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It is my personal belief that certain issues are best dealt with by not being dealt with at all.  Before you jump to conclusions, assuming me to be a socially unaware, uptight teacher, hear me out.

Mark Haddon’s The Curious Incident of the Dog In the Nigh-Time is a book wrought with issues.  Haddon’s main character, Christopher, has Asperger’s.  He thinks differently than others his age, acts differently, is in special classes at school, and is a genius at math.  In a society where inclusion classes are more and more common, Asperger’s may or may not be a sensitive issue.  Regardless, by making it an issue it becomes an issue.  Thus, I feel that it is obviously necessary to avoid treating Christopher’s Asperger’s as a disability and to approach it more as just the way this particular individual thinks than the result of this form of autism.  


Thus, this unit plan focuses not so much on the issues as on the ideas.  It uses a performance based approach to the novel, dealing with issues more as ideas, things to look at, than as issues.  There is enough going on in The Curious Incident that keeping students interested should not prove an issue, but I have provided various assignments and tasks that should prove interesting to even the most reluctant students.


  This lesson plan is intended for an 11th grade class.  Though Christopher is fifteen, I feel that some of the subject matter is probably best dealt with at a more mature level.  This is a book which could easily be adapted to a class of seniors, the activities which I have included speak to a slightly lower age level-hence the determination of an 11th grade level.  

Many of my lessons assume a class size of roughly 25-30 students.  Having a class of more or less may require some changes, particularly in the performance activities.  If this is the case, remind your students that too few, or too many, in a group can foster rather than inhibit creativity.  

As you embark upon teaching this novel, remember: it is a fun book, make reading it fun.  It is a different book, make reading it different.  Nothing about this novel conforms to expectations, and your students should be excited about not conforming to expectations either.        
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Lesson 1: Messing it all Together: A Consideration of Numbers
What’s on for today and why:

In order to get students comfortable with some of the unusual aspects of The Curious Incident of the Dog in the Night-time, today’s lesson will offer a very basic introduction.  We will look primarily at the chapter numbering, an aspect of this book which may make some students uncomfortable.  
What to do:
1. distribute numbers
Hand each student a piece of paper with a number on it.  Numbers should be prepared before class and should be chosen completely at random.  At no point are students permitted to switch numbers with one another.

2. split class and arrange numbers
Divide the class into three equal sized groups.  Have students arrange their groups by number with only one rule: they may no be arranged least to greatest or greatest to least.  Allow them about 10 minutes to consider order and arrange their numbers.
3.  explanations and prime numbers
Have groups present to one another.  Ask them why they chose their particular order.  Once all groups have given an explanation, ask them as a class to consider other possible arrangements.  Examples: odd/even arrangements, alphabetical, number of letters in the word, etc.  Read chapter 19 aloud to the class before they see the books.
5.  distribute books
Hand out the class set of books.  Allow students a few minutes to leaf through and allow an informal discussion.  What strikes them first?  What might they expect from this book?  Beyond the chapter numbering, is there anything else that makes them uncomfortable?  
5.  read the first chapter
Turn off the lights in the classroom (it will of course not be too dark as most rooms have windows) and read the first chapter aloud in murder-mystery voice.  Assure that there is no time for discussion and have students leave their books in the front of the classroom as the bell rings.  
How Did It Go?
If students are beginning to think outside of the box, even on something as basic as numerical order, we have made progress.  This will be evidenced by creative ideas in numbering.  Their discussions regarding the physical nature of the book should seem interested, and they should leave the class interested in returning to this book.
Lesson 2: What Will Be Expected
What’s on for today and why:
Now that we have discussed the basic structure of the book, the second class will be spent discussing our reading of The Curious Incident.  It is important to assure that all students know what is expected of them.  We are going to read much of the book as a class, discussing it as we go along.  As we get through the book, students will be expected to hand in several projects (a storyboard and a map).  At the end of the book, students will be expected to prepare a skit from the final chapter and, as a group, to hand in a screenplay of said skit.  Once the technical details have been gotten through, the class will perform a brief skit to get them interested and excited to participate.  

