Theoretical Introduction:


What is moral is what you feel good after and what is immoral is what you feel bad after. (Ernest Hemmingway: Death In The Afternoon)
Students should figure out the values, morals, and ethics of their society on their own.  

Most people, regardless of their political or religious affiliations, usually broadly agree upon the values, ethics, and morals of their culture.  Murders, theft, rape, even lying ironically, are just a few of many, generally considered misdeeds or “sins” that are considered to be wrong, across a wide spectrum of the world human population.  Thoughtful discussion, writing, real situation activities (e.g.: feeding the homeless, donating food to the poor, etc…) and reader response exercises (the moral lens), encourage students to build their own morality pathways that lead to just conclusions, those that agree with the values, morals and ethics of society.

If education about values is thoughtful, well planned, and inclusive, it can encourage intelligent and well-mannered discussion, which in itself is a core bases of civility and morality.  As oppose to a more preachy, black and white discussion on what’s right and wrong, thoughtful value education requires students to develop their core civilizing values, and in turn act appropriately.  (Nelson, Palonsky, McCarthy, 309)

There are two opposing views when it comes to thoughtful value education.  One that encourages the teaching of modern values that stem from a secular, humanistic view of the world, the other, traditional values that are considered timeless and unchanging regardless of experience or situation.  Those who promote the teaching of traditional values claim that an apparent breakdown in society and parenting, is due to the loss of these very values.  They advocate a return to old world discipline, adherence, with respect for and deference to elders. (Kaplan 412)  Those who promote the teaching of more modern humanist values, see the teaching of traditional values as preaching conservative and or religious virtues.  The modern value teacher believes that thoughtful value education should come from a citizenship perspective that encourages self-esteem, civility, compassion, inclusion, and environmental awareness.  (Kaplan 411)

In my English Classroom I intent to open pathways to students that will enable them to acquire values and morals without actually telling them, “this is right” or “this is wrong”.  These pathways will be opened up due to a variety of thoughtful discussions, activities, literature response journals, group discussion, writing assignments, and real situation activities. Through these exercises, students will gain an awareness of societal values and will understand when and why they should adopt these values.  Because the students will build their pathways without the teacher indicating any moral direction, the fact that their paths will lead them to core civility principles, implies that they have learned the “value, behind the value”. (Nelson, Palonsky, McCarthy, 308)  

In Teaching Our Children About Evil, from, The Humanist, J.S. Victor writes, “It is much more useful to offer our children a path to follow than a battery of abstract values… a way of thinking rather than a code of rules to follow.”  I could not agree more.  Instead of telling our students to do as is written, we as teachers need to offer our students morality practice in the classroom, in order to train them to accept, adopt and eventually help redefine the values, ethics, and morals of society.

The main tool we have as teachers in the classroom, in order to have students train themselves in value education, is the ability to develop exercises that require students to actively develop their moral senses.  Exercises that revolve around discourse, and situational writing response, require students to make choices regarding their own ethical beliefs and influences.  (Singer 4-5)  

As student body populations vary between neighborhoods and school districts, a number of conflicting allegiances, cultures and interests are represented in the classroom.  Instead of saying, these are the accepted norms and expectations in this society, “follow them”, when students use discourse and writing to determine “their” morals, value determination takes on a more active, well thought out course.  A pathway is constructed and students better understand how they and society as a whole got there. To sum up, Kenneth Lindblom points out that, “English teachers do not just prepare students for the world; we help students construct the world, to understand it in a particular ways.” (Lindblom 96)

In order to teach modern value education, a number of reader response assignments must engage situations that require value introspection and discussion by students.  Some reader response assignments could be, a class wide moral inspection and discussion of characters from literature the class has read, common morale dilemmas made up by students to be discussed and evaluated, writing assignments asking students to tell of personal moral dilemmas they have faced, and group development of fictional characters, each of whom require a moral degree of personality-to be explained from the perspective of the made-up characters background, with a fictional moral dilemma experience the character is facing, to be presented to the class in small groups and discussed.

Because of the highly sensitive nature of value education, reader response is the best way to tackle it because it offers a more cordial, student centered classroom, in which students respond personally and critically.  (Vacca 18)  As Rosenblatt argued as early as 1938, thought and feeling are legitimate components of literary interpretation.  (Vacca 18)  Thought and feeling are also legitimate components of value education, without them, values and morals would be concrete in nature and the more traditional black and white view of how they should be taught would make sense.  Because agreement on values, morals, and ethics among diverse student populations requires thought and feeling to be expressed, reader response activities encourage students to build pathways that lead to, among other things, a recognition and adoption of modern values.

