continuation of yesterday’s lesson, so students will be working in the same group. Are they functioning better as a unit? Do they break up the work in a fair manner? How well were students able to adapt the text to into an action script in the time given? 
Day 9: Heavy Boots but Beautiful and True
WHAT’S ON FOR TODAY AND WHY

Today we will talk about heavy boots and what it means to Oskar. Who else has heavy boots? How does each person cope to get lighter boots? In reading this text, we slowly see Oskar move from heavy boots to what is beautiful and true. We will explore that in class discussion today. 
We will then read the Sixth Borough (pages 217-223) and discuss what it means to Oskar. 
WHAT TO DO
1. Whole Class Discussion: 

Look at your timeline and pick out passages where Oskar has heavy boots

2. At what point does Oskar start to change?

3. Let’s go over pages 170-173

Two students will read for Mom and Oskar, they will also be at the center of the room. First they will do one reading, the second time they will use props and act out the scene. The rest of the class will serve as directors of this scene. It’s a heartbreaking, dramatic scene that tells us a lot about Oskar’s mom. 


Questions to consider while directing: 

What do we learn about Oskar’s mom from this scene? Why does Oskar say what he says?

4. Is Oskar the only one with Heavy Boots in this scene?

5. Name when Oskar’s grandparents have heavy boots. What do they do? Do they want happiness as Oskar’s mom wants? And Oskar denies?

6. We will then turn our attention to pages 217-223: The Sixth Borough
What is the appeal of the Sixth Borough to Oskar? Oskar has been all over NYC, but the Sixth borough is the one place he cannot get to—is that significant? 

Since today’s class is based on class discussion, to get everyone talking, we’re going to play Tag Talk. The first student who speaks will tag the next speaker (that person does not necessarily have to volunteer). Everyone will get a turn to speak.  

Homework

1- We’re almost there: Read 262-305 
2- Sketch a map to show Oskar’s movement. Where does he go? Who does he meet?

3- Mark down a passage you particularly enjoyed

HOW DID IT GO?
Today’s class is structured around student’s analysis. I picked out two passages in the story that I found incredibly touching, one that gives Oskar heavy boots, and the other would be ‘Beautiful and True.’ I’d like the discussion to get around to talking about the dreamer in Oskar and how that keeps him going. Were students able to draw parallels between the grieving process that Oskar goes to his grandparents? 
Day 10: Scripted
WHAT’S ON FOR TODAY AND WHY

This is part of a two day lesson plan based on yesterday’s homework. Students will be introduced to the concept of promptbooks and will eventually make one on their own. Students will be given the freedom to select a moment from the timeline or map, and find any text in the ELIC that corresponds with this moment. In making a prompt book, students will have to consider things such as blocking, costumes, setting, how a line is to be delivered, and any other detail that goes into putting on a production.

Before students can create a promptbook though, students will have to have a script. The first part will be devoted to students transferring text to script. Students will have to consider how they will condense the words of the text while staying true to the novel. What will they cut out? What is worth keeping? All the other lessons have been small building blocks for students to write their own script.   

WHAT TO DO

1- Students will be divided into groups of four

2- Students will take out their homework and explain which scene they liked

3- As a group they will decide the best scene to work with 
4- Students will now create their own written narrative of the scene
First things First:

5- Write down the dialogue first

Consider the setting, props, etc.. after

6- Add in emotions Example [said angrily]  and other directions in […]
7- Add in action. If you have a large block with absolutely no dialogue, consider what you do when you are sitting ‘still’—what kind of movement is there? What facial expression do you have when you are upset? Happy? 

Homework

Read 306- End

Work on script with group mates

HOW DID IT GO?

I wanted students to do a careful reading of the text and from this careful reading pull out elements to translate these moments into dialogue. If students could successfully change the text they chose into a script form, it will be successful. Did students stay true to the text? Effectively adapt the text into actions? 

Day 11: Scripted & Performed
WHAT’S ON FOR TODAY AND WHY

Today is a continuation of yesterday. Students will be given to finish up the script and actually start practice runs of performance to consider factors such as blocking.
WHAT TO DO
1- Students will be asked to arrange themselves in the same group and to take out their new scripts. 
2- Students will be given time to finish up the scripts before asked to run some practice readings
3- When students do the practice readings, they should consider blocking, and movement. Students may also wish to reconsider how the lines are delivered, in what tone, in what mood

Homework
Prepare for presentations

It will be assessed based on the following:

· Concentration and Focus: Students ‘tightness’ of performance. As an individual/group, is your performance focused and concentrated? Are you able to maintain character without the appearance of strained effort? Can you interact easily with your surrounding actors?

· Groupwork: Are you open to constructive criticism provided by your team?

