THE VILLAGE AND THE GLOBE:

ASPECTS OF THE SOCIAL ORIGINS OF SCHOOLING

IN VICTORIAN NEW ZEALAND

Marshall McLuhan's purpose in coining the phrase `The Global Village' was to force us to shift our frame of reference, as we look at the late twentieth century world. The adaptation of his phrase in the title of this article is intended to suggest that the traditional frames of reference may not be the most effective for getting to grips with the social and educational history of Victorian New Zealand. In particular, it will be suggested that we should not invest too heavily in a 'New Zealand' frame of reference. Thus the term `Victorian New Zealand' has been deliberately adopted to emphasize the fact that nineteenth century New Zealand was a colony, not a nation, and that its institutions were shaped, in the main, by immigrants drawing on a background of British education and experience.

The caption `The Village and the Globe' is a label for the contention that Victorian New Zealand was essentially a village world, but a village world that was responding to ideas and influences that were global in the scope of their origins. These two points will be elucidated, and other significant patterns in New Zealand social history will be suggested, before we turn to the more particular examination of the social origins of schooling.

First, then, to elucidate and illustrate the proposition that Victorian New Zealand was a village world. New Zealand's founding European stock arrived over the four decades 1840-1880, and the evidence points to it having been drawn predominantly from village life in the Old World. There is, however, a widely held misconception that the bulk of the last and greatest flow of foundation stock, the so-called `Vogel' immigrants of the 1870s, `consisted of town-dwellers . . . [who] brought with them the urban outlook'.' Over the last few years I have made a close study of the New Zealand 1870s immigrants from the most urbanized of the sending countries—England, and have found that they were drawn most heavily from the more rural counties of the south and east of England, and rather from their rural parishes than from their towns. To take the matter beyond even the informed reporting of such well-placed contemporary local observers as New Zealand recruiting agents and English provincial newspaper correspondents, I have undertaken a good deal of arduous collating of New Zealand assisted immigrant lists with the 1871 English census schedules. Thus, a search of the schedules of the little Cotswold agricultural village of Milton-under-Wychwood (1871 popula​tion, 962) yielded the names of some 140 persons who emigrated to New Zealand over the next five years. Eight miles from Milton lies the small industrial township of Witney. The meagre reward for the onerous task of searching the schedules of its 1871 population of just under 3,000 was the discovery of only one family, of eight persons, who became New Zealand

immigrants in the following decade—and both the parents had been born in villages elsewhere in Oxfordshire. There is no reason to doubt that New Zealand's founding colonial stock were predominantly villagers in upbringing, and that the sprinkling of townsmen among them included many who were emigrating because they hankered for a return to rural life.

Not only has New Zealand been 'village' in its origins, but the village outlook has been sustained and reinforced by the country's geography. While the geography of Australia encouraged the early appearance of the metropolis, with its distinctive outlook and social structure, in New Zealand everything seems to have favoured the village. The New Zealand situation was neatly explained by Arthur Rae, a New Zealand-born member of the New South Wales parliament. While re-visiting New Zealand in 1892, he penned this description of the effects of geography, for an Australian newspaper:

Owing to geographical formation mainly, this long, loosely-built, jumbled-up mass of lofty, snow-clad mountain ranges, dark narrow valleys, filled with almost impenetrable bush jungles, and open plains crossed by cold, deep and treacherous rivers, too dangerous to ford and too expensive to bridge, New Zealand is by nature the home of localism .2

The village character of this New Zealand 'localism' is more clearly brought out by another visitor from New South Wales, James Inglis, who spent some time in New Zealand in 1885, and became minister of public instruction for New South Wales in 1887. He wrote:

Another feature of New Zealand rural life which struck me was the frequency of villages—the nearness of neighbours—in a word, settle​ment in communities, as contrasted with the isolated detached way in which habitations are found set down at wide, weary intervals in most of the country districts of New South Wales. Indeed, village life, such as we know it in the old country, or as it is found in many parts of New Zealand, is scarcely known in our older colony.'

Inglis proceeds to blame the 'Ishmaelitish, nomadic proclivities of the roving land-grabber' for the failure of the village community to take root in his own colony but it obviously was much more a matter of geography, especially of climate. In New Zealand, overseas observers felt that even the cities were 'village' in character. Thus Frank Bullen, after visiting New Zealand in 1906, wrote of Auckland in his book Advance Australasia:

The city looks unkempt, dishevelled, as if it had not yet made up its mind whether to rise to the height of a metropolis or sink to the depth of a village . .

