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Academic dishonesty has been investigated as an educational concern for many decades. Statistical research illustrates a slow decline in the percentages of scholastic integrity over the years, regarding plagiarism and exam copying, with larger increases in unaccepted collaboration, despite the improved awareness and pursuit of reducing this unethical behavior. While researchers and institutions are coming into agreement on the prevalence of cheating, there are many different theories as to why cheating occurs and what the solutions for diminishing and potentially eliminating it might be. Until students accept ultimate responsibility and choose ethical courses of action in regards to their 
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educational careers, academic integrity will remain a statistically vital concern to academia with numerous traceable origins and a multitude of potential solutions surrounding the utilization and implementation of honor codes.
Research statistics since the 1960’s show consistent, though slowly increasing levels of academic dishonesty. Polling an average of fifty students per school across nearly 100 universities during the 1960’s, results showed 550 students were guilty of improper cooperation, 1400 had plagiarized work, and 1450 had cheated on tests and exams (Barrett 75).  Researchers have utilized these statistics as a benchmark for future investigations. When Stanford University performed an analysis of its own student body in the mid 1970’s, using a similar poll to the one used in the 1960’s study, the outcome showed little to no variation in the levels of academic dishonesty since the previous census (Barrett 75).  This would indicate any efforts made on Stanford’s part to reduce cheating had not produced its anticipated outcome. More recent polls, from the early 
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1990’s, report the levels of cheating have remained constant in all but one area: dishonest cooperation in completing homework and out-of-class projects (Steryel 32).   Additional questioning showed a minority of students believes collaboration to be on the same level as other forms of cheating (Steryel 32). In spite of this sign, cheating remains a consistent minority of the entire student body, though a persistent and rising issue. Data shows that the number of students engaging in academic dishonesty has risen.
Taking a closer look into the statistics can reveal some probable causes for students to enter into a life of academic dishonesty, and the four potential pitfalls into academic dishonesty are the inadequate examples set by parents in the working world, pressure from academic rivalry,  pressure from athletic departments and coaches, and a simple lack of time management skills. The business world can be a very harsh testing ground for anyone’s moral fortitude when trying to get ahead in a perspective career. Parents and individuals in 
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every aspect of the business sector set examples of making corrupt decisions with little repercussion (Steryel 32). This overly competitive spirit and vague moral grounding provided as examples by parent’s habits easily carries over into a child’s impressions of how to excel in the education system. *** According to Comp and Jones, a competitive environment in schools can hold some responsibility in creating cheaters (83). Distracting students with competing with one another for valuable high-ranking college admissions takes precious time away from their schoolwork and what students should be focused on: studying and learning new concepts and ideas. It can also be difficult for students to continue to hand in authentic work when mentors and schools place sports competition above integrity. During the mid 1990’s, a University of Minnesota tutor produced, on average, 20 papers per year for the school’s basketball team in an attempt to keep players eligible (Steryel 33). Poor time management skills, scheduling too many overlapping activities, can play a role in committing academic fraud (Comp and Jones 86).  Students are more likely to cheat when 
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put in a situation where they are left with the option of, on one hand, taking a zero for not doing an assignment, or the other, turning in plagiarized work with the possibility of a passing grade or a slap on the wrist. Substandard examples from parents, distracting academic and athletic pressures, and insufficient planning skills accumulate into an array of reasons why some students act without honesty and integrity. 
To aid students in confronting their challenges and to reduce the influence of the causes for cheating, honor codes are necessary in the prevention of cheating; yet, without the participation of both teachers and students in the process of upholding these ideals, any academic integrity policy will fall short of its intended goal. Honor codes are a principle starting point to curbing educational dishonesty (Barrett 75).  However, stipulating an academic policy alone will not dissuade students from cheating. A recent newspaper survey reports only 1 out of 10 college students believe dishonest peers receive any 
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punishment (Comp and Jones 86).  This would indicate that honor codes alone have little affect on students’ perceptions of what is being done about cheating on their campuses. After employing codes on a campus, the faculty and administration should hold themselves accountable for enforcing and clarifying the codes and keeping the policies and expectations at the forefront of student’s minds. At the Universities of Delaware and Pennsylvania, instructors have the first opportunity to settle issues with cheating students, giving out failing or reduced grades and allowing pupils to defend their actions (“Cheating Situation” 83).  Involving educators directly in the procedure of handling academic dishonesty gives them ownership and responsibility to the process. This accountability then filters down to the students, to support the system by seeking clarification of policies and monitoring themselves and their classmates. Classmates can then take on the role and possibly have the greatest impact on reducing academic dishonesty, especially when they have the opportunity “to address their peers anonymously, via letters to the editor of the
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student newspaper or to electronic mailing lists” (“Cheating Situation” 86).  This anonymity can aid in countering social norms of not exposing a dishonest peer, and without the fear of retaliation, students should be more willing to help reinforce the honor codes of their university. Additionally, the level of severity for penalizing cheating plays a significant role in student participation in reporting dishonesty (Cole and McCabe 68). Students’ perceptions of their school’s harsh or lenient penalties weigh considerably on their decisions in accompaniment to their ability to remain anonymous. Ultimately, students and instructors have the predominant influence upon the success or failure of honor codes in dissuading scholastic fraud in every academic institution.
Despite the presence or absence of an honor code, students bear the central responsibility as to whether academic integrity is an imperative interest to them or not, and the students need to draw clearer conclusions from the world around them as to what is considered cheating. Statistically, the majority of students display ethical behavior, in spite of a general disbelief regarding their 
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peers’ honesty in producing original work and a belief in their schools’ lethargy in pursuing cases of dishonesty. Nevertheless, the numbers of ethical choices appear to be slowly diminishing. Students should feel directly responsible for understanding the rules. Students view collaboration in a very unclear way, considering cheating on exams as unacceptable, but seeing teamwork on out-of-class assignments and projects as acceptable regardless of teachers’ policies (Cole and McCabe 67). Students should take an active stance in defending their right to make ethical choices, despite others attempts to get involved. Parents who take an overactive role in their children’s assignments also claim some responsibility for cheating (Steryel 32). However, it is the student’s duty to
 remind the parents of the teacher’s request for authentic work. Though students receive conflicting input from various sources regarding what is considered cheating, it is their responsibility to decipher which of these sources is more valid and create an honest and ethical set of values.
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In conclusion, it is the students’ fundamental responsibility to make ethical choices when confronted with situations where academic fraud is an option. Statistics show academic integrity is a continuous and slowly growing concern, particularly in the area of unacceptable collaboration. Academic rivalry and time management play important factors in students’ ability to choose to stay on course, and parents have the potential to set superior or inferior examples of integrity. Instructors and colleges exemplify their interests in academic integrity based on adherence or leniency regarding honor codes. In the end, the individual student must evaluate all of these conflicting illustrations of integrity and adhere to the best examples or establish new exemplary standards of their own to diminish and finally eliminate academic dishonesty.
 
