10-Day Film Unit:  War and the After Effects of War.

10th Grade Standard English

Commack High School

25 Students

Objective:

In Today’s History and English classroom, war is a central theme.  War effects students lives every day and shapes their identity through existing, and remaining a central theme during, their own coming of age.  These students are likely to have family members, brothers, sisters, and friends who are serving in the wars over seas in Iraq and Afghanistan.  It is my intention to present war to students within the context of a continuing, ever more violent, cycle of human behavior that has existed as long as mankind has.  I also intend to present war as a harbinger of greater societal ills and conflicts, including a short two-day study of Post Traumatic Stress disorder represented in film and poetry.

I aim to make students better judges of why countries fight wars and what wars are actually like, as opposed to propaganda and advertising that suggest war is glorious and honorable.  I want students to be better decision makers when it comes to war and voting for politicians who support war.  I hope to present the violent killing aspect of war as a main feature of war, not just a sidebar. 

For this two-week unit on war, the students will start some classes with a quote of the day that speaks to the film and poems they will be analyzing.  The purpose of this is to get the students interested and motivated in the class, spark their interest, get them talking, and create a context for the theme to be discussed later.  

Films: 

Rambo: First Blood- 1982, The Patriot-2000, BraveHeart-1995, Platoon 1986, Independence Day 1999.

Film and Cartoon Clips:

History Channel- Navy Seal Documentary Clip; Sniper 50 Caliper Rifle, Cartoon of Donald Duck - The Spirit Of 43-WWII Propaganda.  

Pictures:

Shots of WWII American Troops, Hiroshima and Nagasaki nuclear destruction.  

Poems: 

Dulce ET Decorum Est. by Wilfred Owen-1920, Welcome To Hiroshima by Mary Jo Salter- 1985, First Blood (Transcribed into poetry from the movie.  Scene 26)

Hand Outs:

ABC News: Post-Traumatic Stress Disorder Concerns. Worksheet 1, What Is A Rebel?  Worksheet 2, The Dehumanization Of War.  

Day 1.

Lesson 1.  - the students will watch war scenes from two movies, The Patriot and Brave Heart.  They will discuss the differences and similarities between the two clips.  Which depiction of war is more desirable?    

Procedure- 

1.  Quote Of The Day 1 “By War’s great sacrifice the world redeems itself.” {John Davidson: War Song}

· Who can read the QOD out loud for the class?

· Everybody write for a minute what they think this quote is trying to say?

· OK, Danny, what did you write?

· A student might answer that the quote means, “even though a lot of people die in a war, it is worth it because the world ends up a better place.”  Another student might add that it reminds him of the quote; the ends justify the means.

· Who agrees or disagrees with the quote?

· Two too four students tell the class if they agree or disagree.

· I want every body to keep this quote in mind when we are watching the movie clips today.

2. The students will watch a battle scene from Brave Heart, scene 15 “Lands of Death.” This scene is significant because the protagonist looses the battle and suffers greatly.  There is also betrayal, and the lose of loved ones.

Activity- To get the ball rolling and minds working let the students toss a Nerf football around, whoever catches the ball has to answer one of the questions below out loud to the class.   

· Is this scene happy or sad?  What does the director do to make this scene feel the way it does?

· Is this an accurate depiction of war? 

· Is this battle like today’s real life battles?  (For this student’s should answer no and mention the hand-to-hand combat.)  

· Is this kind of war worse than today’s wars?  (Yes they will say, though a few enterprising students might challenge that it’s all the same.)

3.  The student’s will watch a battle scene from The Patriot, scene 16 “Kings Highway Skirmish.”  The protagonist is trapped and defeated.  

· What is the difference between this sort of combat and the battle in Brave Heart?

· The student’s should mention the guns.

· Why are the Guns significant?

· The student’s mention that they can kill each other without having to actually fight each other.  Another might mention how guns expand strategy and thought about how to win.  A third might ask if this is how new technology becomes necessary and gets developed.   