What to do:
1.  describe the assignment
Explain to students what is outlined in What/Why.  Tell them that while some of the reading will be done in class, they will also be expected to keep on top of any reading that is assigned for homework.  Hand out the reading schedule on the following page.  Describe a bit about the final project, the skit and screenplay (see lesson 13 for details). Each student will also be required to maintain an online.  

3. begin reading

Solicit a volunteer to read chapter 3.  It is very short and requires little explanation, so a quick reading should be sufficient.

4. acting out: chapter 5
Note: This activity will require a stuffed dog.  Be creative, maybe find a little garden fork to stick in him or put some ketchup on him.

The class will work together on this first activity.  Have them elect someone to be Christopher and someone to be Mrs. Shears.  Allow them about ten minutes to read the chapter and discuss what this scene would look like.  Have the scene play out, taking input from students on character placement, facial expression, etc.  Encourage the use of props.
Homework:
Students are required to read through chapter 23.  Additionally, they must peruse (not read entirely, but look at the characteristics of) Holmes’s Silver Blaze.  A link is available on http://geocities.com/jk_quest/curious.  They should then write a response in their journal referencing both works, responding to what Christopher says in chapter 7, and comparing the characteristics of both works.

How Did It Go?
If students have an idea of what is expected of them, today has been successful. 
Reading Guide for The Curious Incident of the Dog in the Night-Time
Remember: Chapters are Numbered in Prime Numbers

(so don’t freak out)

	Day
	In Class
	Homework

	1
	Chapters 1 & 19
	

	2
	Chapters 3 & 5
	To the end of Chapter 23

	3
	Chapters 29 & 31
	To the end of Chapter 67

	4
	Chapter 71
	To the end of Chapter 103

	5
	Chapter 107
	To the end of Chapter 139

	6
	Begin Chapter 149
	Finish Chapter 149

	7
	None (storyboarding)
	Chapter 151

	8
	None (storyboarding)
	None (finish storyboards)

	9
	Chapter 157
	To the end of Chapter 179

	10
	Chapter 181
	To the end of Chapter 197

	11
	Chapter 199
	Chapters 211 & 223

	12
	None (finish map)
	Chapter 229

	13
	Chapter 233
	Chapter 233


Lesson 3:  Talking Without Words                 
What’s on for today and why:
We will read chapter 29 together.  Following this, the class will split into three groups and each group will present a different interpretation of chapter 31, done so by varying tones and expression.  This will provide students with an exaggerated example of Christopher’s logic of body language and facial expression.  
What to do:
1. read chapter 29
Read chapter 29 as a class.  Ask for a volunteer to read straight through.

2.  split the class and specify directions
Divide the class into three groups.  Give each group a slip of paper with one of the following commands: 1) You just won the lottery and are bursting to tell someone.

  2) You just woke up from a restful nap on the beach and are very laid back and relaxed.  3) You just got some very upsetting news and are on the verge of tears.

Tell each group that they must stick to the dialogue in the book but the father and the policeman are required to non-vocally express what is written on their slip of paper.  Christopher’s reactions are open to interpretation; he need not prescribe to the slip of paper.  Those not acting in the scene must input suggestions by directing and producing the scene. 

3.  rehearse  
Allow students 15 minutes to plan and rehearse their scene.  Permit them to do this elsewhere if the school allows it.  
4.  perform and discuss

Have each group perform their scene for the class.  Following this, launch a discussion about the significance of body language and expression on the meaning of the text.

Homework:
This evening, students should begin to sift through the links about Asperger's on  http://geocities.com/jk_quest/curious.  They will also read through the end of chapter 67.  They should respond in their journals incorporating what they learned about Asperger’s and what they read in these chapters.

