Teaching Journal

Wednesday, August 31st
1. I welcomed students to the class and did an initial ice-breaker/introduction by having the students interview one another and then present that person to the class. 

2. We then discussed the thoughts and beliefs they were bringing into this class and whether they were going to be applied this semester. Many were very relieved to discover the paper standards weren’t going to be as stringent as they were in high school. For example, many said they could only write the five paragraph essay or every paragraph had to contain exactly five sentences. They actually appeared eager about future writing assignments and several mentioned they were creative writers. 

3. I opened the discussion of the importance of an English course, not only for success in college, but in various aspects of life. To conclude, I presented them with the attached handout to give a humorous side to the importance of knowing proper punctuation. 

4. Finally, we covered the basics of the class: book, fee card, and the syllabus. The class seemed intrigued by the thought of a portfolio, and since no one had done such a thing, they had a ton of questions. Overall, the impression they gave was a very positive one, with students stating that they liked to read and write and a few were actually looking forward to the course. 
5. The assigned homework was to read Chapter 1. 

Wednesday, September 7th   

     1. In the first ten minutes of class, I had the students write what they gathered from the    

          reading. I wanted to catch them off-guard in order to realize they did actually have  

          to do the assigned work, and I thought this would set the standards from the start. I 

          was a little surprised that there wasn’t any grumbling or shock expressed at this-at  

          least not that I heard. 

     2. I then passed out an article (attached) concerning the elimination of remedial 

         courses at the college level. I had them read this and discuss their thoughts in a 

         small group. After ten minutes or so, we held a class discussion, and they were very 

         candid and opinionated. The final step, in order to get a feeling of where they are 

         beginning as writers, was to have them write down their responses for fifteen 

         minutes. After reading through these, I found that a couple of students who were 

         very articulate and thoughtful in their verbal response, had some difficulty putting 

         this onto paper. But I expected some of that. I am thinking of doing some kind of 

         comparison between the community college and university student-I’m not sure 

         exactly what the focus would be yet-so I had intentionally incorporated this article 

         so I could see the differences (or similarities) in my students’ results at both 

         schools.
     3.  I began to discuss the first paper assignment (attached), Profile, covered in Chapter  

          5. To start, I discussed the various aspects of writing in this style. We then read a
          story from the chapter to examine the first of two points of view in which to 
          present this paper style-first person and third person. They were particularly 
          receptive to the “Soup Nazi” story which is portrayed in a Seinfeld episode. 
     4. After passing out the assignment sheet, we covered various topics that were 

         pertinent such as possible interview subjects and material they may cover. 

5.To help aid them in this process, they were assigned pages 175-192 in Chapter 5, 

        which covers the interviewing process, and how to transform interview notes into a    

        full-fledged paper. 

Monday, September 12th
1. This class will be the beginning of a busy week, since there is so much to cover      

     before the first paper is due. I am intentionally elongating the first paper cycle  

     to five days because there are a number of things, such as high order vs. low 

     order concerns, peer review response sheets, portfolio questions, that must be 

     covered before the first paper is submitted. In addition, with the paper 

     assignment they have received, the task of finding an interview subject and 

     observing their life for roughly a week requires a bit more time. To begin the  

     class, Kim Ballard gave a humorous presentation on the Writing Center, and  

     several students seemed interested in utilizing this service.

2. I then presented something we will be doing at the beginning of every class: 

    The sentence of the day. Grammar is not really covered in this class, but I 

    anticipate some questions, and judging from their first in-class writing they 

    completed for me, there are minor things that are going to arise. So every day,     

    someone will provide a sentence that they’ve heard or read that they would like  

    to be corrected. I hope this will be helpful by pointing out those minor grammar 

    rules that are easy to forget without pointing fingers at anyone along the way. I 

    began today’s examples by pulling a couple of errors that were consistent 

    throughout their first sample writing.

3. We then read a second story in Chapter 5 to present another point of view in 
    writing a profile paper, Dr. Daedalus.

4. I covered the purpose of audience in writing and how this would change with 

    every paper assignment.

5. I discussed the Judging What You Have section on pages 172-173 to cover the 

    points to focus on when looking for a subject or when interviewing one. Some 

    students were having trouble finding a viable subject or had approached   

    someone who didn’t want to be interviewed. 

            6. We then had a class discussion on the homework, Interviewing tips and notes, 

                and their thoughts on how this would be helpful to them. 
      7.The rest of the class-about 25 minutes-was devoted to a work shop structure 

         depending on where the students were in the process. Some asked me questions  

         about their interview subjects and their spin on the paper to see if they were 

         headed in the right direction. Others worked on the interview questions they 

         were  going to use for the second interview since the initial one prompted more 

         questions (and they were encouraged to meet with them more than once!), some 

         had brought their laptops as I had asked and were working on their rough drafts. 

