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So that we may get to the heart of one or two matters in a short paper, let me first quickly define my terms, give a brief rationale for the boundaries defined by my title, and sketch in a few underlying assumptions for which I have given some evidence elsewhere. We will take later Victorian New Zealand as the three decades 1871-1901, and our concern will be with settler society, to the exclusion of the Maori people. 'The child' we will take as covering persons under 15 years. I have chosen the country child because in this period of New Zealand history, rural society predominated and called the tune. I have fixed on the late 19th century because it was in this period that the new society began to assume a more settled and clearly defined shape, with the crystallizing of attitudes and institutions that have persisted to mould life in the 20th century. For example, our education boards, county councils, central government departments of works, railways, and education, all date from the 1870s. Let me give in quick outline a sketch of my view of the shape of our colonial history. I see the 1870s as the pivotal decade. It was the last of the four 'founding' decades in which we received our pioneer stock, but it was also the first in which the yeoman farmer began to predominate, to become for a generation or two the shaping figure of New Zealand society. After several decades characterised by  the divergent enterprises of a motley collection of adventurers - sealers, whalers, missionaries, explorers, Wakefield theorists, get-rich-quick-squatters-passing-through, soldiers, Maori warriors, gold miners - the colony settled down under the less colourful but more solid and persistent shaping influence of the yeoman ideal.1
The immigrants of the 187Os have a prominent place in my story. They represented the largest influx of the founding period, their. old World origins were predominantly rural, and of all our pioneers, they were the ones whose skills and ambitions were best attuned to the economic and social order taking shape in the new land. Important to my topic is the fact that they came largely as families, with children forming an unusually large proportion of their number.2 To set my topic in perspective, I will be comparing the world which these children

joined, with the world they had left, and more particularly with rural England, which provided about half their number.

From the mid-1870s on, the New Zealand-born child provided the greater part of the stock for the country's future. From this time, therefore, New Zealand childhood becomes a most crucial aspect of the country's social history. Add to this the fact that, for reasons we must briefly examine, children formed a surprisingly large proportion of the population of later Victorian New Zealand, and you have the main points of the rationale for my topic.

In 1881 42 percent of New Zealand's population were under 15 years of age, whereas the corresponding figure for England and Wales was only 36 percent.3 The gap between the two countries narrowed over the following years, but the century ended with New Zealand still having the larger proportion of children in her population. What makes this surprising is that New Zealand's population had a marked predominance of males throughout (arising from its immigrant settler origins),4 while the population of England and Wales had a predominance of females. In 1881, for example, only 19.6 percent of New Zealand's population consisted of women in the 15-44 child-bearing age group, while for England and Wales the figure was 23 percent. New Zealand's larger proportion of children was a result of her women bearing more children, and losing less of them through child deaths. In 1881 New Zealand had nearly 200 births per thousand women of childbearing age, while the figure for England and Wales was under 150 per thousand. It has been calculated that of women marrying in the early 1880s, the New Zealanders were to average nearly one live birth more than the English.5 Through a more rapidly declining birth rate, by the 1890s New Zealand had lost this advantage over England, but she continued to enjoy the benefits of a much lower child death rate. In 1901, for example, the death rate of 59 per thousand for children under 5 in England and Wales was nearly three times as great as the New Zealand figure. So New Zealand continued to be a world of children, with large families being particularly characteristic of her country districts, where it was not uncommon for two out of every five of the population to he children. What light has the social historian to throw on this world of colonial childhood?

Childhood, and its most common setting, the family, have been matters of widespread concern to historians only since the early 1960s.6 However, the outlines of a conceptual framework for interpreting the history of childhood and the Western family over recent centuries have been rapidly sketched in, with a confidence and boldness which seems to have won fairly wide acceptance.7 Since the early 1970s, New Zealand social historians and sociologists have begun the search for appropriate

interpretations of these aspects of their own country's history.8 Their brief and tentative beginnings have not yet, to my mind,

taken us far in relating our own story to the emerging larger picture of childhood in Western culture. There are, I feel, some important aspects of the social make-up of colonial New Zealand, and of the nature of our colonial experience, which have still to be taken into account if our story is to be fitted convincingly into the larger story of the western world.