How Did It Go?
If students are enthusiastic about the assignment and participate in the scene that is performed, today has been successful.
Lesson 4: Christopher’s World 

What’s on for today and why:
Today we will discuss what the students learned about Asperger’s and consider what it is like to be Christopher.  For the purpose of this assignment, the class will arrange a circle in the middle of the room.  The manner in which we will read chapter 71 will essentially put each student in Christopher’s shoes, allowing them to consider what it is like to be Christopher.
What to do:
1. opening discussion
Ask students to share what they learned about Asperger’s.  Encourage them to share things they found interesting, anything they had or hadn’t known, if anyone has any personal experiences: basic reader response.  This is a sensitive issue and one which should be approached in a positive manner- fostering positive discussion is a good place to start.

2. read chapter 71

Go around the circle and have each student read to the end of a sentence.  Everyone will be involved in the reading, not just one designated reader.  This is an important chapter to do this with.  

3.  discuss chapter 71
Continue like the discussion the class began with, but this time with chapter 71 under our belt.  Pose the question: is everyone in some way special needs?  Encourage all to join in, foster all responses.    
Homework:
Read to the end of chapter 103.  Visit the link to the Monte Hall Problem on http://geocities.com/jk_quest/curious.  Respond in journal.

How Did It Go?
If students know more about Asperger’s and are able to carry on conversation about this as well as about chapter 71’s idea of everyone as special, this lesson has been successful.  
Lesson 5: The Red Herring
What’s on for today and why:
Today we will focus on chapter 107.  There will be a resultant writing project, completed over the weekend, which will focus on applying what we have learned from Christopher about the mystery novel.

What to do:
1.  spirit reading
The class has participated in this activity in pervious lessons, so they are accustomed to doing it.  Each student reads as little or as much as they feel like, with no particular order.  Finish out the chapter this way.

2.  discussion
Allow class to consider books they have read and Red Herrings they have come across.  Start a list on the board of other characteristics of a mystery novel.

3.  assignment
Have students spend the remainder of the class brainstorming and mapping out a mystery of their own.  They must include three clues and at least one Red Herring.  Encourage them to come up with an outline, or a sketch, of their potential story.

Homework:
For homework, students will write their mystery story.  Assuming we began this book on a Monday, this lesson should coincide with a Friday, so they will have the entire weekend to do this.  Additionally, they should read through the end of chapter 139..  Encourage them to incorporate what they learn in these few chapters into their stories.  Do not give a desired length for this assignment: because it is creative and open to much interpretation it can be as long or as short as they wish.   
How Did It Go?
If students seem excited about writing their own stories, and interested in the aspects of this type of novel, this has gone well.

Lesson 6: Sharing Our Stories
What’s on for today and why:
Students will share their mystery stories with one another.  This will allow students the opportunity for casual peer review.    

What to do:
1.  divide the class

Divide the class into groups of 4 or 5 students.  Have them arrange their desks in groups.

2. read, comment, and pass
Have each student pass their story to the person on their right.  Have them read the story they have received and read it.  Ask them to write a short comment on the back- what was their initial reaction?  Were they able to pick out the Red Herring?  Anything that strikes them.  After a few minutes have them pass the stories to the right again for the same treatment.  Continue this until everyone has read all stories in the group.  Allow students to discuss what they liked or disliked with each other in these small groups.  Have them hand all stories to you.  These will not be graded, but will count towards homework/assignment grade.  

Homework:
We will not be reading Chapter 149 in class; it is their only homework assignment for this evening.  Tomorrow we will begin making a story board for it.  Inform them of this and tell them to consider this while reading and begin to note what they would like to include.