         Although I was walking around to every student, and they were all in different 

         spots, I think this latter activity went well; I was excited to see their enthusiasm
         and was encouraged by their ideas. I think they will be a very interesting batch 

         of papers. 

Wednesday, September 14th
1. We began with a sentence of the day to cover a grammatical concern. 

2. I opened the class by seeing where stage everyone was at in their research or  

      paper. Some students had completed a couple of interviews and were working 

      on their draft, while others were waiting for the second interview and were  

      writing more questions that were prompted from their initial meeting with  

      their subject. We had a question and answer section in which they could  

      discuss their concerns. 
3. Next, I discussed high order vs. low order concerns in their writing. I had the class list what they thought was pertinent when writing and displayed these answers on the board. I then arranged them according to where they fit on the scale of high vs. low. 

4. To continue, I passed out the evaluation sheet (attached) they are to use as a guideline during both their own paper writing and during peer review. After doing a quick survey and noting that nearly everyone had done some form of a peer review before, I just gave a quick presentation on this. I role-played with a couple of students in the class about what kind of tone the reviewers should take and some of the advice they may pass along (don’t be overly kind, balance criticism with praise, etc.)

5. To finish this topic and provide a visual of what the students may be presented with at peer review, I presented a former student’s paper (attached) that I had butchered on the overhead. There were a number of things wrong with it-both high order and low order concerns.  We then discussed what was wrong with it, and while making corrections, focused more on the high order problems. They were very good at concentrating on those rather than every little grammar error. 
6. For the remainder of the class, I let them work away on their laptops. Most were writing their first draft or adding additional information, and I went around the room speaking to everyone and answering any questions they had. A few asked me about additional interview questions and some had me read a passage or two to see how it sounded. 

Monday, September 19th
1. Our first peer review. I spent the first twenty minutes going over high order vs.  

     low order concerns, the importance of balancing positive comments with      

     constructive criticism, and the importance of the process of revising in hopes 

     that they would take their peers comments and suggestions to heart. The rest of 

     the class time was spent on peer review. I spent a long time debating over the  

     time to allow them to work on this and whether or not to incorporate anything 

     else. Judging from their comments and the time spent on the example we did in  

     class on the overhead, I decided to plan nothing other than peer review today  

     and see how long it took everyone to accomplish this. They split into groups of 

    three and went to their various spots. As they were working, I walked among 

    them to observe how they were doing, listen to their commentary, and collect 

    an extra copy of their paper since I wanted a chance to read these. Most of them 

    worked very well; although, some groups were definitely more productive and 

    helpful to their peers than others. When I spoke to some of the group members 

    that finished a little more quickly at conferences, most of them admitted they 

    felt too timid and didn’t want to overly critique someone else. This is to be 

    expected, but I hope it diminished somewhat throughout the semester. A couple 

    of groups that I observed were very candid and open; these were the groups that 

    worked for an hour and a half solid without wanting to take a break. Although I 

    was impressed with this, and will hate to break them up during future sessions, 

    overall the class took about an hour to complete this, so I will definitely plan an 

    additional activity or lecture. 

2. They were assigned Chapter 2 for Monday and told to present a list of  

    questions for me at conferences. I gave a few examples of these. 

Wednesday, September 21st
1. Today began the first round of conferences. For the first two hours I met 

       students on the second level of the Miller Auditorium and ended the third          

       hour in my office. Although we weren’t required to, I had really wanted to 

       read their paper beforehand, however rough, so I would be familiar with the 

       topic and be better able to handle questions over their conclusions, intros, 

       whatever, that I expected. And I was glad I did this because they did arise. 

       I spoke to everyone about the helpfulness of the peer review, and mostly 
       received positive responses. I feel they’ll be better equipped for the next one 
       and will be more responsive. Conferences, I felt, were beneficial to both the 

       students and me. Some had been given good advice on Monday and had 

       revised the paper already with the same comments or concerns I had while 

       reading them. Some had major problems, and just needed some direction, so 

       they came with valid questions. They seemed very receptive to my responses 

       and questions-I only hope this continues throughout the semester! I liked 

       having the chance to speak to them one-on-one, and I got the impression that 

       they enjoyed this also. As they will soon find out, this doesn’t happen too   

       often in university courses. 
Monday, September 26th
1. The sentence of the day covered when to use a comma after a  

                  conjunctive adverb. 

2. We had a class discussion over the reading. The resounding response was that 

      they weren’t able to get too into this chapter. I asked whether they applied   

      anything of these techniques to note taking while studying for classes, and 

      only a few responded they did. The thought of dialectical thinking and 

      applying this to the amount of reading they are required to do seemed like too 

      much work for them at this point-at least according to their responses. 