· What effect do you think Guns have had on war?

· The student’s all agree that it makes it easier to kill someone or even to just be a willing participant.

· Which battle would you fight in if you had to choose?

· Most will say that The Patriot, though some might conclude they would have a better chance of surviving the Brave Heart battle because there were no guns. 

*Because I am introducing the unit, day one is about engaging the students and asking them to really consider all of the questions I have been asking them, to open their minds for the remaining nine lessons.

Lesson 1 Homework:

John Davidson wrote, “By Wars great sacrifice the world redeems itself.”  Choose either the clip from Brave Heart or The Patriot and write a short letter to Mr. Davidson from the perspective of one of the members of the battle that you saw.  Do you think this character agrees or disagrees with the quote?  Why does he feel the way he does?  Bring this to class in the morning.

· I think this homework is good to start the unit with because it is intended to persuade the students to see War from the victim’s point of view. 

Assessment- 

Did students’ agree that war was worse back then than it is now? (This misconception sets up the objective of the entire unit.)  Did they see how guns have made war less personal?  Are they able to connect the quote, in contrast to the film clips they watched?

Lesson 2-   the students will discuss the word “Patriot,” synonyms for the word, and what the word implies.  Worksheet 1 will be distributed.  Students will watch a scene from the movie The Patriot and share their HW essays from the night before with the class.  They will participate in an activity titled, Passing On Candy.

Procedure- 

1.  Students will be asked if any one would like to share their HW essays from the night before.  Student’s who share their essays read them aloud to the class.  A sample essay would say…

Dear Mr. Davidson,
I was in a battle of York fighting for John Wallace the leader of the Scottish rebellion in 1396. I got my hand and foot chopped off.  My father was killed and so were my best friends and fellow soldiers.  I know that you think that war redeems itself after it is fought but I want you to know that everyone that I love is dead and I have nothing to live for.  

                                                                                  Sincerely, A Scottish Rebel

· The students agree that war does not justify its loses at it’s completion.  They feel there is too much lose and pain for the soldiers to feel this way.  

2. Activity, Passing On The Candy.

Spilt the students up into groups of five for a total of five groups and hand out four bags of M&M’s to each group.  Tell the students that we will be playing a game and they each have to elect a general from their group.  Once Generals are elected, ask the remaining four members of the group to put their heads down on their desk and close their eyes.  Announce that they are all members of platoons and that one of them has been discovered to be a spy for the enemy.  Tell the generals that they can only give candy to themselves and three other members of the group and that the person they do not give candy to is the spy and has to leave the group.  With the students heads still down instruct the generals to hand out the candy.  One student will be disappointed to find out he or she did not get any, they must leave the group and go back to their desks.  (Teacher should give them candy upon their return for being good sports.)

Now hand out “No HW For The Year Passes,” to the groups, three per group.  Tell the students that we will be doing the same thing except they do not have to put their heads down; in fact they should all stare at the general.  Tell the general to hand out the passes to the group but leave one person out.  Wait about ten seconds and tell them to stop!

Collect the “No HW For The Year Passes,” and tell them that they are not real it was a joke.  Ask the generals, “What was harder the second time you had to leave somebody out.”  They should answer that because the person was looking at them it was a harder choice because they felt bad.  Ask if any one in the class can relate this experience to the dehumanization of war?  Why was it easier for people to shoot each other in The Patriot as oppose to stabbing each other in Brave Heart.

· The point of this activity is to prove that it is easier to hurt somebody if they are not looking.

3.  Quote Of The Day 2 “It is wars prize to take all vantage.” {Shakespeare: III Henry VI Liv.}

· Who can read the QOD out loud for the class?

· Everybody write for a minute what they think this quote is trying to say?

· Who wants to read what they wrote?

· The students should answer that the quote means that since you are at war, anything goes!