How Did It Go?
If students seem to have gotten the hang of writing a mystery story and are providing one another with constructive review, today has been successful.
Lesson 7: Storyboarding Chapter 149

What’s on for today and why:
Today we will begin the rough drafts of a storyboard for chapter 149.  This is one of the longer chapters in the book and a lot happens.  Students will be given two class periods to work on the drafts and will be required to hand it in on the third day.  The storyboard will be a means of taking a complicated chapter and looking at the most important elements.           
What to do:
1.  field any questions
Now is the best time to deal with any questions students may have about this assignment.  They are familiar with storyboarding as it is something we have done as a class before.  They know to provide a picture and a short description in each box.  

2.  begin!
Hand out worksheet on following page.  Allow students as many worksheets as necessary.  Also provide magazines, scissors, glue, colored pencils, and anything else that is available and may be useful.

Homework:
Work on and finish up storyboard, read chapter 151.
How Did It Go?
If students are breaking chapter 151 down and understanding it well enough to create a story board, this lesson has been a success.
Name_________________________



Sheet # __________
The Curious Incident of the Dog in the Night-time, Chapter 149 Storyboard Worksheet

	Sketch:


	Sketch:
	Sketch:

	Script Notes:


	
	


	Sketch:


	Sketch:
	Sketch:

	Script Notes:


	
	


Rubric for Grading Storyboards
	
	Excellent
	Good
	SatisfactoUnsatisfactoryory
	

	Content
	Obvious choice of key material, summarized properly
	Approaches either too many or too few key points
	Poor summarization, poor choice of scenes
	Failure to complete assignment

	Utilization of Class Time
	Works diligently during both class periods
	Works with minimal distraction, completes reasonable amount of project in class
	Distracted, completes little in class
	Refuses to utilize class time properly

	Creativity
	Student’s perspective comes through clearly in final product
	Student’s perspective is apparent but not definitive
	Shows little creativity
	Shows no creativity

	Clarity, Grammar, Spelling
	Easy to read with no grammatical or spelling errors
	Readable with minimal errors
	Difficult to read, evident errors
	Nearly impossible to read, full of obvious errors


Lesson 8: Chapter 157, Reading the Letters  
What’s on for today and why:
Moving on with the book, today the students will focus on chapter 157.  They will consider what Christopher learns in this chapter by writing a letter to Mrs. Boone.   

What to do:
1.  explain how it will be read

One student will be Christopher/narrator, a second will be the father, and the rest of the class will read the letters from his mother chorally.  

2.  read it

Have students read the entire chapter in this manner.  

3.  write a response
Have students begin writing a letter back to Christopher’s mother.  What would he want to say to her?  Would he want to tell her about his murder mystery?  Explain how he found her letters?  Tell her about his day?  What would Christopher write?

Homework:
Finish letter to Mrs. Boone, read through the end of Chapter 179.

How Did It Go?
If the chapter is read successfully and the letters to Christopher’s mother are coming along well, today has been successful.
Lesson 9: I See Everything
What’s on for today and why:
The class will consider what Christopher sees in tandem with what they see.  This will provide a bit more perspective.  We will take a very simple line, the first of chapter 181, and use it as a learning experience.  
What to do:
1.  keep books closed, read first line
Have students keep their books closed.  Ask them to take out a piece of paper and a pen.  Read them the first line of Chapter 181.  “I see everything.”

2.  permit class to wander
Allow students to leave their desks for 10 minutes either to wander around the room or the halls, based of course on what the school permits.  Perhaps take the entire group to a larger room (library, cafeteria?).  Ask them to keep a list of everything they see.  

3.  return and read
As they return to the classroom ask them to read chapter 181 to themselves.  

4.  share what they see
Allow students to share what they saw- do this Boggle style so nothing is repeated.  Do not do this in a set order, allow students to chime in as they see fit with full or partial lists.  

5.  how do their observations differ from christopher’s?
Have students use the remaining class time to reflect in their journals about how their observations are different from, or similar to, Christopher’s observations in chapter 181.