To get us quickly to.the heart of these issues, let me set side by side a modern New Zealand sociologist's interpretation of childhood in Victorian New Zealand, and some relevant contemporary comments from a fairly perceptive Victorian New Zealander. My sociologist, writing about five years ago, labels the period, 1840-99 as 'The Child as Chattel', and he comments that 'children still had no separate identity beyond that conferred by their parents and masters'.9 Over against this, consider these comments from Edward Wakefield's New Zealand after Fifty Years, published in 1889:

... the alleged want of respect of children towards their parents is more in appearance than in reality. Children in the colony are at once more companions of their parents than at home, and more independent of them. They learn from an early age to think for themselves and to do a great many things for themselves which their parents would do for them in old countries.... The young people ... are full of self-confidence and under little parental control. 10
Clearly the social reality cannot have encompassed children both as chattels with no separate identities and as self-confident, independent-minded persons, thinking for themselves at an early age, and growing into young people under little parental control. Edward Wakefield's generalisations are, I believe, the nearer to the truth, but neither version is fitted easily into the emerging consensus about the history of the Western family and childhood. We must now sketch in the main features of this consensus.

Briefly, social historians of the family see childhood as a 'discovery' of more recent centuries, one of the important features of 'modern' society, which is contrasted with traditional 'pre-modern' society, the major period of transition between the two being the eighteenth century. Childhood had little place in the mentality of traditional society, but modern society has created a powerful ideology of childhood. The modern concept of childhood has four essential criteria - dependence, protection, segregation, and delayed responsibility. Underlying these criteria is a basic motive of 'rescue'. Children are to be rescued from the rough and tumble of a world they
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are not yet ready for, and their innocence is to be protected from

contamination by the evils of adult society. This rescue and setting

apart of childhood is part of a larger context - the reshaping of

the family by the rise of sentiment. In traditional society sentiment

was a luxury which few could afford. Marriage partners were selected

according to practical and commonsense criteria under the guidance of

kin and community; the mother's concern for her infant took a low

place in her priorities, coming after her contribution to the family

economy in such areas as field labour and cottage crafts; the household

in general was operated with little privacy and its affairs were treated

as trivial in comparison with those of the surrounding community. With

the emergence of the modern family, the sentiment of 'romantic love'

places the infant's welfare above all other objectives, and the sentiment

of 'domesticity' makes the privacy and intimacy of home life more

important than any ties with the surrounding community. Village feast

days disappear, the family birthday emerges. This reshaping by

sentiment leads to the 'rise of the nuclear family', whose distinguishing

characteristic is 'a special sense of solidarity that separates the

domestic unit from the surrounding coamiunity'. 11 It was in the rising

middle class that this reshaping went furthest in creating distinctly

different roles for father, mother and child. In the upper classes

the shared enjoyment of leisure, and in the labouring class the

enforced continued general involvement in work, prevented too much

divergence in the lives of family members. But in the middle class the

rescue of childhood, and a life of leisured domesticity for the wife

were purchased at the price of the husband's exclusive devotion to work.''

Middle class men and women came to lead separate lives, with the men

deeply committed to their callings and professions, and the women

completely withdrawn from the world of work, maintaining the home as

a nest for the children, and place of retreat and refreshment for

their husbands.

    We must now consider how all this relates to the rural world of

later Victorian New Zealand. There has been considerable debate, with

as yet no full consensus, on the subject of social class in colonial

New Zealand, 12 but I think there would be a pretty general acceptance

that the later Victorian rural world was predominantly lower middle

class in flavour. Typically the settlers had experienced upward social

mobility, land ownership was widely diffused, farming was conducted

largely as a family concern, and in the villages and country towns the

workshops and businesses were also mainly family affairs. If this new

colonial middle class world was in tune with the middle class of the



Old World from which it originated, we would expect it to be actively

engaged in the rescue of childhood. Some of the evidence does indeed

suggest that this was so.

