Parents As Partners In Children's Learning

Parents and teachers may look at young children's learning from different perspectives, but they share a common goal: making sure that children receive the best possible education. Mutual respect and communication between programs and families takes advantage of both perspectives to provide children with the kind of care and education that will help them thrive. Today's family members and caregivers have many responsibilities and time constraints. It takes extra effort on both sides to build strong partnerships.

Tips for caregivers and teachers:

· Listen carefully to parents -- they are experts on their own children, too. Families can provide important information on a child's behavior outside the program or classroom. 

· Be sensitive to different cultures and child-rearing beliefs. Never make judgments on parenting styles; always make an effort to respect the family's values and beliefs. 

· Share pertinent information about the child on a daily basis, especially in programs caring for infants and toddlers. An established system for keeping records and reporting to parents about each child is key to good communications. 

· Welcome parents into the program or classroom. Ask parents to drop by for lunch or snack, or arrange after-work events like socials or pot-luck dinners. Working around parents' busy schedules sends a message of being sensitive to families' needs. 

· Communicate with parents about children's assignments or activities ahead of time. This will allow parents to set time aside for working with their child or coordinate family schedules with school expectations. Parents also appreciate regular, meaningful progress reports early in the year with time and recommendations to help prepare children for the next levels of their education. 

Tips for parents:

· Listen carefully to what your child's teacher or caregiver has to say. Remember that they spend a significant amount of time with children and share expertise about their development. 

· Don't jump to conclusions. If you have questions or concerns about your child or the early childhood program, speak directly to your child's teacher, caregiver, or program supervisor. Don't panic or merely commiserate with other parents when questions arise. 

· Remember that many teachers or caregivers have families of their own, and may share similar responsibilities and time constraints. Be as respectful of their time as you wish them to be of yours. 

Many early childhood programs today are working hard to become more "family-friendly," providing newsletters to parents that focus on staff members and professional development, ensuring one positive phone call per child each semester, or even providing voice mail for parents to leave messages after working hours. Programs may demonstrate strengths in different ways, but working together with parents remains crucial. When teachers or caregivers make the extra effort to include parents in program activities, and parents take the time to attend and participate, children benefit from the best possible learning experience.


Effective Parenting Styles

Why Yesterday's Models Won't Work Today

Have you considered whether your parenting style was better suited to yesterday than to preparing your child for the twenty-first century?

Are you an authoritarian parent? This parent values obedience. Commanding the child what to do and what not to do, rules are clear and unbending. The parent pours the "right" information into the child who is considered an empty vessel. Misbehavior is strictly punished. 

Predominant for most of Western history, authoritarian parenting is effective in societies experiencing little change and accepting one way to do things, for example in agrarian-industrial societies. A master teacher (often the parent) instructs the child on each act (such as sow the seeds and weed the fields). The child learns by imitating the expert. 

This style mismatches a rapidly changing society which values choice and innovation. Rebellion often results from strict punishment. Spanking, which models violence as a solution to problems, is contradictory in a society which claims to value peaceful solutions. And children raised to follow the "expert" easily copy anyone, including undesirable peers. 

Are you a permissive parent? Popular in the 1950's and 60's, this style was a reaction to the horrors of whole nations following the dictators in Word War II. Instead of following, children are encouraged to think for themselves, avoid inhibitions, and not value conformity. Parents take a "hands-off" approach, allowing children to learn from the consequences of their actions. Misbehavior is usually ignored. 

Although those raised in this style are creative and original, they often have trouble living in a highly populated community as well as fitting into the work-force. Ignoring misbehavior gives no information about expected behavior. With no intervention, the bully wins, while the passive child loses, a perfect set-up to be a victim in later life. Aggressive patterns become ingrained when children are not guided to find acceptable ways to get desires met. 

Unlike the child-oriented 50's and 60's where one consistent adult was available to patiently guide self-discovery to the consequences of actions, today's society is fast-paced with a multitude of adults playing into the child's life each week. Without clear limits, children get confused, feel insecure, and can make poor choices. 

Are you an assertive-democratic parent? These parents establish basic guidelines for children. Clarifying issues, they give reasons for limits. Learning to take responsibility is a high priority. Children are given lots of practice in making choices and guided to see the consequences of those choices. Misbehavior is handled with an appropriate consequence or by problem-solving with the child to find an acceptable way to get desires met. Out-of-control children have "cool-off" time, not punishment. Children are part of deciding how to make amends when someone are something has been hurt. Assertive-democratic parenting is the best for today's fast-changing information age where choice is constant and there is no longer just one "right" way. Children raised by this style learn to accept responsibility, make wiser choices, cope with change, and are better equipped to succeed in a work-force which relies on cooperative problem-solving. 


When Children Imitate Superheroes

Remember back when you had to look up to all the "big" people, and tasks like tying your shoe were still a challenge? How much fun it was to imagine yourself as a superhero, and take on the powers you wished for in everyday life.

Children naturally imitate fearless superheroes who can overcome any obstacle in their path. When children begin leaping and tumbling about, however, adults worry that accidents will happen. Sometimes adults discourage superhero play for fear that it will become too disruptive, or that children will engage in it at inappropriate times.

Keep in mind that this type of play gives children the chance to face their fears and show off physical feats. When supervised by adults, "superhero play" can help children improve their language skills and teach them to work together to solve problems — not to mention how it encourages creativity. When children begin pretending they are superheroes, adults can help them make the most of it. Here are some tips:

1. Show children that superheroes are not special just because they are physically powerful. Point out when superheroes show kindness and helpfulness to others, and praise children when they do the same.


2. Talk about real heroes and heroines with children. Introduce them to people like Helen Keller and Martin Luther King, Jr., and discuss how everyday people can demonstrate acts of courage and goodness.


3. Point out the difference between movies, TV and real life. When you see actors pretend to leap out of windows or jump over speeding cars, explain to children why they shouldn't "try this at home."


4. Make the rules about when and where superhero play is allowed. You may limit this sometimes rough-and-tumble play to outdoors, or during recess time. Be consistent — if "flying" indoors is not allowed on Monday, it shouldn't be allowed on Tuesday.


5. Help children build on their interests through superhero play. Watching Star Wars may lead to learning about space travel. A Spiderman comic book may lead to exploring the world of insects. Always keep your eyes open to learning opportunities for children.


6. Be on the lookout for overly aggressive play. Get involved if you see a child become frightened or angry. When the laughter stops, and threats or complaints begin, help children get back on track — or end their play. Show them you are there to help, and offer options. Maybe it's time to take a break, or to find out why the frustration occurred. In any case, make it clear that physical or verbal aggression are not acceptable.


7. Give children the chance to make choices and take on responsibilities. Children become bored when activities are not challenging, and frustrated when they are too advanced. Keep a close eye on children so that you know when they are ready to take on new challenges, like helping with a recipe or dressing themselves.


8. Praise children when they accomplish real "feats" — like putting together puzzles, or learning to spell their own names. Children may still imitate superheroes, but they'll have more confidence both during play and in everyday living.


Communication Tips for Parents and Kids

You never listen to me" is a complaint heard as often from children as parents. Good communication helps children and parents to develop confidence, feelings of self-worth, and good relationships with others. Try these tips:

· Teach children to listen... gently touch a child before you talk... say their name.


· Speak in a quiet voice... whisper sometimes so children have to listen... they like this.


· Look a child in the eyes so you can tell when they understand... bend or sit down... become the child's size. 


· Practice listening and talking: talk with your family about what you see on TV, hear on the radio or see at the park or store. (Talk with your children about school and their friends.)


· Respect children and use a courteous tone of voice. If we talk to our children as we would our friends, our youngsters may be more likely to seek us out as confidants.


· Catch children and teens being good. Praise them for cooperating with you or their siblings, or for doing those little things that are so easy to take for granted.


· Use door openers that invite children to say more about an incident or their feelings. "I see," "Oh," "tell me more," "No kidding," "Really," "Mmmmhmmmmm," "Say that again, I want to be sure I understand you."


· Praise builds a child's confidence and reinforces communication. Unkind words tear children down and teach them that they just aren't good enough.


· Children are never too old to be told they are loved. Saying "I love you" is important. Writing it in a note provides the child with a reminder that he can hold on to.


· Give your undivided attention when your children want to talk to you. Don't read, watch TV, fall asleep or make yourself busy with other tasks.

Helping Your Child Learn Responsible Behavior with activities for children

PRIVATE
What Do We Mean by Responsibility?

None of us is born acting responsibly. A responsible character is formed over time. It is made up of our outlook and daily habits associated with feelings, thoughts, and actions. Responsible people act the way they should whether or not anyone is watching. They do so because they understand that it's right and because they have the courage and self-control to act decently, even when tempted to do otherwise. 

We want our children to appreciate the importance of being responsible. We also want them to develop the habits and strength to act this way in their everyday lives. Learning to be responsible includes learning to 

· respect and show compassion for others; 

· practice honesty as a matter of course; 

· show courage in standing up for our principles; 

· develop self-control in acting on our principles; 

· maintain self-respect. 

Respect and Compassion for Others

As part of being responsible, children need to respect and show concern for the well-being of other people. Respect ranges from using basic manners to having compassion for the suffering of others. Compassion is developed by trying to see things from the point of view of others, and learning that their feelings resemble our own. 

Daddy, why was Grandma crying? 

She is very sad. One of her closest friends just died. Come and sit with me. Do you remember how you felt when your gerbil, Whiskers, died? 

I felt sad and lonely. 

I'm sure Grandma feels that way, too. Maybe you can think of a way to help her. 

I could give her a hug... 

That's a great idea! I'm really glad you thought of it. 

Respect for others also includes the habit of treating people fairly as individuals, regardless of race, sex, or ethnic group. As we mature, respect includes realizing that not all our obligations to others, such as caring for a family member who is sick, are chosen freely. And it includes tolerance for people who do not share our beliefs or likes or dislikes, as long as they do not harm others. 

These habits are especially important because many of the wrongs people commit result from indifference to the suffering they cause. 

Honesty

Honesty means telling the truth. It means not misleading others for our own benefit. It also means trying to make decisions, especially important ones, on the basis of evidence rather than prejudice. Honesty includes dealing with other people and being honest with ourselves. 

To understand the importance of being truthful to others, our children need to learn that living together depends on trust. Without honesty, trusting each other becomes impossible. 

Honesty with ourselves involves faring up to our own mistakes and biases, even when we have to admit them to others. It includes self-criticism. The point is to learn from our errors and to do our best to correct them, not to dwell on them. 


Courage

Courage is taking a position and doing what is right, even at the risk of some loss. It means being neither reckless nor cowardly, but faring up to our duties. It includes physical courage, intellectual courage to make decisions on the basis of evidence, and moral courage to stand up for our principles. 

Courage does not mean never being afraid. It can involve trying to overcome our fears, such as a fear of the dark. But our children also need to learn that sometimes it is all right to be afraid. 

Daddy, a man showed us money by the school playground today. 

What did you do? 

We ran for the teacher. 

Why did you do that? 

We were scared. You and Mommy and our teacher Mrs. Jones said never take anything from grownups we don't know. Run away. Go and tell somebody we know. 