3. At this point, I gave out the next paper assignment, Narration (attached). I had  

      tried to make it a little interesting, and we talked about a few topic ideas, but 

      as I had expected, most of them had written this form of a paper on more than          

      one occasion, so they weren’t quite as excited as they were about the first 

      topic. They even asked me what I would choose, so I gave them a few ideas                    

      from my own personal experiences. 
4. I wanted to cover the purpose of audience some more since I don’t think that   

  is a focus of concern for some of them. When we had spoke about in the first   

  paper cycle, about half the class said they never considered audience,  

  regardless of the paper topic. So as they were coming in from break, I began to 

  ask them how school and university life was going for them, if they had been 

  back home since the start of classes, and if they had been home, what they had 

  been speaking to their friends and family about. This was covering a dual 

  purpose: I really was interested to hear how things were going, but I was also 

  able to start them on the next topic without them realizing it. As they had all 

  made it back to the room by now, they had all joined in the conversation of 

  how they’ve been up to various crazy antics and were sort of bragging about it 

  at home. When prompted about the family conversations, they just laughed and 

  said they were telling their parents they were eating well and going to all of 

  their classes. So when I told them they were definitely presenting to a form of \       

  an audience, and varying their stories for this purpose, it really seemed to kick   

  in. We then discussed some of the paper styles they may write in and how  

  recognizing the audience would really alter the form of the paper. I then had  

  them choose a topic related to their college life so far and write two letters 

  home: one to their parents and the other to their best friend. The results were 

  hilarious, and I think they really understand the concept now. 
        5.The assigned homework was the first fifteen pages in Chapter 14 concerning  

                  revision strategies. 

Wednesday, September 28th
1. The sentence of the day covered using a colon correctly when giving an explanation or listing items. 
2. We had a class discussion over the homework, in particular the portion on Divorcing the Draft. I was interested to see how many people currently followed a few of these tips and, after their first month of classes, how many intended on trying some for the first time. Overall, many admitted they didn’t revise much, but fortunately, the sounded like they were going to try after the first round of papers. We also covered strategies that people found useful to them that weren’t listed in the text. 

3. We covered paper issues, and they asked questions about possible topics and a few had me read the beginning of their rough draft or look over their outline to see if they were on track. I was pleasantly surprised to see that one student who had been somewhat absent from class discussions during the last paper cycle, and hadn’t put forth much effort in his rough draft or peer review, had more done today than anyone else in class. I had previously caught him playing computer games a couple of times while we were working of class things, so I had called him out in front of the class. Hopefully, he’s learned his lesson. 

4. At this point, I started them on their next project, MLA Presentations (handout). Not a lot of fun, but it’s still useful to know. After explaining the assignment, they split into five groups of four and were given four MLA topics per group to cover. We looked at Chapter 13 in the textbook and I gave them a few good websites, such as Purdue’s OWL site, to get started. We then headed to the library where they could do some more research, get online, and begin working on presentation ideas. Fortunately, this began better than I had expected; hopefully, this enthusiasm will last. As I walked around from group to group, they were steadily working on research and coming up with some really clever ways to present. I think they’ll turn out even better than I had expected. 
Monday, October 3rd
1. The grammar sentence of the day was when to write out a number in a sentence and when it is okay to leave it in numerical form.

2. I wanted to briefly mention dialectical thinking (from Chapter 2 in The Curious Writer) again and see how many students actually engaged in this form of reading because I want to have students utilize that when we do a form of a literature review. After initially mentioning it last week, I had them submit a list of possible works and authors we could read, and I plan on giving the last a few to choose from along with some selections of my own. I want to try doing this within the context of a larger theme: art, literature, music, and cinema. However, I haven’t decided exactly how I’m going to do all components. They were curious about the list, and to my amusement, seemed eager to read.
3. At this point, they split into their MLA groups and continued working on their presentations. They had brought in their laptops and different print material such as magazines that they are using. I’m finding that quite a few students are interested in doing a news, movie, or t.v. clip, and they’re putting a lot of effort into finding just the right one. I walk among the groups and see how everyone is doing, and they are briefly stumped by the questions they have to write for every other group, but a few of them come up with some interesting ones. 

4. We again discussed the constructs of a peer group and what constituted as helpful feedback. I had decided to place them in different groups this time, and I’ve been debating between keeping them in the same groups all semester and switching them on a regular basics. But the first time, it seems that some more of the helpful members all ended up together, while those who were more hesitant gravitated toward one another. So I needed to mix it up. I also gave them a Peer Review guide (attached) to use in conjunction with the Evaluation Guide I gave them a couple of weeks ago. Hopefully, these will aid those that are a little unsure what to focus on. 