First, I would point to the relatively quick and easy triumph of the common school in rural New Zealand. In an educational advance beginning in the early 1870s, and brought to fruition :following. the 1877 Education Act, the school was rapidly made almost universally available, despite the often difficult pioneer conditions. 13 From the way in which this enterprise was carried through, and its striking success in recruit​ing and holding the rural child before, effective legal provisions for compulsory attendance were brought in„ I can only conclude that there was a strong social consensus that at least in this respect: every child must have a childhood. As elsewhere, these, schools left a  good deal to be desired. But from the start they set out to win the support of all classes, and abroad liberal education was envisaged. New Zealand families steadily extended the length of time-they-were prepared to allow their children to enjoy a school childhood.14 Professor McLaren has shown that by the 1890s a genuine popular demand for secondary educ​ation was finding expression throughout the country.15 The fortunes of the colonial school would suggest that a dependent, protected, segregated childhood was quickly and widely adopted.

But we need to get closer to the bone than this. Is there any evidence that the home itself was being reshaped, to make its own constructive investment in childhood? Social historians are well aware of the difficulty of producing convincing proof for generalisations about the private lives of anonymous, ordinary people. As we proceed with our discussion, we will examine a number of pertinent illustrations from

literary sources. But here I would like to produce a consideration for which statistical evidence can be adduced to support the literary. Let us consider the significance of the prominent place of the piano in the later Victorian New Zealand home. We turn again to  Edward Wakefield's New Zealand after Fifty Years. He writes:

A remarkable and suggestive feature in the furnishing of houses in this country is the great number Of pianos or harmoniums. There is probably no country in the world where a musical instrument worth from flO to f40 is so

common an accessory of the home, even among the poorer class. 16
Arthur Clayden, an Englishman who spent several years in New Zealand, also writing in the 1880s, has the same story to tell. He writes:

The piano or organ is heard in every home. The English lord who took the farmers to task for allowing their daughters to play pianos would be appalled here. He would find a piano in his coachman's home, and his stable-boy's sister would be heard playing opera music by the hour. 17
As all New Zealand pianos had to be imported, and import statistics are available from 1877, we can make some check on the accuracy of these comments. In 1877 just over 1,000 pianos were imported; we can therefore assume that there were already quite a few thousands in the

colony. By 1901 annual imports had grown to nearly 4,000. Since the piano was a valued, long-lasting and relatively indestructible instrument, we can assume that the 1901 population were enjoying most

of the cumulation of pianos imported since settlement began. The

cumulation from when the statistics start in 1877 amounts to nearly 43,000.18 This would have provided a piano for every fourth occupied building in the colony, with 4,000 cleft over.. to stock the halls, schools, and other public buildings. :The 1901census found nearly 1,400 music teachers scattered. throughout New Zealand, nearly 1,000 of them being 'in business on their own account'.i9-To. relate all this to country childhood, let me quote a sentence from the Wanganui Weekly Herald of

11 September 1875. From the little rural Rangitikei township of Turakina the local correspondent writes

Great enthusiasm in the study of music is observable in the young ladies living in the district around Turakina, it being no uncommon thing to see two of these fair ones cantering music-wards on one horse!

I do not think that there can be any doubt that the typical colonial girlhood was enriched by a significant family investment in music, both by way of equipment and tuition, with the piano as the predominant instrument. This investment was surely a 'modern' feature in family life, involving as it did the withdrawal of money and potential child labour from productive use, and giving the girl a cultural accomplishment which must in due course generally have served more to enrich the home than to serve the wider, community. It will also commonly have been part of a differentiation between a girl's and a boy's upbringing, part of that differentiation of roles which was typical of the 'modern' middle class home.