Good for you. It was right to be scared. Lots of people are nice, but some are very mean. They can hurt you. The mean ones sometimes try to fool people by pretending to be nice. Now, tell me, what did the man look like? 

Courage becomes especially important by the time children become teenagers. They often have to stand up against peer pressure to do the wrong thing, such as using drugs. 

Self-Control

Self-control is the ability to resist inappropriate behavior in order to act responsibly. It relates to all of the different aspects of responsibility mentioned so far, including respect and compassion for others, honesty, and courage. It involves persistence and sticking to long-term commitments. It also includes dealing effectively with emotions, such as anger, and developing patience. 

Self-Respect

People with self-respect take satisfaction in appropriate behavior and hard-won accomplishments. They don't need to put others down or have a lot of money in order to respect themselves. People who respect themselves also view selfishness, loss of self-control, recklessness, cowardice, and dishonesty as wrong and unworthy of them. As they mature, if they have learned the lessons of responsibility, they will develop a good conscience to guide them. 

In addition, people who respect themselves respect their own health and safety. Similarly, they are unwilling to be manipulated by others. Patience or tolerance does not mean allowing others to mistreat us. 

While we help children have high standards for themselves, we also need to let them know that failure is no embarrassment when we have done our best. For example, losing a game when we have played our best, and our opponents have simply played better, is no disgrace.



How Can Parents Encourage Responsible Behavior?

Everyday Experiences

Especially when they are young, children learn best about responsibility in concrete situations. What they do and what they witness have lasting effects. Most of the activities described in this book are for you and your child. 

We are always teaching our children something by our words and actions. They learn from seeing. They learn from hearing. They learn from overhearing. They learn from us, from each other, from other adults, and by themselves. 

All of us acquire habits by doing things over and over again, whether in learning to play a musical instrument, to pick up after ourselves, to play games and sports, or to share with others. The best way to encourage our children to become responsible is to act as responsibly as we can in their presence. We must genuinely try to be the sort of people we hope they will try to become. 

We can show them by our words and by our actions that we respect others. We can show them our compassion and concern when others are suffering. They need to see our own self-control, courage, and honesty. They need to learn that we treat ourselves, as well as others, with respect, and that we always try to do our best. As they grow older, they should have the chance to learn why we live as we do. 

Daddy, why are you leaving that note on the garbage can? 

There is broken glass inside, Matthew, and I don't want the garbage collectors to get hurt because of me. I am warning them about the glass. 

Are they your friends? 

No. I don't know them. 

But you don't want them to get hurt... 

As our children watch us daily, as we talk to them, encouraging their questions and trying to answer them thoughtfully, they begin to understand us--and we begin to understand them. Understanding each other well is the best way to teach our children respect for our ideals of good character. 

Using Literature and Stories

Children learn about responsibility through many activities, including reading stories. They learn by identifying with individual characters or because the message from a favorite story strikes a particular chord. Children can be touched deeply by good literature, and they may ask to have things read to them again and again. 

Children can learn all sorts of lessons from stories. They might learn about courage by reading about David standing up to Goliath. Or they might learn the value of persistence and effort from The Little Engine That Could. 

When they are older, reading can help prepare children for the realities and responsibilities of adulthood. It is usually better for children to read a good book about such things as war, oppression, suicide, or deadly disease before seeing these things up close. 

When our children grow up they often remember stories that were told to them by family members when they were young. When we tell stories to our children, we should remember old favorites of ours, like The Three Little Pigs, not leaving out a single time the wolf says, "I'LL HUFF, and I'LL PUFF, and I'LL BLOW YOUR HOUSE IN!" 

Developing Judgment and Thoughtfulness

Judgment on ethical issues is a practical matter. Children develop their capacity for judging what is a responsible act, just as they come to appreciate the meaning of responsibility, through practice. Especially when they are young, children need to see moral questions in terms that are meaningful to them. 

We can also help our children develop good judgment by talking through complicated situations with them. One way is to help them understand the long-term consequences of different choices. If they tell us about a story they have read, we might ask them to imagine what the result might have been if a favorite character had acted differently. 

Sometimes, it can be difficult to know the difference between acting bravely and acting recklessly or how to balance duties when they conflict. As parents, we can help by making it clear, through what we do as well as what we say, that it is important in such situations to think carefully and honestly about what should be done, as well as to keep in mind how others will be affected by what we do. 

Your child's ability to reason about different issues, including ethical ones, will improve as your child matures. Just as reasoning can lead to a more thoughtful understanding of responsibility, or what actions to take in complicated situations, it may also become easier to rationalize selfish or reckless behavior. But if you have helped your young child develop strong habits of considering the welfare of others, honesty, courage, and admiration for worthy accomplishments, your child will have a solid foundation on which to build.



Activities

As parents, sometimes we think that we must set aside particular times or create special situations in order to teach our children. But that is far from the truth when it comes to learning about responsibility. While it is important to have some times together when you won't be disturbed, the most ordinary situations in everyday life are filled with opportunities for sound teaching, if parents pay attention to them. 

This booklet contains activities to encourage habits of responsibility in your child. Most of them are not, however, the kind of activities that you can do together for half an hour once a week. Instead, they are more like rules of thumb, ideas to build on. They illustrate the concepts introduced in the previous sections. They should stimulate your own thinking and your own ideas. 

Just remember one thing: teaching our children about responsibility doesn't mean that we can't laugh or that we have to be grim. Our children should see that we can be serious about our principles, while still being able to play and have fun. 

Dad, can I show you what we did in ballet class today? 

Sure. 

It was hard. We had to get way up on our toes and then twirl around like this. 

Great. Let me try it. . .oops! Now, what's so funny about that? Well, OK. I guess we aren't all as graceful as you are. Back to the Table of Contents



Getting To Know Others

Children need to be shown and taught respect for others. Other people have feelings and hopes, just as we do. We have much to learn from each other from people who live far away and from those who lived long ago.

What to do

· 1. Set a good example by acting respectfully toward others. Always make clear that prejudice is wrong and that all of us are equals, no matter our color, gender, or background. 

· 2. Show an interest in learning about and from others--from neighbors and relatives, and from books about our own and other civilizations. Tell your child interesting things you have learned. 

· 3. Encourage your child to learn about many different lands and people, to learn more than one language, and to read stories about children from all over the world. Show your child how you try to see things from the point of view of others. 

· 4. Listen attentively when your child wants to tell you about interesting things discovered about history, geography, religions, art, and ways of life. 


We can help our children understand that there are often things to learn from those who lived in the past and from those whose lives are different from our own. We can teach our children to behave respectfully toward people and not pre-judge them. Sometimes, however, we must make it clear that some people behave in ways that are harmful, and such behavior should not be tolerated.
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Magic Words, Caring Deeds

The magic words are "please" and "thank you." There are other manners we are constantly teaching our children as well. 

What you'll need

· Chairs 

· Table 

· Paper Pen 

· Crayons, markers 

· Plates, cups, forks, spoons 

What to do

· 1. Show your children the manners you expect at home first. The next time you eat dinner together, have the children pretend they are eating in a restaurant. How should they talk to each other? What should they say when the waiter brings their food? Or have the children pretend they are riding in a bus. What should they do if the bus stops suddenly and they bump into someone? How should they carry a large package on the bus? 

· 2. The next time your children mention something nice that another person did for them, suggest they write a thank you note. It doesn't have to have a lot of words. It can have pictures as well. 

· 3. You, too, can write short notes to your child to indicate your appreciation for something done right. 


Children need to learn that little signs of appreciation can be very important to other people. And manners are a part of respecting and caring for the feelings of others. If we turn the chore of learning manners into a game, children will get the practice they need without embarrassing us or themselves. 

As you teach the importance of manners, you may need to be honest about what your child can expect form others. 

Mom, why do you make such a fuss when I chew with my mouth open? 

Because it's ugly for other people to see. Good manners show respect for other people. 

What's respect? 

It means caring how other people feel. 

If I care about them, will they care about me? 

Not always, Paul. Some people don't care and never will, no matter how kind we are to them. But in our family, we do care.
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Gifts From the Heart

Have your child give a gift of himself at the next holiday or any time he wants to do something nice for someone else.

What you'll need

· Crayons, pencils, paints, or other art supplies 

· Paper 

· Packaging from around the house 

· Your child's special gift 

What To Do

· 1. Talk to your child about gift giving. What does it mean to give something to someone else? 

· 2. Instead of buying a gift, have your child make a gift. Does your child have a special talent? Maybe your child would like to sing or write a song for a relative? Is there a chore your child could do? Maybe wash the dishes for a week. Is there a special toy that could be loaned to a sister or brother for a week? 

· 3. Use materials from around the house so that little, if any, money is spent. 

· 4. If the gift is an activity or chore, have your child make a card with a note on it, telling what the gift will be. 

· 5. Have your child use imagination in making an inviting package. Perhaps your child could paint a small rock and wrap it in a big box. Or make an envelope out of the comics from the Sunday newspaper. 

Most young children don't have money to buy a gift for a friend or relative. You can teach your child that a gift that shows effort and attention can mean more than a gift from the store.
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Honesty, the Best Policy

Children need to learn that benefiting from manipulating or lying to others is dishonest and unworthy of them.

What to do

· 1. Tell the story about the boy who cried "Wolf!" so many times to get attention that when the wolf finally came, no one believed him. 

· 2. Ask your child if anyone has ever lied to her. How did that make her feel? 

· 3. Be careful to follow through on things you say to your child. Commitments that may seem minor to you can mean a lot to your child. Make promises and keep them. 

Our children need to learn about the importance of trusting each other in our everyday lives. Without honesty, trust becomes impossible.
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There's A Monster In My Room

Sometimes our children have needless fears that we can help them overcome.

What to do

· 1. Listen when your child mentions a fear, even if it sounds silly to you. 

· 2. With your child, come up with a plan for facing up to the fear. 

· 3. Go through the plan together. Let your child take the step that confronts the fear, although it may be helpful for you to be there. 

Children should learn not to allow others to mistreat them. At the same time, we want them to learn how to reach understandings peacefully, whenever possible.
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Bully

Children should learn not to allow others to mistreat them. At the same time, we want them to learn how to reach understandings peacefully, whenever possible.

What to do

· 1. Listen to your child and find out if others are not treating your child as they should. This will encourage your child to trust you and come to you when there is a problem. 

· 2. Help your child consider various ways of dealing with a particular problem. 

· 3. If the problem is the way another child is behaving, suggest working out the problem by talking with the other child, or a responsible adult. 

· 4. If the problem is another adult, however, or if your child is seriously threatened by other children, you will need to intervene directly. 

A part of self-respect is not tolerating mistreatment by others. Finding appropriate ways to deal with unpleasant behavior by others is an important, if sometimes difficult, part of growing up.
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Helping Out

Our children need to learn that as they get older and can contribute more, more will be expected of them. 

What to do

· 1. As your child matures, consider additional ways your child can contribute to the household. 

· 2. Discuss the new duties with your child. Avoid describing them in ways that seem like a punishment. Instead, you can imply that they require a new level of ability, which your child now possesses. 

· 3. With younger children, it helps sometimes if you do the chores together and talk or make it fun. But don't do your child's work! 

· 4. If possible, new tasks should stretch a child's abilities and encourage satisfaction in good work. Praise something done well, especially a new challenge. 