5. This time I allowed them fifty minutes for peer review, and I was curious to see how long it would actually take them to do a sufficient job. I began walking among the groups of four, gathering an extra copy of their paper as I went, and briefly observing the commentary while doing so. I was pleased to see that more members were reading theirs aloud this time. Also, my overall impression was that people were given some more feedback this time. As class was ending, I did receive a couple of complaints about the length of time-it was too short for a group of four. I’ll have to work on finding a happy medium. 
6. The reading for this week was very interesting to me, and although it wasn’t something I could immediately apply to my class this week, I believe it will soon be helpful. I want my research paper to focus on the discrepancies community colleges and universities on a number of levels: the students, faculty, mentalities, stigmas, work produced, etc. Fox’s sample gave me some good ideas, as well as another direction to look for research material. 

Wednesday, October 5th
1. Today began the first set of conferences for the 2nd paper-Narration. I’ll meet   

       with a couple more on Thursday; I find it’s easier for me to break them up 

      into two days. I don’t want to risk being tempted to say the same thing over  

      and over after the third hour, which is how long my conferences lasted today. 

      We again met at Miller Auditorium, and the students seem to work well in this 

      location. I felt this round was even more productive than last time. Only three               

      students came without a prepared list of questions, but honestly, these were   

      the three that needed the least amount of work on their paper. They did bring                

     in their revised copies from peer review, and I noted the positive changes. But              

     they were more interested in any feedback I had for them. Everyone else came  

     fully prepared, and sometimes the ten minutes did not feel like enough. I think    

     the first round gave them a chance to see what to expect and what they can get 

     out of the reviews, so now they’re taking full advantage of this process-well, 

     most of them anyway. This time also gives me a good chance to speak to them      

     individually about conferences and how they’re working. A little tweaking still   

     may need to be done among groups, but hopefully things will eventually work  

     out. 
Monday, October 10th
1. The grammar sentence of the day covered when to use commas with dependent 
     clauses. 

2. I then had the students do a five-minute writing; the topic was a class  

      evaluation concerning how things were going so far, the writing assignments,   

      what they’d like to cover in the remainder of the semester, etc. Whenever I’m   

      teaching a new course, and particularly using a new text, I’m constantly  

      questioning whether I’m doing a good job, whether I conveying everything to 

      the students that I need to, and whether or not they’re getting everything out 

      of it they should. So good or bad, I wanted their responses, and I’m glad I did    

      so, because if they were being honest, it alleviated some worries on my end.  

      I’ve included one student’s evaluation.
3. Time to work on MLA Presentations. I gave the groups twenty minutes to   

                  continue working on their presentation and questions for the other teams. I   

                  can’t wait to see this-a couple of groups are really impressing me with their 

                  creativity of such a dull subject. 
4. I then handed out the next two paper assignments: Review and Proposal (both 

      attached handouts). I gave two today because the Proposal could take a little   

  bit of time: one of the options is to read a novel and respond to a problem   

  presented in there, along with possible solutions. Therefore, both papers will be 
  completed in the usual two-week cycle, but the Proposal won’t be due for a      

  month. So we discussed the assignments and implications, along with the   

  practical reasons for learning these. For instance, both of these styles are likely   

  to appear as requirements in other courses and, referencing the Proposal, the 

  ability to step back, look at a problem, and actually research solutions could be 

  beneficial in every aspect of life. To give them some ideas, we read “The Best 

  Little Chophouse in Town” and “Rock on? Yeah, in Chairs” for a Review 

  sample and “Stand and Deliver” and “Is it Time to Ditch Senior Year?” as a 

  Proposal example. They seem pretty excited by both of these, so I think they’ll 

  produce some well-written papers.
5. For the rest of the class (about thirty minutes), we went to the library to begin 

      to research and choose possible topics. They could look at some of the book 

      options, read some more reviews, both music and art, look for pieces of art or 

      artists, whatever they needed to do at the time, but they all had plenty to do. 

6. Their homework was to read pages 633-665 (Revision Strategies) for   

      Wednesday since we’re going to do a form of a revision workshop on that   

      day. 