Many an English villager, having been denied even a small leased allotment by the ruling hierarchy of his old home village, helped to turn the towns and cities of New Zealand into a sprawl of vegetable gardens, orchards and hen-runs. Frank Bullen comments on one aspect of the New Zealand `village' mind of the 1900s that struck him as curious. Everywhere he found that the local

inhabitants believed that their little centre was making such rapid material progress as would astound an English visitor. He writes:

I should not have mentioned this but that everyone with whom I converse seems to be under the same curious misapprehension, based I suppose upon the fact that they have lived here so long, or have only travelled to similar or even smaller places, that they know every brick and plank in the place, and watch the erection of each new edifice, however, tiny, with an almost parental solicitude .5

So much for the village, now for the globe. Quite obviously, the most powerful of the global influences impinging upon the New Zealand village were those originating in the British homeland. In Victorian New Zealand, both memory and continuing strong contacts were potent here. Of course, one expects to find this in a colony, but we need to note that the sources of this influence were wide in their range of geographical origin. For no New Zealand village was a colony of a particular British village, or county, and few New Zealand localities were peopled even from one part of the United Kingdom. Rather, the typical New Zealand colonial village was invigorated by the mixing of blood, ideas and customs drawn from all parts of Britain. This aspect is well expressed by Charles Hursthouse, in his New Zealand, the `Britain of the South'. He breaks off from a description of Nelson as it was after about twenty years of settlement, to explain that these New Zealand seaport towns differ radically from English seaports of the same size, such as Poole, or Falmouth, or Bideford or Berwick,

The social features of the places are utterly dissimilar. The people of Poole, for instance, were born in Poole, have never been much out of Poole, speak 'Poole English', have a small inheritance of 'Poole ideas', and see no more of the reigning powers of the State and the governmental machinery of the country than may be compressed into the circumference of a `Poole Mayor'. But the people of Auckland and Wellington and Nelson and Christchurch are people brought to one focus from all parts of the United Kingdom: Liverpool merchant and London clerk, doctor from Dublin, lawyer from Leeds, Cambridge M.A., tutor from Oxford, naval officer from Jersey, old cavalry man from Brussels, Indian invalid, Lincolnshire squire, shipwright from Portsmouth, brewer from Brighton, bishop from Eton, bricklayer from Bath, etc., etc., etc., constitute their multifarious populations. Each place, too, has its own little parliament and complete govern​mental machinery on the spot and this description of population and mode of government, coupled with the greater romance and hardiness of young colonial life, impart a social variety, a vigour, boldness, and originality of character to these little antipodal communities, which we should find little trace of in the small town populations of the mother-country

It is interesting to contrast Hursthouse's description with the impressions of an American historian visiting rural Britain in 1966. In North Wales, within

fifty miles of the great sprawling cities where the industrial revolution began some two hundred years ago, he was amazed to find village life going on with surprisingly little change. In his own words, 'The remarkable thing . . . is that rural life continues even today in a way that struck me as amazingly stable, conservative and traditional' .7 He comments particularly on the old-fashioned social patterns of deference and class distinction.

But Victorian New Zealand came under influences even more diverse than those emanating from the rich variety of the British hearthland. In particular, the New Zealand colonial community was very aware of developments in Australia and North America, and receptive to influences from these sources. New Zealand scholars who have delved into the origins of their country's social, political and economic institutions have found widespread evidence of these global influences. Thus, the political scientist, R. M. Chapman, has commented that what is striking in New Zealand legislation is its indebtedness to a stock of ideas and precedents held overseas, and writing in 1960, he remarks that, 'To set out politics over the last seventy years alongside those of the other three colonial countries of British descent, the United States, Canada and Australia, reveals what a concert of wind instruments they play .8 And the New Zealand historian Keith Sinclair, has remarked that:

The political theories of the New Zealanders were continuously influenced by those in other European lands. It is easy to see from letters, pamphlets or newspapers of last century that many leading citizens were widely read in European and American economic and political literature .9

