INTRODUCTION TO A2 HISTORY

1. INTRODUCTION TO THE AS HISTORY COURSE

1.1 WHICH EXAMINATION BOARD DO WE USE?

We use the OCR Examination Board. You can access details about the course through the OCR website at

http://www.ocr.org.uk/Data/publications/specifications_syllabuses_and_tutors_handbooks/AS_A_Level88481.pdf
IT IS IMPORTANT THAT YOU LOOK AT THE CORRECT DETAILS AS ALL SYLLABUSES ARE CHANGING FROM SEPTEMBER 2008 AND SO YOU NEED TO MAKE SURE THAT YOU DO NOT LOOK AT DETAILS FOR THE REVISED 2008 SYLLABUS AS THAT DOES NOT APPLY TO YOU.

1.2 HOW MANY MODULES DO WE STUDY?

You will take 3 modules at A2. Further details can be found in Section 2 below.

1.3 CAN I RESIT MODULES IN JANUARY?

Candidates do re-sit modules in January and in most cases do better, but this is not guaranteed. We ask you to think about the following if you are planning to re-sit modules:

(a) Is there any point in re-sitting certain modules? Do not do it if you only want to get a few more marks. Go for the ones that you can make the most advance in.

(b) Can you really do any better? If you had real problems with a module, do you think you will do better?

(c) The cost. Is it cost effective?

(d) Will it help your university application? If a university insists on an A at A-Level, then gaining as many marks as you can always helps.

(e) Can you spare time for extra lessons? You should arrange extra lessons with either Mr Vale or Mrs Wellman. It is your responsibility to arrange them and to arrive on time. If a student fails to turn up for 2 meetings, then we are unlikely to offer any more. 

1.4 WHO TEACHES THE COURSE?

Two members of staff teach the A2 course – Mr Vale and Mrs Wellman. Further details can be found in Section 2.5 below.

1.5 HOW IS THE A2 ASSESSED?

For details about the methods of Assessment see Section 3 below.

1.6 WHEN ARE THE LESSONS?

You will have 4 periods a week with Mr Vale – Monday periods 7&8; Tuesday periods 5&6.

You will have 4 periods a week with Mrs Wellman – Thursday periods 7&8; Friday periods 1&2.

1.7 WHAT IF I AM ABSENT FROM A LESSON?

If you know in advance that you will be absent, you MUST send us an email telling us hat you will be absent so that we can record this. This applies IN ALL CASES, even when you are absent on official school business. You should email us at:

m.vale@kingshighwarwick.co.uk
If you are absent due to unforeseen reasons, you need to do the following:

(a) Where possible, email us to inform us that you will not be in the lesson.

(b) Arrange to catch up with any missed work and seek an additional lesson if you need to go over material

(c) Hand in any work due in either electronically via email or Studywiz OR hand it in on the first day that you return to school.

1.8 HOW WILL I BE MONITORED DURING THE A2 COURSE?

The Department will be carrying out weekly monitoring of all students. This is designed to help identify problems and to help you develop your skills and organisational abilities.

Every week we shall record attendance, attitude in lesson, how well prepared you are for lessons, handing in of work, etc. A copy of the grid that we shall use can be found in Appendix 1.

1.9 WHAT IF I REQUIRE ADDITIONAL HELP?

See Appendix 4 below.

1.10 HOW OFTEN WILL I BE REQUIRED TO SUBMIT WORK?

There is NO fixed timetable. Work will be set as and when it is appropriate. The format of the task will vary. You may be asked to carry out research, to present a presentation, to write an essay, to read material ready for discussion, to analyse documents etc.

Many tasks will start to appear on Studywiz as we start to integrate this into the department. You will be asked to submit all work through Studywiz.

If you are unsure about how to use Studywiz, please consult the ICT department.

1.11 HOW MUCH PRACTICE WILL I HAVE OF PAST PAPERS / QUESTIONS?

We are putting all past papers on the departmental website. We shall set some of these for you to complete, but others will be used in lesson to explain how to plan and write essays. We do encourage students to also tackle some of the essays and to hand them in to be marked. We do, however, point out that the timescale for returning these will depend on several factors.

1.12 WHAT ADVICE WILL I RECEIVE ABOUT ESSAY AND DOCUMENTS ?

You will be given advice sheets (attached at the end of this booklet). In addition, you will be given guidance in lessons and feedback on any work submitted.

2. THE UNITS STUDIED

2.1 WHAT ARE THE UNITS STUDIED AT A2?

There are 3 Modules:

Module 2588 : Historical Investigations – Elizabeth I  (see Section 2.2 below)

Module 2590 : Rebellion and Disorder in England 1485 - 1603 (See Section 2.3 below)

Module 2592 : Independent Investigation (Coursework) (See Section 2.4 below)

2.2 WHAT IS STUDIED IN MODULE 2588?

Elizabeth I 
This option is concerned with interpreting the aims and achievements of Elizabeth I and understanding the controversies that have characterised studies of her reign. The focus is restricted to key domestic issues and candidates will not be tested on foreign relations, although a background knowledge of their relationship with domestic issues will be useful. While pictorial or literary images of Elizabeth I may be included in the document question, art historical or literary criticism will not be required; the emphasis will be on historian’s interpretations of these images. 

Key Issues for Study and Examination 
-- What problems faced Elizabeth I as a female ruler and how did she cope with them? 

-- To what extent was Elizabeth I able to maintain control over and manage her government and parliaments? 

-- Why, and with what consequences, did Puritans challenge the Elizabethan Church? 

-- How serious was the threat posed by Roman Catholics to Church and state in the reign of Elizabeth I?

Content 
-- Contemporary opinions regarding female rulers, positive and negative views of the queen, the marriage question, the roles of the court. 

-- Government and Parliament: their functions and composition. The relationship between Queen, Privy Council and Parliament: co-operation or conflict? The significance and management of issues in dispute: the Church settlement, parliamentary privilege, the marriage question and the succession. 

-- Puritanism: the nature and extent of puritanism, Elizabeth’s attitude, the policies of successive archbishops of Canterbury, the puritans in parliament, the defence of the Anglican church (Hooker and Jewel). 

-- Catholicism: the nature and extent of catholic survivalism, changing reactions of government and parliament to England’s Catholics, the papal bull of 1570, the missionary priests, the Rising of the Northern Earls and the plots concerning Mary Queen of Scots. 

Note: The different ways in which these themes and issues have been interpreted by historians form a major focus of the examination, so they need to be addressed in the teaching of this option.

2.3 WHAT IS STUDIED IN MODULE 2590?

Rebellion and Disorder in England 1485 - 1603 
This theme focuses on the nature and extent of rebellion and disorder (such as tax revolts and anti-enclosure riots) in England during this period. Candidates should consider the danger which they presented to successive governments and the effects of rebellion and disorder on governments. The theme does not include ordinary crime.

Content 
-- The main causes of rebellion and disorder: faction, the succession, religion, enclosures. 

-- The frequency, nature and cause of localised disturbances. 

-- The maintenance of political stability and the response of Tudor governments to the threat of disorder. 

-- Rebellions to be studied are: Simnel and Warbeck, the Cornish Rising, the Pilgrimage of Grace, Ket's Rebellion, Wyatt's Rebellion, the Rebellion of the Northern Earls, Essex's Rebellion. 

Note: Candidates are not expected to demonstrate a detailed understanding of the specification content but are expected to have a knowledge of the main developments and turning points relevant to the theme.

2.4 WHAT IS STUDIED IN MODULE 2592?

Module 2592: Independent Investigation (Coursework)

For detailed information see Appendix 5 at the end
2.5 WHO TEACHES WHICH UNITS?

MODULE 2588 is taught by Mr Vale. 

MODULE 2590 is taught by Mrs Wellman.

MODULE 2592 is SUPERVISED by Mr Vale.

3. HOW IS THE A2 ASSESSED?
All questions are marked in accordance with the generic mark scheme laid down by the Board. These are obviously modified to reflect particular questions, but they will give you some idea about the criteria used by the examiners to determine the BAND into which your response falls and the mark awarded within that BAND.

3.1  MODULE 2588 – ELIZABETH I

(a) Contextual Evaluation of Sources

NB

• Answers which make absolutely no use of/reference to historical debate may NOT

be put in Band I, however good the general quality of their analysis and evaluation.

• Answers which use the Passages but no own knowledge may not be put in Band I.

• Answers which use own knowledge but make no use of the Passages may not be

put in Bands I or II.
I (36-45) The response focuses very sharply on the key issue in the question, using good and very relevant references to the Passages and contextual material. Contextual knowledge is used very appropriately and effectively in relation to the question.

(This contextual knowledge does not require lengthy descriptions but brief and pertinent references to support the argument.). The answer contains a very good balance between Passage and contextual evaluation in reaching a judgement about the issue. There is clear and substantial evaluation of the different historical interpretations involved by comments on the validity of the arguments in the Passages using the other Passages or own knowledge (not all the Passages need to be evaluated). The writing is fluent and uses appropriate historical vocabulary. The answer shows accuracy in grammar, punctuation and spelling.

[‘A very good balance’ means that evidence for the final judgement is drawn both from the Passages and from contextual knowledge but not that the whole response must be equally balanced between use of the Passages and contextual knowledge. Own knowledge need not be extensive or exhaustive as long as it provides supported evaluation of the views in the Passages. The Passages need not necessarily all be evaluated, although the main views expressed in them should be. The degree to which this is done successfully may help to decide where in the Band the answer should be placed.]

II (31-35) The response focuses on the key issue in the question, using very relevant references to the Passages and contextual material. The quality of the contextual comments and some aspects of the internal analysis of the Passages, whilst sound, will be less rigorous than in Band I. There is a fairly clear and fairly full evaluation of the different historical interpretations involved and a judgement is reached. Most of the writing is fluent and uses appropriate historical vocabulary. The answer mostly shows accuracy in grammar, punctuation and spelling.