*How can we as teachers offer students a path that leads to the discovery of their own values that are consistent with modern values and focused on basic moral and democratic beliefs and principles?

Lesson Plan 3: Modern Value Education      

Grade: Standard 8th Grade English, Longwood Junior High School

Long Term Goals:  

-To have students exist in the world with the ability to question, reason, and recognize core-civilizing values and display the proper correlated behavior. 

-To have students who are strong in citizenship values like, self-esteem, compassion, respect for their environment, civility, tolerance, altruism, and concern for democratic principles.

State & National Standards:

NYS Standards:

3.  Students will read, write, listen, and speak for critical analysis and evaluation.

As listeners and readers, students will analyze experiences, ideas, information, and issues presented by others using a variety of established criteria. As speakers and writers, they will present, in oral and written language and from a variety of perspectives, their opinions and judgments on experiences, ideas, information and issues.


Reflection: This entire lesson is about students using oral and written language to express their opinions and judgments.  The critical analysis and evaluation are represented here in reader response activities using the “Moral Lens.” 

4.  Students will read, write, listen, and speak for social interaction.

Students will use oral and written language for effective social communication with a wide variety of people. As readers and listeners, they will use the social communications of others to enrich their understanding of people and their views.


Reflection:  If the classroom is diverse, this lesson offers students communication with a wide variety of people.  If the classroom is more homogenous, there is still a wide variety of people-based on the wide variety of characters represented in the YA novel Holes, and the movie Stand By Me.  By talking to each other during Fridays exercise, the students are using social communication to enrich their views. 

NCTE Standards:

1.Students read a wide range of print and non-print texts to build an understanding of texts, of themselves, and of the cultures of the United States and the world; to acquire new information; to respond to the needs and demands of society and the workplace; and for personal fulfillment. Among these texts are fiction and nonfiction, classic and contemporary works.


Reflection:  Mondays and Tuesdays activities ask students to respond to the needs and demands of society and the work place.  These activities also examine personal fulfillment as related to daily decisions.


12.  Students use spoken, written, and visual language to accomplish their own purposes (e.g., for learning, enjoyment, persuasion, and the exchange of information).


Reflection:  The whole point of this lesson is to allow students to build pathways that lead to the adoption of modern values.  This, by and large, serves their own purposes, to be applied in all areas of life.

Objectives:  

-Students will be able to build pathways that lead to the adoption of core civilizing principles.  

-Students will be able to discuss sensitive topics that deal in ethics and morality.

-Students will be able to discuss and write about choice determination and the corresponding positive and negative social and personal results.

-Students will be able to advise and direct their peers towards strong value based decisions that represent modern citizenship values.

-Students will be thoughtful, open-minded, and critical about values, ethics, and morals.

-Students will be tolerant and understanding towards values, ethics, and morals that are foreign to their own culture.

-Students will critically reject any base principal that is presented to them as a fact without first examining that base them selves and reaching a similar conclusion. 

Motivations:  The students will be collecting food for the poor the same week of the lesson on morals.  While this is not a direct motivation, it is a theme supporter.  This is the active/real situation activity that parallels the unit plan.

-The students will know that this is the week they are going to create characters and present them to the class on Friday.

Previous Work Completed: The students have read the YA Novel Holes and have watched the movie, Stand By Me.  

- The students are familiar with reader response “Critical Lens” activities and analysis.

Procedure:

Monday:  Monday consists of two exercises; looking at moral dilemmas characters face in the YA novel, Holes and writing about a moral dilemma a character faces in the novel.   

5 min-the teacher announces to the class that they will be participating in a food drive that week.  Each student may bring in any canned food with the understanding that it will be donated to poor and needy families.

5min-the teacher introduces the “Moral Lens” to the class and explains that they are going to examine moral dilemmas that characters in the novel Holes face.

5min- “Can anyone think of any moral dilemmas any of the characters in Holes face.”  (The teacher writes student responses on the board)

2min-the teacher hands out the Holes, moral dilemma work sheets.

15-20min-students choose one of three moral dilemmas on the hand out and respond to three questions that are already written on the board (hidden behind the map), or displayed on the overhead.

1. Do you think the character handled their moral dilemma the right way?

2. What other options did the character have?  Why do you think the author did not choose one of these other paths for the character?