Yet it was not only the colony's `leading citizens' who drew on this wider world. In practically every village there were folk who were intensely aware of such places as North America and Australia, as a result of personal exper​ience, or through having friends and relatives there. Thus Charles Hursthouse, whom we have already quoted, and who claimed that he wrote as an ordinary settler, utterly unconnected with government in any way, began his book by giving his personal experience as a credential. He had spent a year or two in Canada and the United States in the 1830s, having been despatched there by his family, graziers in Lincolnshire, to spy out the land. His advice prevented the family setting off in that direction. In due course, Hursthouse sailed for New Zealand with the founders of Wellington. Through shipwreck he spent several months in Cape Colony. During his first five years in New Zealand, he twice visited Australia.1° My researches on the 'Vogel' immigrants of the 1870s have uncovered more examples than one might have expected of recruits who had already had experience of another of the new lands. Thus, that single family drawn from Witney in Oxfordshire, are shown by the census birthplace entry of one of the children, to have been to South Africa. Many of New Zealand's Cornish recruits of the 1870s had had earlier immigration experience particularly in North America. The gold rush influx of the 1860s came mainly by way of Australia. More important even than this considerable sprinkling of `travelled' immigrants, was the fact that New

Zealand immigration was a tiny part of a much larger flow from the homeland. Many immigrants had had to make their choice from a variety of competing calls. Often they had seen friends and relatives make different choices. A life-long personal interest must inevitably have been aroused in these other countries, in some cases sustained by continuing correspondence. There is evidence of a certain amount of movement between the receiving countries, with families in some cases re-assembling in one country, after trying several. New Zealand's links with the other six colonies of Australia were, of course, strong and varied—so much so that New Zealand was peripherally involved in the Federation movement's One is tempted to illustrate the strong `global awareness' of New Zealand's founding stock by probing the social history of one or two of the colony's villages, but there is not the space for that here. Perhaps the point should be made that New Zealanders have sustained a strong awareness of the outside world because, of all the new countries, they needed it most. Their colony was too small, its population too scattered, its social origins too deprived, for the community to feel that it could in any sense aspire to being culturally complete in itself. Maybe that is why this long straggle of villages has produced the world's most avid readers; possibly, too, the world's greatest travellers.

Before turning more directly to the social origins of schooling, let us examine some further frames of reference which should help to give meaning to the New Zealand village world. One is concerned with their physical setting, and for this we will draw our categories from ancient Warwickshire, which was divided by the Avon into the Arden or woodland, and the Feldon or open field country. In both Warwickshire and New Zealand the presence or absence of forests has had important and enduring social and economic consequences. We will use the term Feldon in the New Zealand setting to represent that land on which, in its undeveloped state, stock might be immed​iatly depastured. In the first two decades of colonization almost all of this New Zealand Feldon, whether covered with tussock, fern, scrub, or swamp plants, was rapidly occupied by the settlers, but even as late as 1870 the Arden, which represented a large area of potentially valuable farmland, had barely been touched. Not till the seventies did the class of settler the Americans call backwoods-men appear in significant numbers. Then began what was essentially a second phase of colonization. In the next three decades almost all of the more attractive districts of the Arden—most of which were in the North Island—were occupied, and large areas were cleared of forest.

In the initial phase of settlement, which rapidly occupied the Feldon, two patterns of rural social life began to develop. Wakefield's aim had been to transplant a cross-section of English rural life—gentry, farmers and labourers. But what happened was that the original sites of the five Wakefield type settlements were left largely to the labourers, who moved up to become yeomen, developing family farms.

Comparatively few middle and upper class settlers were recruited for these schemes, and those who did come tended to move outside the settlement
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sites, to undertake large-scale sheep farming or `squatting', the one form of farming which offered a worthwhile return on their capital. The squatters' mode of life had, of course, been developed in Australia, and a good number of the New Zealand squatters had had earlier pastoral experience in Australia. Squatter and yeoman districts developed as two quite distinct social patterns with, as one would expect, different approaches to education. In the earlier decades it was the squatters who were politically and economically dominant, and large areas of the colony were being shaped along the lines of their ideals. Then, in the closing decades of the nineteenth century, the yeomen rose to dominance, and a society fashioned after their ideals was adopted as the country's norm. The rapid victory of the yeomen was largely due to their colonization of the Arden. As their answer to the Maori threat, the New Zealand governments of the 1870s set in motion the rapid colonization of the North Island Arden—and the only way in which this could be accomplished was to draw on the village labourers of the Old World, using the prospects of a yeoman farm as the main inducement. In due course, most of the earlier squatter districts were converted to the yeoman pattern, partly as a result of the yeoman's rise to political and economic power, partly as the outworking of economic forces transcending the colonial world. Inevitably, also, the yeoman's educational ideal became the standard pattern for New Zealand.