Doing chores is a useful way to learn persistence and to learn that when we live up to our responsibilities we enable others to trust and rely on us.
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A Job Well Done

We need to show our children that we take satisfaction in acting properly and accomplishing difficult tasks.

What to do

· 1. Through your daily activities, show your children that you care about a job well done. 

· 2. Perhaps our children's most important tasks are to work hard at school and do homework. When we check homework and point out mistakes, we help them see how an error has arisen. When we let them correct errors themselves, we inspire self-confidence. It is also important for us to show them that we appreciate their good efforts. 

· 3. Teaching our children self-respect does not mean complimenting everything they do. Our children also need our honest criticism from time to time. When we do criticize, it should be of things they have done, not them personally. 

· 4. Most of all, we should help our children form the self-confidence and self-respect that come from opportunities to do good work as students or as family members. 

Helping our children form self-respect is based on how we treat them and our own example. 

There are many opportunities to teach self-respect through our actions: 

Dad, nobody's going to see inside the model's wing. Why do you work so hard with all those little pieces? 

Because that's the right way to build the plane, Martha. It makes the wing strong when the plane flies, and that's more important than what people see. I want to make the best plane I can. Do you want to help?
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Our Heroes

Many children love to look at portraits or photographs, especially if you can tell them stories about the people in the pictures.

What you'll need

· Family photo album (or a box or bag of pictures you've been meaning to put in an album) 


· Portraits of impressive individuals from books or from history 

What to do

· 1. Select a photo of a person in your family with an impressive quality or accomplishment. Tell your child about the person and about what the person did. Perhaps your grandparents had the courage to immigrate from another country or your parents sacrificed in order to support you in school. Talk about the results of these actions. 

· 2. Collect photographs from newspapers or magazines about impressive people in your community. With your child, talk about their actions that merit admiration or praise. 

· 3. In addition to relatives or others, you may want to display portraits of other people who deserve our admiration and respect. A picture of Anne Frank, a young girl who wrote a diary while she and her family lived in hiding from Nazi Germans and who died in a concentration camp, can inspire conversation about courage and compassion for others. A portrait of Martin Luther King, a great civil rights leader who believed in nonviolent change, can lead to discussions of great accomplishment despite prejudice. Choose people whom you admire and feel comfortable talking to your child about. 


By stories we tell about the people we admire, we can inspire children and remind them of those qualities we think are important.
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Oops!

Sometimes, as parents, we don't act the way we should in front of our children.

What to do

· 1. Try to be honest with yourself and your child if you find that you've done something that sets a bad example. Sometimes we need to think a little about an event to realize that we've done something inappropriate. 

· 2. If your child has observed your behavior, it's especially important that you be honest. A simple statement is appropriate in most cases; there is no need to turn your admission into a major event. 

· 3. Follow up with an apology to anyone you have treated badly and, if possible, by making up for what you have done. 

It's important that our children, especially older ones, see that we face up to our own mistakes.
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Will You Be My Friend

Our children need to learn to choose their friends wisely.

What to do

· 1. Talk to your child about what is important in a friend. In addition to bring fun, what other qualities are important? What about honesty, dependability, a real interest in your child's welfare? 

· 2. Talk to your child about the type of friends to avoid. Ask if your child can remember a friend who couldn't be counted on. 

Our children should learn that it is important to choose friends and companions who care about others and act responsibly.
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Share a Story

One important way parents can help their children learn respect for others, self-control, or other aspects of responsibility is through the use of fables or stories. You can read to your child, you can read with your child, and you can encourage your child to read on his own.

What you'll need.

Good stories, either from books such as those listed in the back of this book or from your own experiences.

What to do.

· 1. Turn off the TV or other distractions. 

· 2. Find stories that exemplify important aspects of character and that your child might enjoy. 

· 3. Talk to your child about the behavior of different characters in the story. Ask your child how some of the behavior might apply to your own lives. 

· 4. Share some stories or books that you have found meaningful with your child. (It is important for your child to see you reading and enjoying stories as well.) 

· 5. Come up with your own stories. These can be family stories, such as baby stories (when your child was little...) that can become a part of your child's personal history. 


Stories can be good ways to learn important lessons. Your child can identify with characters in meaningful situations without your having to lecture.
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Parents and the Schools

Parents need to work with teachers and other parents to ensure that children are brought up well. An African proverb says, "It takes an entire village to raise one child." It is important for parents and other adults to cooperate in order to have common goals for them. Close communication is essential. 

Parents can visit with teachers to discuss ways they and the school can reinforce the same lessons about good character. Children are less likely to do much homework, for example, if parents let them watch television for hours. 

Parents can learn from teachers what their children are studying and what interests them. A teacher or school librarian can provide good ideas for activities to do at home. 

Parents can cooperate with each other, too. They can agree on standards of supervision at parties and on entertainment. Some parents may be free to escort children to museums, libraries, athletic events, and extracurricular school activities, when others are not. Taking turns can provide better opportunities for all the children.



How to Teach Your Children Discipline

PRIVATE
Children have to be taught discipline. They are not born with it. Little by little parents have to teach it to them. While teaching discipline does take time and practice, it gets easier as children learn to control their own behavior. And best of all, teaching discipline does not have to hurt either the parents or the kids.

Parents ask.. What is discipline?

Discipline is helping children develop self-control. Discipline is setting limits and correcting misbehavior. Discipline also is encouraging children, guiding them, helping them feel good about themselves, and teaching them how to think for themselves.

Is spanking a useful approach to discipline?

No. Discipline should help children learn how to control their own behavior. Spanking is used to directly control children's behavior. Spanking does not teach children how to change what they do, as good discipline should.

Isn't is easier to just spank my children?

It may seem easy at the time. But babies who are hit often cry louder. Older children who are hit often are learning to solve problems by hitting others. Many parents notice that after a spanking children may settle down for a while, but pretty soon they start misbehaving again.

Won't spanking teach children whom boss?

Kids do need to know that the adult is in charge. Spanking can teach children to be afraid of the adult in charge. Good discipline teaches children to respect the adult in charge. Respect goes both ways- treat children with respect and let them have some control, and they will respect you and listen to you.

Won't spanking make my children afraid to misbehave?

It can. Spanking can make children afraid to misbehave, but probably only when you are watching. Children need to learn to control their own behavior even when you are not around to watch them.

Don't children need a good spanking sometimes?

No child needs a spanking. Spanking can be dangerous. You can never tell when children will be hurt badly by a spanking if you lose control. Children do not need to be hit in order to learn how to behave.

If I do not spank, then what can I do?

You can do lots of things that will help your children learn self-control - you can help them feel good about themselves, you can show them how a person with self-control acts, you can guide them, you can set limits, you can correct misbehavior by talking to them, and you can teach them how to think for themselves.

Back to the Table of Contents



What can I do to help my children feel good about themselves?

Let them know what they are doing right, as well as about the mistakes they make. Hearing good things makes us feel good and makes us want to do more good things. Say two nice but true things to children for every time you correct them. Remember, when they are changing their behavior, tell them how well they are doing, even if they only improve just a little. "Great, you played in the playground all morning without fighting."

What do I need to do to guide them?

One thing is to set routines for bedtime, meals and chores. Routines help children feel safe, because they know what parents expect.

Young children have a hard time going from one activity to another. Warning them a few minutes ahead helps them get ready. You can say, "You have five more minutes before bedtime." Be clear about their choices. "You can have milk or juice, but you can't have soda."

Remind them of your rules. Just saying no is not enough. Children often need reminders.
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PRIVATE


How can I set limits

Here are some tips for setting limits:

9. Start with only a few rules. The more rules you have, the harder it will be for your children to remember them. 

10. Be sure you know why you are saying no. As a parent you must keep your children healthy and safe. You must help your children learn to get along with other people. And you must stick to what you believe in. Explain your reasons for saying no. Be sure your child understands your reasons. "You cannot take your bike across town because there is too much traffic and you might get hurt." 

11. Give kids a voice. Kids need a voice in setting limits. They need a chance to tell you what they think and feel. Even a child of five or six can talk with you and help you set fair limits. When kids help you make rules, they are more likely to obey them. It's important to understand their point of view, but just because you listen to them does not mean that you have to agree with them and change your rules. You can set many limits together, though some may have to be set by you alone. 

12. Say what you mean. Be very clear about your limits. For example, state clearly the hour you want your child to be home. Say " 12 o'clock" instead of "Not too late." 

Will my children like me when I set down limits? Will they think I'm a "meanie"?

Setting limits does not make you a "meanie" forever - not if you are fair. When you stick to your limits, your children may not like what you are doing. It makes sense that they might be unhappy. Try not to get upset. It only makes things worse.

Accept their feelings, but stick to your limits. For example, say, "It is hard to leave when you are having so much fun, but it is time to go." Fair limits show that you care. If you set limits by yourself that are unfair and too strict, your children will try to get back at you. If you do not set any limits, your children will push and push until someone sets a limit for them, maybe even a school principal or a policeman.
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What do I do when my children break the rules?

Stay calm. Do what is fair. Sometimes, your children can help you decide what is fair to do when a rule is broken. Do something that makes sense and will help them learn not to make the same mistake again. For example, if they write on the wall, have them help clean it up.

You can use these problem-solving steps to help children think through what happened and figure out how they can help themselves not make the same mistake again:

1. Have the child say what the problem is ("I want to go across town, and my parent says I cannot take my bike"). 

2. Have the child come up with as many solutions as possible. At this point, the number of ideas is more important than how good the ideas are ("I could walk. I could take the bus. I could bike halfway and walk the rest of the way"). 

3. Discuss solutions together and have the child choose which solution to try next time. Be sure it is a solution you can both accept ("I will take the bus"). 

4. Try out the solution. 

5. Check the results. If it works, great. If not, start again. 

Two important messages come across to children when you use this approach. First, no problem is so great that you cannot solve it. Second, you are responsible for your own behavior.

What should I do when I am so angry that I think I am going to lose my temper and all I want to do is hit or scream at my child?

Find a way to help yourself calm down so that you do not do or say something you will be sorry for later. If your children are old enough to be left alone or if there is another adult with your children, go somewhere else until you calm down. Tell your children what you are doing. Take a walk, go to another room, or even lock yourself in the bathroom. Try to stay away no longer than five or ten minutes. When you come back to your children, calmly explain your feelings. 

Other ways to calm down are to listen to music, take a few deep breaths, or count backwards from ten. Try to do something with your hands to keep them busy - bake a cake, wash a counter, draw, write what you are feeling, or even just scribble. To help yourself not say anything you'll be sorry for later, chew gum, sing or even put your hand up to your mouth. 

Remember, what you do always teaches your children what to do. If you lash out, won't your children learn to do the same? If you do lash out, apologize to your child. Saying "I'm sorry" teaches them what to do if they offend others.

What do I do if my children get really angry because I discipline them?

Their anger is no reason to feel as though you're a bad person. Often children get angry when disciplined. As long as you are being fair, it's okay. Let them be angry but you keep your cool. Children must get their angry feelings out. Help them take time-out - draw, build something, play with clay, listen to music or go to a room alone and scream. Most important, when they are ready, help them talk about their feelings. Letting children get their feelings out is like taking out a splinter before it gets infected.

