	20-Day Novel Unit Plan:  Extremely Loud & Incredibly Close, by Jonathan Safran Foer.  

	Monday:  From a Poem To a Novel
	Tuesday:  9/11 News Films, News Paper and Picture Study 
	Wednesday:  Our Stories
	Thursday: Speaking With Cards 
	Friday:  Fish Bowl Discussion 

	Monday:  Close Reading Exercises
	Tuesday:  Here’s My card
	Wednesday:  Creating Living Text 
	Thursday:  Connecting poems To The Text 
	Friday:  Nerf Football Discussion

	Monday: Written Reader Response Exercises
	Tuesday:  Filling In The Blanks
	Wednesday:  Letters To Oskar Schell 
	Thursday:  Talking With Writing
	Friday:  Performance With Note Cards and Tattoos

	Monday:  Performing A Scene
	Tuesday:  Acting Groups And Memorization
	Wednesday:  Practice
	Thursday:  Practice And Dress rehearsal 


	Friday:  Performance!


                                  And Performance

A Brief Introduction:  

This is a twenty-day Unit Plan for the novel, Extremely Loud & Incredibly Close, By Jonathan Safran Foer.  The Unit is broken up into four weekly sections.  The first week is largely an introduction to the novel, its topics and themes.  The second week is a series of Close Reading exercises.  Week three is a series of Reader Response exercises and activities.  Week four is a week of class performance preparation and close reading exercises.  

There are performance activities during every week and some of the themes slide into each other over the weekends.  There is purposefully no reading until Thursday of the first week’s class.  This is to give the students a clear and precise introduction to the novel and its themes before students ever crack the book.  It is also intended to create a little buffer room before a close reading of the text begins in order to gauge if any students might have a particular concern, or reservations about, discussing 9/11.

I tried to really space the reading out so that slow readers can keep up with the class.  Though I believe the themes of this book are important to teach, I’ve included a lot of close reading exercises and activities because I think this novel has a real style and voice that is worth studying.   

Lesson
1- From a Poem To a Novel.
What’s On For Today And Why?

The students will examine the poem “Message four. 9:46 A.M” in class, and at home with a writing assignment.  The poem is text from Pg.207 of “Extremely Loud And Incredible Close.”  The students will discuss the poem and do a close reading of it in order to prime them and tweak their interest.  They will read the poem and then take turns reading it line by line in groups of four.  Each group will then perform the poem to the class.  After each performance the groups will share with the class a close reading of the text, their conclusions and their impressions of it.     

What To Do

1. The teacher will hand out the poem and ask the student to take five minutes to read it to them selves silently and then read it closely, leaving their thoughts and impressions on the poem.

2. The teacher reads the poem to the class dramatically and splits the class up into groups of four.  Each group is to rehearse a dramatic reading of the poem splitting the lines between them.  The group is also asked to discuss the poem, their conclusions about it and their overall opinions of it.

3. After the groups have spent 15-20 minutes practicing their dramatic readings and discussing the poem- each group will perform the dialogue to the class.  After all the groups have done their performance they will each speak about what they thought of the poem, and what its significance might be to the novel they are going to read.

4. For HW the students should go online and search any aspect of 9/11, print it out and bring it in to class the next day to share with the class at the end.       

Poem 1.  Read the poem silently to your self, then go back and read it closely.  Offer a keen examination of the text including different literary elements and how they speak to what the writer is trying to say.  What is the writer trying to say?  What is this poem about?

Message four. 9:46 A.M. 

It's Dad. Thomas Schell. It's Thomas Schell. Hello? Can you hear me? Are you there? Pick up. Please! Pick up. I'm underneath a table. Hello? Sorry. I have a wet napkin wrapped around my face. Hello? No. Try the other. Hello? Sorry. People are getting crazy. There's a helicopter circling around, and. I think we're going to go up onto the roof. They say there's going to be some. Sort of evacuation I don't know, try that one - they say there - going to be some sort of evacu​ation from up there, which makes sense if The helicopters can get close enough. It makes sense. Please pick up. I don't know. Yeah, that one. Are you there? Try that one.

How Did It Go?

Did the students use the text of the poem to express the feeling of the text through dramatic performance?  Did they start talking about 9/11?  Did they all want to start sharing personal stories about their own experiences during that day?  Did any students show concern over the subject matter and should any of the unit be adjusted accordingly to fit specific sensitive student needs.    

Lesson
2- 9/11 News Films, Newspaper and Picture Study.
What’s On For Today And Why?

The students examine a news article from Newsday, September 12, 2001, and an email that was written the morning of September 12th by the owner of a prominent NY business to his employees.  They will watch Two Short News Clips, Clip 1 and Clip 2, recorded at the time of the attack. 

What To Do.

1.  The students will receive Handout 1, a news article from Newsday, Sept 12th 2001.  What sort of impact did 9/11 have on American citizens and the people of Manhattan?  What kind of feeling spread over the nation?  What specific words in this article point to a changing mood in the people?  How is fear a factor in this news article?    

Handout 1.  Newsday, September 12th 2001.

Hijacked planes hit WTC and Pentagon

By Paul Moses "'STAFF WRII'ER

In an unprecedented attack that told Americans they're no longer safe, two hijacked jets on a horrifying suicide mis​sion slammed into the World Trade Center yesterday - killing thousands in the nation's worst terrorist assault - and another crashed into the Penta​gon. .

The attack did far more than punch a gap in the New York skyline; it tore a hole in the national psyche as Ameri​cans watched live television images of the devastation, a frightening exhibit of American vulnerability.

Each of the 1l0-st0ry Twin Towers collapsed within 90 minutes of the at; tacks in an unforgettable, eerily slow motion cascade of ash and blood, trapping an untold number of the buildings' 50,000 workers.

The attack also left a hole in a city's heart, with union officials saying as many as 200 firefighters, including top officials and a department chaplain, apparently died in the rescue. Scores of police were feared dead, too.

"It was like Pearl Harbor, but worse, because this is civilians, not the mili​tary," said Jim McDonald, who said he saw screaming masses of people flee the trade center when he arrived at his job in Tribeca. "You don't feel safe

Anywhere. It feels like a war zone."

President George W. Bush, pledging

To hunt down those responsible for the attack, put the military on its highest level of alert and dec1ared New York a disaster area.

"Today, our nation saw evi1," said Bush, denouncing, "these acts of mass murder, ​

Authorities in Washington immedi​ately called out troops, including an in​fantry regiment. The Navy sent air​craft carriers and guided missile de​stroyers to New York and Washington. Gov. George Pataki mobilized the Na​tional Guard, and by afternoon, armed soldiers were directing traffic on Man​hattan street corners.