4. The students will watch a scene from the Patriot, Scene 6 “The Rules Of War,” in which the general shoots all of the prisoners even though they are still alive and shoots the protagonist’s son, a 12yo that is not a soldier.

· After the scene ask the students, was that fair?  Was it OK to shoot prisoners who are already hurt?  How about the kid, is anything OK in war?

Lesson 2 Home Work:  

· Hand out the worksheet: What Is A Rebel?

What Is A Rebel Worksheet?

Look at the following synonyms for the word rebel and decide whether or not you find these words to describe a “good” person or a “bad” person.  Write a few sentences describing why you feel the way you do.  If you have never heard the word leave it blank.

Synonyms For Rebel



Good Person or Bad Person and Why? 

Rebel-

Insurgent-

Revolutionary-

Traitor-

Revolt-

Mutineer-

Disobey-

Coup-

Unruly-

Defiant-

Resistance-

Assessment-

Did the students understand that it is easier to hurt somebody if you don’t have to look at them?  Did they see how their HW assignment proved that war is not worth the pain.  Did they connect the quote to the movie scene they watched and realize just how far “The Rules Of War” can be pushed.

Lesson 3- the students will watch a scene from the movie Platoon.  They will discuss their HW assignment and apply it to the scene.  They will role-play in class.     

“So far the two movies we have watched have been about war between the British and the Scottish in the Scottish revolution of the 14th century in Brave Heart and between the British Royal Army and the American Rebels in the American Revolutionary war of 1776.  What we have seen so far, in the scenes we have watched, is that both of the “rebels” in the movies, the Scottish and the Americans, lost the battles but ultimately won the war.  In both of these movies the Rebels were portrayed as the good guys.  In the next movie clip we are going to watch, the Rebels, the Vietnamese, portrayed as the bad guys.  Why are some rebels portrayed as bad and some as good?

1. The students will take out their HW assignments from the night before, Worksheet 1; The Rebel Synonyms.  What words were good and which were bad.

· The students should answer that the word Rebel is a good word and may bring up examples like the American Revolution or The Rebellion from Star Wars.  They will also consider coup a good word because of the history classes they have taken in reference to South American and Eastern European coups supported by the USA.

· They will say that Insurgent is a bad word as well as disobey and unruly and hopefully mention the Iraq War.  We will discuss why.
· Hopefully the students will begin to see that the word is only considered good or bad based on how American Culture uses it.
2. The students will watch a clip of the movie Platoon, Scene 7 “Going To Battle.”  Again as in the other scenes they have watched, the “Good Guys” do not win, but for a change the Rebels do!  I will point out that Ultimately the rebels won this war as well.

3.  Role Playing: 

The students will be asked to break into groups of six and elect two teams within their groups of three people each.  One group must be the Rebels, the other the USA.  The rebel group should choose a name and a country that they represent (fictional ones are OK.)   The teacher will then hand each group a situation that presents a reason to go to war.

The Situations:

1. The Rebels Homeland is filled with natural resources that the US has run out of, including skittles and baseball cards.  The US wants to take over the country so they can shore up their supplies of natural resources.  The Rebels country is willing to negotiate to help the US but does not want to give up their country entirely.  If they have to they will fight  *If you choose to go to war 4000 people will die.

2. The Rebels Homeland has elected new leaders to their government that do not believe in the same capitalistic ideals as the US.  The US does not support the new government and wants to invade it in order to change it back to capitalism.  *If you choose to go to war 80,000 people will die.
3.  The US has recently defeated a Rebel group within their own country.  Now they are unsure whether or not to pursue and arrest or kill the remaining members of the rebel group.  If they do pursue them they will risk violating their own constitution that says every one has freedom of speech.  The rebels refuse to be quiet. *If they go to war 22 people will die.
4.  The US has received information that Rebels in a friendly country are going to run for president in the next election and it appears that they have the peoples support.  The US does not want to see these Rebels take power because they will kick all of the US business out of the country.  In order to go to war the US has secretly round up and kill the most vocal Rebel politicians.  If they go to war 557 people will die. 
Each group will receive their situation and negotiate their side within their groups.  They should consider the stakes when negotiating.  After five minutes I will go around the room and ask each group what they have decided.  They can… 

· Negotiate a settlement and read it to the class.
· Only the US side can choose to go to war.
If the groups go to war they must roll a die- the winner is the one with the lowest role.  If there is a tie, they role again.