Having established some frames of reference aimed at giving a measure of coherence to our understanding of New Zealand society in Victorian times, let us now focus our attention on the social origins of schooling. We will look first at the period before 1877, choosing the squatter province of Hawke's Bay, and the yeoman province of Nelson as our exemplars of the two main social patterns. We will then examine the social origins of the consensus which was enshrined in the 1877 Education Act, and finally we will look briefly at the closing years of the Victorian era for any new social pressures which might by then have been affecting schooling. We will throughout be concerned with raising questions as well as finding answers.

The Feldon of Hawke's Bay was rapidly occupied by squatters in the late 1840s and early 1850s, and carved up into large sheep runs. These pastoralists continued to dominate the political and social life of Hawke's Bay throughout the provincial era. The social history of this landed society has been the subject of a recent able Ph.D. thesis by Michael Campbell's Campbell depicts a society which went a fair way towards embodying the ideals of the English rural gentry. Some at least of these squatters had dreams of recreating the `deference society' of the Old Country,tm and the majority aspired to the life​style of the English squire—with its constant migration between country house and town club, and its recreations such as the hunt, the shooting party and the ball. The English gentry pattern was clearly reflected in the squatters' provision for the education of their children. Beginning in the late 1850s, a few began sending their sons `Home' for the benefits of an English public school education, and in mid-Victorian times Hawke's Bay boys were to be found at such schools as Harrow, Charterhouse, Clifton and Stoneyhurst. One or

two continued on to university. Towards the end of the provincial period the New Zealand `public schools', Christ's College and Wanganui Collegiate, were establishing their reputation, and drawing quite a number of the sons of Hawke's Bay pastoralists. There were also local ventures in Hawke's Bay, including a grammar school on the English pattern started in Napier as a private venture in 1867, and taken over by a proprietary company in 1872. It had closed by 1881, but a similar institution, Heretaunga school, was established soon after at Hastings. In the course of time this school shifted to Havelock, and became a proprietary preparatory school, now known as Hereworth school 1'

While the sons of the squatters (and to a lesser extent their daughters) were being provided with a privileged education in one or other of these ways, something, but not too much, was being done for the rest of the children of the province, through a system of `common schools'. It is note​worthy that Hawke's Bay did not follow the rest of the provinces and set up an education board, and that at the local level these schools were in the care of trustees, not committees. As in the English countryside, democracy had little place in the control of the education of the common people. It would be interesting to know to what extent the squatter gentry were personally involved, as trustees and benefactors. When the 1877 Act came into force, Hawke's Bay was found to have almost no publicly-owned school buildings. Some schools were operating in church buildings, but others would seem to have been using buildings lent by the squatters .1

From our short sketch of education in provincial Hawke's Bay, it will be seen that the squatter dominance of this Feldon district was a potent shaping force. We must now briefly relate these developments to our `village and globe' frame of reference. Clearly the main global influence came from the homeland, through the squatters' imitation of the English squire role. We can better understand why Hawke's Bay had practically nothing to contribute to the creation of the New Zealand national school system, when we consider how badly the English village was 'let down' by the landed gentry. In earlier times the squire had been a rural being, rough and rustic perhaps, but rooted in the native soil, and in living touch with the village's needs. But by Victorian times improvements in communications and changes in social conven​tions had largely broken his links with the village. The change may be illustrated from literature by contrasting Squire Western and Mr. Allworthy of Fielding's Tom Jones, with the destructive outsiders who represent the gentry in Thomas Hardy's novels—characters such as Alec D'I7rberville of Tess and Felice Charmond of The Woodlanders. For many a Victorian squire, his estates were little more than the source of his income, and the playground for his recreations—while the town, the metropolis, and the watering places of Europe, had taken his heart away from the village. At least in a measure, the same can be said of many of the Hawke's Bay pastoralists. Not the local village but the Hawke's Bay Club, was the real centre of their social life, and many of them looked upon their colonial life as a sojourn from which

they would return to the `real thing' in Britain, in due course: ° Their own children were not in general educated in the local school, and it was therefore not one of their deep concerns.

