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Essay Questions (20 pts. each). 

As you answer these questions, you may be tempted to editorialize, or insert your opinion or anecdotes about your personal experience. You can mention such things in your answers very briefly, but that’s not what will earn you a good score. Your answers should be based on the course readings and research findings.

1. Describe the characteristics of a good Online instructor. Include technical skills, interpersonal skills, personality issues, etc. (300 to 400 words).
I was surprised by the research on the characteristics of a good Online instructor.  Generally, the research shows that a good resident instructor, who lectures and is an in-front-of-the-classroom entertainer, who holds the students’ interest with a good performance, must be reeducated to become an Online instructor behind he monitor.  
It seems that the introvert instructors do well on line (Pratt, 1996).  The extrovert classroom instructor may have difficulty behind the flat, text-based Online environment.  Introverts, both students and instructors, are more adept at creating a virtual environment  because they can process information internally and are less outgoing socially.  The introvert thinks about the ideas before responding, while extroverts tend to feel more comfortable processing verbally and especially in the company others (Palloff and Pratt, 1999).  The Online instructor chooses who leads the course:  instructor driven content/lectures with deadlines or a role combining coaching, observing learners, offering hints and reminders, providing feedback, scaffolding and modeling to enhance the learning situation (Designing Web-Based Training, W. Horton, 2000).  The instructor led training provides instructor authority for motivation, adjusts the course for the needs of each student, grades activities and tests beyond the automated scoring, and empathizes/urges/inspires students.  In the learner-led training, learners develop self-reliance and skills, are not restricted to the instructor’s schedule, get the same quality of learning experience, and have anonymity/privacy while taking the course.   The Online instructor as the “new paradigm teacher,” is willing to engage in and facilitate collaboration by prompting initiatives on the part of learners in creativity, critical thinking and dialogue (S. Brookfield, 1995).  Collaborative learning requires reflection on the learning process.  In part, students should be encouraged to comment on each other’s work as well as on their own. Therefore, well-developed exams need to be comprehensive, relate to the material being used, and promote reflection and critical thinking, rather than regurgitation of materials.  Course evaluation by students should be embedded throughout the learning process, not just at the end of the semester.  
2. For the instructor, how is teaching Online different from teaching in person? (300 to 400 words).
The key to training faculty is not only in the use of Online technology, but also in the art of Online teaching (Palloff and Pratt, 2001).  For Online teaching, the “talking head” approach is the least interesting presentation.  Keeping presentations simple with concise chunks of information is best.   Brief information and Online postings to stimulate thinking and discussion serve the learning process better than only posting classroom lectures or using audio or video clips.  Synchronous discussions should have small groups for “chats” and “lounges” so that participants can keep up with the flow of discussions;  however, “chats” and “lounges” are not good means to deliver content/lecture materials.  In Online courses, the instructor role is one of a learning facilitator in following discussions, gently guiding, and redirecting by asking clarifying questions.  (Palloff and Pratt, 2001)
To achieve maximum participations (Palloff and Pratt, 2001), Online instructors should:

(1)  Be clear about how much time the course requires of student.   Guidelines can also allow for flexibility and negotiation, if required.  Mandatory participation (perhaps 2-3 times per week) should be incorporated into the student evaluation.
(2)  Be a model of good participation by logging on frequently and contributing to discussions.

Teach students about how to learn Online by prompting collaborative learning in small group assignments and discussions.
(3)  Be willing to step in to set limits, if participation wanes.

(4)  Be willing to contact students who are not participating.  Collaborative learning helps students achieve deeper levels of knowledge by generating shared goals, exploration, and posted assignments, which helps to alleviate student attrition.   “Chat” discussions help to make material relevant to the real world.  Generally, the Online instructor should be a learning facilitator, rather than an Online lecturing professor.
In summary, the key characteristics of both Online instructors and students are flexibility, openness, a willingness to relinquish control in a successful Online learning experience (Palloff and Pratt, 2001). 
3. What does an institution need to do to effectively support Online learning? (300 to 400 words).
Online faculty surveyed show that they mostly need more preparation time to develop a course, and to participate in training to develop Online course (Dickinson, Agnew, and Gorman, 1999).  Basically, the institutional mistakes are in lack of support or guidance from unknowing senior administrators, lack of contact with the marketing Online courses to meet student needs, and lack of specific action steps to implement Online course plans rapidly.  

The training of faculty members to use other modes than lectures should include: (Palloff and Pratt, 2001)
(1)  Create web pages with no more than one screen of text and limited graphic.

(2)  Provide collaborate small group assignments. 

(3)  Provide student research assignments to present resources.

(4)  Use simulations.

(5)  Ask students, especially on the graduate level, to become experts on topics.

(6)  Use asynchronous discussions within time restriction, such as a week. 

(7)  Have students post papers for evaluation by other students.
(8)  Use limited amount of audio and video clips, which require long downloads.

               (9)  Methods to decrease student attrition.
(10)  Survey student needs for specific Online courses.
(11)  Maintain Online student interest in and loyalty to the resident institution.