[Answers in this Band are likely to be less well developed in some way. The Passages may be less well used, one view may be barely evaluated, the judgement may be based mainly on the Passages or contextual knowledge may not be equally well linked to the Passages. The Passages should be the main focus of the answer and there should be some supported evaluation, but it does not need to be lengthy.]

III (27-30)The response considers the interpretations in the Passages and deploys some contextual knowledge. The argument is clear, but comments will be thinner and overall judgements less effective than in Band II. The organisation of the answer is uneven. There is a reasonable degree of evaluation of different interpretations involved. The writing is generally fluent and historical vocabulary is usually appropriate. The grammar, punctuation and spelling are usually accurate.

[Answers may consider the views in the Passages in general terms without much detailed reference. The judgement may be incomplete or not made at all or all the factors/arguments may be seen as equally valid/important. There may be quite limited use of contextual knowledge, or it may not be wholly relevant to the key issue, leading to incomplete, unsupported evaluation. The argument should be mostly clear.]

IV (22-26)The response shows considerable imbalance between Passage evaluation and contextual knowledge. A basic argument is provided. The Passages may be largely used to illustrate the argument put forward and not as the focus of the answer. There is some attempt at evaluation of the different historical interpretations involved. The writing may lack fluency and there may be some inappropriate historical vocabulary. The answer usually shows accuracy in grammar, punctuation and spelling but contains some careless errors.

[Imbalance means a response where the contextual knowledge is the main focus and the Passages are glanced at in passing, often to confirm the arguments put forward from own  knowledge. Alternatively there may be some interpretation of the Passages which is linked to the key issue but no real evaluation. Some confusion may creep into the argument.]

V (18-21) The response shows some evidence of knowledge of the key issue, but may make little use of the Passages. The answer lacks coherent structure but the direction of the attempted argument is mostly relevant. There is little evaluation of different interpretations involved. The writing contains some inappropriate historical vocabulary. The answer contains frequent errors in grammar, punctuation and spelling.

[Answers may describe the Passages, perhaps with little reference to the key issue or to the interpretations in the Passages. The argument may not carry much conviction or be made clearly. Contextual knowledge may not be well related to the key issue or indeed to the Passages. Evaluation will probably be slight.]

VI (10-17) The response shows serious weaknesses in knowledge and ability to handle contextual questions. The argument may be fragmentary. There may be serious irrelevance. The writing contains very inappropriate historical vocabulary. The answer shows very significant weakness in the grammar, punctuation and spelling.

[These answers are not likely to be focused on the key issue and the argument may be impossible to follow. There may be misunderstanding of the Passages.]

VII (0-9) The answer demonstrates a completely unsatisfactory attempt to convey relevant knowledge and understanding. There is no attempt to answer the question. There is no argument and no supporting evidence for any assertions. The answer is irrelevant and/or incoherent, perhaps in note form. The writing shows very major weakness in the grammar, punctuation and spelling.

(b) THE ESSAY

NB

• Answers which make absolutely no use of/reference to historical debate may NOT be put in Band I, however good the general quality of their analysis and evaluation.

• The quality of English (grammar, spelling, punctuation) is NEVER to be used as the sole criterion to pull an answer down into a lower Band.

• Some topics by their very nature are less strongly focused around historical debate.

Question-specific mark schemes will provide the necessary guidance on this.

• Answers require some understanding of broad schools of historical debate, but NEVER depend on any reference to the views of particular historians; pertinent references to such will, however, be given credit, as in any AS/A2 Unit.

• Demonstration of an understanding of broad schools of historical debate need NOT involve anything very sophisticated: hints and fragments of it in an answer will meet in full the criterion for AO2 and satisfy the demands of the high Bands.

I (36–45) The response is not perfect but the best that a candidate can be expected to achieve at A2 Level in examination conditions. The response is focused clearly on the demands of the question, even if there is some unevenness. The approach is clearly analytical rather than descriptive or narrative and, in particular, there is a clear and evident (but not necessarily totally full) evaluation of the historical debate bearing upon the topic which is carefully integrated into the overall approach. The answer is fully relevant. Most of the argument is structured coherently and supported by very appropriate factual material – the degree of that support will help to distinguish between answers higher and lower in the Band. The impression is that a good solid answer has been provided. The writing is fluent and uses appropriate historical vocabulary. The answer shows accuracy in grammar, punctuation and spelling.

II (31–35) The response is focused clearly on the question but there is some unevenness in content. The approach is mostly analytical and relevant. The answer is generally structured coherently and supported by appropriate factual material. However, the answer will not be equally thorough throughout, for example evaluating the relevant debate less well. Most of the writing is fluent and uses appropriate historical vocabulary. The answer mostly shows accuracy in grammar, punctuation and spelling.

III (27–30) The response reflects clear understanding of the question and a fair attempt to provide an appropriate argument and factual knowledge. The approach contains analysis or explanation but it may be inadequately supported. There is a reasonable grasp of the elements of the debate which bears upon the topic, and this is to a degree integrated into the overall approach. The answer is mostly relevant. The answer may lack balance and depth in factual knowledge. Most of the answer is structured satisfactorily but some parts may lack full coherence. The writing is generally fluent and the historical vocabulary is usually appropriate. The grammar, punctuation and spelling are usually accurate.

IV (22–26) The response indicates an attempt to argue relevantly. The approach may depend more on some heavily descriptive or narrative sections than on analysis or explanation, which may be limited to introductions and conclusions. There is some knowledge of the historical debate which bears upon the topic, but this may be 'bolted-on' to the other material. Alternatively, the answer may consist largely of description of schools of thought that is not well directed at the specific question and is not well supported factually. Factual material may be used to impart information or describe events rather than to address directly the requirements of the question. The structure of the argument could be organised more effectively. The writing may lack fluency and there may be some inappropriate historical vocabulary. The answer usually shows accuracy in grammar, punctuation and spelling but contains some careless errors.

V (18–21) The response offers some elements of an appropriate answer but there is little attempt generally to link factual material to the requirements of a question. The approach lacks analysis and explanation and the quality of the description or narrative, although mostly accurate and relevant, is not linked effectively to the answer. There may be some hints of the historical debate which bear upon the topic, but it will probably be poorly understood. Alternatively, there may be extensive description of schools of thought that is only slightly directed at the specific question. The structure of the argument shows weaknesses in organisation and the treatment of topics within the answer is unbalanced. The writing contains some inappropriate historical vocabulary. The answer shows some accuracy in grammar, punctuation and spelling but contains frequent errors.

VI (10–17) The response is not properly focused on the requirements of the question. There may be many unsupported assertions. The argument may be of very limited relevance and there may be confusion about the implications of the question. There will be no sense of the historical debate on the topic. The answer may be largely fragmentary and incoherent, perhaps only in brief note form. The writing contains very inappropriate historical vocabulary. The answer shows very significant weakness in the accuracy of grammar, punctuation and spelling.

VII (0-9) The answer demonstrates a completely unsatisfactory attempt to convey relevant knowledge and understanding of the general topic and of the historical debate on it. There is no attempt to answer the question. There is no argument and no supporting evidence for any assertions. The answer is irrelevant and/or incoherent, perhaps in note form. The writing shows very major weakness in the accuracy of grammar, punctuation and spelling.
3.2 MODULE 2590 – Rebellion and Disorder in England 1485-1603

BANDS I-VII/60: Essay

I (48–60) The response is not perfect but the best that a candidate can be expected to achieve at A2 Level in examination conditions. There may be some unevenness, but the demands of the question (eg causation, evaluation, change and/or continuity over time) are fully addressed. The answer demonstrates a high level of ability to synthesise elements to reflect the synoptic nature of the Unit. The approach is consistently analytical or explanatory rather than descriptive or narrative. The argument is structured coherently and supported by very appropriate factual material. Ideas are expressed fluently and clearly. At the lower end of the Band, there may be some weaker sections but the overall quality nonetheless shows the candidate is in control of the argument. The answer is fully relevant. The writing is fluent and uses appropriate historical vocabulary. The answer shows accuracy in grammar, punctuation and spelling.

II (42–47) The answer demonstrates clearly the ability to synthesise elements to reflect the synoptic nature of the Unit. There is a good awareness of change and/or continuity and/or development over the necessary extended period. The response is focused clearly on the demands of the question, but there is some unevenness. The approach is mostly analytical or explanatory rather than descriptive or narrative. Most of the argument is structured coherently and supported by very appropriate factual material. The answer is fully relevant. The impression is that a good solid answer has been provided. Most of the writing is fluent and uses appropriate historical vocabulary. The answer mostly shows

accuracy in grammar, punctuation and spelling.

III (36–41) The answer demonstrates clearly an attempt to synthesise some elements to reflect the synoptic nature of the Unit. There is a reasonable awareness of change and/or continuity and/or development over the necessary extended period. The response reflects clear understanding of the question and a fair attempt to provide an appropriate argument supported by appropriate factual material. The approach mostly contains analysis or explanation but may lack balance and there may be some heavily descriptive/narrative passages and/or the answer may be somewhat lacking in appropriate supporting factual material. The answer is mostly relevant. The writing is generally fluent and usually uses appropriate historical vocabulary. The grammar, punctuation and spelling are usually accurate.

IV (30–35) The answer demonstrates an uneven attempt to synthesise some elements to reflect the synoptic nature of the Unit. There is an adequate awareness of change and/or continuity and/or development over the necessary extended period. The response indicates an attempt to argue relevantly, but the structure of the argument is poor. The approach depends more on heavily descriptive or narrative passages than on analysis or explanation (which may be limited to introductions and conclusions). Factual material, sometimes very full, is used to impart information or describe events rather than to address directly the requirements of the question. The writing may lack fluency and there may be some inappropriate historical vocabulary. The answer usually shows accuracy in grammar, punctuation and spelling but contains some careless errors.