Late last night, Police Commission​er Bernard Kerik said that there were people still alive in two buildings, in​cluding police officers.

Apart, they saw people jumping to their deaths to escape hellish flames.

"I saw 10, 15 bodies fall from one of the towers," said Robert Rios, 24, of Ridgewood, trembling. "People were running everywhere, screaming, cry​ing. It was like war, the bodies dropping from the sky.”

The grim chain reaction continued when a fourth hijacked jet carrying 45 people crashed into a field at Shanks​ville, Pa. A Virginia congressman who got a military briefing said it was ap​parently targeting Camp David, the presidential retreat, 85 miles away.

In New York, fire spread to a third high-rise in the World Trade Center complex, the 47-stury building No.7, and it collapsed into a pile of debris early in the evening. The building, which housed the city's high-tech emergency supplies. ​

Agency command center, stood atop a power substation that also was dam​aged, cutting off electricity to most of lower Manhattan.

Federal officials quickly focused on an old foe - Saudi millionaire Osama bin Laden, whom authorities say was

Behind attac1<S that killed more than

'220 people at two U.S. AmJu. In

Africa in 1998 and 17 sailors on the USS Cole last year.

"There are indications that individu​als associated with Osama bin Laden and the al Qaeda network have been involved" in yesterday's attacks, said an administration official closely linked to U.S. intelligence.

The surprise attack was planned so intricately that a radar device that alerts authorities to a hijacking had been disabled in the cockpits of both planes that hit the World Trade Cen​ter, sources said.

The tenor assault came eight years after a bombing in a World Trade Cen​ter garage killed six people and in​

Injured more-than 1,000. Ramzi Yousel; a ringleader in an attack aimed at pun​ishing U.S. support for Israel, had bragged to federal agents that he wanted to topple one tower on top of the other, killing thousands of civilians, prosecutors said during a 1997 trial.

Beyond toppling the towers, this attack shut down New York - a primary election was canceled.

2. The students will receive Handout 2, an email sent by a NY city business owner September 12th.  The students will compare and contrast in pairs.  How is the email similar to the new article?  What are the differences?  Does the email invoke fear?  Each group will write down five similarities and five differences.  After the group work, the students will be invited to share their findings with the class.

3. The students can share their own web print outs from the night before about an aspect of 9/11.  

4. The students will be asked to think about how the News article or the email addresses experiences they had during 9/11.  For HW they should think about and free write about their own personal experience on 9/11, no more than a page, no less than half a page.  The purpose is to get students ready to share their own experiences and continue to gauge whom, if any, students may be affected emotionally by this novel.  Wednesday will be spent talking about the student’s personal experiences on 9/11, their stories.

Handout 2, Email From September 12th, 2001  

	From: 
Chris XXXXXX <JJJ@XXXXXXMEDIA.com>
Sent: 
Wednesday, September 12, 2001 8:12 AM
To: 
Staff
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To All,

Yesterday was a horrific, unconscionable and unexplainable act that will

never be forgotten.  Take time today, in your own way, to remember the

Victims and their families & friends that were lost in yesterday's tragedy.

Also remember the police, firefighters and other rescue personnel that lost

their lives trying to help.

Our office, while officially closed today, will be open for you to come in

and join our team to console and offer support for those in need.  You are

welcome to join our team in the conference room for lunch or anytime through

out the day.  It's a time to reach out and offer assistance to those less

fortunate and to give unselfishly to others.  I will be in the office all

day and everyone is welcome.

I stopped at Cabrini Medical Center to give blood this morning and urge all

of you to contribute as the need is great at a time like this.  The

following are the places that Cabrini suggested be used as they indicated

that past 9am they are too overwhelmed to administer blood donations:

NY Bloodcenter

310 E. 67th Street

NY Blood Services

150 Amsterdam Ave @ 66th street

NY Blood Center

153 E 53 rd Street @ Lexington Ave

NY Blood Center

67th Street

(Between 1 and 2 Ave)

If you can find out what your blood type is prior to going to the blood

center it is helpful, also please make sure you have ID with you or you will

not be able to donate.

Challenges like this are tragic but we will persevere and rebuild so viscous

acts like these don't succeed in deterring our freedoms.  Reach out to those

in need today and offer hugs and kindness.

With kindest regards,

Chris xxxxxxx

5.  The students will watch two, two-minute film clips about 9/11.  This is to get them thinking about were they were and what they were doing on 9/11, for tomorrow’s discussion.

How Did It Go?

Did the students take interest in the News article?  Did they see the fear written into the lines of the article while they did a close reading of it?  Did they communicate well in their groups and seem invested in comparing the two pieces of text.  Did they start to reminisce about their own experiences during that day?  Did they appreciate seeing e-mail brought into the classroom?  Did any students voice concerns over the problematic nature of the lesson.

Lesson 3- Our Stories!
What’s On For Today And Why?

The student’s will take turns talking about their 9/11 stories.

What To Do.

1. The students will arrange their desks in a circle so that they are all facing each other.  The purpose of using a whole day for students to talk about their own experience is to make sure any possible students concerns are met.  It is also important to make sure the students get an idea of where their peers stand on the issue of sensitivity to this topic.  I want to create an atmosphere and a context for this lesson that is student centered. 

2. For HW the students are to begin reading the novel, Pgs. 1-34.  This is due for the next class.    

How Did It Go?

Did the students pay attention to each other and listen to each other.  Was there a genuine honest sharing?  Were any student sensitivity concerns addressed and discussed and has the rest of the unit been adjusted accordingly. (Since this lesson is being written hypothetically I cannot personally make these adjustments throughout this lesson.)

Lesson 4- Speaking With Cards.

What’s On For Today And Why?

The students will examine Pgs. 16-36 and do an activity speaking in note cards.  They will discuss who is talking in this chapter?  They will work in groups and practice communication other then verbal.  They will answer the question- how does Oscar communicate non-verbally?  Can they show examples from the text?

What To Do.

1. Ask the students to turn to Pg. 16 in their novels.  What are some of the things the narrator does to communicate?

2. Hand out word cards to the class, five to each student (randomly chosen and distributed, a nice mix of all the parts of speech.)  Divide the class in to groups of three and ask them to spent some time creating a conversation using the word cards that they have.  (I could make about a hundred of these and hand them out.  I would use a lot of words that are easy to connect so that they can effectively put conversations together.