*The point of this is to show students how unfair and arbitrary war is and how rebels can be good guys and bad guys.  

Lesson 3 Home Work
Each student should go online and search  the word Rebel and choose a link.  Does the website or Link use the word in a good way or a bad way.  We will tally the scores tomorrow.  They should bring in their results.

Assessment- 

Did the students see that even though the bad guys were the rebels they won the war?  Do they understand that reasons for going to war are based on money and land more than for the good of people?  Did they have fun negotiating their sides in their groups?  Did they see the handicaps as tools that promote war?  

Lesson 4-  the students will watch a film clip from the History Channel- Navy Seal Documentary Clip; Sniper 50 Caliper Rifles.  The students will watch a clip from the movie Independence Day.  The students will be asked to design their own secret weapons and present them to the class.

Procedure-

1.  The students will watch the minute and a half film clip from the History Channel.  They will answer the question, what are the implications of continuing technological advancement like this one?  

Activity- taking out the Nerf football again, let the students throw it around to answer the question above.  They cannot throw it to someone who already has got it.  If someone catches it that already has had it they have to ask a question that adds to the conversation.

2.  The students will watch a clip from the movie Independence Day.  They will watch the famous scene of the space ship blowing up the white house and the surrounding area.  This is the implication that technological advancement in weapons that make war can lead to total Armageddon.

3. After the clip the students will be asked to pull out a blank sheet of paper and silently brainstorm a new weapon that they could invent.  What does their weapon do?  Who uses is?  Why was it invented?  What is it for?  When was it used?  Why?  Is it a good weapon that benefits mankind or a bad weapon that causes destruction?  They are told they can make anything they want, from a super destructive space ship to a special kind of gun, to a mental or spiritual device.  This is their first Unit project and it is due Monday after the weekend.          

Lesson 4 Home Work-

The students should start developing their new weapons in order to present them to the class on Monday.

Assessment-

Did the students see how technology is linked to weapons that kill quicker and more efficiently?  Did they like the movie Independence Day, a change from all of the war stuff they have been watching?  Did they get excited to create something?  Are they motivated to go home and start their projects?

Lesson 5- the students will look at photos of WW II.  They will examine the poem, Dulce ET Decorum Est. by Wilfred Owen.  They will receive Worksheet 2, The Dehumanization of wars key events.  Then they will go into groups and do an activity, Weapons and Technology in Text.

Procedure-  

1..The teacher will pass around the photos of WWII and the poem Dulce Et Decorum Est, by Wilfred Owen, to the class.  
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Dulce Et Decorum Est. by Wilfred Owen 

Bent double, like old beggars under sacks,

Knock-kneed, coughing like hags, we cursed through sludge, 

Till on the haunting flares we turned our backs

And towards our distant rest began to trudge.
Men marched asleep. Many had lost their boots

But limped on, blood-shod. All went lame; all blind; 

Drunk with fatigue; deaf even to the hoots

Of tired, outstripped Five-Nines that dropped behind.

Gas! Gas! Quick, boys! -An ecstasy of fumbling 

Fitting the clumsy helmets just in time;

But someone still was yelling out and stumbling

And flound'ring like a man in fire or lime. . . ​

Dim, through the misty panes and thick green light, 

As under a green sea, I saw him drowning.