V (24–29) The answer demonstrates a limited attempt to synthesise some elements to reflect the synoptic nature of the Unit. There is a limited awareness of change and/or continuity and/or development over the necessary extended period. The response offers some elements of an appropriate answer but the approach lacks analysis or explanation and there is little attempt to link factual material to the requirements of the question. The structure of the answer shows weaknesses in organisation and the treatment of topics is seriously unbalanced. The writing contains some inappropriate historical vocabulary. The answer shows some accuracy in grammar, punctuation and spelling but contains frequent errors.

VI (12–23) The answer demonstrates an unsatisfactory attempt to synthesise any elements and fails to reflect the synoptic nature of the Module. There is no understanding of change and/or continuity and/or development over the necessary extended period. The answer is not focused on the requirements of the question and may be of very limited relevance. Any argument offered may be fragmentary and incoherent, and any assertions made may be unsupported by factual material. There may be serious irrelevance and/or serious weaknesses in knowledge The writing shows significant weaknesses in the accuracy of grammar, punctuation and spelling.

VII (0-11) The answer demonstrates a completely unsatisfactory attempt to synthesise any elements and fails completely to reflect the synoptic nature of the Unit. There is no understanding of change and/or continuity and/or development over the necessary extended period. There is no attempt to answer the question. There is no argument and no supporting evidence for any assertions. The answer is irrelevant and/or incoherent, perhaps in note form. The writing shows very major weakness in the accuracy of grammar, punctuation and spelling.
3.3 MODULE 2592 --INDEPENDENT INVESTIGATION

See Appendix 5 at the end for details on this Module.

3.4 UNITS OF ASSESSMENT

	MODULE
	NAME
	TIME
	WEIGHTING AT A2

	2588B
	Historical Investigations, 1556-1725 : Elizabeth I
	1 hour 15 mins
	15% 

	2590B
	Early Modern Themes, 1485-1796 : Rebellion and Disorder in Tudor England
	1 hour 30 mins
	20% 

	2592

(Code depends on date of topic being examined:

2592A = 768-1450;

2592B = 1450-1740;

2592C = 1740-PRESENT)
	Independent Investigation
	N/A
	15% 


3.5 HOW IS EACH MODULE ASSESSED?

Module 2588 : Historical Investigations : Elizabeth I 
The question paper contain one question set on four given passages and two separate essay questions. The questions focus on History as debate. Candidates must answer the question on the passages and one of the two essay questions on Elizabeth. Each question will test a different Key Issue (or a part of a different Key Issue), but some may draw on more than one Key Issue. 

In order to pose a 'problem' for candidates to solve, the exercise has four passages totalling 500 - 600 words. When necessary for clarity, the vocabulary and grammar is simplified. Obscure terms are annotated. The passages are 'unseen' in the sense that they are not from prescribed books. 

At least three of the four passages are drawn from the writings of historians, but one might be a primary source and/or a non-written source. Non-written material means a set of statistics, a print or engraving, a poster, a drawing or a cartoon (but not a photograph or a painting). Not more than one example will be included within any one question. The passages offer varying views and thus illustrate something of the debate relevant to the option. Candidates should not, therefore, treat them as sources of evidence – source evaluation is totally inappropriate to answers here.
For  

For the question on the passages what is required is an application of all the passages and the candidate’s own knowledge to an integrated evaluation of the debate on that aspect of the topic. 

The following types of questions will not be set on the passages: 

• copying / précis / definition of terms; 

• speculation; 

• questions spuriously originating from given passages; 

• questions about the views of individual historians (included in the passages or not). 

The essay questions do not depend on the passages, but consider other aspects of the historical debates around which each option is focused. Questions do not depend on knowledge of the views of particular historians, and marks are not allocated in the mark schemes for such specific information. Rather, answers should demonstrate a broad understanding of alternative views on the topic within the argument constructed to analyse and evaluate the question set.
Module 2590 : The question paper contains 3 essay questions on the theme. The theme and the questions focus on issues of change, development and continuity over time (one hundred years or more). 

Candidates must answer any two of the essay questions on the question paper for their unit. Each question will test a part of a different content paragraph, but some may draw on more than one content paragraph. 

Each question paper also contains an INSERT containing a timeline for each theme.

Module 2592 : See Appendix 5 for details on this module.
4. THE AIMS AND OBJECTIVES OF THE COURSE

4.1. WHAT ARE THE SPECIFICATION AIMS?

The aims of the Advanced GCE specifications are to encourage candidates to: 

• acquire knowledge and understanding of selected periods of history; 

• develop an understanding of historical facts, terms and concepts; 

• explore the significance of events, individuals, ideas and societies in history; 

• study a variety of historical perspectives: social, religious, military, economic, intellectual and cultural, as well as political; 

• understand the nature of historical evidence and the methods used in analysing evidence, evaluating problems and making judgements drawn from a range of evidence; 

• develop an understanding of how the past has been interpreted and represented; 

• communicate effectively, in an ordered and coherent way, using appropriate spelling, punctuation and grammar; 

• develop an interest in and enthusiasm for History, and to acquire a sound basis for further historical study. 

These aims are not listed in order of priority.
4.2 WHAT ARE THE ASSESSMENT OBJECTIVES?

All candidates are expected to demonstrate the following Assessment Objectives: 

AO1a: recall, select and deploy historical knowledge accurately, and communicate knowledge and understanding of history in a clear and effective manner; 

AO1b: present historical explanations showing understanding of appropriate concepts and arrive at substantiated judgements; 

AO2: in relation to historical context: interpret, evaluate and use a range of source material; explain and evaluate interpretations of historical events and topics studied. 

Although these objectives are expressed and weighted separately, the forms of assessment seek to secure coherence and unity in the candidates' understanding and interpretation of history as a discipline. In practice, it is difficult to disaggregate the Objectives, and AO1 pervades the other Objectives. 

AO2 is more heavily weighted at A2 than at AS, and AO1a is less heavily weighted at A2 than at AS, to reflect the higher level demand of Advanced GCE. 

The assessment objectives are weighted as follows: 

	
	AS GCE
	A2
	Advanced GCE

	AO1a 
	38% 
	24% 
	31% 

	AO1b 
	32% 
	32% 
	32% 

	AO2 
	30% 
	44% 
	37% 


APPENDIX 1 : MONITORING SHEET

WEEKLY REVIEW

MEMBER OF STAFF :   M. VALE                                           SUBJECT :     HISTORY                        DATE : 
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APPENDIX 2 : HOW TO WRITE ESSAYS 1

Essay Writing – How to improve your essays:

Before you start

1. Re-read the feedback you received on your previous essay(s) – then act to correct your faults and maintain your strengths.

2. Plan – how do you know what to write in your introduction unless you’ve planned what you are about to introduce!!!? So plan each paragraph first!

3. Introductions – this should introduce the rest of your essay – NOT give background information but introduce your answer to the question. A good introduction will also suggest the themes of your main paragraphs. So your introduction will be like a 50+ word outline of your answer to the question – by the time someone has read your intro they should know what your line of argument is and what the main issues are that you will later discuss in detail……

4. …then the main paragraphs of your essay gives the detail on the issues that your introduction has introduced. Include factual evidence to back up your line of argument. Each paragraph should have a theme – as planned earlier - e.g. ‘economic issues’  - that is relevant to the question. Avoid one-sentence paragraphs !! On a question on how Hitler came to power, think of various factors – economic issues; organisation of Nazis and role of Hitler; resentment against the Weimar Republic and political instability; Hitler’s promises; Backroom deal etc.
5. Opening sentences are vital – they answer the question directly and set up the theme for the paragraph. For example, if the question was “How did Hitler become Chancellor of Germany?” a paragraph on ‘economic issues’ might begin “The severe economic crisis that Germany faced in the early 1930’s greatly aided Hitler’s rise to power”. The rest of the paragraph would give the factual detail and analysis of events…..
6. Analyse and evaluate – make judgments – don’t just narrate/tell the story – assume we know the story but we don’t know your analysis of events. E.g. “The rapidly increasing numbers of unemployed – numbering nearly six million by the end of 1932 – meant a growing number of discontented Germans who were desperate enough to look for a radical solution to their problems.”
7. A concluding sentence for each paragraph also helps to ensure that you are answering the question directly. E.g. “Therefore, the Weimar Government’s inability to deal with Germany’s economic difficulties enabled Hitler to gain popularity by promising solutions to the problems.”
8. Conclusion – must be several sentences, recapping your argument and highlighting the most important factors. Don’t worry if it sounds similar to your intro – that’s probably a good thing!
9.When you’ve finished your essay, re-read it and correct your mistakes!

APPENDIX 3 : Writing Good History Essays
Advanced level History can be both fascinating and intellectually stimulating. For it to be this you must expect to progress. Although the skills you have gained at GCSE will provide the foundation of your historical understanding, A level will place new demands on you in the following areas: 

· the way you think about history 

· the way you communicate your knowledge and understanding 

· the way you study 

And it is important to realize that for the majority of A level candidates struggle at first. Yet after two years you will possess a more sophisticated and mature understanding of history that will allow you to reach your goals. Patience and motivation are vital as you journey from school to academic history.

This guide deals with the most important aspect of your course: essay writing. Most of your work over the two years will be taken up with researching, planning and writing essays. Your success will very much depend upon your ability to write a good historical essay under timed conditions. But before you can write effectively under timed conditions you will need to first to learn what goes into making a good essay.

Reading for an essay 
The notes you have made in class will provide the foundation for your essay. From them you need to build up a more specific understanding of the themes and issues that surround the essay question. To do this you will need to read widely, and the quality of your research will have a direct impact on the quality of your essay.