7. I found the readings this week helpful because the students submitted their second paper today and I will begin grading them; in addition, mid-term portfolios are coming up, and I want to provide students some really good feedback along with an indication of their grade. I had told them I would supply a form of a rubric since a few of them are getting anxious about their “letter” grade thus far. The holistic grading rubric on page 110 in Teaching Assistant’s Handbook is useful, am I’m thinking of providing students a copy of this to aid in gauging their revisions. This will really come in handy for the final portfolio as well. For the mid-term though, since they’re not getting their official grade on the paper, I’m going to use the evaluative grid on page 293 in Teaching in Progress. This is my first time working with portfolios, and while it’s still sometimes tempting to want to grade the copy when it’s submitted, I find it’s easier on me, and the majority of students like it as well. It alleviates a lot of my frustrations, and Tarvers and Moore said this best on page 295. “In effect, I’m doing this because I’m so fed up with students following or obeying me too blindly-making whatever changes my comments suggest but doing it for the sake of a grade; not really taking the time to make up their own minds about whether my judgments or suggestions really make sense to them.”
Wednesday, October 12th
1. I want today to be a workshop day. At the last batch of conferences and from reading through their course evaluations, a majority of the class is really interested in reviewing some grammar and punctuation rules along with stylistic possibilities. Their response has been that they haven’t covered any of this stuff since eighth or ninth grade, and they feel it would be helpful in becoming a better proofreading. I personally agree, since a lot of these rules are very easy to forget. As for stylistic illustrations I’ve received some positive feedback from the stories provided in The Curious Writer as far as examples of writing styles, but I want to incorporate some additional outside resources as well. 
2. I asked students to bring in some work; for example, the papers they’ll be revising for the mid-term. I plan on presenting some hand-out material such as tips on writing conclusions and intros (attached) and a brief guideline for proper punctuation. Also, I’m just going to go over a number of other grammar and punctuation points; it will kind of depend on what the students want to focus on. I then plan to have them work on applying these things to their papers in order to prepare them for the mid-term portfolio. I will go around the room and answer any questions they have about this process as well as ones geared toward the two new paper assignments-I’m sure there will at least be a few. 
Monday, October 17th
1. For homework, I had asked the students to read Chapter 15 in The Curious  Writer: The Writer’s Workshop. I feel some students still don’t know what to say, and therefore, aren’t providing helpful feedback to their peers, so my hope was that this would give them a few suggestions. To attempt to reiterate the point of group feedback and to get them prepped for this activity later today, I used Ballenger’s great analogy of a relationship in comparison to writing: Sometimes when you’re too close to a situation, you just can’t see what’s right in front of your face, but when an outsider takes a look, they can help point out things you were likely to overlook. Since they’re doing peer review today, as well as getting their mid-term portfolios ready, I really want them to take some of these tips to heart, so I had them split into small groups. I then asked them to discuss three aspects of this chapter and three aspects of the revision strategies (last week’s homework) that they would like to begin using in this class. While this was occurring, I walked around the room to observe this, and when they were finished, we had a brief class discussion on a few of these.
2. I wanted to cover a few more things concerning grammar and style, so I gave a few more tips on correct punctuation (pulling out examples from things I’ve seen the class collectively does) and giving them examples on descriptive detail. For this last example, I used snippets of writing another class (at KCC) completed for a Description paper. While the grammar may not have been perfect in these examples, since I pulled them right out of the papers without revising them, they give a great example of how to effectively use sense words in order to present the location or situation in such a way that the reader is really being placed into the writer’s world. While reading this week’s assignments, I found that I relate well to McDowell’s “To Grammar, or Not To Grammar?” in In Our Own Voices. My policies are similar to his on a number of points. “Instead of dwelling of what students do not know about writing, I begin with what students do know. I then introduce adjustments. I assume my students possess an instinctual feel for what good writing should sounds like.” I have seen this is students’ drafts so far. They have forgotten certain rules, but sometimes it just sounds like a comma should go there, so they place one in a certain spot. Sometimes, they’ll get it right, and sometimes not, so I hope the last couple of classes will have helped to clarify this. Another point that I’m agree with is, “The solution to these problems is not to inundate students with grammatical rules and thus lose their attention….I treat the comprehensive grammar book as a reference only. My primary focus is on eliminating the flaws within their already extant writing practices.” This statement is exactly what we covered last Wednesday in class. By going through a couple of paper cycles, I was able to see what common errors students were making and have them apply the corrections to something they were already working on
3. I then opened the floor for any questions concerning today’s paper focus: Review. Before beginning peer review, I wanted to point out a few additional things for everyone to focus on. On pages 226 and 227, Ballenger provides a great list of questions under Evaluating Your Own Sketch and Questions for Peer Review, but really, both set of questions could be used during review.
4. For peer review, there were only 18 students (I usually have a consistent 20), so I split them into smaller groups than I would have liked: six groups of three. In addition to the questions on pages 226 and 227, I had them look for a clear topic sentence in each of the papers, and if they couldn’t find one, ask the writer about it since they may have differing opinions on these. Hopefully this will clarify any problems with these. There was some question about this style; for most of them this was the first time, so they weren’t too certain that they were following the assignment, so I steered some of them onto the correct path. 