Homework:
Read to the end of chapter 197.  Check out the link about Conway’s Soldiers on http://geocities.com/jk_quest/curious and reflect in journal.
How Did It Go?
If students are seriously considering how what they notice differs from (or is similar to) what Christopher notices, this lesson has been a success.
Lesson 10: The Monologue
What’s on for today and why:
Today we will define two types of speech- the monologue and the soliloquy.  Students will consider these definitions in terms of chapter 199, applying their knowledge by performing this short chapter.
What to do:
1.  monologue/soliloquy, what’s the difference?
Explain to students the difference between a monologue and a soliloquy, perhaps using a basic overhead of short definitions or something written on the board.  Have them look at chapter 199.  Suggest that because Christopher is writing to us, his audience, a performance of this scene would be a Monologue.

2.  show examples

Show a video clip of a monologue (perhaps the opening of a talk show.  A morning show may be more appropriate than a late night one, of course) and a video clip of a soliloquy (obvious suggestion is of course Hamlet).
3.  break into groups and rehearse
Divide class into groups of 5 or 6 students.  Have each group prepare a monologue of chapter 199.  Allow them to cut portions, improvise, and to include more than one actor.  

4.  perform

Have each group perform their monologue.

Homework:
Read chapter 211 and 223.  Explore the British to American Glossary and the Wikipedia entry on London, links available at http://geocities.com/jk_quest/curious.  
How Did It Go?
If students have a better understanding of the monologue and have come up with creative performances of chapter 199, today has been a success.
Lesson 11: Christopher’s London

What’s on for today and why:
Since the majority of students will have never been to London, and few will know more about it than they have learned in social studies class, students will consider what they have learned in chapters 211 and 223 to map out this city through Christopher’s eyes.    

What to do:
1.  hand out materials

Desks should be arranged in small tables.  Each table should have colored pencils, crayons, magazines, glue, markers, and anything else available.

2.  using novel, map london
Based on what they learned in chapters 211 and 223, have students draw London through Christopher’s eyes.  They can refer back to the book and draw either one aspect or the entire scene, open of course to interpretation.  
Homework:
Finish maps, bring them to class prepared to explain them tomorrow.  
How Did It Go?
If students are referring to the book and creating maps that could be interpreted as Christopher’s view, this lesson has been successful.
Lesson 12: What Just Happened?

What’s on for today and why:
Students will share their maps with one another, explaining what they depicted and why.  This will get them questioning their decisions and considering the decisions of others.  The remainder of the class will be spent in open discussion on chapter 223.
What to do:
1. share maps in groups
Have students arrange themselves in groups different from yesterday’s.  Five or six students per group is sufficient.  Students should spend about 20 minutes sharing their maps with the others in their groups.  Walk from group to group assuring that students not only show but also explain: what did Christopher see?  Why did they feel it important to depict what they did?

2.  discussion
A lot happened at the end of chapter 223.  Open up the discussion by asking the class, “What just happened?”  Allow and encourage an open discussion on this topic. 
Homework:
Read chapter 229.  Reflect in journal about a strange dream.

 How Did It Go?
If students have depicted different things and can logically justify these decisions to their peers, today has been a success. 
Lesson 13: The Final Chapter: A Final Project

What’s on for today and why:
In order to bring everything together, students will be breaking off into groups and spending the next few classes preparing a skit.  Chapter 233 will be broken into 6 manageable sections.  Each group will focus on one section.  They will be required to write a screenplay of that section and perform it for the class.  In groups where students outnumber characters, they must work constructively as directors, etc.  

What to do:
1.  break the class into groups

Divide the class into six groups.  Given average classroom sizes this should put five or six students in each group.  Groups should be thought out rather than chosen randomly.  