But having taken you some way along the road to accepting that this colonial world fitted easily into the general Western pattern of the 'rescue' of childhood, I wish now, to show that there is copious evidence pointing in a contrary direction. Our contemporary commentator, Edward Wakefield, goes to some lengths to depict the contrast between the protected 'rescued' childhood of England and the rough and tumble of unsupervised freedom in the colony. He writes:

It should be said that in all ways, there is less emotional demonstrativeness in the colony than in the old country, for the reason that the active and self-reliant mode of life enlarges the ideas and dispenses with many causes of sympathy.

Those touching pictures which some painters excel in, of the son or daughter leaving home for the first time, the broken​hearted parent, the weeping grandmother, the despairing juvenile, the carefully packed trunk, the last little presents, the servants in tears waiting for the last kiss - have little or no meaning for young. colonists. They travel about so much, and see so many changes, and know so much of the world, that a journey has no terrors for, them,. but is only a pleasure. The idea of prolonged separation is not at all oppressive because they think nothing of coming or going a distance which would seem appalling to youngsters in their own class in old countries.... It is not thought an adventure, for quite little school boys to travel a hundred miles or more, in a coasting steamer, or a train or coach with nobody in charge of them, while the whole rural class in New Zealand are so familiar with horses from their infancy that they can  ride or drive almost anywhere fearlessly. So they learn to help themslves, in all sorts of ways, at an age when children in England are still quite helpless, or at least in pretty tight leading-strings. Their parents encourage them to help themselves, and are proud of their independence and-intrepidity. 20
It would not be difficult to present an impressive dossier of child tasks, escapades and adventures to support Wakefield's picture of a determinedly unrescued childhood in colonial New Zealand, but I will have to content

myself with a handful of examples. First then, let us go to the Rangitikei rural township of Feilding on 4 May 1883. Feilding's unfett​ered youth have been making life a little too lively for the local

livestock and other inhabitants, so the village constable descends on

the state school and confiscates about thirty catapults.21 Next let us glance at the little South Taranaki centre of Patea, just ten years later. Here it is not catapults, but guns, that are causing the trouble. A local newspaper correspondent complains that such small boys should not

be out with dog and gun anyway, and that they should not be firing away almost every night within thirty yards of the main street, when the bye-laws prohibit discharging firearms within the borough. His main complaint is against the parents who allow all this to go on.22 The parents, it seems, were making little effort to rescue and control childhood in these country towns. Although all this 'running wild' was quite widely condemned,, not very much was done about it, and one not uncommonly detects an underlying note of admiration for the high spirits and self-confidence which were thus displayed. This comes across well in a piece of original verse on 'Our Boys' printed in the Wanganui Weekly Herald of 16 March 1872:

Who ape with pride the airs of men; Who smoke and sometimes drink at ten; Who spoken to, retort again?

Our Boys.

Who foremost are in scenes of riot; 

In play or meeting can't be quiet; 

Who love the best of dainty diet?

Our Boys.

Who band together after dark;

Nor fear the honest watch dog's bark; 

But play the devil for a lark?

Our Boys.

Who rarely read, but go the pace; 

Who stare each stranger in the face, 

And prove to us a sad disgrace?

Our Boys.

Let us now turn from the self-initiated pranks of the colonial child's leisure, to take a glance or two at the tasks which adults would entrust to the children. In 1879 Hill Chinn was a seven-year-old boy, the oldest of a family of four, living with his mother at the small West Coast gold-mining township of Maori Gully, his father having moved on to another rush. Money was desperately short, so his mother decided to accept a nursing assignment which would take her away for two days. Seven-year-old Hill was left in charge, and he describes how his mother

showed me how to warm the milk for our baby sister and how to feed her, how I was to be sure to milk the goat and give some of the milk to its kid (which we kept on a tether so that the mother would come back) and to put the rest of the milk away so that the cat would not get it. I put my

arms around her neck and promised I would follow her instructions carefully, feeling very big and important but shedding tears at her departure. 23
Young Hill Chinn apparently carried through his assignment faithfully and successfully. This, of course, is reminiscence, which in general I am avoiding, since old folk's stories can grow in the telling.