Wednesday, October 19th 
1. Conferences for the third paper, Review, began today. Once again, they were held on the second level of Miller Auditorium. 

2. Everything went really well today. I’m getting pretty good at going through the ten-minutes periods and staying on task-not going over or under. This assignment was a little bit easier for students, and more fun, so that general attitude came through today; I could tell there wasn’t as much pressure on them, so we were able to talk about the presentations that are next week and how peer reviews went. I’m still letting them choose their own groups, and I’m finding that they are shifting this themselves: if someone doesn’t provide the feedback they want, they are choosing different members the next time-interesting. 
3. There is one difficulty I’m having with conferences though: one that is within me that I’m continually working on. I often have students that come in and are more interested in what I have to say than what their peers said or their own questions or concerns on the paper. I know what I would do to make the paper sound “better”, but if they ask something along those lines, I try to bite my tongue.  In Teaching in Progress, Chapter 9, Rebecca Rule writes:

I must be careful not to take over-because the minute I do, the success (if there is one) becomes mine, not his-and the learning is diminished. I can contribute, I can guide; I can brainstorm with him; I can suggest exercises; I can offer models; I can tell him where the comma goes; I can support him wholeheartedly. But I must not take over. 


So whenever a student questions what I would do, I try to follow by this motto. 

Monday, October 24th

1. The mid-term portfolio is due today, along with the third paper, Review. The 

Majority of the class period will be spent watching a movie, Crash. Responding to this is one of the options for writing the Proposal paper; the other one is responding to one of the books presented on the assignment sheet. 
2. I wanted to speak about this paper assignment and get them brainstorming for ideas. I also wanted to give a clearer presentation on how to complete this assignment. To do this, I borrowed Maggie’s idea of coming into class with potential problems and posted them around the room. I wrote these on large sheets of paper and taped them around the front of the room, so everyone could see them. I then had the students walk around the room discussing ideas and writing possible solutions on them as they went. When every item (problem) had a least one suggestion on it, I moved everyone back to their seats so we could discuss the process of this exercise and how they were going to apply the same formula to their papers. They seemed to respond pretty well to this. I had a combination of difficulty levels to the solutions: some were common college-related problems, while some were more difficult ones that I drew from the movie and some of the books and that require some critical thinking. There were also a number of possible solutions that could arise from these, and when it came to the more difficult ones, it was interesting to see the students arguing over what would be the better choice and why. 

Wednesday, October 26th
1. Today we finished the movie Crash and had a brief class discussion afterward concerning possible topic selections for their papers. Some were asking about a particular problem and how they could cover it; for example, if they were selecting racism as their focal problem, could they use passages and quotes from the movie to exemplify this? The answer was absolutely. While going over their possible approaches to this, I tried to use a portion of this week’s reading. In Responding to Student Writing, Lad Tobin writes about one form of assessment, “If, to take a very different position, the primary goal is to make students want to use writing to clarify their own values and sense of self, then that will lead to a very different method of assessment.” And this is essentially what they will be doing. They are selecting a problem, and it’s only inevitable that they’re values and beliefs will take into account not only how they select the problem, but also, how they approach the solution. 
2. On a side-note, I found a couple of other portions of Tobin’s chapter interesting. One instance of this was the case of reducing writing, and this is something I know I need to work on. 

Let me put it another way: while it may be tempting to reduce writing to prescriptive definition, this sort of reduction will inevitably lead to a “murder to dissect” system of reading, responding, and assessing. As Thoreau suggested, once you shot an eagle out of the sky, cut it up on the operating table, and point out where it gets its tremendous power and grace, it doesn’t seem all that powerful and graceful anymore-or even worth looking at in the first place. 
I also found the Thirteen things that I think about when I give grades interesting. Although not all apply to me, I found it insightful to see what others think of and take into consideration. 

There was a portion that I disagreed with though. He admits that prejudices do affect student grades, and while I don’t completely disagree with this, I think he takes this a bit too far as he compares his philosophies to Tom Romano’s argument:

When I evaluate papers, I bring to bear my history as a writer, my tastes in reading, my prejudices and moods, my ever-developing understanding of teenagers, and my perceptions of how a particular student will be affected by what I say. Yes, who the student is helps determine what grade I give, what response I make. It cannot be otherwise. Each of my students is an individual. A paper of similar quality may be a C for Mary, and an A for Max. 
3. The rest of the class was devoted to the beginning of the MLA Presentations; a couple more groups will present on Monday. The first three groups were hilarious, and they put a lot of work into them. I’m excited to see what the remaining two groups do on Monday. 