Teach them how to talk about their feelings without hurting or attacking other people. "I feel angry when I cannot go across town, because I want to be with my friends."

Remember: Discipline is how adults teach children to grow to be happy, safe, well-adjusted members of society. Raising children is a tough job, but as children learn to control their own behavior, discipline gets easier and easier. It's well worth the initial effort as your children become responsible for their actions. And you can feel proud that your loving care guided them on their way!

Stop using words that hurt. Start using words that help.

Positive Discipline

How do young children learn self-control, self-help, ways to get along with others, and family and school procedures? Such learning occurs when parents and teachers of infants, toddlers, or preschoolers are continuously involved in setting limits, encouraging desired behaviors, and making decisions about managing children.

When making these decisions, caregivers often ask themselves these questions: Am I disciplining in a way that hurts or helps this child's self-esteem? Will my discipline help the child develop self-control? This digest suggests methods and language that can be used in handling common situations involving young children.
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Methods Of Discipline That Promote Self-Worth

1. Show that you recognize and accept the reason the child is doing what, in your judgment, is the wrong thing:

"You want to play with the truck but..."

"You want me to stay with you but..."

This validates the legitimacy of the child's desires and illustrates that you are an understanding person. It also is honest from the outset: The adult is wiser, in charge, not afraid to be the leader, and occasionally has priorities other than those of the child.

2. State the "but":

"You want to play with the truck, but Jerisa is using it right now."

"You want me to stay with you, but right now I need to (go out, help Jill, serve lunch, etc.)."

This lets the child know that others have needs, too. It teaches perspective taking, and may lead the child to develop the ability to put himself in other people's shoes. It will also gain you the child's respect, for it shows you are fair. And it will make the child feel safe; you are able to keep him safe. 

3. Offer a solution:

"Soon you can play with the truck."

One-year-olds can begin to understand "just a minute" and will wait patiently if we always follow through 60 seconds later. Two- and three-year-olds can learn to understand, "I'll tell you when it's your turn," if we always follow through within two or three minutes. This helps children learn how to delay gratification but does not thwart their short-term understanding of time.

4. Often, it's helpful to say something indicating your confidence in the child's ability and willingness to learn:

"When you get older I know you will (whatever it is you expect)."

"Next time you can (restate what is expected in a positive manner)."

This affirms your faith in the child, lets her know that you assume she has the capacity to grow and mature, and transmits your belief in her good intentions.

5. In some situations, after firmly stating what is not to be done, you can demonstrate how we do it, or a better way:

"We don't hit. Pat my face gently." (Gently stroke).

"Puzzle pieces are not for throwing. Let's put them in their places together." (Offer help).

This sets firm limits, yet helps the child feel that you two are a team, not enemies.

6. Toddlers are not easy to distract, but frequently they can be redirected to something that is similar but OK. Carry or lead the child by the hand, saying,

"That's the gerbil's paper. Here's your paper."

"Peter needs that toy. Here's a toy for you."

This endorses the child's right to choose what she will do, yet begins to teach that others have rights, too. 

7. Avoid accusation. Even with babies, communicate in respectful tones and words. This prevents a lowering of the child's self-image and promotes his tendency to cooperate.

8. For every no, offer two acceptable choices:

"No! Rosie cannot bite Esther. Rosie can bite the rubber duck or the cracker." 

"No, Jackie. That book is for teachers. You can have this book or this book."

This encourages the child's independence and emerging decision-making skills, but sets boundaries. Children should never be allowed to hurt each other. It's bad for the self-image of the one who hurts and the one who is hurt.

9. If children have enough language, help them express their feelings, including anger, and their wishes. Help them think about alternatives and solutions to problems. Adults should never fear children's anger:

"You're mad at me because you're so tired. It's hard to feel loving when you need to sleep. When you wake up, I think you'll feel more friendly."

"You feel angry because I won't let you have candy. I will let you choose a banana or an apple. Which do you want?"

This encourages characteristics we want to see emerge in children, such as awareness of feelings and reasonable assertiveness, and gives children tools for solving problems without unpleasant scenes.

10. Establish firm limits and standards as needed. Until a child is 1 1/2 or almost 2 years old, adults are completely responsible for his safety and comfort, and for creating the conditions that encourage good behavior. After this age, while adults are still responsible for the child's safety, they increasingly, though extremely gradually, begin to transfer responsibility for behaving acceptably to the child. They start expecting the child to become aware of others' feelings. They begin to expect the child to think simple cause/effect thoughts (provided the child is guided quietly through the thinking process). This is teaching the rudiments of self-discipline.

11. To avoid confusion when talking to very young children, give clear, simple directions in a firm, friendly voice. This will ensure that children are not overwhelmed with a blizzard of words and refuse to comply as a result.

12. Remember that the job of a toddler, and to some extent the job of all young children, is to taste, touch, smell, squeeze, tote, poke, pour, sort, explore, and test. At times toddlers are greedy, at times grandiose. They do not share well; they need time to experience ownership before they are expected to share. They need to assert themselves ("No," "I can't," "I won't," and "Do it myself"). They need to separate to a degree from their parents, that is, to individuate. One way they do this is to say no and not to do what is asked; another is to do what is not wanted.

If adults understand children in this age range, they will create circumstances and develop attitudes that permit and promote development. Self discipline is better learned through guidance than through punishment. It's better learned through a "We are a team, I am the leader, it's my job to help you grow up" approach than through a "me against you" approach.
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Creating A Positive Climate Promotes Self-Discipline

Creating a positive climate for the very young involves

· spending lots of leisurely time with an infant or child;


· sharing important activities and meaningful play;


· listening and answering as an equal, not as an instructor (for example, using labeling words when a toddler points inquiringly toward something, or discussing whatever topic the 2-year-old is trying to tell you about);


· complimenting the child's efforts: "William is feeding himself!" "Juana is putting on her shoe!" (even if what you are seeing is only clumsy stabs in the right direction); and


· smiling, touching, caressing, kissing, cuddling, holding, rocking, hugging.
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Harmful, Negative Disciplinary Methods

Criticizing, discouraging, creating obstacles and barriers, blaming, shaming, using sarcastic or cruel humor, or using physical punishment are some negative disciplinary methods used with young children. Often saying, "Stop that!" "Don't do it that way!" or "You never..." is harmful to children's self-esteem. Such discipline techniques as removal from the group, or isolation in a time-out chair or a corner, may have negative consequences for the child.

Any adult might occasionally do any of these things. Doing any or all of them more than once in a while means that a negative approach to discipline has become a habit and urgently needs to be altered before the child experiences low self-esteem as a permanent part of her personality.
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Good Approaches To Discipline

· increase a child's self-esteem,


· allow her to feel valued,


· encourage her to feel cooperative,


· enable her to learn gradually the many skills involved in taking some responsibility for what happens to her,


· motivate her to change her strategy rather than to blame others,


· help her to take initiative, relate successfully to others, and solve problems. 


How Can Parents Model Good Listening Skills?

PRIVATE
Listen Better, Learn More 

In one of the Family Circus cartoon strips, the little girl looks up at her father, who is reading the newspaper, and says: "Daddy, you have to listen to me with your eyes as well as your ears." That statement says almost all there is to say about listening, whether in our personal conversations or in learning in school.

Do Listening Skills Affect Learning? 

Listening is not a school subject like reading and writing. Many of us seem to feel it comes naturally and that as long as we can listen to directions on how to find the restroom, nothing more needs to be said. The latest studies reveal that listening is a very large part of school learning and is one of our primary means of interacting with other people on a personal basis. It is estimated that between 50 and 75 percent of students' classroom time is spent listening to the teacher, to other students, or to audio media.


Can Parents Guide Their Children To Better Listening? 

According to research on listening skills, being a good listener means focusing attention on the message and reviewing the important information. Parents can model good listening behavior for their children and advise them on ways to listen as an active learner, pick out highlights of a conversation, and ask relevant questions. Sometimes it helps to "show" children that an active listener is one who looks the speaker in the eye and is willing to turn the television off to make sure that the listener is not distracted by outside interference.

Guidelines For Modeling Good Listening Skills

· Be interested and attentive. Children can tell whether they have a parent's interest and attention by the way the parent replies or does not reply. Forget about the telephone and other distractions. Maintain eye contact to show that you really are with the child. 


· Encourage talking. Some children need an invitation to start talking. You might begin with, "Tell me about your day at school." Children are more likely to share their ideas and feelings when others think them important.


· Listen patiently. People think faster than they speak. With limited vocabulary and experience in talking, children often take longer than adults to find the right word. Listen as though you have plenty of time.


· Hear children out. Avoid cutting children off before they have finished speaking. It is easy to form an opinion or reject children's views before they finish what they have to say. It may be difficult to listen respectfully and not correct misconceptions, but respect their right to have and express their opinions.


· Listen to nonverbal messages. Many messages children send are communicated nonverbally by their tone of voice, their facial expressions, their energy level, their posture, or changes in their behavior patterns. You can often tell more from the way a child says something than from what is said. When a child comes in obviously upset, be sure to find a quiet time then or sometime that day to help explore those feelings. 


Suggestions For Improving Communication With Children 

· Be interested. Ask about children's ideas and opinions regularly. If you show your children that you are really interested in what they think, what they feel, and what their opinions are, they will become comfortable about expressing their thoughts to you.


· Avoid dead-end questions. Ask children the kinds of questions that will extend interaction rather than cut it off. Questions that require a yes or no or right answer lead a conversation to a dead end. Questions that ask children to describe, explain, or share ideas extend the conversation.


· Extend conversation. Try to pick up a piece of your child's conversation. Respond to his or her statements by asking a question that restates or uses some of the same words your child used. When you use children's own phrasing or terms, you strengthen their confidence in their conversational and verbal skills and reassure them that their ideas are being listened to and valued.


· Share your thoughts.Share what you are thinking with your child. For instance, if you are puzzling over how to rearrange your furniture, get your child involved with questions such as, "I'm not sure where to put this shelf. Where do you think would be a good place?"


· Observe signs. Watch the child for signs that it is time to end a conversation. When a child begins to stare into space, give silly responses, or ask you to repeat several of your comments, it is probably time to stop the exchange.


· Reflect feelings. One of the most important skills good listeners have is the ability to put themselves in the shoes of others or empathize with the speaker by attempting to understand his or her thoughts and feelings. As a parent, try to mirror your children's feelings by repeating them. You might reflect a child's feelings by commenting, "It sounds as if you're angry at your math teacher." Restating or rephrasing what children have said is useful when they are experiencing powerful emotions that they may not be fully aware of.


· Help clarify and relate experiences. As you listen, try to make your child's feelings clear by stating them in your own words. Your wider vocabulary can help children express themselves as accurately and clearly as possible and give them a deeper understanding of words and inner thoughts. 

PRIVATE
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Why Are Parents Important In Building Children's Communication Skills? 

Parents play an essential role in building children's communication skills because children spend more time with their parents than with any other adult. Children also have a deeper involvement with their parents than with any other adult, and the family as a unit has lifelong contact with its members. Parents control many of the contacts a child has with society as well as society's contacts with the child. 