3. Have you ever faced a moral dilemma in your life similar to this one?  What was it and how did you respond.

End of Class/Homework:  The students are asked if they would like to share any of their writing with the class.  If so, students are asked to comment and student-to-student discussion is encouraged.  They are then told to consider question number 3.  For homework the students are asked to write, on a separate piece of paper- a one-page response to question number three.  If they cannot relate personally to the dilemma they chose they are asked to consider a friend or a relative who may have and write about them.  

*The assignment is due tomorrow. (These are going to be revised into “Moral dilemma poems” when the class starts their poetry section.)

Tuesday:  The student’s day is the same structurally as Monday.  Instead of looking at the YA novel Holes through the moral lens, they will examine the movie Stand By Me.
5 min-the teacher collects the homework from the night before.  

5min-the teacher reintroduces the “Moral Lens” to the class and explains that they are going to examine moral dilemmas that characters in the movie, Stand By Me faced.

5min- “Can anyone think of any moral dilemmas any of the characters in the movie, Stand By Me faced.”  (The teacher writes them on the board)

2min-the teacher hands out the Stand By Me, moral dilemma work sheets.

15-20min-students choose one of three moral dilemmas on the hand out and respond to three questions that are already written on the board (hidden behind the map), or displayed on the overhead.

1.  Do you think the character handled their moral dilemma the right way?

2. What other options did the character/s have?  Why do you think the director did not choose one of these other paths for the character/s?

3. Have you ever faced a moral dilemma in your life similar to this one?  What was it and how did you respond.

End of Class/Homework:  The students are asked if they would like to share any of their writing with the class.  If so, students are asked to comment and student-to-student discussion is encouraged.  They are then told to consider question number 2, focusing on the first part of the question, “What other options did the character face.”  For homework, the students are asked to write a one-page response to the following question:

1. What factors come into play when considering your options during a moral dilemma? 

2. In your responses, use two too four of the following possible influences   Personal happiness, avoidance of suffering, suffering of other people, financial gain, social gain, peer pressure, age, and culture. 

*The assignment is due tomorrow.  (These will be collected and used in the future when the class starts their poetry section.)

Wednesday:  The students will be doing 2 major exercises; Talking and writing about ethics and values and creating original characters who are facing moral dilemmas of their own, in groups of 4.

2min- Collect the homework from the night before.

5min- Hand out Raymond Cravers poem, Shiftless to the class.  Ask them to read it silently to themselves.  Read the poem aloud to the class.

2min-hand out Shiftless questions.

5min- The students are asked to consider the following questions and answer one of them, with a one-paragraph response.

1. What values does the author speak about in the poem?  Talk about one of the following, hard work, age, the social ladder, discrimination, expectations, or drug abuse. 

2. Is the Author an “ethical” person, a “moral” person, a person with “values”?  Why or why not?

2-4min-Organize the students into 6 groups of 4.

5min- Ask the students to discuss their answers and prepare a few sentences to say aloud to the class.

10-15min- Go around to each group for a response then class discussion for each response.

2-4min- Have the students get back into rows.

5min- Explain to the student’s how Thursday is going to work.


- “As soon as you get here Thursday, get back into the groups you were just in and do the following.”


1. Each group is going to create a character that is facing his own or her own, moral dilemma.

2. Each group must give their character a name, historical background and physical description.

3. What is your characters dilemma?

Thursday:  The students immediately get into the groups they were in on Wednesday.  The students will do group work the whole class.

5min- The teacher briefly re-explains today’s events.

2-4min- Hand out character development worksheets.

After 15min- Tell the students they should have completed the characters background information and descriptions by now.

After 15min- Tell the students they should be finishing up their characters moral dilemma.

End of class/Homework:  The students are to complete their characters at home if they did not finish in class. 

Friday:  The students will be presenting their characters to the class through a variety of value education exercises.

5min- The students are given a minute to finish up and fine-tune their characters.

5min- The teacher gives an explanation of today’s exercises.

-Starting with group one, the students are going to first introduce their characters to the class.  They are to tell the class their characters name, background, and physical description.  Then they are to explain to the class their characters moral dilemma and ask the class, “What should our character do”?

-After the group presents their character, the class has five minutes to fill out their, “What should our character do” worksheets, while the class is also discussing the groups characters moral dilemma.  

-This will happen 6 times.

-The students will receive their respective groups peer responses so that they can see what everyone else in the class thinks their character should do in order to resolve the moral dilemma.