One group was presenting on cover pages, book citation, placing a book with two authors onto the Works Cited page, and placement of charts and graphs. They performed a skit in which one student was the teacher, and she sat at the desk and had other students (the group members) present her with papers that contained one of the following errors. Every group member put a lot into these and had completed a full paper for this. She then had a funny skit about reprimanding them, and gave a lesson with examples on the board. Then pretending it was the next class period, the students reentered with new papers, she graded them on their corrections, and proceeded to give everyone an A. They provided a hilarious example for the use of charts by making up a story concerning Little Red Riding Hood and the Big Bad Wolf. I thought this should be shared, so I’m including it in the folder. 
The second group presented on how to properly cite internet web pages, audio visual clips, the Bible, and magazines. They prepared a power point presentation, and to indicate where to find the information for every source (since that can be difficult for these forms of information), they had a slide that clearly showed this. For example, with a website, they went to ESPN.COM and showed exactly what to include and how to find it. For a magazine, they had a slide with the front cover and inside page of Cosmopolitan and had circled the pertinent information and then showed how it would appear on a Works Cited page. In addition, for the Bible portion, they showed how citing this is easily mixed-up with a great puppet show. They even gave a brief presentation for the Bible passage they were referencing. I was really impressed with this; it was obvious from the hand-made puppets that a lot of time and thought went into this. 
The third group also did an amazing job; they were covering television and music album citations, sentence structure, and plagiarism. They also had a brief slide show presentation, but they incorporated a lot of fitting T.V. and music clips to help make their point. One example of this was showing a clip from the show Family Guy. In this particular scene, one of the main characters was singing an obvious rip-off my M.C. Hammer’s song You Can’t Touch Me. They then gave an example of how you would properly cite both the show itself, but also how to properly cite the song, or anything else you’re referencing, so you can avoid the example of plagiarism that occurred in this show. A second example was showing another clip from Family Guy in which a different character, Stewie, was spoofing the very poor grammatical structure of a song by rapper 50 Cent. This skit was the perfect set-up for the lesson they were giving. 
Monday, October 31st


1. Today the last two groups presented their MLA presentations. These went pretty well although they didn’t put as much effort into them as the previous groups did. One group put together a collection of skits as an introduction into all of their topics. For example, one of their points was paraphrasing, so they performed a fictional, comical skit concerning gossip among the group members and how things are easily taken out of context. It went over pretty well. 

2. The second group brought in an audio recording of a comedian as an intro of how to properly cite such a recording. They had also selected alphabetizing the works cited page, so they had the class sing their A, B, C’s as they recorded this, and they combined the ordering of the page along with another example of an audio recording. 

3. The rest of the class was devoted to peer review. I walked around among the groups and quickly read over a few of the papers. The biggest problem I saw, and the most frequently asked question, was about the solutions in the paper. They would start off wonderfully and give a ton of detail to the problem, but then give a quick, one-paragraph solution, so we worked on rectifying that. 
4. As I’m grading the mid-term portfolios, I realized I need to tweak part of my grading for next semester. When I’m trying to calculate the daily work, I have some difficulties because I just gave them a check if the activity was completed; however, not all students put in the same amount of effort. For example, some students came in late, or only put in marginal effort, while others really made a good, honest effort, and I want to reward those students. So next semester I’ve decided to use actual numbers, 15, 20, 30 pts., etc.
Wednesday, November 2nd

1. I had to cancel conferences today due to strep throat. It actually worked out relatively well as opposed to having to cancel any other day. So I contacted all of the students via phone or email and worked out email conferences. This way we can stay in touch over the next few days, and while I’ve only been able to respond to a couple of students, most of the questions are similar to the ones raised in peer review: is my solution clear and detailed enough?

2. From the reading this week, I thought the most interesting portion was the introduction of composition courses at Harvard and how it, for a time, was the only required course. I found it interesting that the college was plagued with the same problem that colleges around the country still struggle with today: poor English skills presented by students who are entering into the university world. As President Charles Eliot put it, “the prevailing neglect of the systematic study of the English language”, prompted the requirement of such choices, and he wanted to do everything in his power to right such perceived wrongs. 
Monday, November 7th

1. Today began the start of the final paper cycle, and I decided to incorporate the argument with the research because, really, they go hand in hand. Before handing out the paper assignment (attached), I went through quite a few activities, and rather than restate everything, I decided to just copy my plan for the day into here. 

Lesson Plan for Research Argument

Discussion
-Ethos=refers to the character of the speaker (or writer) and how she/he comes across to the audience, Logos=the logic and methods of reason used to make an argument, Pathos= an appeal to the audience’s emotion (Draw Triangle on board)

-“An argument is not just two sides; it must be explored from every angle”. (On Board)

--Are there just two sides to an argument? No, reference examples about education on the middle of page 287 and see what other aspects to this argument there can be. 

