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Research Plan – The Benefits of Different Grading Methods: Holistic vs. Portfolio and Which one is more Effective?
Research Purpose

I am in my fourth year of teaching college-level composition at two different colleges: Kellogg Community College and Western Michigan University.  In my KCC courses, I utilize holistic grading methods-giving them a grade on the final (and usually first) draft of their paper without chance for revision. However, in my WMU courses, I use the portfolio method which allows students to make multiple revisions on their papers after receiving feedback from both their peers and me while postponing the grad distributing process until mid-terms and finals. I want to know which grading style benefits my students more. 
Question

When it comes to learning to write proficiently at the college level, will students learn and benefit more from the one-time paper submission or from the multiple revision submission?

Subquestions

1. Are student motivated by grades or by chances at learning through revision?
2. If a student receives just a letter grade (guided by a rubric), will they attempt to learn from their errors?

3. If a student receives a letter grade along with commentary, will they try to learn from and apply the feedback to their next writing?

4. Are students that utilize the portfolio method truly learning from commentary, or are they just try to decipher and deduce a letter grade from the feedback provided?

5. Which method will ultimately allow the student to attain growth as a thinker and a writer?

6. Will students slack off with the portfolio method when submitting the first draft because they know they’ll have a chance to revise the paper?

Data Collection

Since both types of classes have completed and received grading/commentary for at least one paper assignment, I will submit a questionnaire asking them how they felt about the grading process, if they noted the comments, and attempted to learn from the feedback they were given. Both classes are also in the midst of the second paper cycle, so the questionnaire would also ask them how their plans to approach the second paper would differ, if at all, from their attempts at the first one, based upon the commentary/ grade they received. I would also inquire as to their motivations for this second one. Are they inspired to do better based on the grade they received? The feedback from me? From their peers? Topics we’ve discussed in class? Basically, what motivates them, if anything, to learn and attempt to do better with the second writing assignment?
Data Analysis

By analyzing and compiling the students’ answers, I will be able to determine if the holistically graded students are motivated to improve based solely on a letter grade or if they are really interested in learning more about the writing process. By the same means, I hope to understand if the chance at receiving multiple feedback motivates portfolio graded students to study and learn from constant commentary and become interested in more than receiving a particular grade. 
Tentative Time Line

Week of October 2nd
Present questionnaire and collect results
Week of October 9th
Comply results along with work they’ve completed in the course so far and analyze data. 
Week of October 16th
Library research-complete the bibliographic portion of the paper, and compare findings to ones discovered in my own classes
Week of October 23rd
Work on polishing paper after bringing the rough draft to class

Reflections before Beginning

· Do students really care about commentary on papers?
· Will students take peer evaluations as seriously as mine?
· Will students that receive commentary as well as a letter grade truly study the feedback or just look at the grade throw the paper aside?

· After writing a few drafts, will students be so sick of looking at the same paper they don’t give it much attention?

· What really motivates students to improve as writers?
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