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The drive to understand how and why children learn, grow, and develop is a long-standing question and the studies referenced in this reading attempt to gain some insight into this. This article examines studies performed on different aspects of literacy, among different classes, races, backgrounds, and socioeconomic statuses, and while there were some disparities in the results, overall one theme emerged that helped children: the connection between the home and school life.

 Although there were a number of factors and different forms of studies mentioned, the largest common theme that I garnered was the impact of a child’s home life and family on their reading and intellectual growth. One of the first studies that states this, performed by D. Durkin, found that early readers-children that had parents that worked on early stages of literacy with them at home before entering school-maintained this advantage and were still ahead of other children in this capacity even six years later. The really interesting component of this study is the fact that other usually thought contributors to such results (I.Q. and socioeconomic status) had no effect on the assessment. So theoretically, a child could come from a poor home and have an average I.Q., but if the parents read to and with the child, promoted a love of curiosity and interest in reading and learning, and let the child observe them reading as well, they could effectively bolster their child’s chances at school, at least within the literacy arena. 
A similar study produced related results which also were not surprising. Linda Baker and her colleagues found that by making reading fun-providing different books in different genres that children actually enjoy-draws them to the idea of literacy and learning much more so than rote enforced practice on things like phonics. So by an adult (parent or not) bringing fun reading material into the home and engaging in this with the child, a life-long love of learning can be instilled that might otherwise be absent. 

On studies concerning longitudinal perspective, an attempt was made to discover why children from lower-income families were not performing as well as their higher-income classmates, and a couple of themes emerged. Wells and Loban observed three main themes that contributed to the differences. One pattern is that children need to have an equally important part of a conversation, just as much as parents do, because this helps them immensely. Another theme was similar to the results discovered by Durkin: that early results were indicative of later results, and that the purposes that children viewed reading and writing for made an immense difference. A final theme that emerged was one of creativity. By constructing and allowing one’s child to construct stories, thoughts, patterns, and interest in reading and writing stories occurred, and this prompted an intense interest in students to learn because they wouldn’t view reading and writing as a chore, but rather as an exciting and relaxing leisure activity.
Overall, while schools and teachers make great strides at helping students with literacy tasks, they’re just not enough. Parents, siblings, friends, and whoever is available need to be able and willing to listen, read to and with, share, speak, and promote creativity with children; otherwise, they may never catch up.