3. After ten minutes to prepare, ask the students to perform their conversations to the class.

4. Then reshuffle the cards and hand them out again to new sets of groups.  Have them do the same thing but this time they have to try to talk about the novel and about Oscar specifically.  How does Oscar communicate non-verbally in pages 1-16?  The students are discussing the text and reading deeply into the character, in the same method as the character, Grandpa.

5. Each group will be asked, with the remaining class time, to point to any specific parts of the text to show how Oscar communicates.

6. The students will be assigned Pgs.  36-85 due Monday Lesson 6.         

How Did It Go?

Did the students have fun doing the activity?  Did they get a good idea about the way Grandpa communicates?  Did they do their reading from the night before?  Do they seem interested in the book?

Lesson 5- Fish Bowl Discussion.

What’s On For Today And Why?

The students will participate in a Fish Bowl discussion. They will read text closely and intelligently discuss themes of the text with their classmates.  They will examine and explore.  They will do some public speaking.         

What To Do.

1. The students will receive Handout 3, Quotes From Oscar.  They will put their desks in a circle and make a smaller circle of five desks within that circle.  They will read the quotes quietly to them selves and number them 1-5 in the order they think they would like to talk about them in.  

2. The students will be instructed as to how the exercise works.  All of the ones will stand up first- five will go to the center and the rest will remain behind.  They must discuss the quote out loud while the rest of the class listens and takes notes on their discussion.  After 3min the teacher will blow a whistle- the students should switch their seats with students who haven’t gone yet.  After all the students in the group have gone, their will be one more round for that group in which anybody in the group can go to the middle and continue the discussion for three minutes. (Some might have to stand.)  Groups 1-5 will go.

3. After each group goes it is their turn to listen.  The surrounding circle has three minutes to discuss the good and bad points of the discussion.

4. At the end of the discussion the teacher will bring up some key aspects of the Fish Bowl and ask the class to expand on them some more.  This gives the class a context to go home and read for Monday.  The exercise requires the students to closely examine the text, specific dialogue, and thoughts from Oscar.

5. For HW, students should continue to read 36-85 for Monday.

Handout 3, Quotes From Oscar.

Quote 1.  “I desperately wish I had my Tambourine with me now, because even after everything I’m still wearing heavy boots, and sometimes it helps to play a good beat.”   

Quote 2.  “Isn’t it weird how the number of dead people is increasing even though the Earth stays the same size, so that one day there isn’t going to be room to bury anyone anymore.”

Quote 3.  “Even though it was an incredibly sad day, she looked so, so beautiful.  I kept trying to tell her that, but all the ways I thought of were weird and wrong.

Quote 4.  “…I invented a lever, that could be on the front door that could trigger a large wheel in the living room to turn against metal teeth that would hang down from the ceiling, so that it would play beautiful music, like maybe “Fixing a Hole” or ‘I Want to Tell You,” and the apartment would be one huge music box.”

Quote 5.  “I’m not allowed to watch TV, although I am allowed to rent documentaries that are approved for me, and I can read anything I want.”

How Did It Go?

Was there good conversation going on about the book?  Did the students work well switching who was in the middle?  Did they come to exciting and creative conclusions about the quotes?  Did they get a good insight into Oskar’s character?  Did they become talkative and invested in their arguments?

Lesson 6- Close Reading.

What’s On For Today And Why?

The students will examine Pg. 70- 71 of the text, the “Over, Over” conversation between Oscar and his Grandma.  The will read the text as a dialogue with a narrator doing the “Over, Over” part.  The class will read the passage a few times through varying close reading activities.  Through doing this the students get a clear idea of the voice of this section and how it speaks to the rest of the novel, Oscar, and Grandma.  This activity is also a precursor to another larger but similar activity in lesson 13.   

What To Do.

1. The students will be asked to reread Pgs. 70-71 and look closely for a common theme.  The teacher dramatically reads the two pages to the students and asks them what they notice.  The students should mention the “Over, Over” aspect of the text.

2. The students will be asked to stand up and get ready to read the text aloud as a class.

a. First the students will go around the room reading every time we get to an over and leaving in the narration.

b. Next they will be asked to do the same thing but we will go the other way and leave out the narration parts.  Only the dialogue will be read.

3. The class will be divided into three sides with one side of the room being the        “Over side,” another side Grandma, and the third side Oscar.

a. The students will go around and read as a group their parts.  

b. First the others will take turns, and then they will say it as a group.

c. The Grandma’s and Oscar’s will also switch.  If there is time in the class left the students can switch into new groups.

        4.  For HW the students will read Pgs. 86 –107.

Lesson 6 Close Reading Of Text Exercise, Pgs. 70-71

“Grandma leaned her head against the window and put her mouth incredibly close to the walkie-talkie. Truth made her voice sound fuzzy. "Is everything OK? Over?" - "Over." "Yes? Over." "Why are matches so short? Over." ""What do you mean? Over." "Well, they al​ways seem to run out. Everyone’s always rushing at the end, and some​times even burning his or her fingers. "Over" "I'm not very smart," she said, insulting herself1ike she always did before she gives an opinion, "but I think the matches are short to fit in your pocket. Over." "Yeah," I said, balancing my cut in my hand, and my elbow on the windowsill. "I think that, too. So what if pockets were a lot bigger? Over." "Well, what do 1 know, but I think the people might have a hard time reaching the bottoms of them if they went much lower. Over." "Right," I said, switching hands, because that one was getting tired, "so what about a portable pocket? Over." "A portable pocket? Over." "Yeah. It would be sort of like a sock, but with a Velcro outside, so you could attach it to anything. It's not quite a bag, because it actually be​comes part of what you're wearing, but it's not quite a pocket either, be​cause it's on the outside of your clothes, and also you can remove it, which would have all sorts of advantages, like how you could move things from one outfit to another easily, and how you could carry bigger things around, since you can take the pocket off and reach your arm all the way in. Over." She put her hand against the part of her nightgown that covered her heart and said, "That sounds like one hundred dollars. Over." "A portable pocket would prevent a lot of finger burns from short matches," I said, "but also a lot of dry lips from short Chap Sticks. And why are candy bars so short, anyway? I mean, have you ever fin​ished a candy bar and not wanted more? Over." "I can't eat chocolate," she said, "but I understand what you're telling me. Over." "You could have longer combs, so your part could be all the way straight, and big​ger mencils-" "Mencils?" "Pencils for men." "Yes, yes." "And bigger mencils that are easier to hold, in case your fingers are fat, like mine, and you could probably even train the birds that save you to take shii​takes in the portable pocket-" "I don't understand." "On your birdseed shirt. "

"Oskar? Over." "I'm OK. Over." "What's wrong, darling? Over." "What do you mean what's wrong? Over." "What's wrong? Over." "I miss Dad. Over." "I miss him, too. Over." "I miss him a lot. Over." "So do 1. Over." "All the time. Over." "All the time. Over." I couldn't ex​plain to her that I missed him more, more than she or anyone else missed him, because I couldn't tell her about what happened with the phone. That secret was a hole in the middle of me that every happy thing fell into. "Did I ever tell you about how Grandpa would stop and pet every animal he saw, even if he was in a rush? Over?" "You've told me a googolplex times. Over."” 
How Did It Go?