We turn next to South Taranaki of 1886 for a contemporary report. John Finlay, with Canterbury farming experience behind him, has recently taken land in the open country south of. Hawera, and become a local correspondent for the Hawera Star. He decides to see for himself the strange new world of the South Taranaki bush settlements, by seeking out an old acquaintance, W.A. Arnold, on a clearing not far into the bush near Okaiawa. Arriving at seven in the evening, he dined with the Arnolds, while awaiting moonrise at nine. Then, with the Arnold's eldest boy, also on horseback, as guide, he proceeded along the half-formed bush roads, with the rising moon 'showing the dead ratas, in all their blackness, as silent sentinels of the forest's former greatness'. After his horse had taken him full tilt and without warning into a drench​ing in the Kapuni River, he came within sight of Bentleys. Here, he reports 'I parted with my little guide', who cantered back homewards. I do not know this boy's age, but to have been labelled 'my little guide'

he can scarcely have been more than ten. Without pausing to think of the context of the recent Maori-settler conflicts, Finley then

heralded his approach with a shout of 'ship ahoy'. This caused. consternation in the Bentley home, the wife nearly going into

hysterics, while her man hurried to bolt the door and draw the blinds closer. A11 was quickly sorted out; but the point of my story is, of course, the Arnold boy, making his way back alone through the

gloom of this uneasy countryside. It is-just the casual matter-of‑

factness of the arrangements of this little episode that make it so

significant.

So far, my examples have all been of boys. Perhaps the colonists were restricting the rescue of childhood to their girls? There is copious evidence that suggests otherwise. In 1872, twelve-year-old Christiana McIlvride began the  task of collecting the Wainuiomata mails

for her parents, who ran the Post Office in the then isolated settlement.25 This involved her in a nine-mile horse ride over the lonely, primitive

hill road to Lower Hutt. She maintained this round trip of eighteen miles twice weekly for seven years until her marriage. For an even more Amazon-like young lady, let us go to Nukumara, on the coast north of Wanganui. There, in May 1882, a settler's daughter was out one day on one of her favourite pursuits, hunting wild-cattle on horseback.25 She was rushed by a bull and her horse badly gored. Pluckily she fought off the bull, and succeeded in getting the wounded horse home, where she at once attended its injuries. When a veterinary surgeon eventually arrived, it is reported that he openly confessed that for once he had been beaten in his own profession. This young lady was probably older than my defined childhood, but such an Amazon cannot have been the product of a rescued and protected childhood, and had certainly not been captured by the 'modern' ideal of the domesticated woman.

What I have been seeking to establish so far, is that, in terms of the interpretation being shaped up for the development of Western childhood, these colonial children are oddities, combining features which are 'modern' with others that are 'traditional', and some that don't seem to fit into either pattern. This must surely have been true of all the new countries of European settlement, though the mix which went to make up the typical childhood will have differed from

place to place, as a result of differing environments, and settlement histories.27 What I wish to do now is to sketch in, fairly boldly, my own interpretation of the main shaping forces which created the pattern of childhood in later Victorian New Zealand, taking account both of the

make-up of the founding stock, and of the effects of the colonial
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environment.

First, I suggest that the predominance of the English rural workers in the immigrant stock is one source of the Colonial New Zealand’s odd mix of 'traditional' and 'modern' features. It was in the rural districts of the Old world that 'traditional' attitudes proved most persistent, and in the class-bound world of village England they were most entrenched among the men. This was true even of the tenant farmers who made up the core of the rural middle class. Their womenfolk, with leisure to keep watch on the doings of their urban sisters, set the pace in modernising the village farmer's home, leading their menfolk a merry dance with their demands for pianos, French governesses, a carriage and pair, and so on.28 Doubtless these were the accessories of an important reshaping of sentiment. When the English immigrant lab​ourer  became established as a successful New Zealand freeholder, memories of the homes of these former employers will have been a factor in the reshaping of the colonial home and its patterns of childhood. But this influence will have worked diversely on men and women. Most immigrant