To research an essay effectively you need to ensure that :

· what you read is relevant ; 

·  you adopt a purposeful approach to the act of reading itself. 

This section will examine these two issues.

Selecting relevant material
A level courses involve a lot of work. There will be times when the workload builds up and seems daunting. It is important then to use the time you have efficiently. Yet far too often students waste valuable time reading material that is not relevant to the question they are researching. Here are some practical suggestions to help you avoid this:

1. Consult your teacher about suitable reading material. 

2. Check the index of a book to see if it covers the issues and topics you are researching. 

Textbooks that are specifically written for A level students often contain useful sections on ‘Further Reading’. The ‘Access to History’ series published by Hodder and Stoughton are particularly useful; so is the Longman Seminar Studies series. 

Reading effectively

It would be a mistake to think that the research stage of an essay is the easy part. Reading for an essay is not like reading a novel; you need to be focused and alert. It would be more accurate to describe the act as analytical reading because you need to be constantly analyzing what you read. Ask yourself the following questions:

·   How does this relate to the essay question? 

·   What is the main point the historian is making? 

·   What evidence does (s)he use to back up the argument? 

·    How does this relate to other historians’ views? Does it challenge or support historian x’s view? 

Analytical reading is not easy, especially if the topic is new to you.

 

Note making 

As you begin your reading you will need to make notes. Learning to manage the information you read is an important skill and one that we shall examine here.

It is a sad fact that many of the hardest working A level candidates achieve grades that don’t reflect their effort. One of the main reasons for this is ineffective note making. Your notes are not a vast record of everything you have read but a system for organizing information and ideas that you will rely on when planning and writing your essay. What follows here is a series of practical suggestions that will allow you to produce concise and useful notes.

1. Read the section of text before you start making notes. This is important because until you see the full picture you do not know what is relevant. 

2. look at the models of note making below. 

Model A 

	Stage 1
	Stage 2
	Stage 3

	  
Read text
  
  
	  
Note information
	  
Sift through notes and apply to question


 Model B


	Stage 1
	Stage 2
	Stage 3

	  
Read text
  
  
	  
Analyze the information: how does this relate to the question
	  
Make notes in your own words of relevant information 
 


It is likely that a student using Model A will fall into the trap of writing vast, irrelevant notes. Making notes is not simply the gathering of information that you will later think about when you write your essay. Model B is the most effective approach to note making. Because you are constantly thinking about how the text relates to the question you only record information that is relevant. Because of this you should always make notes in your own words.   

3. Distinguish between the main point (general) and the examples that are used to support it (specific); the two should not be confused. You need to note the main points but you will only need to note a few choice examples 

4. Make your notes ‘reader friendly’ by making them clear and accessible. Use headings and sub-headings where possible and highlight key words. 

Analyzing the question 
Analyzing the essay question is fundamental. Only when you have broken down the question can you be sure what exactly you will have to do. All too often students casually glance at the question and begin writing. The likelihood with that is that your essay will not answer the question. A good essay is one where the candidate has selected information that is relevant and organized it in a way that specifically answers the question set. Here are some practical suggestions:

1.      There are common types of questions that appear at A level. To identify them you will need to look for key words and think carefully about what it entails. Some examples:

compare - look for similarities and differences between; reach              conclusions about which is preferable/better

discuss – investigate or examine by argument: sift and debate; give reasons for and against. (Decide where you stand). Examine the implications

how far do you agree – give reasons why you support a view that has been put forward; examine those views that don’t agree also; reach conclusions.

2. What are the chronological and geographical parameters of the question? Do not dedicate a lot of time discussing issues that fall outside these parameters because it will be irrelevant. 

3. What are the implications of the question? Is the question part of a larger historical debate? 

4. A good candidate will critically evaluate the question itself: what assumptions does it make? Is it a question that historians from a certain school of thought are particularly concerned with? You will be credited if you can decode questions in these ways. 

  

Writing the essay 
  Writing an effective essay in response to a question is arguably the hardest skill you will have to acquire. Your head is full of ideas and information that need to be translated into a logical, structured argument. If this is not approached in the right way then our minds can quickly overload. To avoid this you are strongly advised to plan your essay thoroughly. Although this may seem like a waste of time it will actually save you time in the long run and make writing the essay a more satisfying experience.

 Planning
There are two levels of planning:

1. The overall plan of the essay.
This should be a framework for your argument. Work from the question when you are in the planning stage. Look at the example below:
Question: 

“The financial situation in France was the main problem that Francis I faced in trying to make France stronger.” Do you agree? 

	A/ Reasons for the failure of Francis to increase the power of the Crown.
	B/ The extent to which the financial situation was the most important factor.
	C/ Other factors that should be taken into account

	  

  

  

  
	  

  

  
	  

  

	  

  

  

  
	  

  
	  

  


This table would allow you organize the information you have gathered from class and your own reading. Notice how the headings A/ and B/ in the table are drawn from the question itself; always work from the question. The question has asked you “Do you agree?”; to do this you will need to examine other factors in the failure of Francis. What you are not asked to do in this question is ‘tell the story’ of what Francis did to try to increase his power.

It should be pointed out that this is only one possible way of planning essays.

The advantage of this type of table is that it ensures that you stick to what is relevant. This is vitally important. It is probably a good idea to use this technique at first until you develop stronger planning skills and are thus able to devise a technique that works best for you. 

2. Planning each paragraph
Your paragraphs are the building block of your essay so it is important to make them solid. Aim for the following:   
· start your paragraph with a strong opening sentence that is relevant to the question; 
· qualify this, placing it in its context; 
·   illustrate your point with a few choice examples. The purpose of the examples is to support your assertions, not to ‘get in’ information; 
·   is there an argument against what you have stated? if so mention it and give supporting evidence. Do not be afraid of challenging something that you have just said, as long as it is clear why; 
· your concluding sentence should refer the points you have just discussed back to the question. 
Introduction 
Teachers and examiners will often form an opinion of an essay from the introduction, so it is important that you make a good impression. There is no one formula for an introduction, but here are some useful suggestions: 
· Briefly explain the significance of the dates, people, institutions mentioned in the question. 
· Inform the reader how you are going to answer the question 
· State the line of your argument 
· Mention any debates/controversies that surround the topic 
Conclusion 
The conclusion is not our introduction worded in a different way. You need to : 
· Tie your argument together 
· State clearly what your answer is to the question 
· Avoid sweeping statements and prophetic lines 
Writing 
Armed with concise notes and a detailed plan you are now ready to start writing your essay. Having your argument already organized means that you can concentrate on your writing style. 
This style should be academic, so avoid using colloquial expressions. Present a reasoned dispassionate argument. Construct, where possible, sentences that are short and concise. Avoid waffle and flowery language. Above all try and be explicit because this will give your ideas more authority and impact. If an issue is contentious then drop in a word like ‘probably’. 
The next section deals with the language of writing analytical essays in history. 

Language in history essays 
There are certain types of language that are useful for writing analytical essays in history. Here is a list of some of the more useful, though the list is not exhaustive.
Listing


· there are three reasons why…. 

· Firstly,... secondly,... thirdly… 
· In the first place.... 
· Lastly,... finally... 
Cause and effect


· Therefore, ... Consequently,..... 

Since,..... 

Exemplification

for example,...
for instance,.....
one example is..... 
Introducing the
counter argument
· nevertheless,..... however,.....
on the other hand,.......
 

· although,.....
in spite of,....
despite,.... 
Indicating relative
importance
· what is important,....
the crucial point is,.....  more importantly 
Summing up

· to summarize,....  in brief,.....  to conclude,..... in short,... in conclusion... 

Showing connectives in the text
· Like X, Y believes that…….. 

· This view has been challenged by X. 

· This issue is also highlighted in the work of X. 
· Research by X challenges Y’s argument. 
 
Examples of good essays 
“The financial situation in France was the main problem that Francis I faced in trying to make France stronger.” Do you agree?

When Francis I became king in 1515, he set out to strengthen the French monarchy but faced a series of obstacles and limitations that ultimately prevented him from succeeding. Finance was certainly one of these problems. A monarch without adequate income could never be expected to impose his will over rebellious subjects and protect his country from foreign threats. However, other key factors must also be examined before it is possible to reach a satisfactory conclusion about why Francis failed to strengthen the monarchy.

MAIN PART 

Devote one paragraph to each of the factors

(a) Coronation Oath

(b) Traditional rights

(c) Foreign threats and wars

(d) Religion

(e) Parlements

(f) Communication

(g) Powerful nobles

(h) Finance

Show how each created problems for Francis that prevented him from consolidating and strengthening his position.

One of the main problems that Francis faced was the constant drain on his treasury of the wars against the Habsburgs. Francis spent a fortune fighting against Charles V, money which could have been better spent on strengthening his position at home. The wars actually weakened, rather than strengthened, the monarchy. Firstly Francis’ wars were ultimately unsuccessful and damaged his image both at home and abroad. Success would have enabled him to return home as a strong military leader well able to overcome any resistance or opposition at home; but military failure made him appear weak and vulnerable and encouraged his critics to step up their opposition. For example, Parlement would never have dared to execute Berquin if Francis has a strong, successful army at his back. Secondly, the wars drained him of money and he was constantly forced to borrow money or try to raise it by new methods. Raising new revenue was always unpopular and it is much harder for a monarch to increase his authority if he is alienating his subjects. A king that has borrowed money is always at the mercy of his creditors and so does not have the freedom of action necessary to increase his power. Thirdly, Francis was actually taken prisoner during the wars and forced to agree to a humiliating peace treaty. This had two effects. Firstly, it meant that the king was away from France for a long period and was helpless. This allowed Parlement to mount a series of challenges to the royal authority and secondly Parlement refused to ratify the treaty which again weakened Francis in the eyes of other rulers. The wars, therefore, failed to increase the power of Francis. He had hoped to bring back a victorious army and the plundered wealth of Italy, as well as defeating his arch-rival and so strengthening his borders. The result was very different. He was humiliated, returned empty handed, bankrupted his country, allowed his critics to use his absences against him and strengthened his foreign enemies. 