· Blocking and Movement: As a group, did you clearly consider all aspects of blocking and movement in writing this script? Do you use a variety (but relevant) of gestures? Does your movement complement your character? Does your movement embody the character’s?

* Attached
HOW DID IT GO?
Were students able to stay true to the characters in these two lesson plans? In terms of character? In terms of movement and gesturing? Did the students use lines from the text to make decisions on what to do, which route to take? 
	
	1
	2
	3
	4
	Score

	Concentration and Focus
	Appears distracted; often out of character
	Makes attempts to remain in character, but voice and movement are easily disrupted
	Remains focused and concentrated, thus maintaining character, however, does not focus on other interactions with surrounding actors
	Remains focused and concentrated, thus maintaining character while also focusing on interactions with surrounding actors
	

	Ability to Take Direction
	Does not take direction constructively
	Sometimes accepts direction constructively
	Often accepts ‘ ‘ ‘
	Always takes direction constructively and recognizes direction as a helpful vehicle toward improvement
	

	Movement
	Mechanical and repetitious; lacks variety
	Begins to use a variety of gestures and body stances, but motivation for the movement is unclear
	Uses a variety of gestures and body stances with some sense of character motivation and development
	Uses variety of gestures and body stances with a strong sense of character motivation and development
	

	Interactions with Other Actors
	Seems to ignore other actors who are sharing a space
	Seems aware of other actors, but often appears to be engaging in monologues
	Attempts to engage other actors but appears forced
	Interacts with other actors naturally and realistically 
	


*Adapted from IFC Unit 2: Lesson 2

Day 12: Performances

WHAT’S ON FOR TODAY AND WHY

Student’s will be giving their performances today. They will be assessed by their classmates based on the assessment chart provided yesterday. 
WHAT TO DO

1- The first group will be called to go while the rest of the class will take notes:

I will hand out the rubric
Homework
Remaining groups should go over their scripts

Day 13: Performances

WHAT’S ON FOR TODAY AND WHY

Student’s will be giving their performances today. They will be assessed by their classmates based on the assessment chart provided yesterday. 

WHAT TO DO

2- The first group will be called to go while the rest of the class will take notes:

I will hand out the rubric

HOW DID IT GO?
(Rubric)
In addition to the rubric, I want to see students having fun, which I think they will because it’s interactive and definitely more interesting than a read and respond Unit Plan.

Homework:

· Listen to this clip on NPR and make a few notes. What is the mood of this clip?

http://www.npr.org/programs/atc/features/2002/sonicmemorial/index.html
(20 minutes)
· Go to www.houghtonmifflinbooks.com and search up Extremely Loud and Incredibly Close (http://www.houghtonmifflinbooks.com/readers_guides/foer_extremely.shtml) to watch a clip of Jonathon Safran Foer trekking through NYC as Oskar did

· Write a short essay on what do these two clips evoke. What does it say to you? Any good points or a waste of time?

Day 14: NPR, Foer and Beautiful and True
WHAT’S ON FOR TODAY AND WHY

Today we will discuss the ending of ELIC. We will tie up the strings of ELIC with art and found poetry. I will ask students to draw a picture delineating the cemetery scene. Though the events of this scene centers on Oskar’s dad, we see Oskar grow and come to a realization when he actually sees that the coffin is empty. In the Found Poem students will be asked to write, they will borrow from the internal monologue of thoughts that Oskar has of ‘What if’
WHAT TO DO

1- In a whole class circle discussion: 
What is the NPR program about? Was it surprising or what you expected?

2- What about Foer’s clip? Was it what you expected? What points does he make? He said he wanted it to be honest—do you agree?

3- Flip to page 327 and flip through it. What happens? Why does Foer include this? Is this what he meant by Beautiful and True? ( Segue into text

4- Turn to page 315

5- We will read in a circle. Once a person hits a period, a comma, etc… the next person will start reading. 

6- When we finish reading, students will be instructed to draw a picture of the cemetery scene. What they feel is the most important point made by that scene.

7- After students complete this section, they will be asked to write a poem about this scene using lines directly from the text. I would suggest from page 322 on, but students can feel free to use lines from throughout this chapter.

Homework

Write an essay on what is ‘Beautiful and True’ about this story. Be prepared to submit it tomorrow. 

HOW DID IT GO?
I wanted students to pick up on the change in attitude so many years after 9/11. People seem to want to focus on the positive, though there is an air of… ‘if only…’ This is how I see Oskar, a young boy who has grown to accept reality, but it doesn’t mean in his dreams he has let go of a reality he would prefer. I thought the lines in the last chapter were really touching, which is why I would recommend students to use it for their Found Poem, but it is fine if they preferred something else. I wanted students to analyze the cemetery scene because though it has been a work in progress, Oskar really shows us how he has changed here. 