Adults, parents, and teachers set a powerful example of good or poor communication. Communication skills are influenced by the examples children see and hear. Parents and teachers who listen to their children with interest, attention, and patience set a good example. The greatest audience children can have is an adult who is important to them and interested in them.

The Debate over Spanking

Spanking is one of the most controversial discipline methods. On one side of the debate are parents who believe it is all right to spank their children. On the other side are those who think that children should never be spanked. Somewhere in the middle are parents who believe that spanking should only be used in particular instances (e.g., when the child runs into the street). Part of the reason for the debate is that parents and experts often define spanking differently. To some, spanking means "slapping a child on the buttocks" (Straus, 1995, p. 5), while others consider spanking a generic term for any corporal punishment that does not cause an injury, such as slapping a child's hand for touching something forbidden or dangerous. 

The purpose of this digest is to explore some of the reasons for spanking (using the general definition of any corporal punishment that does not cause an injury), to examine the effectiveness of spanking, and to suggest alternative discipline methods. 

Reasons For Spanking

While many adults would argue that hitting people is wrong, spanking children continues to be used as an acceptable form of discipline because many parents think spanking will teach children not to do things that are forbidden, stop them quickly when they are being irritating, and encourage them to do what they should (Leach, 1996). Some parents also believe that the nonphysical forms of discipline, like time-out, do not work (Samalin & Whitney, 1995). Spanking is also a practice used more in some areas of the country than others (primarily in the southern United States) and in some cultures more than others (Flynn, 1996; Scarr, 1995). 
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Effectiveness Of Spanking

While spanking may relieve a parent's frustration and stop misbehavior briefly, according to the American Academy of Pediatrics (1995), researchers suggest that spanking may be the least effective discipline method. To test this hypothesis, researchers surveyed parents, with the assumption that if spanking worked, children who were spanked would learn to behave better over time so that they would need punishing less frequently (Leach, 1996). However, the results showed that families who start spanking before their children are a year old are just as likely to spank their 4-year-old children as often as families who do not start spanking until later. Thus, children appear not to be learning the lessons parents are trying to teach by spanking. 

Spanking may be ineffective because it does not teach an alternative behavior (American Academy of Pediatrics, 1995). In fact, children usually feel resentful, humiliated, and helpless after being spanked (Samalin & Whitney, 1995). The primary lesson they learn appears to be that they should try harder not to get caught. 

Spanking also sends the wrong message to children (Samalin & Whitney, 1995). Spanking communicates that hitting is an acceptable way to solve problems, and that it is all right for a big person to strike a smaller one. In addition, when children are spanked, they may know that they have done something wrong, but in many cases, they are too young to understand the lesson. It is a very difficult message for any adult or child to understand: "I hurt you because I don't want you hurt." 

Finally, when spanking is the primary discipline method used, it may have some potentially harmful long-term effects such as increasing the chances of misbehavior, aggression, violent or criminal behavior; impaired learning; and depression (Straus, 1995). 

Back to the Table of Contents



Alternatives To Spanking

One reason parents spank is that they are not aware of other effective strategies for changing children's undesirable behavior. To be effective, discipline that is appropriate for a child's age should be used. Ineffective methods are often based on unrealistic expectations about what children are capable of learning. Parents may find the following age-appropriate discipline suggestions useful alternatives to spanking. 

Suggestions For Parents Of Infants

Infants respond impulsively to many situations without a real understanding of their surroundings and abilities. Spanking will only cause fear and anxiety in children who do not yet understand such concepts as consequences and danger. 

13. When there is danger, grasp an infant's hand instead of slapping (Leach, 1996). 


14. When the infant is holding something that you do not want him to have, trade a toy instead of forcing the item from him (Leach, 1996). He will only hold on tighter if you try to take something away. 


15. Baby-proof your living space so that there is nothing dangerous or breakable in reach (Ruben, 1996; Samalin & Whitney, 1995). 


16. Leave the room if you feel your temper flaring, making sure that the baby is in a safe place like a playpen (Leach, 1996). 
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Suggestions For Parents Of Toddlers

Disciplining toddlers requires a tremendous investment of time, energy, and patience, so it is important to find effective and appropriate techniques (Ruben, 1996). For example, it will not be effective to tell toddlers not to play with items that are dangerous, such as the stove, because they do not understand the consequences (Samalin & Whitney, 1995). Spanking, however, will not clarify the consequences either. Instead, children may learn from spanking that "I'm a bad person," rather than "I did a bad thing." You must use discipline methods consistently or your child will learn that you are not serious. 

6. Make sure the environment is safe by removing any harmful dangerous objects (Samalin & Whitney, 1995). It is natural for toddlers to want to explore their environment. Always supervise toddlers; it is unrealistic to expect a toddler to play safely without adult supervision for more than a few minutes (Leach, 1996). 


7. Avoid direct clashes with toddlers, which will only make both of you angry and frustrated. Instead, try a diversion or distraction (Leach, 1996). Many problem situations can be eased with something funny or unexpected, such as tickling a mildly upset child (Ruben, 1996). 


8. Use your size and strength to eliminate situations (Leach, 1996). Simply lift a child out of the bath or carry a child who refuses to walk. 


9. If you start to deliver a slap, divert it to your knee or a table (Leach, 1996). This sound will interrupt the behavior without hitting the child. 
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Suggestions For Parents Of Older Children

1. When you start to feel angry with your children, clap your hands loudly (Leach, 1996). The sound will interrupt their behavior. 


2. If your child refuses to listen to you, crouch down to his level, grasp his arms firmly so he cannot avoid looking at you, and then talk calmly (Leach, 1996). 


3. Since spanking does not occur in calm, rational moments (Samalin & Whitney, 1995), it is especially important to control your anger to prevent "losing it." You can walk away, hit a pillow, call a friend, or write a note. Once you have cooled down, you will probably feel less inclined to spank. 


4. If you feel you must punish your children, make sure the punishment is logically related to the incident so that they can learn the lesson you want to teach (Leach, 1996). For example, if your child rides her bike onto a road that is forbidden, take the bike away for the afternoon. This punishment teaches her that roads can be dangerous, that you are concerned for her safety, and that you will enforce safety rules as long as they are needed. Taking away TV, dessert, or spanking will not teach bike safety. 


5. Introduce the appropriate use of time-out (Ruben, 1996). Time-out used as a punishment is controversial. When used to allow a few minutes for a child--and a parent--to regain control of their emotions, it can be effective in stopping a cycle of inappropriate behavior. 

Suggestions For All Ages

1. Support good behavior. Hugs and praise will go a long way (Ruben, 1996). 

2. Try an ounce of prevention (Ruben, 1996). Effective discipline means announcing clear, simple family rules (the fewer, the better) at a time when children are calm and listening. 

3. Try to understand the feelings behind your child's actions (Ruben, 1996). Ask older children why they are angry. When an infant cries, ask yourself: Does she want to be held? Is her diaper wet? Is she hungry? 

4. Share your change of heart (Ruben, 1996). If you have spanked your children in the past, but have decided that you will stop, talk to your children about your decision. This lesson can be valuable for your whole family. 
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Conclusion

The question of whether or not parents should spank their children is not easy to answer. However, spanking is only one of the factors that needs to be considered in the overall discipline process. In deciding how to discipline their children, parents should first ask, "what do I want to accomplish?" If the answer is "teach my children how to make good choices on their own," spanking may not be an issue. 

How Parents Can Support Gifted Children

PRIVATE
Gifted Child Development Center

Raising and nurturing a gifted child can be an exciting yet daunting challenge. Unfortunately, these complicated little people do not come with instruction manuals. The following new definition of giftedness highlights the complexity of raising gifted children.

Giftedness is asynchronous development in which advanced cognitive abilities and heightened intensity combine to create inner experiences and awareness that are qualitatively different from the norm. This asynchrony increases with higher intellectual capacity. The uniqueness of the gifted renders them particularly vulnerable and requires modifications in parenting, teaching and counseling in order for them to develop optimally. (The Columbus Group, 1991, in Morelock, 1992)

Asynchrony means being out of sync, both internally and externally. Asynchronous development means that gifted children develop cognitively at a much faster rate than they develop physically and emotionally, posing some interesting problems. For example, ideas forged by 8-year-old minds may be difficult to produce with 5-year-old hands. Further, advanced cognition often makes gifted children aware of information that they are not yet emotionally ready to handle. They tend to experience all of life with greater intensity, rendering them emotionally complex. These children usually do not fit the developmental norms for their age; they have more advanced play interests and often are academically far ahead of their age peers. The brighter the child, the greater the asynchrony and potential vulnerability. Therefore, parents who are aware of the inherent developmental differences of their children can prepare themselves to act as their advocates.
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Recognition

Some of the earliest signs of giftedness include:

· unusual alertness in infancy 

· less need for sleep in infancy 

· long attention span 

· high activity level 

· smiling or recognizing caretakers early 

· intense reactions to noise, pain, frustration 

· advanced progression through the developmental milestones 

· extraordinary memory 

· enjoyment and speed of learning 

· early and extensive language development 

· fascination with books 

· curiosity 

· excellent sense of humor 

· abstract reasoning and problem-solving skills 

· vivid imagination (e.g., imaginary companions) 

· sensitivity and compassion 

If a child exhibits a majority of these characteristics, parents may wish to have the child assessed by an experienced examiner to find out if the child is gifted. Firstborn children tend to be recognized more often than their siblings. When one child in the family is gifted, it is quite possible that others may also be gifted. Early identification is recommended (ages 3 through 8) because it permits early intervention, as important for gifted as for any other children with special needs.
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Responsive Parenting

Children learn first from their parents. Parents who spend time with their gifted child are more able to tune in to their child's interests and respond by offering appropriate educational enrichment opportunities. It is important that parents read to their children frequently, even when the children are capable of reading to themselves. In the early years, parents can help their children discover their personal interests, expose their children to their own interests, and encourage their children to learn about a wide variety of subjects such as art, nature, music, museums, and sports. Children who are attracted to a particular area need opportunities to explore that field in depth. Home stimulation and support of interests is vital to the development of talents. Following the lead of the child will help the child flourish.
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Family Relationships

Gifted children often can exhaust and overwhelm a new mother and father. Gifted infants often sleep less than other babies and require extra stimulation when they are awake. It is helpful to have extended family in the home, grandparents who live nearby, a close community of friends or relatives, or a teenager in the neighborhood who can spend some time with the child so that the primary caretakers can get some rest to do other things. For single parents, such support is particularly important. From the time they can talk, gifted children are constantly asking questions and often challenge authority. "Do it because I said so" doesn't work with these children. Generally, parents who take the time to explain requests get more cooperation than do more authoritarian parents. If these children are spoken to and listened to with consideration and respect, they tend to respond respectfully.

As children get older, a family meeting can be a good way of sharing responsibility and learning negotiation skills. Family meetings can provide a forum where children have a voice as a family member, and provide avenues for avoiding power struggles that otherwise can occur. It is important for gifted children to feel emotionally supported by the family even when there are disagreements. 

Back to the Table of Contents



School Placement

Gifted children generally benefit by spending at least some time in the classroom with children of similar abilities. Their educational program should be designed to foster progress at their own rate of development. Parents who become involved with the school can help administrators and teachers be responsive to the needs of these children. Open, flexible environments provide students with opportunities for choices, and enhance independence and creativity. "In Search of the Perfect Program" (Silverman & Leviton, 1991) includes a checklist of specific qualities to look for in a school.