men will have seen little or nothing of the inside of a farmer's home,
 and as children they will have seen little of the farmer's children, since growing up in Victorian England was arranged on segregated class lines. But since the labourers commonly called their master 'Old Grumps', they must have known that his grumbling extended beyond the weather, agricultural pests, prices and trade unions, to include the extravagant tastes of his womenfolk that competed with his farm improvement ambitions. From this source the immigrant labourer will have brought little that made a constructive contribution to colonial home making. The woman

immigrant, however, will have had quite different memories of the
 English farmer's home. She have seen it from the inside, since domestic service was the most common employment for the girls and young women of Victorian village England.29 Commonly, she will have begun work as a nursemaid, thereby gaining an intimate knowledge of middle class infancy. Proceeding to the range of other servant tasks that contributed to the comforts of the middle class life style, she will have had ample opportunity to observe the girlhood and boyhood of her employer's offspring. Immigrants of village artisan origins will have had a not dissimilar diversity of background, with the menfolk bringing memories of their master's workshop, and the women memories of the inside of the middle class home.

But if the village womenfolk emigrated to New Zealand with secret dreams of a 'modern' type of homelife and a 'rescued' childhood for their offspring, there were plenty of influences working against them. In

11

the face of a new, raw, untamed environment it was the old traditional approach of community solidarity that often made most sense. The home

as a retreat or nest, and childhood as a protected and rescued experience, made little sense in the face of the demands of pioneer life. The

broken nature of the New Zealand countryside, which so commonly restricted the size of the local community, and forced it into hamlet and small village patterns, also helped to keep social and economic patterns 'traditional' and unspecialised. A significant leavening of immigrants from more primitive, egalitarian social orders, such as those of rural Scotland and Scandinavia, can only have served to reinforce these patterns.

So 'getting ahead' in the new country was often achieved by going against the social trends of the Old World. Rescued childhood and domesticated homes were unnecessary handicaps. Survival and success went to the family that could throw young and old, male and female, into its labour force. Not private domesticity, but the give and take of the settlement association, the working bee, the co-operative dairy factory, were the way ahead. But surely you were not really 'getting ahead' if you were not going to break through eventually to the life style which the leaders of the civilised world were setting forth as the ideal? So, many a frontier settler's wife, underscrubbing on the bush section, must have been dreaming of the day when she would glow

over her daughter's virtuosity on the piano, and must have nurtured hopes that both the sentiments and the fashionable trappings which she had seen as a child, and of which she was reminded whenever an illustrated weekly from 'Home' fell into her hands, would one day come her way. In one way or another, the 'modern' pattern for home and childhood will have brought its influence to bear on the colonial homemakers of this generation. Indeed, the 'modern' pattern was transplanted without too much modification by the middle class minority among the founding stock, who provided a large proportion of the aspirants to leadership in the new community.30 The New Zealand countryside also continued to include major pockets of squatter society, larger-scale sheepfarmers, successfully recreating much of the lifestyle of the English gentry in their rural mansions.31

Among the forces shaping the colonial home and childhood, not

all were adverse to the nuclear family. Indeed, for many an immigrant family, the mere escape from the corroding effects of poverty, and from the disrupting demands of their English employers, must have resulted in a new level of family life. As we have already seen, in

the colonial rural world the typical economic arrangement was the family

concern, and this, of course, worked for family solidarity. The

comparative paucity of grandparents, and of other kin, as a result of this generation's recent immigrant origins, will also have served to enhance emotional ties within the nuclear family, through the

absence of potential kin rivals in other words, colonial circumstances provided both more need, and more opportunity for close links of

sentiment within the family. Yet while nuclear family bonds will have tended to strengthen, pioneer conditions will have militated against

these sentiments operating for the rescue of childhood.