Do the same for the other factors.

Then conclude

Francis saw himself as a renaissance prince whose task was to increase royal authority. He faced enormous difficulties that were endemic within the existing system he was forced to use, but his actions only served to make the position even more difficult. Instead of focusing on France, he wasted time, resources and money on futile wars. Finance was certainly an important factor, but there were other factors that were just as important. The wars, the emergence of a powerful religious movement, the increasing militancy of parlement, all of these played their part in frustrating Francis’ ambitions.

APPENDIX 4 : HISTORY DEPARTMENT HELP

The Department offers help to those students who encounter problems:

(a) Website

The Department has set up its own website. This can be found at

http://www.geocities.com/historyatwarwick
Then access the AS / A2 Menu

(NB: This site is continually being updated and developed.)

This should be the first port of call for any advice or help.

You can find notes on topics, advice on Independent Investigation, advice on the exams, advice on writing essays, details of the syllabus and areas to be covered etc)

(b) Email help

Students can email the Department at

m.vale@kingshighwarwick.co.uk
We shall try to respond as soon as possible, but it will depend on the complexity of the question and can be affected by factors such as holidays, staff out of school etc)

(c) Help sessions

We are always ready to see students over any problems. However, we ask students to do the following:

(1) Make an appointment with the member of staff. Please try to give at least a day’s notice so that staff can ensure that they are free then and can try to ensure that they are not earmarked for another task at the same time.

(2) Try to give staff an idea about what you wish to cover so that staff can have any information available.

(3) Bring with you any work that you need for the meeting

(4) Let the member of staff know well in advance if you are unable to make the appointment.

APPENDIX 5 : INDEPENDENT INVESTIGATION (COURSEWORK)

A2 COURSEWORK 
   
INFORMATION FOR STUDENTS 
1. Selecting your topic 
It is VERY important that you select a task that will enable you to examine different historical interpretations. 
You should NOT select a topic simply because you have an interest in that topic. 
It MUST be a topic that will allow you to explore differing historical interpretations, eg whether Elizabeth I can be seen as a manufactured hero. Historians are very divided on their assessments of Elizabeth. This then will allow you to: 
(a) Look at the differing interpretations 
(b) Assess how far you agree with particular interpretations 
(c) Use your knowledge to evaluate critically the historical debate 
(d)  Enhance your understanding for the Elizabeth paper 
If there is NO historical debate, then avoid the topic. 
If you do NOT know anything about the topic, avoid it 
If you do not know a single historical view on the topic, avoid it. 
It is essential that you remember at all times that this task should be an evidence-led investigation. 
This is why almost half of the assessment weighting attaches to their ability to make critical use of sources and/or interpretations in constructing your argument. 
It is no use just arguing a case without reference to any historians NOR should you merely refer to a couple of historians in passing. You HAVE to show there is historical controversy, evaluate the nature of that controversy, look at the arguments advanced by historians, evaluate their interpretations, use your own knowledge to present your line of argument. 
It is also important to remember that the Investigation has to be problem-centred, that is it must pose a valid historical question and proceed to answer that question by means of an argument. That argument is likely to be either evaluative or causal. Not every historical topic will thus lead to an effective Investigation. 
So remember: 
1 – Select a topic that you can manage within the time you have 
2 – Ensure that there is historical debate over that topic 
3 – Ensure that you have access to the various interpretations 
4 – Ensure that the topic meets the Board’s guidelines 
5 – Ensure that the investigation is problem-centred 
6- Ensure that there is critical evaluation of the historical debate with clear focus on the historians and their interpretations 
2. Selecting your question to examine 
It is important to select an appropriate question 
The quality of a study tends to be determined more than anything else by the quality of its question. 
Bear in mind the following points : 
(a) An Investigation should be ‘medium-sized’. This does not necessarily mean that it should be of limited chronological span, but rather that the outcome, in the form of a valid argument, should be capable of being fitted into the word limit. Huge topics like “How successful was Elizabeth I as Queen of England?” should be avoided and more specific topics like “How far can Elizabeth be regarded as a manufactured hero?” should be considered. 
(b) Given the requirement to make critical use of primary and/or secondary sources and/or interpretations, you must select a topic that has attracted historical debate. This is not to say that the topic should be ‘well known’ in a more general sense, but simply that competing sources and/or interpretations should be readily accessible. 
(c) There can be no rules governing the wording of questions. However, those phrased “To what extent...?” or “How far...?”. encourage an evaluative argument (whereas 'What...?' or 'How...?' tend to encourage narratives and 'Why...? to produce lists.). Questions requiring a causal explanation tend to work better when they contain a proposition: “How far would you agree that the main reason that women were given the vote in 1918 was in recognition of their contribution to the war effort?” By proposing a ‘main reason’, the student is reminding him/herself, in effect, of the need to assess the importance of this factor in relation to that of other factors in explaining why (some) women were given the vote in 1918. 
3. The importance of source material  
You are required to make 'critical use of source material'. This may be defined by one or more of the following characteristics: 
(a) Where primary and/or secondary sources are used, the evidence taken or inferred from them is used to shape the argument in some way. Where quoted extracts are used simply to illustrate points made in the text, they are not being used critically and cannot be rewarded as such. In other words, evidence taken from sources has to do some work; it has to contribute to the outcome of the investigation. 
(b) In order to satisfy the higher levels of the mark scheme, ‘critical use’ of sources has to involve an element of interpretation and/or evaluation. 
(c) In the case of primary sources, the need for interpretation is based on the notion that historical sources do not speak for themselves; they have to be assigned meaning and status as evidence. This might mean, at its simplest level, drawing an inference from the source or going beyond its ‘face value’ in some way (not to be confused with paraphrase which simply expresses the ‘face-value’ statement in a different way). Beyond this, students might cross-reference sources for agreement or disagreement, thus strengthening or weakening the weight of evidence the source(s) will bear. Above all, interpretation needs to be in context, that is, where the meaning or value of a source is seen to be dependent on factors such as the kind of source it is, its provenance, its typicality and the circumstances of its production, etc. 
(d) This leads naturally to the process of evaluation, where the student asks questions about the reliability and/or usefulness of sources. Questions about reliability are concerned with the amount of trust we can place in the truth or accuracy of a source. They therefore tend to focus on the author of the source and on factors that might cause this person, wittingly or unwittingly, to produce dependable or misleading information. Questions about usefulness are concerned with the practical strengths/limitations of a source in providing evidence for a particular enquiry. The first question, therefore, should always be, 'useful for what?' followed by eg: 'what is included?', 'what is left out?', 'how typical?', 'what other evidence do I need?', etc. 
(e)Similar techniques can characterise students’ ‘critical use’ of secondary sources. As with primary sources, students need to go beyond an illustrative use of quotation, or the unqualified listing of different historians’ views (which in itself adds nothing). There has to be an element of interpretation or evaluation for the higher levels to be reached. 
(f) The most obvious method of interpreting a secondary source is to analyse its content for relevance to a particular line of enquiry. This may lead to comparison of views in the source with the views of other historians in which similarities or differences are discussed. This, in turn, might involve consideration of the purpose or perspective of each historian, or the circumstances in which he/she was working. In other words, students should attempt, where possible, to interpret secondary sources in context. 
(g) Consideration of the perspectives/circumstances of different historians can lead naturally to evaluation of their work as evidence for a particular enquiry. This approach can work well when the student ‘knows’ his/her historian or the context in which he/she worked. However, it can also lead to simplistic assertions of bias, showing little understanding of the way historians work. A much safer and more valid method of evaluating historical interpretations is to test them against evidence from available primary sources. 
(h) A common fault in studies is ‘mechanical evaluation’. This is where each quoted extract is automatically followed by an evaluative comment along the lines of: “This is an unreliable source because…” Such an approach could well be valid, but all too often the evaluation is of the source - “This is a primary source and therefore…” - rather than of the evidence it provides for the argument. Moreover, the interruptive style of the commentary tends to undermine the coherence of the argument for the reader. As with primary evidence, analysis should be integrated naturally into the narrative. 
4. The importance of the quality of the argument 
The other essential element is the quality of the argument, the design of which is defined by the conceptual demands of the question posed.  
All arguments contain passages of narrative that can be of various kinds: chronological, descriptive, causal, developmental, evaluative. The types of narratives that contribute to the building of an argument are causal, developmental and/or evaluative. These are more highly rewarded. 
 Most studies require arguments that are causal or evaluative. Typically, causal arguments respond to a question such as “To what extent was ‘X’ the main cause of…?” Too often, causal explanations do not actually explain anything at all and conclude typically by just asserting that one factor is more important than others. In order to go beyond this, candidates need to identify, through critical use of source material and other information, a number of causal factors bearing on the event, and then assess the relative importance of these factors to the explanation. One way of doing this is to show why some factors were less important than the selected factor. 
Another approach is to argue that there was no ‘necessary’ factor but that a particular combination of factors was sufficient to bring about the outcome. A third method is to test one or more factors counter-factually (“Is it likely that the event would have occurred as it did, had this factor been absent?”). Whichever method is used, the candidate will arrive at much more of an answer to the question than is possible by methods of mere assertion. 
Evaluative studies usually involve the testing of a proposition, eg: “How far does Charles Stuart deserve his romantic reputation as ‘Bonnie Prince Charlie’"? This requires a two-sided argument developed through critical use of source material, followed by a judgement. In the best work, the judgement may take the form of a synthesis, in which the apparent conflict suggested in the title is resolved in such a way that a ‘third’ hypothesis is formed. 
5. The importance of enuring that you have thought about your investigation 
Before starting on your topic, ask yourself the following question:

Will the proposed question allow me to analyse and evaluate (rather than describe) a valid historical issue through a reasonable range of suitable sources set in an historical context (ie typicality), and so meet the assessment objectives effectively in c.2500 words. 
6. How do I organize and present the work? 
The Exam Board sets down various rules:
Appendix 
There should be no appendix unless it is essential to give the text of a lengthy document or a set of illustrations or sets of statistics that will require frequent evaluation. An appendix is not a device for circumventing the word limit. 
Bibliography 
A bibliography identifying each article, book, interview, TV programme, website or other source used is required, set out alphabetically by author, eg. 
M Greengrass, The European Reformation c.1500-1618 (Longman, 1998) 
H Oberman, The Reformation, Roots & Ramifications (T & T Clark, 1994) 
B Scribner, 'Witchcraft & Judgement in Reformation Germany', History Today, April 1990 
If a website is used, its address and origin should be given, eg: 
Luther's Musical Reforms (http://classicalmus.hispeed.com/articles/luther/html) [Carolina Classical Connection, University of South Carolina] 
If primary sources have been used, the bibliography should be sub-divided: 
A Primary Sources 
Coventry Record Office, MS A6 Corpus Christi Guild Register 
E G Rupp & B Drewery, Luther (Documents of Modern History, Arnold, 1970) 
  
B Secondary Sources 
(as indicated above) 
Bibliographies should be slightly longer than the range of sources used in footnotes. This reflects the fact that most but not necessarily all secondary works used in researching the topic have been actively used in its production.

  
Footnotes 
Candidates must quote from the sources and/or interpretations they are required to evaluate. These must be acknowledged in traditional style, eg. 
1 Dickens, The German Reformation and Martin Luther, p.73 
2 Dickens, Reformation & Society in Sixteenth-Century Europe, p.80 
3 Luther, letter to Johann von Staupitz, 30 May 1518, quoted in Dickens, The German Reformation, p.55. [ie when refering to a source gleaned from another book, the student should indicate the ‘primary’ reference first, followed by ‘in’ & the ‘secondary’ reference]. 
If the same footnoted source needs to be repeated, students should make use of ‘ibid’, followed by the new page reference. 
Footnotes may be put at the bottom of each page or together at the end. They must not be turned into mini-essays within which part of the argument of the Investigation is conducted. Footnotes are not a vehicle to subvert the word limit. 
Guidance given by teachers to candidates 
Candidates research and write their Independent Investigation on their own (hence its name): as the cover sheet declaration states, 'the work submitted is that of the candidate

concerned.' However, there are areas in which guidance should very properly be given. Teachers have a vital role to play by: 
(a) advising their candidates as they select a suitable topic and then narrow it to a precise question that is problem-centred and lends itself to meeting the assessment objectives. The teacher’s help is irreplaceable here. 
(b) encouraging use of proposal forms, prepared with thought and properly filled in. Forms are optional, but they offer the chance for constructive feedback from a senior examiner. 
(c) offering on-going advice on possible sources of ideas and information; 
(d) discussing the techniques of research and writing, with special reference to ‘problem-centred’ history and to the assessment objectives. 
(e) encouraging candidates to think critically about their developing work through a one-to-one tutorial system. 
Inadmissible guidance 
Once candidates have framed their question, teachers must not read anything a candidates writes. Commenting on or marking candidates’ notes or drafts infringe the inter-Board regulations. Only when an Investigation has been handed in may it be read – to forecast the grade. 
Length 
Investigations should be about 2500 words, excluding only the compulsory footnotes and the bibliography (NB extracts quoted from sources or historians do count). The maximum is 3000 words, beyond which an examiner will not read.   
Plagiarism 
Plagiarism occurs when a candidate, intentionally or unintentionally, passes off the words of someone else as his/her own. All quotations must be acknowledged by quotation marks and a footnote. Plagiarism is a serious offence. All cases are automatically referred to OCR's Malpractice Committee.
  
Presentation of an Investigation 

Each investigations must: 

· be prefaced by a cover sheet, properly filled in; 
· be submitted in a soft folder or have its pages stapled. Separate plastic pockets for each page must not be used. A pile of loose pages is equally unacceptable. 
· have wide left and right margins; 
· if word-processed or typed, be double spaced; 
 Question titles at the top of Investigations 
Candidates must head the first page of their Investigation with their title, even if they are using a Board-set question (in which case they must also indicate in their introduction the period or personality or country they are applying it to). 
Return of coursework 
History has examiner-marked coursework so, like exam scripts, any wanted back must be requested by the deadline via exams officers on the appropriate form. 
  
7. How is the Coursework marked? 
Coursework Generic Mark Bands 
Bands I-VII/90: 
I 72 - 90 The response is not perfect but the best that a candidate can be expected to achieve in A2. The Investigation uses critically an appropriate (but not necessarily full) range of primary and/or secondary sources and/or discusses critically an appropriate (but not necessarily full) range of historical interpretations bearing on the topic which is integrated into the overall approach. The response is focused clearly on the demands of the question (e.g. causation, change over time, evaluation). The Investigation reflects a very high level of ability in organising and presenting an extended argument. The approach is consistently analytical or explanatory rather than descriptive or narrative. The argument is structured coherently and supported by very appropriate factual material. The answer is fully relevant. The impression is that a good solid answer has been provided. At the lower end of the Band there may be some weaker sections, but the overall quality still shows that the candidate is in control of the argument. The writing is fluent and uses appropriate historical vocabulary. The answer shows accuracy in grammar, punctuation and spelling. 
II 63 - 71 The Investigation uses critically a reasonable range of primary and/or secondary sources and/or discusses critically a range of historical interpretations bearing on the topic. The response is focused clearly on the demands of the question but there is more unevenness than in Band I answers. The Investigation generally reflects a high level of ability in organising and presenting an extended argument. Most of the argument is structured coherently and supported by appropriate factual material. The approach is

mostly analytical or explanatory rather than descriptive or narrative. The answer is fully relevant. Most of the writing is fluent and uses appropriate historical vocabulary. The answer mostly shows accuracy in grammar, punctuation and spelling. 
III 54 - 62 The Investigation uses a range of primary and/or secondary sources and/or interpretations, but with some significant gaps and possibly with a limited critical sense. The response reflects clear understanding of the question and a fair attempt to provide an appropriate argument and factual knowledge. The Investigation reflects a competent level of ability in organising and presenting an extended argument. The approach contains analysis or explanation, but there may be some purely descriptive or narrative passages that are not linked directly to analysis or explanation. The answer achieves a genuine argument, but may lack balance and depth in factual knowledge. Most of the answer is structured satisfactorily, but some parts may lack full coherence. The answer is mostly relevant. The writing is generally fluent and the historical vocabulary is usually appropriate. The grammar, punctuation and spelling are usually accurate. 
IV 45 - 53 The Investigation uses largely uncritically a limited range of primary and/or secondary sources and/or interpretations, and this may be 'bolted-on' to the other material. The response indicates an attempt to argue relevantly. The Investigation reflects an adequate level of ability in organising and presenting an extended argument. The approach depends more on descriptive or narrative passages than on analysis or explanation, which may be limited to introductions and conclusions. The structure of the argument could be organized more effectively. The writing may lack fluency and there may be some inappropriate historical vocabulary. The answer usually shows accuracy in grammar, punctuation and spelling, but contains some careless errors. 
V 36 - 44 The Investigation refers to a limited range of primary and/or secondary sources and/or interpretations. These may well be poorly understood and used uncritically, and may well be 'bolted-on' to the other material. The responses offers some elements of an appropriate answer, but there is little attempt generally to link factual material to the requirements of the question. The Investigation reflects a very basic level of ability in organising and presenting an extended argument. The approach lacks analysis and explanation and the quality of the description or narrative, although mostly accurate and relevant, is not linked effectively to the argument. The structure of the argument shows weaknesses in organisation and the treatment of topics within the answer is seriously unbalanced. The writing contains some inappropriate historical vocabulary. The answer shows some accuracy in grammar, punctuation and spelling, but contains frequent errors. 
VI 19 - 35 The Investigation refers only occasionally, and without any critical evaluation, to primary and/or secondary sources and/or interpretations. The response is not properly focused on the requirements of the question. The Investigation reflects an inadequate level of ability in organising and presenting an extended argument. The argument will be of very limited relevance and there may well be confusion about the implications of the question. There may be many unsupported assertions or a commentary which lacks sufficient factual support. The answer may lack coherence as an extended essay, being largely fragmentary and perhaps incoherent. The Investigation may rely heavily on a ‘scissors and paste’ approach. The writing contains very inappropriate historical vocabulary. The answer shows significant weakness in the accuracy of grammar, punctuation and spelling. 
VII 0-18 The answer demonstrates a completely unsatisfactory attempt to meet any of the demands of the Unit. There is no attempt to discuss any of the key issues in the question. There is no reference to primary and/or secondary sources and/or interpretations. There is no argument and no supporting evidence for any assertions. The answer is irrelevant and/or incoherent, perhaps in note form. The writing shows very major weakness in the accuracy of grammar, punctuation and spelling. 

PAST INDEPENDENT INVESTIGATION QUESTIONS

Independent Investigations 
Unit 2592 past OCR-set Questions 
Notes 
In any year, candidates for Unit 2592 may select a question set for a previous examination. 

Some questions use phrases such as ‘a given historical period’ or ‘any period you have studied’. It is difficult to offer an exact definition of ‘period’, but it should usually be taken to mean a span of 20 to 100 years (as appropriate to the question being investigated). Investigations require some breadth, if only to set their subject within historical context. 