Early entrance or other forms of acceleration may be considered when the school gifted program is not sufficiently challenging or when there is no opportunity for gifted children to be grouped with age peers who are intellectually advanced. Early entrance is the easiest form of acceleration, academically and socially. It may be best to accelerate girls before third grade or after ninth grade, when they are less bonded to their peer group. Boys are usually more willing to skip grades at any point in their school program. Excellent guidelines for acceleration are provided by Feldhusen (1992). When a child expresses a willingness to be accelerated, the chances are good that an excellent social adjustment will be made. 

In the preschool and primary years, mixed-aged groupings are beneficial, as long as the gifted child is not the oldest in the group. Gifted, creative boys are often held back in the primary years because of so-called "immaturity" - the inability to socialize with age peers who are less developmentally advanced. When a 5-year-old boy with an 8-year-old mind cannot relate to 5- year-olds, nothing is gained by having him repeat a grade: he is then a 6-year-old with a 9-year-old mind trying to relate to 5-year- olds! The best solution is to find him true peers boys his own age who are intellectually advanced. Retention is not recommended.

Back to the Table of Contents



Parent Advocacy

Gifted children need strong, responsible advocates, and parent groups can make a difference. It takes persistence of large groups of parents to assure that provisions for gifted children are kept firmly in place. Parents of children who are gifted need opportunities to share parenting experiences with each other, and parent groups can provide a place where that can happen.

It is important for parents of any children with special needs to meet with the teachers early in the school year. When parents and teachers work together, appropriate programs can be developed and problems can be caught early. It is helpful for parents to offer to assist their child's teacher by making or locating supplemental materials, helping in the classroom or library, offering expertise to small groups of students, or finding others who can provide other enrichment experiences. Effective parents stay involved in their children's education and informed about gifted education in general. When a teacher makes a special effort to understand or assist a gifted child, a note to the teacher or to the principal is generally appreciated. 
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Conclusion

The key to raising gifted children is respect: respect for their uniqueness, respect for their opinions and ideas, respect for their dreams. Gifted children need parents who are responsive and flexible, who will go to bat for them when they are too young to do so for themselves. It is painful for parents to watch their children feeling out of sync with others, but it is unwise to emphasize too greatly the importance of fitting in. Children get enough of that message in the outside world. At home, children need to know that their uniqueness is cherished and that they are appreciated as persons just for being themselves.



What Should Young Children Be Learning?

PRIVATE
Recent research on intellectual and social development and learning is rich in implications for curriculum and teaching strategies for early childhood education. Unfortunately, educational practices tend to lag behind what is known about teaching and learning. This digest discusses curriculum and the methods of teaching which best serve children's long-term development. 


The Nature Of Development 

The concept of development includes two dimensions: the normative dimension, concerning the capabilities and limitations of most children at a given age, and the dynamic dimension, concerning the sequence and changes that occur in all aspects of the child's functioning as he grows. While the normative dimension indicates what children can and cannot do at a given age, the dynamic dimension raises questions about what children should or should not do at a particular time in their development in light of possible long-term consequences. 

In many preschool programs and kindergartens, young children are engaged in filling out worksheets, reading from flash cards or reciting numbers in rote fashion. But just because young children can do those things, in a normative sense, is not sufficient justification for requiring them to do so. Young children usually do willingly most things adults ask of them. But their willingness is not a reliable indicator of the value of an activity. The developmental question is not, What can children do? Rather it is, What should children do that best serves their learning and development in the long term? 


Learning Through Interaction 

Contemporary research confirms the view that young children learn most efficiently when they are engaged in interaction rather than in merely receptive or passive activities. Young children should be interacting with adults, materials and their surroundings in ways which help them make sense of their own experience and environment. They should be investigating and observing aspects of their environment worth learning about, and recording their findings and observations through talk, paintings and drawings. Interaction that arises in the course of such activities provides a context for much social and cognitive learning. 


Four Categories Of Learning

The four categories of learning outlined below are especially relevant to the education of young children: 

· Knowledge. In early childhood, knowledge consists of facts, concepts, ideas, vocabulary, and stories. A child acquires knowledge from someone's answers to his questions, explanations, descriptions and accounts of events as well as through observation.


· Skills. Skills are small units of action which occur in a relatively short period of time and are easily observed or inferred. Physical, social, verbal, counting and drawing skills are among a few of the almost endless number of skills learned in the early years. Skills can be learned from direct instruction and improved with practice and drill.


· Dispositions. Dispositions can be thought of as habits of mind or tendencies to respond to certain situations in certain ways. Curiosity, friendliness or unfriendliness, bossiness, and creativity are dispositions or sets of dispositions rather than skills or pieces of knowledge. There is a significant difference between having writing skills and having the disposition to be a writer.

Dispositions are not learned through instruction or drill. The dispositions that children need to acquire or to strengthen--curiosity, creativity, cooperation, friendliness--are learned primarily from being around people who exhibit them. It is unfortunate that some dispositions, such as being curious or puzzled, are rarely displayed by adults in front of children.

A child who is to learn a particular disposition must have the opportunity to behave in a manner that is in keeping with the disposition. If that occurs, then the child's behavior can be responded to, and thus strengthened. Teachers can reinforce certain dispositions by setting learning goals rather than performance goals. A teacher who says, "Let's see how much we can find out about something," rather than, "I want to see how well you can do," encourages children to focus on what they are learning rather than on their performance.


· Feelings. These are subjective emotional states, many of which are innate. Among those that are learned are feelings of competence, belonging, and security. Feelings about school, teachers, learning and other children are also learned in the early years. 
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Risks Of Early Academic Instruction

Research on the long-term effects of various curriculum models suggests that the introduction of academic work into the early childhood curriculum yields good results on standardized tests in the short term, but may be counterproductive in the long term. For example, the risk of early instruction in beginning reading skills is that the amount of drill and practice required for success at an early age will undermine children's dispositions to be readers. It is clearly not useful for a child to learn skills if, in the process of acquiring them, the disposition to use them is lost. On the other hand, obtaining the disposition without the requisite skills is not desirable either. Results from longitudinal studies suggest that curricula and teaching methods should be designed to optimize the acquisition of knowledge, skills, desirable dispositions and feelings. 

Another risk of introducing young children to academic work prematurely is that those who cannot relate to the tasks required are likely to feel incompetent. Students who repeatedly experience difficulties may come to consider themselves stupid and may bring their behavior into line accordingly. 
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Variety Of Teaching Methods

Academically focused curricula for preschool programs typically adopt a single pedagogical method dominated by workbooks, drill and practice. It is reasonable to assume that when a single teaching method is used for a diverse group of children, a significant proportion of these children are likely to fail. The younger the children are, the greater the variety of teaching methods there should be, since the younger the group is, the less likely the children are to have been socialized into a standard way of responding to their environment, and the more likely it is that the children's readiness to learn is influenced by background experiences which are idiosyncratic and unique. 

For practical reasons there are limits to how varied teaching methods can be. It should be noted, however, that while approaches dominated by workbooks often claim to individualize instruction, they really individualize nothing more than the day on which a child completes a routine task. Such programs can deaden the disposition to learn. 

As for the learning environment, the younger the children are, the more informal it should be. Informal learning environments encourage spontaneous play, in which children engage in whatever play activities interest them. Such activities may include group projects, investigations, constructions, and dramatic play. 
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Conclusion

Spontaneous play is not the only alternative to early academic instruction. The data on children's learning suggests that preschool and kindergarten experiences require an intellectually oriented approach in which children interact in small groups as they work together on projects which help them make sense of their own experience. These projects should also strengthen their dispositions to observe, experiment, inquire, and examine more closely the worthwhile aspects of their environment. 



How Can We Strengthen Children's Self-Esteem?

Most parents want their young children to have a healthy sense of self-esteem. That desire can also be seen in education--schools around the country include self-esteem among their goals. Many observers believe that low self-esteem lies at the bottom of many of society's problems. 

Even though self-esteem has been studied for more than 100 years, specialists and educators continue to debate its precise nature and development. Nevertheless, they generally agree that parents and other adults who are important to children play a major role in laying a solid foundation for a child's development. 


What Is Self-Esteem?

When parents and teachers of young children talk about the need for good self-esteem, they usually mean that children should have "good feelings" about themselves. With young children, self-esteem refers to the extent to which they expect to be accepted and valued by the adults and peers who are important to them. 

Children with a healthy sense of self-esteem feel that the important adults in their lives accept them, care about them, and would go out of their way to ensure that they are safe and well. They feel that those adults would be upset if anything happened to them and would miss them if they were separated. Children with low self-esteem, on the other hand, feel that the important adults and peers in their lives do not accept them, do not care about them very much, and would not go out of their way to ensure their safety and well-being. 

During their early years, young children's self-esteem is based largely on their perceptions of how the important adults in their lives judge them. The extent to which children believe they have the characteristics valued by the important adults and peers in their lives figures greatly in the development of self-esteem. For example, in families and communities that value athletic ability highly, children who excel in athletics are likely to have a high level of self-esteem, whereas children who are less athletic or who are criticized as being physically inept or clumsy are likely to suffer from low self-esteem. 

Families, communities, and ethnic and cultural groups vary in the criteria on which self-esteem is based. For example, some groups may emphasize physical appearance, and some may evaluate boys and girls differently. Stereotyping, prejudice, and discrimination are also factors that may contribute to low self-esteem among children. 


How Can We Help Children Develop a Healthy Sense of Self-Esteem? 

The foundations of self-esteem are laid early in life when infants develop attachments with the adults who are responsible for them. When adults readily respond to their cries and smiles, babies learn to feel loved and valued. Children come to feel loved and accepted by being loved and accepted by people they look up to. As young children learn to trust their parents and others who care for them to satisfy their basic needs, they gradually feel wanted, valued, and loved. 

Self-esteem is also related to children's feelings of belonging to a group and being able to adequately function in their group. When toddlers become preschoolers, for example, they are expected to control their impulses and adopt the rules of the family and community in which they are growing. Successfully adjusting to these groups helps to strengthen feelings of belonging to them. 

One point to make is that young children are unlikely to have their self-esteem strengthened from excessive praise or flattery. On the contrary, it may raise some doubts in children; many children can see through flattery and may even dismiss an adult who heaps on praise as a poor source of support--one who is not very believable. 

The following points may be helpful in strengthening and supporting a healthy sense of self-esteem in your child: 

As they grow, children become increasingly sensitive to the evaluations of their peers. You and your child's teachers can help your child learn to build healthy relationships with his or her peers. 

When children develop stronger ties with their peers in school or around the neighborhood, they may begin to evaluate themselves differently from the way they were taught at home. You can help your child by being clear about your own values and keeping the lines of communication open about experiences outside the home. 

Children do not acquire self-esteem at once nor do they always feel good about themselves in every situation. A child may feel self-confident and accepted at home but not around the neighborhood or in a preschool class. Furthermore, as children interact with their peers or learn to function in school or some other place, they may feel accepted and liked one moment and feel different the next. You can help in these instances by reassuring your child that you support and accept him or her even while others do not. 