As a means of drawing our picture together, and getting it into perspective, let us draw a sketch of a 'not untypical' farm labouring

family in later Victorian England, and then compare this with a matching sketch of a 'not untypical' family of immigrant farm labourers moved up to yeoman status in New Zealand. Our English village family is poorly fed and poorly housed.32 Meat is a luxury enjoyed only once or twice a week, milk is a rarity, and water has to be fetched and is of doubtful quality. Although the girls over ten are away in service, and only rarely see their kin, the cottage is overcrowded. in the cramped kitchen the children have to eat their meals standing, or sitting around the doorstep if the weather is fine. There is little time for family life or affection. When it's fine father is away working from dawn to dusk, when it's wet he prefers the public house to his dark, damp, overcrowded cottage. At nine or ten the boys begin working long hours for meagre wages, starting as birdscarers, and moving on to other farm tasks. The younger children go to school as much as they can, since the law now requires it, but they are sent straight home again if they have not brought their school pence, or are not wearing suitable clothes and boots.To meet these demands, their mother goes out charring as much as she can, which means keeping the nine-year-old girl home to mind the baby and the pre-school toddlers. The children are trained to be quiet and respectable going to and from school, for the family must take care not to vex their social superiors, who control this little world. If the carriage of any village notable should pass as they trudge along, they must draw to one side, and salute the passengers in an appropriate manner.

Their New Zealand cousins go to school on horseback. They have to ride bareback, two to a horse, over several miles of rough bush road, but they are enjoying a mode of travel they would never have known had their parents not emigrated. They give an easy, friendly greeting to

anyone they meet, for they know nothing of such a thing as social deference. At school they run barefoot all day, from preference. This, and other slap-happy colonial habits, jar their English-trained master,

but he dare not object for fear of the ire of their parents on the school committee.33 On their comparatively long journeys to and from school, across a half-tamed countryside, these children regularly engage in a rough and tumble of small adventures, sidetrackings and escapades. Their home is rather roughly built, despite the mother's continual suggestion of improvements. But there is plenty of room for family life. All sit down together to the ample, if rather unsophisticated, meals. On winter evenings, or in wet weather, parents and children sit together round a good log fire, enjoying a yarn or a sing-song.34 Perhaps a year or two ago, on his return from a few weeks' shearing for the local squatters, father will have yielded to mother's urgings, and bought a piano. The eldest girl will have prepared to ride for miles for the necessary piano lessons. Possibly, also, as she reached the age of eleven or twelve, the mother will have become concerned at her daughter's rough, tomboyish ways, and taken her from school to go 'into service' with a local squatter's wife, who will have been most grateful for this help with her 'servant problem'. Soon, though, the girl will have hankered for the freer life of her home, and her mother will have been happy to see her return with a little polish, to help with the heavy load of farm and home chores. But mother will have had a different attitude to the boys' schooling, remembering how anxious her Old world employers had been about their sons' education. Perhaps she dreams of seeing one of them in the ministry of church or chapel, and another in a good white-collar job. But father seems to think only of the value of their labour for the farm, and his own ambition is to get them settled on the land as he has done. Probably the more common types of family friction will have concerned the competing claims of farm and home on a limited money income, the question of wider career possibilities for the boys and differences over how far the girls should be allowed to be in becoming 'tomboys' and 'Amazons' at the expense of developing as young ladies. Family solidarity would generally have been greatest when times were hard; the main problems with diverse aims and ambitions would have come when prosperity made possible a relook at the family lifestyle.

Clearly neither our English farm labouring family nor our New Zealand yeoman family is much in harmony with the modern concept of childhood, with its four essential criteria of dependence, protection, segregation, and delayed responsibility. But the rescue of the English labourer's children is being delayed by an oppressive social and economic order, whereas in the New Zealand countryside, while the delay owes something to deprived social origins in the Old World, it owes more to the family's willingness to pay the price for a more hopeful future. If

the colonial rural child was engaged heavily, from an early age, in contributing alongside adults to the world of work, it was at least work in a family context, enriched with social meaning, the kind of experience which sociologists and psychologists have discovered to

be important for the development of a sense of social worth. Perhaps

the strongest element on the credit side of the experience of rural childhood in later Victorian New Zealand was that, while worthwhile steps were under way towards its rescue, the maturing effect of meaningful work, and the stimulation of real risk and danger in everyday life, had not fallen victim to the rescue of childhood.35

Victoria University of Wellington.
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