Did the students perform the dramatically?  Did they read closely?  Did they make conclusions about the text and the characters after this exercise?  Did they have fun taking turns reading?  Did they start talking about the book in terms of passages like this?

Lesson 7- “Here’s My Card.” 

What’s On For Today And Why?

The students will create their own cards like Oscar’s in their reading from the night before.  The students will do a fun activity.  They will research Stephen Hawking’s novel, A Brief History Of Time.
What To Do.

1. The students will look at the picture of Oscars card on page 99.  The will answer the question, Why do people put the things that they do on their cards?  

2. For twenty minutes students will create and laminate their cards.

3. After all of the students have made a card they will receive Handout 10 Here’s My Card.  The Handout is a list of the students in the class and a blank line.  Every student must Interview ten other students in the class and write down in the blank three features about the card of their peer.  

4. The class will then spend the remainder of the class talking about each others cards, what they said, and they will answer the question, Do you feel that your card really represented you?  The class will talk about which cards were our favorites.  The students are examining the text and getting some insight into Oskar’s psyche.  

5. For HW, the students will read Pgs. 108-141 for Wednesday.

Handout 10.  Here’s My Card. 

OSKAR SCHELL -

INVENTOR, JEWELRY DESIGNER, JEWELRY FABRI​CATOR, AMATEUR ENTOMOLOGIST, FRANCOPHILE, VEGAN, ORIGAMIST, PACIFIST, PERCUSSIONIST, AMATEUR ASTRONOMER, COMPUTER CONSULTANT, AMATEUR ARCHEOLOGIST, COLLECTOR OF: rare

Coins, butterflies that died natural deaths, miniature cacti,

Beatles memorabilia, semiprecious stones, and other things

F. -MAIL: OSKAR_SCHELL@HOTMAIL.COM

HOME PHONE: PRIVATE / CELL PHONE: PRIVATE FAX MACHINE: I DON'T HAVE A fax MACHINE YET
How Did It Go?

Did the students have an enjoyable time doing this exercise?  Did they get to know the people in the class better?  Did they get better insight into Oskar’s character and faults?  Did they have a fun time making their cards?  

Lesson 8- Creating Living Text.
What’s On For Today And Why?

The students will examine style and voice in the text.  They will fill in the blanks with creative writing.  They will talk about the effects of the different aesthetic qualities of the text; the blank pages, the single line pages, and the completely filled lines that have no paragraph breaks.  They will break down into groups and focus on a particular aspect.   

What To Do.

1. Ask the students about their reading from the night before.  What stood out at them?  The students should mention the three main aesthetic qualities of this chapter, the blank pages, the non-paragraph pages, and the single line pages.

2. Ask the class to break off into partners and choose an aspect of the text they want to study.

3. Each group will choose one of the three aspects.  When they do they will receive either handout 4,5,or 6.

4. The partners will fill out the exercise on their topic and hand it in at the end of class.  The Handout 4 students will fill in the page as they think it could be.  The Handout 5 students will create other one-line phrases that could appear on these Pgs. Handout 6 students will add paragraph breaks to the continuous paragraph.

5. This set of exercises gets the students examining text closely and discussing why Foer includes the blank pages, one-line pages and non-paragraph break pages.  The students are studying aesthetic aspects of the text.

6. The students can share their research on Stephen Hawking’s novel, A Brief History Of Time, which they researched the night before.

7. There is no HW tonight to give students who have fallen behind in the reading time to catch up.  

Handout 4- Blank Page Fill-In.

The following Handout 4 is a blank page like the ones you saw last night in the novel.  Make this a page between pages 121-124.  Either write what purpose you and your partner think these pages serve or fill in the page with text-How could you improve the text by writing on these pages?

Handout 5. Use the one-liners below to either start a new paragraph to be entered into the text or discuss the relevance of the one line to the text.  The following sentences are from Pages, 112, 118, 131, 136, 137, 138, 139, 140, and 141.

1. Page 112-Excuse me, do you know what time it is?

2. Page 118-Do you know what time it is?

3. Page 131-Excuse me, where do you get tickets?

4. Page 136-I want to buy a ticket to Dresden.

5. Page 137-What are you doing here?

6. Page 138-You have to go home.  You should be in bed.

7. Page 139-Let me take you home.

8. Page 140-You’re being crazy.  You’re going to catch a cold.

9. Page 141-You’re going to catch a colder.  

Handout 6- The following verse is from page 133 of the text.  Foer writes this page and other in this section without paragraph breaks.  Why does he do this?  Either add paragraph breaks to this text or talk about why Foer writes this part of the book this way.

(I took her hand, like a brush, and painted an imaginary painting in front of us.) "Sure." She walked me to the door, as she always did, "I might not be back before you fall asleep," 1 told her, putting my open hand on her shoulder and then easing her cheek onto my palm. She said, "But 1 can't fall asleep without you." 1 held her hands against my head and nodded that she could, we walked to the door, navigating a something path. "And what if can't fall asleep without you?" 1 held her hands against my head and nodded, "And what if?" 1 nodded, "Answer me what," she said, 1 shrugged my shoulders, "Promise me you'll take care," she said, pulling the hood of my coat over my head, "Promise me you'll take extra-special care. 1 know you look both ways before you cross the street, but 1 want you to look both ways a second time, because 1 told you to." 1 nodded. She asked, "Are you wearing lotion?" \with my hands 1 told her, "It's cold out. You have a cold." She asked, "But are you?" 1 surprised myself by touching her with my right hand. 1 could live a lie, but not bring myself to tell that small one. She said, "Hold on," and ran inside the apartment and came back with a bottle of lotion. She squeezed some into her hand, rubbed her hands together, and spread it on the back of my neck, and on the tops of my hands, and between my fingers, and on my nose and forehead and cheeks and chin, everything that was exposed, in the end 1 was the clay and she was the sculptor, 1 thought, it's a shame that we have to live, but it's a tragedy that we get to live only one life, because if I'd had two lives, 1 would have spent one of them with her. 1 would have stayed in the apartment with her, torn the blueprint from the door, held her on the bed, said, "I want two rolls," sang, "Start spreading the news," laughed, "Ha ha ha!" cried, "Help!" 1 would have spent that life among the living. We rode the elevator down together and walked to the threshold, she stopped and 1 kept going. 1 knew 1 was about to destroy what she'd been able to rebuild, but 1 had only one life. 1 heard her behind me. Because of myself, or despite myself, 1 turned back, "Don't cry," 1 told her, by putting her fingers on my face and pushing imaginary tears up my cheeks and back into my eyes, "I know," she said as she wiped the real tears from her cheeks, 1 stomped my feet, this meant, "I won't go to the airport." "Go to the airport,"

