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Suggested Course Outlines

	Course Outline #1:
	For lower division undergraduates who have completed one or two terms of financial accounting.

	Course Outline #2:
	For accounting majors or graduate students seeking a comprehensive course in managerial accounting.

	Course Outline #3:
	For management development programs and/or upper division survey courses in managerial accounting.

	All outlines assume 45 periods during a term with each period being 50 minutes in length.
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Problem and Case Material Scaled as to Difficulty

Each problem in the text has been rated below as Basic, Medium, or Difficult.

Basic: Straightforward application of concepts, with few extraneous or complicating factors. This material may be more rigorous than the exercises, but still is fundamental in approach.

Medium: More rigorous application of concepts than in basic problems. Extraneous material may be present and the student may have to use concepts in ways not specifically illustrated in the text. It is not necessary to go beyond this problem material to give students challenging and thought-provoking homework.

Difficult: Unusually rigorous application of concepts that often includes extraneous data.

In addition to problems, the text also contains a number of cases. These cases are all listed in the “Difficult” category below, since their level of rigor is equal to (or greater than) that of the most rigorous problems.

	Chapter
	Basic
	Medium
	Difficult

	1
	4, 5
	6, 7, 8
	

	2
	11, 12
	15, 16, 17, 18, 19, 20, 21, 22, 24
	25, 26, 27, 28

	App. 2A
	13
	
	

	App. 2B
	
	14, 23
	

	3
	13, 14, 15, 16
	17, 18, 19, 20, 21, 22, 24
	25, 26, 27, 28, 29, 31

	App 3A
	
	23
	30

	4
	14, 15, 17
	19, 20
	22, 23, 24, 25, 26

	App. 4A
	16, 18
	21
	27

	5
	11, 12, 
	14, 18, 20, 21, 22, 25
	15, 16, 17, 23

	App. 5A
	13
	19
	25, 26

	6
	9, 10, 11, 12
	13, 14, 15, 16, 17, 18, 19, 20, 21
	22, 23, 24, 25, 26

	7
	8, 9
	10, 11, 12
	13, 14, 15, 16, 17, 18

	8
	
	13, 14, 15, 16, 17, 18, 19, 20
	22, 23, 24, 25

	9
	8, 9, 10, 11, 12, 13, 14, 15
	16, 17, 18, 19, 20
	21, 22, 23, 24, 25

	10
	10, 11, 13, 14
	15, 16, 17, 18, 19, 20, 21, 23, 26
	24, 25, 27, 29

	App. 10A
	12
	22
	28

	11
	12, 13, 14, 15, 16
	17, 18, 19, 20, 21, 22, 23, 24, 26
	25, 27, 28, 29

	12
	14, 15, 16, 17, 18, 19
	22, 23, 24, 25
	29, 31

	App. 12A
	20, 21
	26, 27, 28
	30

	13
	11, 12, 13
	14, 15, 16, 17, 18, 19, 23
	20, 21, 22, 24, 25, 26, 27, 28

	14
	16, 17, 18, 19, 20
	22, 23, 24, 25, 26, 27, 29, 30, 32, 33
	34, 35

	App. 14D
	21
	28, 31
	36

	15
	8, 9
	10, 11, 12, 13, 14
	15, 16

	16
	9, 10, 12
	14
	16, 17, 19

	App. 16A
	11, 13
	15
	18

	17
	8, 9, 10, 11, 12
	13, 14, 15
	16, 17, 18, 19, 20

	Pricing App.
	
	5, 6, 8
	7, 9, 10


Suggested Problem and Case Assignments

Each problem in the text is categorized below as either “essential” or “supplementary.” 

1. In choosing problems, the Instructor should keep one eye on the difficulty of problems as listed on the preceding page, to be sure that the problem material being chosen is consistent with the capabilities of the class.

2. It is not expected that all of the “essential” problems will necessarily be used; indeed, the Instructor may prefer to concentrate entirely on the “supplementary” problems in some chapters. The categorization below is simply the authors’ view of “essential” versus “supplementary.”