In all my dreams, before my helpless sight,

He plunges at me, guttering, choking, drowning.
If in some smothering dreams you too could pace

Behind the wagon that we flung him in,

And watch the white eyes writhing in his face,

His hanging face, like a devil's sick of sin;

If you could hear, at every jolt, the blood

Come gargling from the froth-corrupted lungs, 

Obscene as cancer, bitter as the cud

Of vile, incurable sores on innocent tongues,​

My friend, ° you would not tell with such high zest 

To children ardent for some desperate glory,

The old Lie: Dulce et decorum est

Pro patria mori.

Wilfred Owen –1920

· The teacher will ask the students what gas the writer is talking about.  What technology changed the face of war in WWI?  What technology changed the face of WWII.  Is there technology in these pictures.  The teacher should hand out Worksheet 4,The Dehumanization of War and Technology Significant Events?  At the End of the discussion the teacher asks the student’s to keep in mind the connection between war and technology for the next class.
The Dehumanization of War and Technology, Worksheet 2.

	War Era
	Significant Technology

	Cave Man Days
	The Knife

	Ancient Times
	The Sword

	Roman Empire
	The navy, The Canon,

	American Indian wars
	The Machine Gun

	WWI
	Chemical Warfare

	WWII
	Radar and Atom Bombs

	Vietnam
	Biological Warfare


2.  The teacher breaks the class up in to five groups of five.  Each group is given a picture of WWII and has a copy of the poem.  They are instructed, as a group, to pick out any signs of technology in the text.  The groups have 15min to find things and discuss.  The teacher should walk around the room to invite conversation and keep the groups on task.

At the end of the exercise each group must select one member to read what the group has discovered about the text.

3.  In the same groups students should now take five minutes to choose a product their group is going to pretend to be producers of.  The teacher will go around the room and ask each group to name their product out loud.  The teacher will order the products in a hierarchy based on which one would earn the most money.  Each group is assigned a money value that their group in worth based on their product.  The teacher will then begin to auction off weapons to the class like the ones on the chart.  There will be five lessons.  After they are bought the class will order them by the year they came out and decide who wins a war between each group based on where they’re sitting.  Like a mini imaginary tournament.  The newest weapon always wins.  The group with the nuke will remain.

· The point of this exercise is to show the students how technology is directly related to who wins the war and who is considered the good guys.

Lesson 5 Home Work-  

Students will continue to work on their new weapon project creations over the weekend.  They will present them on Monday.  When was it invented, by who, what was its most immediate impact?  Give the new weapons you have created a back-story like the one you just read about.

Assessment-  

Did the students see the technology or absence of it in the WWII pictures?  Did they understand the relationship between the Dehumanization of War and Technology Chart, and the poem?  Did the students see that technology and power is based on economic strength from the exercise?  Did they enjoy the wide range of activities today?         

Lesson 6- the students will be presenting their new weapons to the class- telling their story, who invented them, what immediate impact they had, for good or bad?  The students will critique each other’s projects.

Procedure-

1.  One by one the students will present their creations.  After each student goes the teacher will ask if anybody has any comments or questions.  Each student must have three questions asked about their project.

Assessment-

Did the students use their creative minds to go outside the box in inventing their new weapons? Did they get it?  Do their weapons show a preference for modern technology over old time weapons like guns?  Did they ask each other interesting questions?   

Lesson 7- the students will do a close reading exercise, a dialogue from the movie First Blood, transcribed as a poem and read an NBC news article on Post Traumatic Stress Disorder.  They will inspect words and examine why the writer is able to communicate meaning- how do we know what this poem is about?  (They do not know the poem is from the movie.)

Procedure:

1.  The students will receive “First Blood,” the poem that is the dialogue of Scene 26 written in verse.  They will be asked to read the poem silently and then have it read to them by the teacher.  While the teacher is reading the students are told to circle the words in the text they think have the most meaning.  After everyone tells what words they picked I ask them to take five of their words and eliminate them from the poem, then read the poem to them selves, then ask for volunteers to read theirs to the class. (This could be funny.)