One Possible Plan according to Palloff and Pratt, 2001, is to:
(1)  Create teams to develop policies and plans for the institute.
(2)  Make incentive available to faculty for course development, including release time, reduced teaching load and grants.
(3)  Make technology available according to learner and instructor needs, including judicial use of chat rooms, if needed.  Courseware should be easy to use, transparent and under the control of the instructor.
(4)  Involve both students and faculty in the evaluation of hardware and software to be used.
(5)  Provide technical support and training to both faculty and students.

(6)  Renegotiate agreements with faculty to include fair/equitable use of intellectual property outside the institution.
       (7)  Limit enrollment in Online courses according to the support available (graders, readers, and teaching assistants).

4. What are the key concerns of higher education faculty who have reservations or objections to Online learning?  (250 to 300 words).

Faculty fundamental areas of concerns according to O’Quinn, 2000, Bower, 2001, and Palloff and Pratt, 2001, are:
     
(1)  Effectiveness and quality of Online courses vs. resident courses
     
(2)  Strong institutional awareness among Online students who have never taken residence courses.
     
(3)  Faculty training in designing Online courses, especially in using Online technology
     
(4)  Sufficient faculty time release or compensation for course development.

              (5)  Overall financial, administrative, and clerical support.

     
(6)  Copyright laws for on-going use of materials Online.
     
(7)  Faculty publication royalties and license policies in developing materials and using them elsewhere, especially if leaving the institution.
     
(8)  Student attrition in individual Online courses and programs.     

     
(9)  Survey of student needs for specific Online courses and programs.
     
(10)  Student training/orientation on using computer technology and how to learn Online.

     
(11)  Handicapped student access to Online courses.
According to Palloff and Pratt (2001), faculty should give students at least the following:

     
(1)  Face-to-face-course orientations on what is expected in terms of Online course time and Online skills.

     
(2)  List of frequently asked questions and responses in preparing for the course.

     
(3)  Course site navigation skills.
     
(4)  Points of contact about content as well as technology concerns.
5. Is interaction between students in an Online course important? Why or why not? How much interaction should there be? Why? (300 to 400 words)
Group interaction is central to the learning that takes place Online.  The instructor is responsible for creating the types of spaces learners want and need.  In Community-Centered Learning, the environment of learning promotes social interaction as a process that is critical for Online learning.  Learners with diverse backgrounds are able to learn from each other intensively and cooperatively.  Students’ experiences are integrated with newly presented content, link practice to theory, build students’ social and team skills, reduce student boredom and attrition rates, and validate the worth of each participant as a leader and learner (Hanna, 2000).   
Students must be taught new skills for Online learning, in addition to the regular learner-instructor, learner-expert, and learner-content modes.  These new skills include learner-to-learner interaction (with activities for Online discussions in problem-based scenarios, and team projects to develop social and critical thinking skills, group knowledge and group support through collaborative problem solving.  
According to Hanna (2000), the ideal synchronous meetings should be limited to 5 learners per discussion, because larger groups limit the opportunity to participate.

Hanna (2000) also recommends that participation be required at least every other day (on the average of three times a week) in order to stay connected.  Learners are challenged when they know that what they learn matters to others.  While the written language in group discussions may be misinterpreted or cause discomfort, a level of collegiality and respect for others’ ideas and experiences should be maintained.  Students can facilitate group discussions, cooperate on a team project, and especially mentor others.  
Team projects/assignments are also helpful for encouraging inter-student communication and learning, while hopefully reducing student attrition (hang in there together) in Online courses by keeping the students engaged and not bored. 
According to Palloff and Pratt (2001), the Successful Learner Online voluntarily seeks further education, is motivated, has higher expectations and is more self-disciplined.  These learners tend to be older than average and have a more serious attitude toward learning. They work full-time and, therefore, need more flexible schedules.  They are not necessarily looking for campus-based educational and social opportunities.  On the other hand, these students are energized by their ability to be set free to explore a topic. They have good thinking skills, an ability to work with a minimal amount of structure and do some amount of research independently.
The four predominant learning styles are: 
(1) Convergers (reaching closure quickly.

(2) Divergers (with awareness of meaning and values through brainstorming).

(3) Assimilators (taking in lots of information and building theoretical models). 
(4) Accommodators (action oriented, taking risks and learning through trial and error). 
Accommodators seem to be most suited to the Online classroom environment in absorbing information and developing research models.  According to Palloff and Pratt (2001), learning styles can work well Online and in doing research.  Online courses with different types of assignments and approaches to learning can accomplish the same objectives without using complex technologies, such as audio and video clips.  Using simulations, case studies, Internet research and collaborative group experiences, in addition to reading and discussion, can help broaden the learning experience and accommodate various learning styles.
The instructor, as a role model, illustrates the frequency of acceptable participation, which, in turn, helps eliminate student anxiety and isolation of Online learning (Palloff and Pratt 2001).