How Did It Go?

Did the students read the text closely and make conclusions about the author’s style and voice?  Did they see how playing with the text or changing it entirely can change voice and style?  Did they interesting and serious ideas as to why Foer shapes his text the way he does?  Have the students been keeping up with the reading?

Lesson 9- Connecting Poems To The Text.
What’s On For Today And Why?

The students will read the poem, The Names Of Billy Collins, by Billy Collins and connect it to the text.  They will read the poem and discuss it in workshop groups.  They will make conclusions about the poem based on the context of the novel.  They will find their own 9/11 poems for HW. 

What To Do.

1. The teacher will hand out the poem, The Names Of Billy Collins by Billy Collins.  The students will read it to themselves silently and then they will take turns doing a free reading of it (any student can read for as long as they want and then pass it along to the next reader.)

2. The teacher will divide the close into six 3-4-member groups called workshop groups.

3. The groups will meet to discuss the poem and answer the three following questions in short paragraphs: What is this poem about?  How does this poem relate to specific parts of the novel?  How is this poem different from the novel?  Each member of the group will be responsible for answering one of the questions but the group must discuss all of the questions.  

4. After twenty minutes of workshop the groups will be instructed to take turns answering the questions one at a time around the room.

5. After all the groups have gone the class will get back into regular rows and conclude the discussion on the poem.

6. Foe HW students must find another 9/11 poem online and answer the three questions that they answered about the poem today.  They should bring this in for tomorrow.

Poem 2.  The Names of Billy Collins, by Billy Collins

Yesterday, I lay awake in the palm of the night. 
A soft rain stole in, unhelped by any breeze, 

And when I saw the silver glaze on the windows,

I started with A, with Ackerman, as it happened,

Then Baxter and Calabro,

Davis and Eberling, names falling into place

As droplets fell through the dark.

Names printed on the ceiling of the night.

Names slipping around a watery bend.

Twenty-six willows on the banks of a stream.

In the morning, I walked out barefoot

Among thousands of flowers

Heavy with dew like the eyes of tears,

And each had a name ​

Fiori inscribed on a yellow petal

Then Gonzalez and Han, Ishikawa and Jenkins.

Names written in the air

And stitched into the cloth of the day.

A name under a photograph taped to a mailbox.

Monogram on a t-shirt,

I see you spelled out on storefront windows - 

And on the bright unfurled awnings of this city

I say the syllables as I turn a comer -
Kelly and Lee
Medina, Nardella, and O'Connor.
When I peer into the woods
I see a thick tangle where letters are hidden
As in a puzzle concocted for children.
Parker and Quigley in the twigs of an ash,


Rizzo, Schubert, Torres, and Upton,

Secrets in the boughs of an ancient maple.

Names written in the pale sky.

Names rising in the updraft amid buildings.

Names silent in stone

Or cried out behind a door.

Names blown over the earth and out to sea.

In the evening -- weakening light, the last swallows.

A boy on a lake lifts his oars.

A woman by a window puts a match to a candle,

And the names are outlined on the rose clouds -​

Vanacore and Wallace,

(Let X stand, if it can, for the ones unfound)...

Then Young and Ziminsky, the final jolt of Z ​

Names etched on the head of a pin. ​

One name spanning a bridge, another under a tunnel.

"' A blue name needled into the skin.
Names of citizens, workers, mothers and fathers,

The bright-eyed daughter, the quick son.

Alphabet of names in a green field.

Names in the small tracks of birds.

Names lifted from a hat

Or balanced on the tip of the tongue.

Names wheeled into the dim warehouse of memory.

How Did It Go?

Were the students able to get an idea of what the poem was about as they considered Oskar’s experience?  Did they see 9/11 events from a different point of view?  Did they bring up the passage in the text in which Oskar’s Mom creates “missing posts” and hangs them around NY?  Did they appreciate veering away from the actual text for a class?  Did the workshop groups participate in valuable constructive criticism of the poem?  Did they ask questions about the poem based on the text?  Did they ask new questions about the text based on the poem?

Lesson 10- Nerf Football Discussion.
What’s On For Today And Why?

The students will have a Fish Bowl discussion about the ‘Something or Nothing’ game that Grandpa and Grandma play.  Because this part of the text is so important, I think it’s worth spending a whole day on.  The Something or Nothing game really hits home into Oskar's character, the themes of lose in the text and question of mourning and how long it is required to be considered legitimate.    

What To Do.

1. The students will arrange their desks into a circle.  Five students will stand at the center and start a student led discussion of the text.  Students in the middle will all hold their own Nerf football.  They can toss out of the circle any time they want but must remain until they say at least three things.  When a student on the outside wants to enter the circle they should stand up at their desks to signal to the people in the middle to throw them the ball.  The students must enter the circle at least three times.

2. The teacher should interrupt whenever the conversation is in need of returning to the text.  The teacher should also monitor students who are not participating and remind them that they have to enter the circle at least three times.  

3. For HW students will read Pgs. 142- 173.

How Did It Go?

Did the students have fun throwing around the Football?  Did the students talk about the Something or Nothing game that Grandma and Grandpa play in the text?  Were they invested in the conversation?  Were they mature enough to play with the football?  Did everyone get involved in the conversation?  Were new questions about the speaker of this part of the text raised?  

Lesson 11- Reader Response.
What’s On For Today And Why?

Students will do a series of exercises in relation to textual themes.  Students will write about a performance they were involved in.  Students will write a scene in the format of the Hamlet performance scene Foer writes for Oskar.  The students will participate in an online group project that includes their scenes.  The students will relate the text to their own lives and experiences.  