3. Where problems are listed as, for example, 12 or 16, it means that the problems are similar and either can be assigned. 

The cases are all included in the “supplementary” category below. The reason is that the cases are more difficult and considerably less structured than most of the problems, and therefore will not be appropriate for all students. If cases are assigned, then adequate time should be planned for classroom discussion.

	
	Essential
	Supplementary

	Chapter 1
	None
	4, 5, 6, 7, 8

	Chapter 2
	11 or 17, 12 or 15, 18, 19 or 21
	16, 20, 22, 24, 25, 26, 27, 28

	Appendix 2A
	13
	

	Appendix 2B
	14
	23

	Chapter 3
	13 or 15, 14 or 16, 17, 21 or 22
	18, 19, 20, 24, 25, 26 or 27, 28, 29, 31

	Appendix 3A
	23
	30

	Chapter 4
	15, 17
	14, 19, 20, 22, 23, 24, 25, 26

	Appendix 4A
	16, 18
	21, 27

	Chapter 5
	11, 15 or 16, 18 or 20
	12, 14, 17, 23, 24, 25, 26

	Appendix 5A
	13
	19, 21, 22

	Chapter 6
	9 or 12, 10 or 19, 11, 18
	13, 14, 15, 16, 17, 20, 21, 22, 23, 24, 25, 26

	Chapter 7
	8, 9 or 10, 11
	12, 13, 14, 15, 16, 17, 18

	Chapter 8
	12 or 13, 14, 15, 17, 19
	21, 22, 24, 25

	Appendix 8A
	16, 18, 20
	23

	Chapter 9
	9, 10, 12, 13, 19 or 20
	8, 11, 14, 15, 16, 17 or 18, 21, 22, 23, 24, 25

	Chapter 10
	10 or 11, 13, 14 or 22, 17
	15 or 24, 16, 18, 20, 21, 25, 26, 27, 29

	Appendix 10A
	12 or 19
	28

	Chapter 11
	12 or 18, 13 or 15, 16 or 20
	14, 17, 19, 21, 22, 23, 24, 25 or 28, 26, 27, 29

	Chapter 12
	15, 16, 18 or 25, 22
	14, 17, 19, 23, 24, 29, 31

	Appendix 12A
	20
	21, 26, 27, 28, 30

	Chapter 13
	11, 13, 15 or 18, 16, 17, 21
	12, 14, 19, 20, 22, 23, 24, 25, 26, 27, 28

	Chapter 14
	16 or 19, 17, 18 or 25, 23
	18, 20, 22, 24, 26, 27, 29, 30, 32, 33, 34, 35

	Appendix 14D
	21 or 28
	31 or 36

	Chapter 15
	8, 9, 10, 11
	12, 13, 14, 15, 16

	Chapter 16
	9, 10 or 12
	14, 16 or 19, 17

	Appendix 16A
	11 or 13
	15, 18

	Chapter 17
	9, 10 and 11, 12 and 13, 15
	8, 14, 16 and 17 and 18, 19, 20

	Pricing App.
	5, 6, 7, 8
	9, 10


Using Group Exercises

Learning Objectives for Group Exercises: To develop students’ personal skills along with their functional knowledge of business and accounting.

Functional Knowledge:

· Stimulate interest in management accounting by providing a broad-based, integrative approach to learning about other business functions and the relevance of management accounting to solving business problems

· Make a clearer association between the information content of the course and the needs of business

· Gain a thorough understanding of management accounting concepts, practices, and techniques

Personal and Social Skills:

· Improve perception skills—problem recognition, ability to critique, recognize relevancy in an issue

· Emphasize the development of critical thinking skills for identifying, analyzing, and solving problems

· Enhance interpersonal skills—ability to work cooperatively with other individuals, to question other students in a respectful manner, and to provide leadership and influence when appropriate

· Improve written and oral communication skills

How do you know when to use lecture, small group activities, class discussion, or cases? What is the most effective teaching method to use? The instructor should use a particular teaching method to enhance students’ interest and to adapt to different circumstances (i.e., the question or issue to be discussed, what the instructor hopes to accomplish, the size of the class, the ability or skill being developed, the experience of the students). Generally, the results of small group exchanges will be better (i.e., more will be learned and it will be retained for a longer period of time) than what any single individual could accomplish on her/his own if groups are used when they are most likely to facilitate learning.