-“Often with argument papers, similar to research, one begins with a question, not just an answer”. What are their thoughts on this? Do they automatically think they begin with an answer? (On Board)

-You’re not just going to be making a claim, you’re going to examine the assumptions that form these claims. For an example, use Matt’s Profile paper in which he began the paper with a stereotypical claim of someone in his hall, researched his attitude and perspectives concerning certain specified points, and then came to a final conclusion regarding this guy’s nature. 
Group Discussion-Argumentative Aspects
-Have them get into five groups and play the picture-sentence game to convey the point that they should be “drawing” a picture for their reader.

-Ask, “What does it mean to argue?” and have them respond within their groups. 

-Read Doris Lessing, “What We Think of America” on pages 299-300

1. Highlight her main claim, reasons, and evidence. Discuss what is effective and what isn’t.

2. What kind of evidence does she use? What makes it persuasive? What would make it more persuasive?

-Look at the magazines (Us and Time) in terms of audience. What assumptions do you make? What if the writers of one magazine had to write a persuasive essay to the perceived readers of the other magazine? What kind of information would they have to include to actually be persuasive to the other readers without alienating them?

-Find several arguments in the magazines and the textbook (Guess Ad on page 301 and look at Figure 8.3 on page 307 for the claim and premise of this argument when the group is finished). Analyze them in terms of argument: ethos, pathos, and logos. Explore the differences between a visual argument and a written argument. 

Group Discussion-Research Aspects
- Ask them to think of the best conversation they’ve ever had. Briefly discuss the experience within your group. What kind of subjects were you discussing? What made the discussion so good? What did you learn about the person? As a group, relate your conversation experience to a good research experience. When they have done this, do a five-minute fast write on the experience and submit it. 
-Do the Atheist Goes to Church activity on page 441, completing steps 1 and 2. 

-Read Marriage Customs and Ceremonies on page 445, and answer questions 3 and 4 in the Inquiring into the Essay portion. 

-Find an issue in the newspapers (Battle Creek Enquirer) that can be argued and see how effective their point is. Compare an everyday reader’s argument (opinion section) to those of professional writers (editors).

-Homework: 1. Find an article (newspaper, magazine, online, etc.) that you find 

                          particularly persuasive. 


         2. Select three topics you may want to write about and bring the list to class. 

Wednesday, November 9th

Group Activities

-Finish responding to question 4 concerning Marriage Customs and Ceremonies
-Look at the persuasive articles within each group and examine them for claims and evidence. 

-Pull out the list of possible paper topics and have other group members examine them. They are looking for research ability and whether they are on the right track, so they can either choose to pursue one or two of these ideas, or else, come up with some more ideas. 

-Put the following questions on the board, and have them question them before beginning the research.

-Does my topic raise enough questions?

-Can I find authoritative information to answer my questions? Does the topic offer the possibilities of interviews? An informal survey? Internet search?

-Will it be an intellectual challenge?

-What do most people already know about this subject?

-In what ways will it benefit your readers (and you) to understand this issue/question in the way your propose?

-Before going to library, give this web address on the board: www.wmich.edu/library and have the complete the Searchpath tutorial quiz under the “Learn More” heading once they get to Waldo.

-Head to the library, have the complete the quiz, then they can begin doing some research. 

-Homework: 1. Bring at least three sources to class that you intend to use as well as a 

  brief list of the information this source is providing for you.

My Responses:
This week went pretty well and was very productive. They weren’t overly thrilled at the prospect of the research paper, but they knew it was coming, so they’d had some time to adjust. Since we had so much to do, if one activity wasn’t working, we were quickly onto the next. The only thing they really didn’t like was the fast write over a memorable conversation. They loved the sentence-picture-sentence-picture activity, and it was hilarious to read the end results to the entire class. While they were working on this, I had kept repeating that when they were writing, they were trying to convey this image clearly enough that the reader could see the same thing they were, hence, the relevance of the activity. I was impressed that everyone brought in a persuasive article and the list of three possible topics (and some had more than this). Honestly, I had expected a couple of people to forgot or blow it off, but I’m really glad that everyone was prepared, because it really helped to set the tone for the expectations in this assignment. It was also really helpful to have everyone discuss their possible topics. As I was walking around the room and looking at every list, there were a few that were off-track, or the person thought sounded interesting, but when it came down to it, they really didn’t want to spend the time researching it, they had just thought it might be easy. So it was good to get some of those issues out of the way before heading to the library. 