Investigations must not deal with anything before 768AD. The only restriction on a study in contemporary history is a practical one: the availability of a useful range of primary evidence and high quality secondary historical literature. 

Candidates may confine their answers to one country or may draw examples from several. The choice is theirs. Questions on Topics 1 to 9 are not confined to Britain and/or Europe. 

Topic 1: The Arts and History 
How much can we learn about an historical period by studying its architecture? Use examples from any period you have studied to support your answer. [2002] 

For any period you have studied, assess the extent to which the visual arts have been used to serve the interests of those in authority. [2003] 

How useful is cinema as a means of helping us to interpret the past? Answer with reference to any period you have studied. [2004] 

'The spirit of an age is defined more by its commonplace objects than by its "great works" of art and architecture.' Using examples, evaluate this view with reference to any period you have studied. [2005] 

(note: 'commonplace objects' can be things such as fashion, interior design, engineering such as the Forth railway bridge or 'street architecture' such as Parisian art nouveau metro stations.) 

To what extent have either the visual arts or the expressive arts been dictated by the nature of the society from which they originated? Answer with reference to any period you have studied. [2006] 

How useful is the literature of a given historical period for assisting our understanding of the past? [2007] 

Choose a painting from any period you have studied. How far does it give an accurate insight into the values, ideas or beliefs of the age in which it was painted? [A ‘painting’ may be a single painting or a related series of paintings]  [2008]

Topic 2: Economic History 

To what extent did economic factors account for major changes in society in any period you have studied? [2002] 

Can economic history ever be more than 'history with the people taken out'? Answer with reference to any period you have studied. [2003] 

Assess the strengths and limitations of economic evidence as a means of explaining historical events. Answer with reference to any period you have studied. [2004] 

How significant have long-term economic factors been in explaining the occurrence of any major event chosen from your period of study? [2005] 

Assess the link between economic factors and major changes in society in any period you have studied. [2006] 

Assess the impact of factors that have caused inflation in a given historical period. [2007]  

To what extent have trade and exchange been the critical factors in the economic development of any city, country or region you have studied?  [2008]

Topic 3: The Individual in History 
‘We manufacture heroes simply because they occupy great positions.’ Evaluate this view using the example of an individual from any period you have studied. [2002] 

‘To be great is to be misunderstood.’ How true is this of any individual you have studied? [2003] 

‘Individuals do not "shape" historical events; the best they can do is respond to opportunities.’ With reference to one or more individuals you have studied, how far do you support this claim? [2004] 

Assess the historical significance of any individual you have studied. [2005] 

Evaluate at least two competing interpretations of any individual you have studied. [2006] 

How far would you agree that history is no more than ‘the biography of great men’ (Thomas Carlyle)? [2007]

How far would you agree that, ‘No individual can alter the course of history’?  [2008]

Topic 4: Local History 
‘Local history may be fascinating in itself, but it rarely makes any significant contribution to our understanding of national events.’ Evaluate this view with reference to the history of any locality you have studied. [2002] 

How far has the history of any locality you have studied been influenced by its geographical position? [2003] 

With reference to any period you have studied, assess the strengths and limitations of using physical remains for local historical research. [2004] 

How far did developments in any locality you have studied reflect national trends? [2005] 

(note: 'locality' can be an individual building, a hamlet, a town or city, a county or a region.) 

Using examples from any locality you have studied, assess the strengths and limitations of local history. [2006] 

(note: ‘locality’ can be any hamlet, village, town, county or region in the world.) 

To what extent have the artefacts and/or archives of a local museum helped you to understand the history of a locality? [2007]

How far was geographical position the main factor in explaining the development of any historical site you have studied? [An ‘historical site’ may be anything from a single building – church, monastery, castle, mill – to a whole settlement.]  [2008]

Topic 5: Military History 
‘War has been the great engine of technological advance.’ Evaluate this view with reference to any period you have studied. [2002] 

‘Wars seldom succeed in removing the causes of conflict.’ Assess this view with reference to any period you have studied. [2003] 

‘The main causes of war are always long term.’ With reference to one or more wars you have studied, how far do you support this claim? [2004] 

With reference to any military conflict you have studied, assess the relative importance of chance as the main reason in explaining the outcome of that conflict. [2005] 

‘Military history has no purpose other than that of recounting the details of particular battles and wars.’ With reference to any period you have studied, how far do you agree with this view? [2006] 

Evaluate claims made by historians on behalf of any commander you have studied that he was a ‘military genius’. [2007]

How true is it of any military conflict you have studied that ‘wars are always won by the side with the most resources?’  [2008]

Topic 6: Political History 
‘What governments fear most are unexpected events.’ Evaluate this judgement, using examples from any period you have studied. [2002] 

With reference to any period you have studied, explain why popular protest has rarely made any significant impact on the exercise of political power. [2003] 

‘Political activity is driven by the desire to achieve practical goals rather than by principle.’ Assess this view with reference to any period you have studied. [2004] 

With reference to any major uprising against political authority, assess the relative importance of the reasons why it was either successful or unsuccessful. [2005] 

Which caused the greater threat to established government: the powerful or the powerless? Discuss with reference to any period you have studied. [2006] 

How far would you agree that a successful political regime always depends on a strong leader? [2007]

‘The end justified the means.’ To what extent can this be said of the actions of any political leader or political movement you have studied?  [2008]
Topic 7: Religious History 
‘On the whole, religious beliefs have done more to stimulate change than to hold it back.’ Evaluate this view with reference to any period you have studied. [2002] 

Using examples from any period you have studied, explain why religion has often been the cause of particularly bitter conflict. [2003] 

'Religious conflicts are caused purely by religious factors.' Assess this view with reference to any period you have studied. [2004] 

With reference to any period you have studied, assess the extent to which religion has been used as a pretext for political action. [2005] 

With reference to any period you have studied, assess the view that internal divisions do more to weaken religious movements than external threats. [2006] 

Compare the immediate and longer-term impact of any religious change you have studied, and explain your findings. [2007]

For any period studied, assess the reasons why religious enthusiasm either increased or declined.  [2008]

Topic 8: Science, Technology and History 
How far can technological change be explained by a study of the society in which it takes place? Discuss this with reference to any period you have studied. [2002] 

Assess the relative importance of the factors that tended to advance scientific and technological progress in any period you have studied. [2003] 

Select one scientific or one technological advance and evaluate its impact either on events or on developments in any period you have studied. [2004] 

With reference to any period you have studied, assess the relative importance of the factors that tended to advance and/or impede scientific and technological progress. [2005 & 2006] 

Assess the relative importance of factors that have tended to advance and/or impede technological progress in any period you have studied. [2007] 

Assess the historical significance of a single discovery or invention from any period you have studied.  [2008]

Topic 9: Social History 
‘Civilisation has been the product of cities.’ Assess this view using examples from any period you have studied. [2002] 

'Differences of class rather than of gender have provided the main obstacle to the development of women’s rights.' How far is this true of any period you have studied? [2003] 

‘The growth of towns and cities has caused more social problems than it has solved.’ Assess this view using examples from any period you have studied. [2004] 

'Differences of class or rank rather than of gender provided the main obstacle to the development of women's rights.' Evaluate this view with reference to any period you have studied. [2005] 

With reference to any period you have studied, assess the effectiveness of attempts to resolve the problem of poverty. [2006] 

Assess the impact of factors acting for and/or against social cohesion in any period you have studied. [2007]

For any period studied, how easy is it to determine the conditions of life for ordinary people from the available evidence?  [2008]
Topic 10: World History 
Assess the advantages of studying history from a non-European perspective, using examples from any period you have studied. [2002] 

‘There is really no such thing as world history. We can study the histories of different countries in the world and how they related to each other, but beyond that there are no unifying ideas.’ With reference to any period you have studied, how far do you agree with this view? [2004] 

'On the whole, the influence of European civilization on other parts of the world has been beneficial.' How far is this true of any period you have studied? [2003, 2005 & 2006] 

[note: answers may focus on one state (e.g. Kenya), region (e.g. East Africa), larger area (e.g. Sub-Saharan Africa) or continent.] 

Assess the claim to greatness of any Asian ruler or leader you have studied. [2007]

Assess the achievements of any African leader.  [2008]

Guidance Notes for 2008 OCR-set questions

1 THE ARTS AND HISTORY

Choose a painting from any period you have studied. How far does it give an accurate insight into the values, ideas or beliefs of the age in which it was painted? [A ‘painting’ may be a single painting or a related series of paintings]

There are two requirements in this question. First, candidates have to interpret the content of their chosen painting as a source of evidence about contemporary values, ideas or beliefs. Second, and more important, they have to evaluate the source for its accuracy as a source of evidence. Some candidates may carry out these tasks separately, others simultaneously. Candidates may choose to write about a single painting or about a series of paintings. As ever, selection will be critical. If a single painting were chosen, it would be useful if it had the narrative quality of much Victorian art. A ‘related series of paintings’ might comprise, for example, the war paintings of Paul Nash, or the various portraits of Elizabeth I. Obviously, a measure of sentiment or exaggeration on the part of the artist(s) can be turned to advantage when assessing the reliability and usefulness of the painting(s) as evidence.

2 ECONOMIC HISTORY

To what extent have trade and exchange been the critical factors in the economic development of any city, country or region you have studied?

The first task will be to identify a range of causal factors (including ‘trade and exchange’). The second, to examine each factor (probably starting with ‘trade and exchange’) and assess its impact on economic development. Finally, the candidate should try to assess the relative importance of these various factors – but by means of demonstration rather than assertion. For example, she might argue that Factor ‘X’ was the most important, because all other factors depended on ‘X’ being in place. Alternatively, the case for ‘Y’ might be undermined by an argument that economic growth was already in train before ‘Y’ occurred. Finally, and most difficult, it might be shown that the only factor without which economic growth could not have occurred was ‘Z’.