2.  divide the chapter
Suggested divisions are as follows:

	Starts With
	Ends With

	“The next morning I had fried tomatoes with breakfast” p 200
	“And I drank some of my milk shake” p. 202

	“And later on, at 10:31 pm” p 203
	“But if I concentrated on counting the cars it stopped me from thinking about my A level and the pain in my chest” p 205

	“And in the afternoon Mother took me to Hampstead Heath in a taxi” p206
	“And she said Father had gone to stay with Rhodri for a while and we would get a place to live of our own in the next few weeks” p 209

	“Then I went into the garden and I found Toby’s cage” p 209
	“But the exam was two hours long and 20 minutes had already gone so I had to work really fast and I didn’t have time to check my answers properly” p. 213

	“And that night, just after I got home, Father came back to the house and I screamed” p 213
	“And inside the room it smelled like socks and pine air freshener” p 216

	“And I didn’t like waiting to find out about my maths A level” p 216
	The end


3.  assign portions
Assign each of the student groups a section of the chapter.  Allow them time to read it through, and to look at the sections surrounding it.

4.  provide handout
Provide students with the handout on the following page.  

5.  discuss

Explain this project to the students.  Deal with any questions.  Read the handout, providing information as necessary.

Homework:
View the links on http://geocities.com/jk_quest/curious related to screenplays, read through the final chapter.
How Did It Go?
If students are anxious to embark on this project, today went well.

Writing a Screenplay

(some information from http://www.screenwriting.info)

It is crucial to remember that film is a VISUAL medium. You don't tell your audience your story, you SHOW them. You must learn to write a screenplay VISUALLY. Write what they will SEE and what they will HEAR. You might love your characters and know what they are thinking, but the discipline of screenplay writing is how to show it on a screen. When it happens, it may be just done with a look, often improvised on the movie set. So just write the pictures, sounds, and speeches, and leave the rest for the filmmakers.

Elements of a Script/Screenplay:

Scene Heading - A short description of the location and time of day of a scene, also known as a "slugline." 

Action - The moving pictures we see on screen.

Character name - When any character speaks, his or her name appears on the line preceding the dialogue. In screenplays, the name is tabbed to a location that is roughly in the center of the line. In playwriting, typically the name is centered, but with the advent of screenwriting software that automatically positions the character name correctly, it has become acceptable to use a similar format for character names in stageplays.

Dialogue - The speeches between characters in a film or a play.

Parenthetical - Also known as a "wryly" because of the propensity of amateur screenwriters to try to accent a character's speech -- as in BOB (wryly) -- an inflection to a speech noted by a writer. Of course, in stageplays, all stage directions (at least in Manuscript Format) are in parentheses, but "directing off the page," as it's often called, is equally frowned upon.

Extension - A technical note placed directly to the right of the Character name that denotes HOW the character's voice is heard.  

Transition - A script notation denoting an editing transition within the telling of a story. For example, DISSOLVE TO: means the action seems to blur and refocus into another scene, and is generally used to denote a passage of time.

Shot - What the camera sees. For example, TRACKING SHOT would mean that the camera is following a character or character as he walks in a scene. WIDE SHOT would mean that we see every character that appears in the scene, all at once.

Also see the links available on http://geocities.com/jk_quest/curious

Lesson 14: Writing and Rehearsing
What’s on for today and why:
The following classes will be devoted to writing the screenplays and rehearsing the skits.

Permit as many classes as necessary for this.  Five classes have been allotted on the calendar, but more or less may be needed.
What to do:
1. let students write and rehearse

Easy enough.  Offer assistance when necessary, provide input, etc.

Homework:
Write and rehearse…

How Did It Go?
If students are involved, interested, and having fun while considering the novel, this has gone well.

Lesson 15: Performing

What’s on for today and why:
Students will perform their skits, giving insight into what they have learned about this novel.  
What to do:
1.  perform

Allow ample class time for performances.  Each skit should be roughly fifteen minutes long, so two class periods should be sufficient- but do not be stingy if more is necessary.

2.  collect screenplays
Have each group hand in the screenplay of its script

How Did It Go?
The quality of the skits will be the measure of how well this went.  They should be creative and insightful, fun and interesting.  All that good stuff teachers hope for.