A child's sense of self-worth is more likely to deepen when adults respond to the child's interests and efforts with appreciation rather than just praise. For example, if your child shows interest in something you are doing, you might include the child in the activity. Or if the child shows interest in an animal in the garden, you might help the child find more information about it. In this way, you respond positively to your child's interest by treating it seriously. Flattery and praise, on the contrary, distract children from the topics they are interested in. Children may develop a habit of showing interest in a topic just to receive flattery. 

Young children are more likely to benefit from tasks and activities that offer a real challenge than from those that are merely frivolous or fun. For example, you can involve your child in chores around the house, such as preparing meals or caring for pets, that stretch his or her abilities and give your child a sense of accomplishment. 

Self-esteem is most likely to be fostered when children are esteemed by the adults who are important to them. To esteem children means to treat them respectfully, ask their views and opinions, take their views and opinions seriously, and give them meaningful and realistic feedback. 

You can help your child develop and maintain healthy self-esteem by helping him or her cope with defeats, rather than emphasizing constant successes and triumphs. During times of disappointment or crisis, your child's weakened self-esteem can be strengthened when you let the child know that your love and support remain unchanged. When the crisis has passed, you can help your child reflect on what went wrong. The next time a crisis occurs, your child can use the knowledge gained from overcoming past difficulties to help cope with a new crisis. A child's sense of self-worth and self-confidence is not likely to deepen when adults deny that life has its ups and downs.

Bullying in Schools

PRIVATE
Bullying in schools is a worldwide problem that can have negative consequences for the general school climate and for the right of students to learn in a safe environment without fear. Bullying can also have negative lifelong consequences--both for students who bully and for their victims. Although much of the formal research on bullying has taken place in the Scandinavian countries, Great Britain, and Japan, the problems associated with bullying have been noted and discussed wherever formal schooling environments exist. 

Bullying is comprised of direct behaviors such as teasing, taunting, threatening, hitting, and stealing that are initiated by one or more students against a victim. In addition to direct attacks, bullying may also be more indirect by causing a student to be socially isolated through intentional exclusion. While boys typically engage in direct bullying methods, girls who bully are more apt to utilize these more subtle indirect strategies, such as spreading rumors and enforcing social isolation (Ahmad & Smith, 1994; Smith & Sharp, 1994). Whether the bullying is direct or indirect, the key component of bullying is that the physical or psychological intimidation occurs repeatedly over time to create an ongoing pattern of harassment and abuse (Batsche & Knoff, 1994; Olweus, 1993). 
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Extent of the Problem

Various reports and studies have established that approximately 15% of students are either bullied regularly or are initiators of bullying behavior (Olweus, 1993). Direct bullying seems to increase through the elementary years, peak in the middle school/junior high school years, and decline during the high school years. However, while direct physical assault seems to decrease with age, verbal abuse appears to remain constant. School size, racial composition, and school setting (rural, suburban, or urban) do not seem to be distinguishing factors in predicting the occurrence of bullying. Finally, boys engage in bullying behavior and are victims of bullies more frequently than girls (Batsche & Knoff, 1994; Nolin, Davies, & Chandler, 1995; Olweus, 1993; Whitney & Smith, 1993). 
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Characteristics of Bullies and Victims

Students who engage in bullying behaviors seem to have a need to feel powerful and in control. They appear to derive satisfaction from inflicting injury and suffering on others, seem to have little empathy for their victims, and often defend their actions by saying that their victims provoked them in some way. Studies indicate that bullies often come from homes where physical punishment is used, where the children are taught to strike back physically as a way to handle problems, and where parental involvement and warmth are frequently lacking. Students who regularly display bullying behaviors are generally defiant or oppositional toward adults, antisocial, and apt to break school rules. In contrast to prevailing myths, bullies appear to have little anxiety and to possess strong self-esteem. There is little evidence to support the contention that they victimize others because they feel bad about themselves (Batsche & Knoff, 1994; Olweus, 1993). 

Students who are victims of bullying are typically anxious, insecure, cautious, and suffer from low self- esteem, rarely defending themselves or retaliating when confronted by students who bully them. They may lack social skills and friends, and they are often socially isolated. Victims tend to be close to their parents and may have parents who can be described as overprotective. The major defining physical characteristic of victims is that they tend to be physically weaker than their peers - other physical characteristics such as weight, dress, or wearing eyeglasses do not appear to be significant factors that can be correlated with victimization (Batsche & Knoff, 1994; Olweus, 1993). 
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Consequences of Bullying

As established by studies in Scandinavian countries, a strong correlation appears to exist between bullying other students during the school years and experiencing legal or criminal troubles as adults. In one study, 60% of those characterized as bullies in grades 6-9 had at least one criminal conviction by age 24 (Olweus, 1993). Chronic bullies seem to maintain their behaviors into adulthood, negatively influencing their ability to develop and maintain positive relationships (Oliver, Hoover, & Hazler, 1994). 

Victims often fear school and consider school to be an unsafe and unhappy place. As many as 7% of America's eighth-graders stay home at least once a month because of bullies. The act of being bullied tends to increase some students' isolation because their peers do not want to lose status by associating with them or because they do not want to increase the risks of being bullied themselves. Being bullied leads to depression and low self-esteem, problems that can carry into adulthood (Olweus, 1993; Batsche & Knoff, 1994). 
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Perceptions of Bullying

Oliver, Hoover, and Hazler (1994) surveyed students in the Midwest and found that a clear majority felt that victims were at least partially responsible for bringing the bullying on themselves. Students surveyed tended to agree that bullying toughened a weak person, and some felt that bullying "taught" victims appropriate behavior. Charach, Pepler, and Ziegler (1995) found that students considered victims to be "weak," "nerds," and "afraid to fight back." However, 43% of the students in this study said that they try to help the victim, 33% said that they should help but do not, and only 24% said that bullying was none of their business. 

Parents are often unaware of the bullying problem and talk about it with their children only to a limited extent (Olweus, 1993). Student surveys reveal that a low percentage of students seem to believe that adults will help. Students feel that adult intervention is infrequent and ineffective, and that telling adults will only bring more harassment from bullies. Students report that teachers seldom or never talk to their classes about bullying (Charach, Pepler, & Ziegler, 1995). School personnel may view bullying as a harmless right of passage that is best ignored unless verbal and psychological intimidation crosses the line into physical assault or theft. 
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Intervention Programs

Bullying is a problem that occurs in the social environment as a whole. The bullies' aggression occurs in social contexts in which teachers and parents are generally unaware of the extent of the problem and other children are either reluctant to get involved or simply do not know how to help (Charach, Pepler, & Ziegler, 1995). Given this situation, effective interventions must involve the entire school community rather than focus on the perpetrators and victims alone. Smith and Sharp (1994) emphasize the need to develop whole-school bullying policies, implement curricular measures, improve the schoolground environment, and empower students through conflict resolution, peer counseling, and assertiveness training. Olweus (1993) details an approach that involves interventions at the school, class, and individual levels. It includes the following components: 

· An initial questionnaire can be distributed to students and adults. The questionnaire helps both adults and students become aware of the extent of the problem, helps to justify intervention efforts, and serves as a benchmark to measure the impact of improvements in school climate once other intervention components are in place. 

· A parental awareness campaign can be conducted during parent-teacher conference days, through parent newsletters, and at PTA meetings. The goal is to increase parental awareness of the problem, point out the importance of parental involvement for program success, and encourage parental support of program goals. Questionnaire results are publicized. 

· Teachers can work with students at the class level to develop class rules against bullying. Many programs engage students in a series of formal role-playing exercises and related assignments that can teach those students directly involved in bullying alternative methods of interaction. These programs can also show other students how they can assist victims and how everyone can work together to create a school climate where bullying is not tolerated (Sjostrom & Stein, 1996). 

· Other components of anti-bullying programs include individualized interventions with the bullies and victims, the implementation of cooperative learning activities to reduce social isolation, and increasing adult supervision at key times (e.g., recess or lunch). Schools that have implemented Olweus's program have reported a 50% reduction in bullying. 
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Conclusion

Bullying is a serious problem that can dramatically affect the ability of students to progress academically and socially. A comprehensive intervention plan that involves all students, parents, and school staff is required to ensure that all students can learn in a safe and fear-free environment. 

Five World-Renowned Scientists Offer Tips for Parents on How to Have a Positive Impact on Gift-Giving to Kids

Five scientists whose research has contributed to major biomedical advances offer parents tips on how they can make a more positive impact with the gifts they give their children. They had unique ideas, but one thing they all agreed on -- whatever else you give your kids, make sure you give them your time. 

To get this fresh perspective on holiday gift-giving, the Bristol-Myers Squibb Foundation, which gives a dozen large unrestricted biomedical research grants to scientists at leading research centers every year, surveyed a group of its highly talented grant recipients. The Foundation asked the world-renowned scientists what gifts they believe children want and need most. 

The recommendations were far from the usual children's wish list of dolls, electronic toys and computer games. "Talk to them, read to them, take them with you to work once in a while -- be a living role model and let them share your daily world," says John Damonti, president of the Foundation, in summary. 

Specifically, the scientists recommended reading to children at the dinner table -- even from a dictionary, taking children to the office occasionally or even on an annual business or professional trip if you can afford it, and giving each child quality time every day to talk to a parent and be taken seriously. 

The participating scientists represent the fields of cancer, cardiovascular/metabolic, neuroscience, nutrition and orthopaedic research. 

Here's what each scientist had to say: 

Dr. Alan Chait, professor, Department of Medicine and Director of the Clinical Nutrition Research Unit, the University of Washington School of Medicine, Seattle, urges closer family ties. He says, "The best holiday gift any parent can give a child is their time -- time when the whole family can be together to talk. Talk to your children and listen to what they have to say. Whatever your income level is, give them the best education you can provide -- and be an active part of it." 

"Let your kids share your work world for short periods of time," says Dr. Marc Caron, professor, Departments of Cell Biology and of Medicine, Duke University Medical Center, and Investigator, Howard Hughes Medical Institute, in Durham, North Carolina. "Take a child to your place of business for a day... and, if you're able, as a special gift, take an older child on a professional trip once a year. 

"When you take children out of your home environment, where you're often on opposite sides of a discussion, they can better understand why you have spent so many years getting an education or learning a trade." 

Caron says they'll learn by your example that it's worth building a foundation of experience and respect so they can have a job they love and possibly keep on doing as they reach their forties and fifties, and beyond. 

Dr. Caron also suggests that parents read aloud to their children at the dinner table when the family is together. "Pick up a book -- any book, even a dictionary -- and find a topic you and your children can talk about," he says. He offers one other, very practical suggestion -- "give your child a typing course in preparation for this computerized information age." 

The best gift a child can receive, according to Dr. Loren Field, professor of medicine, physiology and biophysics, Krannert Institute of Cardiology, Indiana University Medical Center in Indianapolis, is peace of mind, the ability to withstand and avoid pressures from others. 

Says Field, "Let your children know they can do what they want with their lives and not be sidetracked by what other people think they ought to do or by money. When I was a child, my Dad and I often went for a walk together and he encouraged me to keep to my dream of becoming a research scientist." 