What To Do.

1. The class will briefly discuss the Hamlet Play chapter reading from the night before.  The class will discuss what part Oskar plays, was he nervous, why did he imagine cursing out his classmate?

2. Ask the students to remember a time they had to do a performance in front of an audience.  If they never have, they can think about a family member or friends performance.  The students will have five minutes to free write.  The students will be asked to share their writing with the class.

3. The students will be assigned to create a one-page scene from their free writing about their performance, for HW.  The story must be one page or less and include dialogue.  It should express a common theme or fear as it is expressed in Foer’s writing.  Thing likes trauma, lose, and journeys.  This will be due for Thursdays Class.

4. Reader Response allows students to make the text theirs, and to directly relate to the characters in the text.  This exercise is also meant to enhance their understanding of voice and style. The completed essay is due Wednesday.

How Did It Go?

Did the students get creative with their script ideas?  Have they all been keeping up with the reading?  Did they gain new insight into Oskar’s character after he imaginarily curses out his classmate?  Did they seem excited about the creative writing assignment they were given?  Did they all know what Hamlet was?  Did they connect Oskar’s character to the creation of their own scripts?  Did they connect Oskar’s fears to their own when discussing their own performance experiences?

Lesson 12- Filling in the Blanks.

What’s On For Today And Why?  

The students will study text from the novel, remove different words and sentences from it, perform it in different forms with different styles and voices, and discuss why words and syntax have a huge impact on meaning.

What To Do.

1. The students will receive Handout 7; Filling in the Blanks, and Handout 8; The Life Of Mr. Black, an excerpt from Extremely Loud… Pg. 154.

2. Will be asked to take five minutes to do the exercises on Handout 7.

3. The students will be asked to share their responses with the class.

a. This should be a fun and the students should explore their classmates’ choices of words as compared to their own.

4. The students will read Handout 8 to them selves quietly and then be instructed to take the first five sentences from the prose and either substitute some words with new words or leave out words completely.

a. The students can standup and read theirs to the class.

5. The students will be paired up and asked to exchange handouts and do the same thing to their partners work.

a.   The groups can standup and read them to the class.

       6.  This assignment is meant to get students thinking about style and voice and it is supposed to help them and give them ideas for their essays that are due tomorrow.  It is also close reading practice and I think this particular lesson would be a lot of fun and help loosen up the students for their performances next week.  

Handout 7.  Filling In the Blanks.

Read the following sentences and fill in the blanks with an appropriate word or phrase.  This is an excerpt from the poem, Crossroads, by Stephen Dobyns.

An excerpt from, CROSSROADS, by Stephen Dobyns.

Heights, I never                  through. Frightened by ladders, I robbed cellars,

The lower rooms of houses. I stole, rugs, my crimes were quiet. I'd cut a man's                   only when he.  I was too fat too                     much. Now the wind lives in my hands and crows make me                       each day. I learn to                          in narrow circles.  Hidden, you knew me by the                             around me, places that I touched.  And where now                        was missing. Caught and hung, I became a clown of. Secret, I was the                       in your                                      the reason your daughter came home. Now                 dance at the crossroads. Consider me as you make the small decisions of your life.

Handout 9.  The Life Of Mr. Black  

Read the paragraph and consider how words and syntax shape the text.  Replace and remove ten words from the first five sentences and then read it aloud and see how it sounds.  Does the same meaning get expressed or not?  

An Excerpt form, Extremely Loud and Incredibly Close, Pg. 154.

We sat around for a while and he told me more about his amazing life. As far as he knew, which seemed pretty far, he was the only person still alive who had fought in both of the world wars. He'd been to Aus​tralia, and Kenya, and Pakistan, and Panama. I asked him, "If you had to guess, how many countries would you guess you've been to?" He said, "I wouldn't have to guess! One hundred twelve!" "Are there even that many countries?" He told me, "There are more places you haven't heard of than you've heard of!" I loved that. He had reported almost every war of the twentieth century, like the Spanish Civil War, and the genocide in East Timor, and bad stuff that happened in Africa. I hadn't heard of any of them, so I tried to remember them so I could Google them when I got home. The list in my head was getting incredibly long: Francis Scan Key Fitzgerald, powdering her nose, Churchill, Mustang convertible, Walter Cronkite, necking, the Bay of Pigs, LP, Datsun, Kent State, lard, Ayatollah Khomeini, Polaroid, apartheid, drive-in, favela, Trotsky, the Berlin Wall, Tito, Gone With the Wind, Frank Lloyd Wright, hula hoop, Technicolor, the Spanish Civil War, Grace Kelly, East Timor, slide rule, a bunch of places in Africa whose names I tried to remember but had already forgotten. It was getting hard to keep all the things I didn't know inside me.

How Did It Go?

Did the students fill in the blanks with exciting and creative words?  Did they learn about style and voice in this lesson?  Did they have fun reading their creations to the class?  Did the student’s have fun changing their partner’s works?  Did the students see the importance of word choice and syntax in Foer’s novel?

Lesson 13- Letters To Oskar Schell.
What’s On For Today And Why?

The students will write letters to Oskar and ask him questions or try to offer him some advice from the perspective of various characters.  They will also have the opportunity to write to a favorite person and see if they get a response.  The students will do a close reading of one or several of Oscar’s letters.  The students will examine the difference between a Form Letter and a Personal response.

What To Do

1. They will take turns reading Oscars Letters around the room.  After every student has read a letter, the students will pick one of the letters they heard and write a letter back to Oskar from that person, i.e. Stephen hawking, Jane Goodall.

2. The students will have ten minutes to write letters to Oskar from the perspective of the various characters.

3. The students will have the opportunity to share the letters with the class.

4. The students will compare and contrast the form letters Oskar receives vs. the free form letters Oskar writes. 

5. The students will choose one sentence from the text that relates to their letter either in theme or subject.  The sentence must be a broad title for the letter to Oscar.  This sentence is the title of their letters that they will turn in at the end of class.

6. For HW the students will read Pgs. 174- 186 for Thursday.  

7. For HW students will be given Handout 9, an assignment in which they write to a favorite person in order to solicit a response.  The students must e-mail a letter to a favorite celebrity or person that they admire- we all examine the responses we get to see if they are form letters or personal responses.  The students will examine the difference in how it felt to receive different forms of responses.

How Did It Go?