The Poem- First Blood

Oh’ God, Where is every body?

I had a friend, who was in the air force,

I had all of these guys man.

Back there I had all of these guys who were my friends.

I come back here and there’s nothing.

Remember Danport?

He was always wearing a black headband and I took a magic marker that I said I found-

We were always talking about Las Vegas-

And this Car- This red 58 Chevy convertible, he was always talking about this car.  He said we were going to cruise till the tires fell off.  

We were in this bar in Saigon and this kid comes up with a shoeshine box and he says, “shine, shine please” and he kept asking me, and Joey says yea!  

I went to get a couple of beer and the box is wired and they open up the box and Joey’s body all over the place, and he’s laying their and he’s screaming and there’s pieces of him all over the place and all over me and I’m trying to pull him off you know, and he’s my friend, my friend is all over me.  I’m trying to hold him together and his insides would keep coming out and nobody would help and he said john I want to go home, I want to go home, I want to drive my car Johnny and I said but why?  

I can’t find your legs.

I can’t find your legs.

I can’t get it out of my head, 

for over seven years, 

I don’t talk to anybody, 

for a day, 

or a week.

2.  The students will receive a handout of an NBC news article from the web.  The teacher will read the article to the class.  The teacher will add a few more words on PTSD and ask if any one know anybody who has experienced that.  Each article has links from the website on page one.  

Lesson 7 Home Work-

For homework the students will be assigned to go online and click on one of the links on the handout, read it, and come in with something to share with the class at the start tomorrow.  

Assessment:  

Did the students see the power of a single word?  Did they hear the difference a word makes?  Did they understand why it was funny without the words.  Were they informed on PTSD?  Will they do the homework?

Lesson 8-   The students will read the poem, Welcome to Hiroshima, by Mary Jo Salter.  They will watch a Donald Duck film clip about Japan and WWII. They will learn about propaganda in film and advertising. They will look at pictures of the destruction of Hiroshima and Nagasaki from the Atom bombs the US dropped in 1944.  They will look at pictures of then and now and write a poem about the differences, like Salter does in hers.  They will free write for ten minutes.  They will read them to the class.

Procedure-  

1.  The teacher hands out the poem to the class and asks them to read the poem silently to themselves.  The teacher reads the poem to the class and asks them what parts standout to them.

· They should mention the advertising and the discussion should lead to the subject of capitalism forced into a culture.

Welcome to Hiroshima by Mary Jo Salter.

is what you first see, stepping off the train: 

a billboard brought to you in living English 

by Toshiba Electric. While a channel 

silent in the TV of the brain
projects those flickering re-runs of a cloud 

that brims its risen columnful like beer

and, spilling over, hangs its foamy head,

you feel a thirst for history: what year

it started to be safe to breathe the air,

and when to drink the blood and scum afloat 

on the Ohta River. But no, the water's clear,

they pour it for your morning cup of tea

in one of the countless sunny coffee shops 

whose plastic dioramas advertise

mutations of cuisine behind the glass:

a pancake sandwich; a pizza someone tops

with a maraschino cherry. Passing by

the Peace Park's floral hypocenter (where

how bravely, or with what mistaken cheer, 

humanity erased its own erasure),

you enter the memorial museum
.

and through more glass are served, as on a dish 

of blistered grass, three mannequins. Like gloves 

a mother clips to coatsleeves, strings of flesh

hang from their fingertips; or as if tied

to recall a duty for us, Reverence

the dead whose mourners too shall soon be dead, 

but all commemoration's swallowed up

in questions of bad taste, how re-created 

horror mocks the grim original,

and thinking at last They should have left it all 

you stop. This is the wristwatch of a child.