Dr. James G. Howe, professor and chairman, Department of Orthopaedics and Rehabilitation, University of Vermont College of Medicine in Burlington, encourages parents to give their children daily individual quality time. "You don't necessarily need to plan the time ahead or make it a lengthy interaction, though scheduling something special with each child a few moments now and then is important. 

"Be totally, 100 percent focused on your child... really listen and reflect on what your child is feeling. As an adult, you can make your child's life easier by explaining how a child's feelings and opinions fit or don't fit into the greater expanse of life ahead. Take your child seriously and provide honest feedback. Giving your son or daughter the benefit of the doubt is very important and it's just possible your child might be right!" 

Dr. John Mendelsohn, President of the University of Texas M.D. Anderson Cancer Center in Houston, cites Socrates and Shakespeare, respectively, when he offers advice to parents of youngsters with aspirations. 

"Know thyself" and "To thine own self be true," he says. "Encourage your children to use their minds to dig through the trappings that surround us and reach the core of what it means to be a creative, responsible and loving human being. You can show them, using yourself as an example -- what are your core motives and values in your daily activities?" 

Talking to Children About Their Strengths and Weaknesses

From Parent Journal, Autumn 1996 by Dr. Mel Levine 

"I must be stupid" 
"I was born to lose" 
"I don't have the brains to right rite" 
"No matter what I do, I disappoint my parents"
These statements accompany the pathetic sighs of children who misunderstand themselves. They are students with differences in learning that are causing them to underachieve and lose motivation. They have little or no understanding of why and how they are having to contend with the humiliation of failure in school. The thoughts such students harbor about their own minds are more pessimistic than they need to be. They may not admit to "feeling dumb," but they frequently conceal within themselves such beliefs. These gloomy sentiments commonly lead to a deteriorating attitude toward school, defiant behavior, depression, and plummeting self-esteem. The cycle must be broken. Demystification is a process that can be used to prevent or treat children's dangerous self-misunderstandings. 

Demystification educates children about their own strengths and weaknesses. It helps them to see the relationship between their areas of weak function and problems they are having in school. Demystification sessions are conducted by a clinician or an educator. It is helpful if the parents are present, so that they can continue to reinforce the same terminology and point of view with the child at home. The following are some salient points about the crucial process of demystification, which can help children to help themselves overcome school problems:

· Begin by helping a child understand his strengths. This should never be conveyed through false praise (the ultimate put-down). Instead children need to be made aware of all the things they do very well. 

· Provide children with specific vocabulary for their problems (e.g., "You have what we call a word finding problem that makes it hard for you to answer questions in class"). It is hard for an individual to work on improving something if she doesn't know what to call it! 

· Number the weak areas for the child (e.g., "There are four things that you need to work on making stronger..."). This way, the child doesn't come to feel totally defective or mentally retarded (a very common fear or fantasy); instead he has four areas that need improvement in order to do better in school. 

· Use analogies or visual diagrams to illustrate areas of function that need work. For example, we have developed The Concentration Cockpit (published by Educators Publishing Company, Cambridge, Massachusetts) to help children understand their attentional difficulties. 

· Create optimism by revealing the possibilities for great success as an adult given the strengths that the child now displays. 

· Preserve accountability. A student should not come away feeling that she can "cop out" of work or responsibility because of a dysfunction. Rather, children must realize that now that they understand themselves better, they are accountable for working hard to overcome the effects of their problems. 

· Vary the demystification process depending on the age of the child. It is possible to demystify a 6 or 7 year old using examples, analogies, animal stories, and pictures. (e.g., "You know, your mind is just like a television set. But it has problems with the channel selector--it changes programs too often.") Early adolescents (especially 8th graders) are often the hardest to work with. They want so desperately to be like everyone else that they hate to learn of their differences. They require great patience, persistence, and empathy on the part of the demystifier. High School students thrive on demystification increasingly as they progress through school. They need ample opportunity to ask questions and offer their own personal insights. 

· Inform teachers of what a child has been told. It can be seriously confusing to a student if the school has an interpretation that contradicts what the child and the parents believe. 

With a clear understanding of weaknesses and strengths, it is truly remarkable to observe how well a students can help themselves. It is equally gratifying to observe the restoration of motivation and aspiration that occurs when a young person is helped to see possibilities for authentic success in life. 

Plain Talk About...Dealing with the Angry Child

PRIVATE
Handling children's anger can be puzzling, draining, and distressing for adults. In fact, one of the major problems in dealing with anger in children is the angry feelings that are often stirred up in us. It has been said that we as parents, teachers, counselors, and administrators need to remind ourselves that we were not always taught how to deal with anger as a fact of life during our own childhood. We were led to believe that to be angry was to be bad, and we were often made to feel guilty for expressing anger. 

It will be easier to deal with children's anger if we get rid of this notion. Our goal is not to repress or destroy angry feelings in children--or in ourselves--but rather to accept the feelings and to help channel and direct them to constructive ends. 

Parents and teachers must allow children to feel all their feelings. Adult skills can then be directed toward showing children acceptable ways of expressing their feelings. Strong feelings cannot be denied, and angry outbursts should not always be viewed as a sign of serious problems; they should be recognized and treated with respect. 

To respond effectively to overly aggressive behavior in children we need to have some ideas about what may have triggered an outburst. Anger may be a defense to avoid painful feelings; it may be associated with failure, low self-esteem, and feelings of isolation; or it may be related to anxiety about situations over which the child has no control. 

Angry defiance may also be associated with feelings of dependency, and anger may be associated with sadness and depression. In childhood, anger and sadness are very close to one another, and it is important to remember that much of what an adult experiences as sadness is expressed by a child as anger. 

Before we look at specific ways to manage aggressive and angry outbursts, several points should be highlighted: 

· We should distinguish between anger and aggression. Anger is a temporary emotional state caused by frustration; aggression is often an attempt to hurt a person or to destroy property.


· Anger and aggression do not have to be dirty words. In other words, in looking at aggressive behavior in children, we must be careful to distinguish between behavior that indicates emotional problems and behavior that is normal.


· In dealing with angry children, our actions should be motivated by the need to protect and to reach, not by a desire to punish. Parents and teachers should show a child that they accept his or her feelings, while suggesting other ways to express the feelings. An adult might say, for example, "Let me tell you what some children would do in a situation like this..." It is not enough to tell children what behaviors we find unacceptable. We must teach them acceptable ways of coping. Also, ways must be found to communicate what we expect of them. Contrary to popular opinion, punishment is not the most effective way to communicate to children what we expect of them. 
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PRIVATE



Responding to the Angry Child

Some of the following suggestions for dealing with the angry child were taken from The Aggressive Child by Fritz Redl and David Wineman. They should be considered helpful ideas and not be seen as a "bag of tricks." 

Catch the child being good. Tell the child what behaviors please you. Respond to positive efforts and reinforce good behavior. An observing and sensitive parent will find countless opportunities during the day to make such comments as "I like the way you come in for dinner without being reminded"; "I appreciate your hanging up your clothes even though you were in a hurry to get out to play"; "You were really patient while I was on the phone"; "I'm glad you shared your snack with your sister"; "I like the way you're able to think of others"; and "Thank you for telling the truth about what really happened." 

Similarly, teachers can positively reinforce good behavior with statements like "I know it was difficult for you to wait your turn, and I'm pleased that you could do it"; "Thanks for sitting in your seat quietly"; "You were thoughtful in offering to help Johnny with his spelling"; "You worked hard on that project, and I admire your effort." 

Deliberately ignore inappropriate behavior that can be tolerated. This doesn't mean that you should ignore the child, just the behavior. The "ignoring" has to be planned and consistent. Even though this behavior may be tolerated, the child must recognize that it is inappropriate. 

Provide physical outlets and other alternatives. It is important for children to have opportunities for physical exercise and movement, both at home and at school. 

Manipulate the surroundings. Aggressive behavior can be encouraged by placing children in tough, tempting situations. We should try to plan the surroundings so that certain things are less apt to happen. Stop a "problem" activity and substitute, temporarily, a more desirable one. Sometimes rules and regulations, as well as physical space, may be too confining. 

Use closeness and touching. Move physically closer to the child to curb his or her angry impulse. Young children are often calmed by having an adult come close by and express interest in the child's activities. Children naturally try to involve adults in what they are doing, and the adult is often annoyed at being bothered. Very young children (and children who are emotionally deprived) seem to need much more adult involvement in their interests. A child about to use a toy or tool in a destructive way is sometimes easily stopped by an adult who expresses interest in having it shown to him. An outburst from an older child struggling with a difficult reading selection can be prevented by a caring adult who moves near the child to say, "Show me which words are giving you trouble." 

Be ready to show affection. Sometimes all that is needed for any angry child to regain control is a sudden hug or other impulsive show of affection. Children with serious emotional problems, however, may have trouble accepting affection. 

Ease tension through humor. Kidding the child out of a temper tantrum or outburst offers the child an opportunity to "save face." However, it is important to distinguish between face-saving humor and sarcasm, teasing, or ridicule. 
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Appeal directly to the child. Tell him or her how you feel and ask for consideration. For example, a parent or a teacher may gain a child's cooperation by saying, "I know that noise you're making doesn't usually bother me, but today I've got a headache, so could you find something else you'd enjoy doing?" 

Explain situations. Help the child understand the cause of a stressed situation. We often fail to realize how easily young children can begin to react properly once they understand the cause of their frustration. 

Use physical restraint. Occasionally a child may lose control so completely that he has to be physically restrained or removed from the scene to prevent him from hurting himself or others. This may also "save face" for the child. Physical restraint or removal from the scene should not be viewed by the child as punishment but as a means of saying, "You can't do that." In such situations, an adult cannot afford to lose his or her temper and unfriendly remarks by other children should not be tolerated. 

Encourage children to see their strengths as well as their weaknesses. Help them to see that they can reach their goals. 

Use promises and rewards. Promises of future pleasure can be used both to start and to stop behavior. This approach should not be compared with bribery. We must know what the child likes--what brings him pleasure--and we must deliver on our promises. 

Say "NO!" Limits should be clearly explained and enforced. Children should be free to function within those limits. 

Tell the child that you accept his or her angry feelings, but offer other suggestions for expressing them. Teach children to put their angry feelings into words, rather than fists. 

Build a positive self-image. Encourage children to see themselves as valued and valuable people. 

Use punishment cautiously. There is a fine line between punishment that is hostile toward a child and punishment that is educational. 

Model appropriate behavior. Parents and teachers should be aware of the powerful influence of their actions on a child's or group's behavior. 

Teach children to express themselves verbally. Talking helps a child have control and thus reduces acting out behavior. Encourage the child to say, for example, "I don't like your taking my pencil. I don't feel like sharing just now." 
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The Role of Discipline 

Good discipline includes creating an atmosphere of quiet firmness, clarity, and conscientiousness, while using reasoning. Bad discipline involves punishment which is unduly harsh and inappropriate, and it is often associated with verbal ridicule and attacks on the child's integrity. 

As one fourth-grade teacher put it: "One of the most important goals we strive for as parents, educators, and mental health professionals is to help children develop respect for themselves and others." While arriving at this goal takes years of patient practice, it is a vital process in which parents, teachers, and all caring adults can play a crucial and exciting role. In order to accomplish this, we must see children as worthy human beings and be sincere in dealing with them. 

