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CLASSROOM EFFECTSON THE RELATIONS BETW EEN CHILDREN'S
OCIAL BEHAVIORSAND SCHOOL ADJUSTM ENT

Guo Boliang, Wang Yan, ChangLei

(The Chinese U niversity of Hong Kong, Hong Kong, China)

Abstract

M ultilevel data analysiswas used o explore the effect of classroom climate on the relations betwveen children’s social
behaviors and their academic achievament and peer acceptance. Subjects consisted of 4650 middle school students fran 82

aggressive and withdravn behaviors and peer

acceptance. Classroom climate included teacher’s support, harsh teaching style, student relationship, classroom order and

rule clarity. These were measured by student self-reports that were aggregated into classroam variables Results showed

that children’s prosocial behavior positively predicted academic achievement and peer acceptance, whereas aggression and
withdraval negatively predicted these two school adjusiment variables Teacher’s support reduced the negative relation
betwveen withdraval and school adjusment; harsh teaching style reduced the negative relation between aggression and peer

acceptance and between withdraval and academic achievement, student relationship reinforced the negative relations of

aggression and withdrawval to school adjusiment variables classoom order and rule clarity al$ enhanced the negative
relation betveen aggression and school adjusiment.

Key words

multilevel, classroam climate, cial behavior, school adjusiment.
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