Did the students take on the persona of the different characters they wrote from the perspective of?  Did they have any interesting or novel advice for Oskar?  Did the students get the difference between a form letter and a personal response?  Are the students talking at the end of class about a favorite person they are going to mail their letter to?  Did they discuss Oskar’s letters when creating their own?  Did they do close readings of the text when they were trying to come up with their own letters?  

Lesson 14- Talking With Writing.
What’s On For Today And Why?

The students will perform their scene dialogues that were due today.  They will perform dialogue from text page 184 in pairs.  They will get together in their workshop groups in pairs and do a close reading of the text comparing their own dialogues with the ones they read in pairs.  

What To Do.

1. The students will take turns reading their dialogues that were assigned Monday for HW, to the class.

2. The students will receive Handout 11, Dialogue from Page 184 of the text.

3. The students will be put into pairs and practice the exchange, writing the words on pieces of paper that they must point to.  (In this dialogue Grandma and Grandpa point to the things they say to each other.  The groups will be asked to answer two questions during their discussions; why does Grandma communicate the same way that Grandpa does?  What does Foer mean when he writes, “The airport was filled with people coming and going-    But it was only your Grandfather and me.”

4. The pairs will perform the dialogue to the class.

5. Each group of pairs will match up to create workshop groups of four.  They will discuss their answers to the two questions.

6. Each group will elect one spokesperson to communicate the group’s conclusions.

7. For HW the students will read Pgs. 187-223

Handout 11.  Dialogue Exercise

Read the following dialogue with a partner using words written on paper and creative imagination.  Perform the dialogue to the class with both reading the brief introduction.

The airport was filled with people coming and going. But it was only your grandfather and me.  I took his daybook and searched its pages. 

I pointed at, How frustrat​ing, how pathetic, how sad.

He searched through the book and pointed at, the way you just handed me that knife.

I pointed at; If I'd been someone else in a different world I've done something different.

He pointed at; Sometimes one simply wants to disappear.

I pointed at, There's nothing wrong with not understanding yourself. He pointed at, How sad.

I pointed at, And I wouldn't say no to something sweet.

He pointed at, Cried and cried and cried.

I pointed at, Don't cry.

He pointed at, Broken and confused.

I pointed at, So sad.

He pointed at, Broken and confused.

I pointed at, Something. He pointed at, Nothing. I pointed at, Something.

Nobody pointed at, I love you.

How Did It Go?

Did the students enjoy hearing each other’s creative scripts?  Did they have fun doing this assignment?  Were they creative in their placement of cards and how they used them?  Did their workshop groups actually talk about the text?  Did they have fun doing two different performances in one class?  

Lesson 15- Performance with Note Cards and Tattoos
What’s On For Today And Why?

The students will discuss the interview of the Hiroshima survivor in the text and look at the pictures of the Hiroshima destruction as well as the 9/11 destruction.  They will compare and contrast the pictures as a class.  The students will conduct their own fake interviews with each other, one being a character from the book, the other a news reporter.  The students will get Handout 12, Note Cards and Tattoos Performance.  They will be primed for the performances they will be putting on next Thursday and Friday.

What To Do.

1. Ask the students to take out their text and turn to page 187, Happiness, Happiness.

2. The students will take turns reading the text around the room switching at every Q&A.

3. The students will look at pictures of Hiroshima destruction and briefly discuss its historical significance and Pictures of 9/11 destruction and its historical significance.

4. The class will discuss the similarities and differences between the two tragedies.  The teacher will write them on the board.

5. The class will receive Handout 13 Hiroshima and 9/11 Statistics.

6. The class will answer two questions:  Why is Oskar interested in this interview?  Can Oskar really identify with the survivors of Hiroshima?

7. The students will pair up and conduct fake interviews playing a character from the text and a news reporter.  The students can be "Thomas Schell" if they choose!

8. The students will perform their interviews for the class.

9. They will receive Handout 12 Note Card and Tattoo performance.  A Handout that explains all the details for next week’s performance.  We will go over it Monday morning.

10. For the weekend the students will read Pgs.224-262.   

Handout 8.  Hiroshima Statistics and History

The bombing

Hiroshima, in the aftermath of the bombing.

Hiroshima was the primary target of the first U.S. nuclear attack mission, on August 6, 1945. The B-29 Enola Gay, piloted and commanded by Colonel Paul Tibbets, was launched from Tinian airbase in the West Pacific, approximately 6 hours flight time away from Japan. The drop date of the 6th was chosen because there had been cloud formation over the target previously. But at the time of launch, the weather was good, and the crew and equipment functioned properly. Navy Captain William Parsons armed the bomb during the flight, since it had been left unarmed to minimize the risks during takeoff. In every detail, the attack was carried out exactly as planned, and the gravity bomb, a gun-type fission weapon, with 60 kg (130 pounds) of uranium-235, performed precisely as expected.

About an hour before the bombing, the Japanese early warning radar net detected the approach of some American aircraft headed for the southern part of Japan. The alert had been given and radio broadcasting stopped in many cities, among them Hiroshima. The planes approached the coast at a very high altitude. At nearly 08:00, the radar operator in Hiroshima determined that the number of planes coming in was very small—probably not more than three—and the air raid alert was lifted. The three planes present were the Enola Gay (named after Colonel Tibbets' mother), The Great Artiste (a recording and surveying craft), and the Necessary Evil (the photographing plane). The normal radio broadcast warning was given to the people that it might be advisable to go to shelter if B-29s were actually sighted, but no raid was expected beyond some sort of reconnaissance. At 08:15, the Enola Gay dropped the nuclear bomb called "Little Boy" over the center of Hiroshima. It exploded about 600 meters (2,000 feet) above the city with a blast equivalent to 13 kilotons of TNT, killing an estimated 80,000 civilians.

[edit]

Japanese realization of the bombing

The burns on this victim look like the kimono patterns; the lighter areas of the cloth reflected the intense light from the bomb, causing less damage.

The Tokyo control operator of the Japanese Broadcasting Corporation noticed that the Hiroshima station had gone off the air. He tried to re-establish his program by using another telephone line, but it too had failed. About twenty minutes later the Tokyo railroad telegraph center realized that the main line telegraph had stopped working just north of Hiroshima. From some small railway stops within ten miles (16 km) of the city came unofficial and confused reports of a terrible explosion in Hiroshima. All these reports were transmitted to the Headquarters of the Japanese General Staff.