We turn next to Nelson, whose early social history and educational provisions are in striking contrast to Hawke's Bay. Nelson was the third of the Wakefield settlements, and the Wakefields had almost run out of gentry recruits by the time it was founded. The original stock therefore contained a relatively high proportion of labourers, and they soon developed a yeoman type community on the limited Feldon area of the Waimea Plains, and in the river valleys to the south and west. Further afield from the founding site, the Marlborough district was occupied as squatter country, but Marlborough soon broke away as a separate province, leaving the Nelson yeomen as the dominant social group in their province's affairs. In many ways Nelson developed as a microcosm of what New Zealand was in due course to become. Though predominantly English, the foundation settlers included significant numbers from the other parts of Britain and from the continent. Nelson soon became a province of yeoman villages, in each of which settlers of varying homeland origins and church affiliations set about the task of creating an acceptable common life. Their solution to the educational problem was to set up a system of publicly-financed, secular, common schools, with limited concessions to `out of hours' religious instruction, and with administration provided by local committees and an education board. As the rest of the colony became increasingly like Nelson—both in respect of the mixture of national and denominational stock, and in the movement towards yeoman farming—there was a steady trend towards adopting the Nelson approach to education, and the 1877 Act finally made it the national pattern. The forces which shaped the Nelson system therefore deserve close study.

There are two aspects of the rise of the Nelson school system which might well prove fruitful for further research. Firstly, can we find in the (mainly village) origins of the Nelson settlers an explanation for their strong drive for education? A large proportion—about half—of the founding stock of Nelson, had been artisans and craftsmen in the old land." Surely we must probe back into the British background, and particularly into the contemporary social significance of the village workshop, for a proper understanding on this point? Secondly, to what extent was pioneer and colonial Nelson brought under wider global influences? The Nelson settlement possessed a fairly vigorous group of intellectuals, for whom the local press provided a convenient mouthpiece. Men such as Alfred Domett, William Fox, John Barnicoat and Alfred Saunders, would certainly have been aware of developments in popular education in such places as New England and Prussia. How far did the ordinary Nelson villager share this awareness? To what extent did he look upon himself as taking part in the creation of a new social order, which could draw upon a fund of experience from outside the British Isles? J. D. S. McKenzie has provided us with a useful survey of the educational thought of Nelson's early intellectual leaders, and has commented that `an all-pervading

spirit of radicalism was in fact, a characteristic feature of Nelson life from the inception of settlement':8 To what extent did the average Nelson yeoman share in this outlook? The success of the Nelson educational experiment must owe something to a receptive general public as well as to progressive leadership. How much, particularly at the level of the common people, did the village owe to the globe?

We must move on to discuss briefly the origins of the social consensus enshrined in the 1877 Education Act. Its nature, and the striking success of its implementation would seem to owe a great deal to several salient aspects of New Zealand's social history. Though the parliament which passed the Act was still something of a squatters' stronghold, the members were very conscious that they were answerable to a vigorous democracy, and they kept their ears well to the ground as they shaped the new system. By 1877 the yeoman was well on the march, his numbers greatly augmented by the gold rushes of the 1860s and the Vogel immigration drive of the 1870s. Not only was he increasing his hold in squatter districts, but he was also occupying large areas of new country, as the vigorous colonization of the Arden got under way from about 1872, greatly assisted by the construction of the first North Island railways. It did not require much vision for the legislator of 1877 to see that what the colony needed was an education system particularly suited to the yeoman village. I have elsewhere discussed the significance of the strong links between the `Vogel' immigration and the Revolt of the Field's These immigrants, reinforced existing colonial sentiment opposed to class distinctions, and hence to deference as an element of social life, and many even of the Anglicans among them wanted nothing to do with `parsons' schools in the colony. In the English village the parsons and the farmers had controlled such education as was provided for their children—it had been given as `charity', and it was intended that it should be inferior in quality and standing to that received by their 'betters', in superior institutions. The 1877 Education Act met most of the desires of these village immigrants. The management of the local school was placed in the hands of the democractically-elected local committee, under the elected education board. The school was intended to be a common school, and there was nothing inferior about the curriculum laid down. The secular clause set at rest fears deriving from both ecclesiastical and class dominance of the old village school. In general, the New Zealand yeoman village welcomed the new board school, gave it good local support, and soon began to look upon it as `our school'. Much of its character derived from reaction against the `parsons' elementary school of the old land. But in the House, the debates showed a widespread awareness of a gobal range of educational experiment, and again the question can be posed, to what extent was the general public of the colony also aware of these developments, and eager to keep abreast of the best overseas practice? It seems very likely that the colonial village world of the 1870s was much more conscious of the overseas world than was, say, the generation of the 1920s.