Jammed on the moment's impact, resolute

to communicate some message, although mute, 

it gestures with its hands at eight-fifteen

and eight-fifteen and eight-fifteen again

while tables of statistics on the wall

update the news by calling on a roll

of tape, death gummed on death, and in the case 

adjacent, an exhibit under glass

is glass itself: a shard the bomb slammed in

a woman's arm at eight-fifteen, but some

three decades on-as if to make it plain

hope's only as renewable as pain,

and as if all the unsung

debasements of the past may one day come 

rising to the surface once again-​

worked its filthy way out like a tongue.

Mary Jo Salter -1985

2.  The teacher shows a Donald Duck Advertisement Cartoon from 1943 that is filled with  propaganda.  Who are the bad guys? (This is a theme that recurs throughout the unit.)  Who are the rebels?  The teacher asks students who are the two men Donald Duck is being persuaded by?

Activity:  (To get students talking the teacher can bring the Nerf football out again and play, “toss” the question, like they did in lesson 1 and 5 for the questions above.) 

3.  The teacher will pass out pictures and discuss Hiroshima from the poem.  The pictures are of the devastation after the bomb dropped.  The students will be assigned to write their own poem about the differences they see between the picture of before and after.

· After a ten-minute free writing session any student may share his poem with the class.
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4.  The students should take out there HW from the night before.  The links on PTSD that they had to look up and bring in.  Ask volunteers to read portions of their articles to the class.  “Class, can we identify any uses of propaganda in this text.”

Lesson 8 Home Work-  

The students should reread the link they printed out and look for evidence of propaganda.  Circle it on there print out and bring it in tomorrow for discussion.  They should also work on their propaganda poem which is due Friday.

Assessment- 

Did the student’s see how propaganda and advertising affect our culture and how it is represented in the film and media we experience.  Did they see how American culture is represented in the media and in advertising.    They had fun watching old cartoons.    

Lesson 9 –  The students will form groups and talk about film.  They will work on turning poetry into film.  They will interact doing close reading exercises in groups.  They will make choices about text incorporating all they have studied and learned over the last nine days.

Procedure-   

1. Activity:  The students will put in to groups of five.  In their groups they will receive instructions to turn the poem into a fifteen-minute movie scene.  They will have to consider environment, context, voice, style, tone, background music, technology and advertising when writing their treatments.  They cannot change the text but the must include at least one line of dialogue to highlight the scene that they propose.

· Each group has to set up the poem as if it was a scene from a movie.  One member of the group must be elected to read the poem during the presentation in a manner consistent with the group’s scene presentation.  Two people may read the text if they want to split it up.  

· Each group must pick a war in which the scene they are presenting is supposed to represent, as well as a character name for their character.     

· The students will be asked to start preparing a presentation for the following day.

Lesson 9 Home Work-

The students should work on their presentations online tonight with the members of their group.  If any on can not get access to the Internet tonight please let me know at the end of class.  If the student can not get on line that night the teacher has research sources the student can bring home and reference in order to contribute to the group.  

Assessment-

Did the students come up with creative ideas for their presentations?  Did they like the idea of creating their own film scenes.  Are they using all of the perspectives they have covered throughout the unit, to present a well thought out and challenging reading of the poem?  Are they talking about the ills of war in the hallway before class?  

Lesson 10-  The students will watch a film clip from the movie First Blood about PTSD.  It is the scene from the poem, first Blood, they have been analyzing.  How does it differ from their HW assignments?  The students will read their group film treatments to the class.  

Procedure- 

1.  For today,  the desks will be in a circle.  Each group will take a turn reading their treatments for the poem First Blood.  After all of the groups have gone, the teacher should show the scene to the class.  If there is time, discuss the differences and similarities.  Who was the closest?

Lesson 10 Home Work-

Have a good weekend.

Assessment-

Did the students enjoy reading their treatments?  What stances on war did they take in their choices about their treatments; voice, tone, scenery, context, etc…?  Did they seem like they appreciated the scene more after doing the close reading of the poem.  Did they use propaganda techniques and directorial privilege to direct their treatments.     