Small groups are most effective for:

· Generating a variety of ideas in a short period of time

· Sharing points of view

· Discussing ideas, issues, and concepts

· Identifying problems

· Bringing all of the above to bear on a final decision

Selecting the most effective teaching method can be very difficult since most instructors have little to no training in the area of group work and group dynamics. Several areas of active learning that are being discussed in the accounting literature are collaborative, interactive, and cooperative learning. Cooperative learning is more focused and structured than collaborative learning. One use of cooperative learning is to take a group of four students and break them into two pairs. Assign each pair one side of a controversial issue. Each pair researches their issue and defends their viewpoint to the other side. For example, GE1-10 and GE1-11 in Chapter 1 could be used in this manner. However, as most instructors are aware, students at this level may lack the background to understand what the controversy is. Therefore, it is incumbent on the instructor to help students identify the controversial issues in a particular question so they are not left floundering about wondering what the problem is.

Role-playing can be another effective (and fun) teaching technique. With role playing, students act out a situation in order to provide background information or explore a problem. GE9-26 and GE9-29 in Chapter 9 are the types of questions that lend themselves to role playing. Every student appreciates the atmosphere surrounding parent-student discussions of college expenses and who pays for what. With proper background material and a description of how companies may use budgets, students will be able to act out some of the tensions and pressures that surround the use of budgets as motivational and control devices.

Simulations are an extension of role playing where students practice real problems to acquire new insights, raise awareness, alter attitudes, and make more meaning out of a situation. Simulations could be used with GE10-29 and GE10-31 in Chapter 10 in order to explore why traditional performance measurement systems are designed the way they are, what the performance incentives are, and what the likely results might be from using such performance measures.

These and many other techniques not discussed here take a substantial amount of classroom time, time that the instructor may feel he/she cannot afford to take given the amount of material that has to be covered in the course. Most of the group exercises are designed to be discussed by the team members outside of class. Once students are aware of the problem and why it is a problem, they are prepared to discuss their viewpoints in class. If you are going to open discussion to the entire class (assuming a class size of 25–40), you will find that the most stimulating exchanges occur when you ask good questions. If the questions aren’t stimulating, then the discussion will be equally uninspiring. While we may lack the wisdom of Socrates, preparation and familiarity with the issues will allow you to control the discussion and keep the dialogue moving in a productive direction.

A couple of final points. The purpose of the discussion exercises is to get students more actively involved in their own learning by working in small groups on a variety of collaborative and cooperative exercises. Students need to know the importance of team building and that businesses value their ability to work effectively as team members. Some students will question the use of teams and others will have had bad experiences with teams. You must clearly explain the reasons for using teams and how students will personally gain from group work beginning with the first day of class. These objectives and their benefits need to be continually reinforced throughout the course.

Allow some in-class time to work on projects. Circulate among the different groups observing who is prepared, who is contributing to group discussions, who seems to be leading the group discussion, etc. When students know that you are going to closely monitor the group’s progress and not just “let it happen,” there will be fewer problems (such as the “free rider” problem) and, if problems arise, the instructor will be aware of them and can correct them in a timely manner.

Finally, the objective for these group discussion exercises is not for students to provide a complete and definitive answer to these questions or issues. They do not have the depth of knowledge or experience to provide such an answer. Rather the objective is to make them aware of some of the trends or major forces affecting businesses and other organizations and to begin thinking about the impact these forces are having on business and the people employed by these businesses. In addition, the objective is to get students used to working together and exchanging ideas in a small group setting. Students should begin to see accounting in a new light—as an integral part of running a company.

I am indebted to Paul Kimmel, University of Wisconsin—Milwaukee, and materials from the Federation of Schools of Accountancy’s Faculty Consortium on Small Group Activities As An Instructional Strategy for some of the ideas expressed above.

—James Emore

University of Akron
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