We turn finally to the closing years of the Victorian era. The Liberal government, which came to power in 1891, remained firmly in the saddle for over twenty years, drawing its strength from its ability over this period to retain the support of both the yeoman farmer and the town labourer. By the 1890s the squatters had declined so far as to be of little significance in the nation's politics. However, they had fair success in maintaining their gentry style of life, and a goodly proportion of them took steps to see that their children did not share in the schooling of the common herd. While the bulk of the population received only a primary education in the state-provided common schools, the squatters, and well-to-do townsmen who aspired to the same gentry status, were virtually monopolizing the secondary schools, which drew much of their income from land endowments. Large preparatory depart​ments made it possible for the children of the privileged to by-pass the common schools. New Zealand seemed well on the way to developing a double-track education system, based on class. Yet in the late 1890s and early 1900s this approach was undermined and the groundwork laid for a single-track system, moving steadily in the direction of universal, multi-lateral, co-educational secondary schooling. The politics of this has been ably investigated by Ian McLaren, and he has shown that the Liberal cabinet were reluctant starters in the matter of reform, finally induced to act by a rising public pressures" It is not surprising that this pressure should have developed. The yeoman had by now emerged to political and economic dominance in the country. They had carved a succession of new counties from the North Island Arden, and had created major new export industries. Their temper was decidedly egalitarian, and it was not to be expected that they should allow public moneys to continue to be used in support of privileged education for the class they had dethroned.

It would seem to have been largely those with the village yeoman outlook who exerted the pressure which gave the colony a universal, egalitarian type of secondary school. The older gentry approach was to endure as an enclave, for those who wished and could afford to pay for it. These gentry schools are still to be found, mainly in the old squatter districts of Canterbury, the Wairarapa and Hawke's Bay, and Wanganui, as the capital of the Patea​Rangitikei squatter area.

What light does the village and the globe framework throw on these developments? Clearly the village character of settlement in New Zealand has served to encourage the co-educational, multi-lateral secondary school, as the only economically viable approach in many localities. It is also clear that inter-village rivalry has been one of the political factors in the multi​plication of schools. But what gave rise to the widespread demand for freely available secondary education? Ian McLaren has drawn attention to the economic motive; the large families of the farming districts, and the yeoman's desire to see that his children qualified for the growing public service. Doubtless this was a significant, but there are other possible factors, which may well merit further examination. Many, especially of the womenfolk of the New
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Zealand villages of the 1890s, would have seen something of the life style of their 'betters' before they left the old village in the homeland. Mothers and grandmothers of the 1890s who had served 'downstairs' in the big house of the English village, or even more humbly in the home of the tenant farmer, would be well aware of a `superior' and extended education as one of the benefits of affluence and 'class'. Having moved up a class in the new country, they would surely set their hearts on such an education for their own children or grandchildren. There is evidence that quite a number of those who arrived as penniless labourers under the `Vogel' scheme, paid visits to England when the late 1890s and 1900s brought more prosperous times to New Zealand. These visits, which seem to have been followed with deep interest in the New Zealand village, cannot have been without influence. What, also of the effects of the flood of English books and periodicals which must have flowed into the New Zealand community with returning prosperity? How widely, to take one minor example, was The Bay's Own Paper circulating in New Zealand over these years, and with what effects? It certainly shaped my own youthful ideas of the ideal secondary school, in a yeoman home of the 1930s. And how much awareness was there in New Zealand of the rise of the American high school, for example. Turning to a more specific issue, how much did the desire for more adequate technical education which became apparent in New Zealand in the 1890s, owe to the British past, and to contemporary global developments? How significant is the fact that, in the 1860s and 1870s, Cornwall provided perhaps 10 per cent. of New Zealand's immigrants, due to the collapse of her great mining industry?2' For a generation or two Cornwall had experienced what was, for the times, an unusual combination of advanced technology with the village community, and the steam engine had virtually been pioneered in her mines. Cornish farming of the nineteenth century was reported to be pecularily receptive to technological innovation. ' What does this mean for the development of technical and agricultural education in late Victorian New Zealand? And was there any significant carry-over into education of the interest shown by the leaders of New Zealand's rising dairy industry in developments in North American and Scandinavia?

Obviously this article has raised many questions that can only be answered by further exacting investigations of limited areas. Our purpose has been to examine the social and educational history of New Zealand for some of the larger shaping patterns that provide the context for these more detailed, specific research topics.
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