3 THE INDIVIDUAL IN HISTORY

How far would you agree that, ‘No individual can alter the course of history’?

The critical phrase in the question is ‘alter the course of history’. The quotation, not surprisingly, comes from Marx. Whereas the question might invite a critique of the Dialectic, it is meant to generate a more general debate about the relative importance of individual action and longer-term forces in the achievement of significant and lasting change. The line of argument is likely to bisect two competing notions. The first is that the course of history is driven by ‘special’ individuals, who, either by force of will or exceptional ability, altered the world around them in some significant sense. The second, following the title proposition, is that change in human affairs has been determined by longer-term political, social or economic developments – ‘the tides beneath’, as Braudel might have put it. Clearly, in respect of the second notion (above), the argument needs to be made manageable, in view of the time available to write the answer. The obvious way of doing this would be to focus on a significant event or development involving the selected individual and assess the extent to which a successful outcome can be attributed to the individual or to longer term causal factors. For example, ‘How far did Lenin direct or follow the ‘course of history’ in 1917?’ ‘How original was Hitler’s policy of Lebensraum?’ ‘How much did Napoleon’s achievements owe to the French Revolution?’ Whereas uncritical narrative (and nothing else) is to be avoided at all costs, some sort of narrative framework will be needed in order to make sense of the individual’s response to the unfolding of events – the key is to keep the narrative focused on the argument.

4 LOCAL HISTORY

How far was geographical position the main factor in explaining the development of any historical site you have studied? [An ‘historical site’ may be anything from a single building – church, monastery, castle, mill – to a whole settlement.]

This is a question that seeks to take advantage of the increased (and long awaited) interest shown by candidates in using local topics for their coursework investigations. As the information accompanying the question indicates, the term ‘historical site’ can refer to anything from a single building to a whole settlement. A key word in the question is ‘development’. This means that the emphasis in the narrative should be on the growth, rather than on the establishment of the site. This in turn will require the candidate to relate the site to a wider context of social, political or economic change. Evidence in support of the proposition should be readily available, enabling candidates to make full, critical use of both primary and secondary source material. ‘Critical use’ here is likely to involve considerations of utility more than those of reliability. A source might be more or less useful depending on e.g. the kind of evidence it contains; the consistency of the evidence with that taken from other sources; or what it tells us about how typical development of the chosen site was, compared with sites in other parts of the country. The most valuable source of all is likely to be the site itself. As ever, the discriminating factor is likely to be the quality of the argument – in particular, the extent to which candidates are able to demonstrate that the development of the site was due to factors other than geographical position. For example, the site of a monastery may have been chosen for its isolation from the sins of the world, but its development may have owed more to fluctuations in the price of wool; similarly, strategic priorities become less important in the development of castles, as fortified strongholds give way to baronial palaces. On the other hand, a rural settlement of manorial foundation might have been transformed in the 18th or 19th Century by its proximity to a coalfield.

5 MILITARY HISTORY

How true is it of any military conflict you have studied that ‘wars are always won by the side with the most resources?’

This question invites candidates to consider, critically, the relationship between military might and military victory. Two possible approaches to an answer can be considered. In the first, the candidate chooses a single conflict and assesses the extent to which victory was due to one side having superior resources, or to some other factor(s). The second, more complex approach would be to choose two contrasting examples of conflicts – one that was won by superior resources, and the other that was won despite the superior resources of the enemy. In each case, the outcome needs to be explained – e.g. in terms of inspiration, strategy or management of resources – and a conclusion drawn in respect of the title proposal.

6 POLITICAL HISTORY

‘The end justified the means.’ To what extent can this be said of the actions of any political leader or political movement you have studied?

This is a question about the morality of political leadership. It invites candidates to explore, for example, the murky waters in which high principle can be mistaken for betrayal (e.g. Peel), or where long-term gains can be obscured by short-term costs (e.g. Stalin). As with any essay that focuses on political activity, structure of argument and management of narrative are essential skills. Uncritical narrative (and nothing else) must, of course, be avoided at all costs. However, some sort of narrative framework is needed in order to make sense of the actions and policies of the political figure or regime that is chosen – the key is to keep the narrative focused on the demands of the question. With this in mind, the candidate may wish to focus on one or two major political decisions made by the individual or regime that best call the ‘ends/means’ dichotomy into question, or to look for several examples over a longer period. There should be ample opportunity for candidates to make critical uses of source material, or to adjudicate between the interpretations of historians – but this must go beyond mere juxtaposition, or the listing of historians as ‘revisionists’ etc. - as though this were sufficient on its own to explain their viewpoint. A fairly straightforward judgement is then required – again supported by evidence – about whether the ends did, indeed, justify the means.

7 RELIGIOUS HISTORY

For any period studied, assess the reasons why religious enthusiasm either increased or declined.

Candidates should note that ‘religious enthusiasm’ means an intensity of popular religious feeling. Its growth, can be associated with e.g. deliberate government policy (Marian persecutions), with superstition (witch hunts), with a sudden relaxation of censorship (English Revolution), or with ‘revivalism’ (Methodism, Nonconformity); Reasons for its decline, on the other hand, can be linked with, for example, the growth of secularism (e.g the ‘leisure revolution’ of the 1880s and 1890s) or with advances in science or knowledge (Renaissance / Scientific Revolution / Age of Reason). Candidates should also note that the question asks for assessment of the reasons. They should therefore examine a number of causal factors, making critical use of source material, or comparing/contrasting the views of historians. Following this, they should begin to assess the relative importance of each factor – for example, by demonstrating that a number of dependent factors were dependent on one dominating factor, or by demonstrating why a particular upsurge in religious enthusiasm could not have occurred without a particular factor (or combination of factors) being present. A good approach to relative causal importance is to turn the problem around and attempt to demonstrate why one factor was less important than others.

8 SCIENCE, TECHNOLOGY AND HISTORY

Assess the historical significance of a single discovery or invention from any period you have studied.

The key phrase in this question is ‘historical significance’. A discovery or invention that provides a solution to a local problem or a new way of doing something may be important in its immediate context, but this does not necessarily mean that it is historically significant’. There are basically two ways of measuring historical significance – synchronically and diachronically. Synchronic significance is measured across time, taking account of e.g. how many people were affected, how did it link to other developments at the time? Diachronic significance is measured over time, taking account of e.g. the extent to which the discovery or invention was part of a trend, or formed a turning point in a longer line of development. In each case, interpretations of significance will need to be supported by critical use of appropriate source material. Candidates may be unfamiliar with these definitions, but they are familiar with synoptic analysis, which involves asking similar questions and taking a ‘longer view’. Candidates may or may not use these criteria, but they will need to recognise that criteria of this kind will be needed to measure the historical significance of any discovery or invention.

9 SOCIAL HISTORY

For any period studied, how easy is it to determine the conditions of life for ordinary people from the available evidence?

This is an invitation to candidates to explore, through both primary and secondary source material, the lives of ‘ordinary people’ and, on the basis of this study, to propose generalised interpretations, either about the ideas, beliefs and actions of these people, or about the societies in which they lived. ‘Ordinary people’ defines all of those who enjoyed neither privileged birth, social position or landed wealth. It is difficult to predict the kind of argument that might ensue, but it may well be concerned, for example, with the extent to which the concerns/ideas/attitudes/beliefs/ actions of ‘ordinary people’ were consistent with claims made on their behalf, either in their own time by their educated betters, or subsequently by historians. Alternatively, an argument might revolve around ‘How useful…?’ since contemporary references to ‘ordinary people’, such as might be found in lists of rebel demands, in the records of Quarter Sessions, or Calendars of Prisoners, are useful in providing certain kinds of information, but not others. Finally, a source such as The Paston Letters might enable the candidate to test generalisations about the impact of the Wars of the Roses on life in England during the 15th Century. Candidates will need to take particular care when evaluating contemporary material written before the twentieth century, since it is usually written about, rather than by ‘ordinary people’. Another problem concerns the production of generalized statements about ‘ordinary people’ based on evidence taken or inferred from primary sources. Individual items, for example the agrarian grievances that rebels from Cumberland brought to the Pilgrimage of Grace, do not necessarily justify a generalisation, so corroboration and/or cross-reference will be needed. Similarly, evidence in the Paston Letters of local violence in Norfolk does not mean that the whole of England was devastated by civil wars of the mid-15th Century. Therefore, the usefulness of evidence is likely to be an issue in tackling this question.

10 WORLD HISTORY

Assess the achievements of any African leader.

This is a straightforward invitation to candidates to provide a balanced assessment of any African leader, making appropriately critical use of available source material. The key word is ‘balanced’ – it is no longer surprising how many candidates attempting this kind of question provide an uncritical narrative of the subject’s life or career. These may be generally weaker candidates, but how much more does it take to include a dissenting opinion, supported by evidence critically used? Avoiding a simple biographical narrative of the person’s life does not necessarily mean, however, that all narrative should be abandoned – it may make sense to use a chronological framework, but to make regular, evaluative references back to the title (usually at the end of a paragraph), in order to sustain the relevance of narrative to argument. Alternatively, a thematic structure can be used, in which a series of ‘achievements’ are identified and evaluated. This is a more difficult argument to construct – largely because the chronological ‘handrail’ is abandoned. However, it is the best way to sustain a relevant argument (since each section represents an ‘achievement’ to be evaluated) and seems to facilitate more readily the critical use of source material. Finally, this is the sort of question that tends to attract uncritical juxtaposition of historians’ views – or, rather, reported views. Candidates will do well to remember that it is the stated view of each historian that is required, supported by a comment that attempts to explain similarities or differences in historians’ views, or about what agreement or disagreement might mean as far as the argument is concerned.