Military headquarters repeatedly tried to call the Army Control Station in Hiroshima. The complete silence from that city puzzled the men at Headquarters; they knew that no large enemy raid could have occurred, and they knew that no sizeable store of explosives was in Hiroshima at that time. A young officer of the Japanese General Staff was instructed to fly immediately to Hiroshima, to land, survey the damage, and return to Tokyo with reliable information for the staff. It was generally felt at Headquarters that nothing serious had taken place, that it was all a terrible rumor starting from a few sparks of truth.

The staff officer went to the airport and took off for the southwest. After flying for about three hours, while still nearly 100 miles (160 km) from Hiroshima, he and his pilot saw a great cloud of smoke from the bomb. In the bright afternoon, the remains of Hiroshima were burning.

Their plane soon reached the city, around which they circled in disbelief. A great scar on the land still burning, and covered by a heavy cloud of smoke, was all that was left. They landed south of the city, and the staff officer, after reporting to Tokyo, immediately began to organize relief measures.

Tokyo's first knowledge of what had really caused the disaster came from the White House public announcement in Washington, sixteen hours after the nuclear attack on Hiroshima [3].

Radiation poisoning and/or necrosis caused illness and death after the bombing in about 1% of those who survived the initial explosion. By the end of 1945, it is estimated that 60,000 more people died due to radiation poisoning, bringing the total killed in Hiroshima in 1945 to 140,000. Since then several thousand more people have died of radiation-related causes.[4]
According to the city of Hiroshima, as of August 6, 2004, the cumulative death toll of atomic-bomb victims was 237,062, [5] but it remains uncertain how many of them exactly died of the effects of the bombing. There are about 270,000 hibakusha, "bomb affected people," still living in Japan.

Performance Project.  Note cards and Tattoos 

1. The class will divide into six groups of four.  These are your acting groups for the week.  Each group will be responsible for performing a ten-minute scene in the novel.

2. Each will group will consist of; a narrator, who is concerned primarily with the voice and the style of the performance, a director who organizes the script and the acting with the cards and the tattoos, and two actors who must play their parts dramatically. 

3. The class will have Monday to choose your ten-minute scene and distribute your parts, Tuesday and Wednesday to develop and practice acting out your scenes, Thursday to make the final adjustments do a dress rehearsal, and the last ten minutes of Thursday and Friday to perform the skits to the class.

4. The group will be supplied with magazines, tattoos, jewelry, magic makers and construction paper in order for them to use in the performance.

5. This is not a spoken performance but rather a performance in the Style of ‘Grandma and Grandpa.

6. No words are to be spoken during this performance!

7. The dialogue must be choreographed through the week involving the different sign with words on them, tattoos on the hands and anywhere else that are words, and other creative ways to show words non-verbally.

8. Groups should be settled on a section of text come the end of Monday, have all of their note cards cut out and their tattoos planned come the end of Wednesday, and have their entire performance ready to be performed by Friday.

9. Any part of the text you choose can be edited or added to in order to fit your presentation?  As we have done throughout this lesson, you can add and subtract to enhance voice, style, and overall theme.

10. (GOOD LUCK)

Pictures Used in the Lesson.  

Examine compare and contrast the two sets of pictures: How are they similar? How are they different?  Think about, why does Oskar take an interest in Hiroshima and can he associate with the survivors of Hiroshima?

Hiroshima Destruction Pictures:
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9/11 Destruction Pictures:
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How Did It Go?

Did the students learn about Hiroshima?  Did they compare it to 9/11 in effective ways?  Did the pictures create a picture for them in their minds?  Were they able to see that Oskar is obsessed with tragedy?  Did they have fun creating their own interviews?  Did they really try to dramatically take on the persona of a different character?  Did they ask interesting questions?  Are they excited about their upcoming projects next week?

Lesson 16- Performing a Scene.
What’s On For Today And Why?

The students will form groups and do close readings of the text on their own in order to figure out what part of the text they want to perform.  They will assign parts to each other and begin to prepare their performances.  

What To Do.

1. Because the whole day will be spent on the project, the class will take five minutes to discuss the reading over the weekend.  What did they think of the women who lived on the observational deck of the empire state building?

2. The teacher will hand out all of the supplies to the students: Magazines, scissors, glue, markers, paper, temporary tattoos, others letters and words in sticker, magnets and so on.

3. Put the groups into predetermined groups of four and tell them to immediately get to work choosing a scene and delving out parts.

4. The teacher can walk around the room and offer scene suggestions as well as settle disputes between students about who should do what.

5. With five ten Minutes left in the class the teacher will ask the students to stop working and talk, one by one about which scene they chose and who is doing what.  To reiterate there must be a narrator, a director and two actors who can play as many different parts as they like.  The director is the head of the group.  If the group says they could not agree on a scene, the teacher should assign them a scene, and assign them parts, if they haven’t done that yet either.  

6. For HW the students will read Pgs.  263-284.

How Did It Go?

Did the students come to a conclusion about what scenes they were going to perform and did the successfully distribute the four parts?  Did they do the reading over the weekend and come in ready to talk about it?

Lesson 17 & 18- Acting Groups, Memorization and Practice.
What’s On For Today And Tomorrow And Why?

The students will spend the next two days working on their group projects.

What To Do.

1. Because the whole day will be spent on the project, the class will take five minutes to discuss Monday’s/Tuesday’s reading assignment.  What did they think of Grandpa’s letter, the numbers, and the scribbled out text?

2. The students will get into groups and work on their performances.

3. The teacher will act as helper, organizer, idea giver, and motivational speaker. 

4. For Tuesday’s HW the students will read Pgs. 285-306, For Wednesdays HW the students will read Pgs. 306-326.

How Did It Go?

Did the students have valuable rehearsal time?  Did they have lots of questions?  Do they seem like they are having fun creating their performances.  Are they keeping up with the reading and did they talk about it as if they have been?

Lesson 19- Practice and Performance.

What’s On For Today And Why?

The students will do dress rehearsals of their performances.  The students will fine-tune their performance and memorization of text.  The students will watch their first class performance.

What To Do.

1. Because the whole day will be spent on the project, the class will take five minutes to discuss Wednesday’s reading assignment.  How did they like the way the book ended?

2. The students will get into their groups and fine-tune their performances.  They will be told to give their performance a dry run to themselves.

3. With fifteen minutes left to go in the class, the first student performance will be performed.    

How Did It Go?

Did then students finish the novel?  Are they nervous about tomorrow?  Is the first group prepared to go?  Did they have a lot of last minute adjustments to their scenes?  Are they excited about tomorrow?

Lesson 20- Performance!
What’s On For Today And Why?

The remaining four groups will give their performances to the class, if the class runs out of time, the last group will go on Monday!
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