-The groups will discuss their peer responses.

-The groups will announce to the class, one at a time, what they decided their character is going to do-

-To end the class, a brief discussion on whether each group made the right decision for their character.  

2-4min- Hand out, “What should Our Characters Do?” worksheets, 4 each to everybody in the class.

25min- Each group presents their characters biographical information and moral dilemma.

2-4min- Each group receives their peer responses.

5min- The groups talk about the possible decisions they can make for their character.

10min- each group announces to the class what choice they have made for their characters.

End of Class/Homework- Thank the class for donating food for the poor that week.  Assure them that it will be well enjoyed by the needy and offer them additional information after class if they would like to continue to help/ volunteer to help a non-profit organization.


Closure:  I believe that values, ethics and morals do have a place in the classroom and that sensitive issues can be discussed and examined.  

Monday, Tuesday, and the first half of Wednesdays class are about moral dilemma decision making, thoughtful value discussion and interpretation.  Thursday’s class enforces and sums up the first three classes with the students applying what they have been talking and writing about.  Friday’s class demands that the students, after a whole week worth of discussions, on morals, values, and ethics, interact with other students in order to make a decision for their group character that is facing a moral dilemma.  Because the students must always talk to each other before determining a choice, they are learning without being told, that it is good to seek advice when they are trying to determine difficult, “gray” choices. 

Materials:

-6 Handouts: Holes Moral Dilemma Worksheet, Stand By Me Moral Dilemma Worksheet, Shiftless Moral Dilemma Worksheet, What Should Our Character Do Worksheet, Character Development Worksheet, the poem Shiftless by Raymond Carver.

-Overhead Projector/ Blackboard.

-Chalk/Overhead Sheets.
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Holes Moral Dilemma Worksheet:  

Choose one of the following three moral dilemmas and answer the questions with a short, one page response.

Moral Dilemma #1:  

After Zero runs away from the camp Stanley knows that he is probably hurt and in need of help.  Stanley also knows that it is against the rules to leave the camp.  Eventually Stanley STEALS a truck and goes after Zero!

Moral Dilemma #2:  

Stanley is aware of the fact that it is really not fair to the other boys if Zero helps Stanley dig his holes; he does it anyway!

Moral Dilemma #3: 

Stanley knows that the special lipstick case that he has found was really found somewhere else and not where X-ray told the warden.  He never say’s anything and instead lets the entire camp dig for days, in the wrong spot!

Three Questions: 

1. Do you think the character handled their moral dilemma the right way?

2. What other options did the character have?  Why do you think the author did not choose one of these other paths for the character?

3. Have you ever faced a moral dilemma in your life similar to this one?  What was it and how did you respond.

Stand By Me Moral Dilemma Worksheet:

Choose one of the following three moral dilemmas and answer the questions with a one-page response:

Moral dilemma #1:

The boys know that they are going to find a dead body yet they are laughing and having fun the whole time.  Vern asks the boys, “Maybe we shouldn’t be having so much fun right now!

Moral Dilemma #2:

Chris steals his dad’s gun and brings it with the boys on the adventure.  They all take turns using it to guard the camp from animals.  At the end of the movie, the gun is what saves their lives1

Moral Dilemma #3:

In order to show Gordie that he is big and tuff, eyeball steals Gordie’s dead brothers hat off of his head!

Three Questions: 

1. Do you think the character/s handled their moral dilemma the right way?

2. What other options did the character/s have?  Why do you think the director did not choose one of these other paths for the character/s?

3. Have you ever faced a moral dilemma in your life similar to this one?  What was it and how did you respond.

Shiftless, by Raymond Carver.

Consider the following questions and answer both on this handout.

1.  What values does the author speak about in the poem?  Talk about one of the following: hard work, age, the social ladder, discrimination, expectations, or drug abuse. 

2. Is the Author an “ethical” person, a “moral” person, a person with “values”?  Why or why not?

Character Development Worksheet:

Each group is to develop their own original character with the following information.

Characters Age:

Characters Background:

Characters physical description:

Characters Moral Dilemma:

Characters advice they have received from the other characters:

Characters Decision:

What Should Our Character Do?

Individually, fill out this “Advice” sheet for each group character that is presented.  Like we have done all week, offer the character possible decisions, choices and outcomes, and eventually, tell the character what you think the right decision is for their character.

1. I think your character is facing the following choices:

2. I think your character needs to consider:

3. If I were your character, I would do the following:

