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INTRODUCTION

As a teacher, I know that balanced instruction is best for my students.  That being said, assessment should be balanced as well, allowing all students the opportunity to demonstrate what they know how to do when it comes to writing.  I did not feel that I was as well prepared as I would have liked when preparing to teach writing.  Although I understand the importance of mini-lessons and writing conferences, assessing the writing of my students has been by the grade-level rubric, conferencing, and observation.  Writing assessment has been a weakness of mine ever since I started teaching.  I have never felt as confident in teaching writing as I do with other subjects. As the National Council of Teachers of English (NCTE) states, “writing assessment is useful primarily as a means of improving learning” (http://www.ncte.org/about/over/positions/category/write/107610.htm).   As a 2nd grade teacher, I plan on implementing the following writing assessments in my classroom in the following year.
JOURNAL WRITING

I plan on using writing journals daily in my 2nd grade classroom.  Like I have in the past, I plan on having the students come in and write in their journal for morning work, rather than working on a worksheet.  Students will have special notebooks that they will have the chance to personalize to make them their own.  In the past, I have posted topics or prompts on the board each day, giving the child the option to “freewrite” (write about a topic of their choice) or to write to the prompt/topic if they choose to do so.  I sometimes make the topics/prompts required.  I plan on taking home 1/5 of the class journals each day so that I am able to see how the students are doing, aiding me in planning for future mini-lessons.
WRITING PROMPTS

My goal is to give my students formal writing prompts on a monthly basis.  I plan on exchanging my students writing with another teacher so that the grading is more accurate.  I will use the M.L.P.P. (Michigan Literacy Progress Profile) rubric which is used by other teachers in my school to assess their students writing.  This will allow me to pinpoint which area of writing (content/ideas, organization, style/voice, and conventions) my students need to focus on the most.  This will allow me to focus my mini-lessons on the areas that my class needs the most.
STUDENT WRITING CONFERENCES

Two major writing gurus that I look up to are Lucy Calkins, and Carl Anderson.  I have been very fortunate that I have been able to attend seminars by each of them in the past few years.   Both see the importance of holding daily writing conferences with students, giving each child the one on one attention that they need and deserve on a regular basis.  As I meet with my students, I will discuss their writing with them, tell them something positive that I notice about what they did as a writer, and teach them something that will make them a better writer.  I will keep a writing conference notebook which will allow me to write down what was discussed at each conference, see what each child is working on at a glance, and see what I need to teach in future instruction.

WRITING ACROSS THE CURRICULUM

It is critical with all that is being expected of our students that as teachers we teach writing throughout the day.  Integration is key in the elementary classroom.  Part of reading workshop in my classroom involves writing about the books that are read, both in guided reading, as well as books that the child chose to read on their own.  This allows children to work on both their reading comprehension skills as well as their writing skills.  When students come to guided reading, they can not say that they do not remember about the book, because their reading journal with their writing is right in front of them.

Students will also be able to demonstrate their writing skills along with their content knowledge about science and social studies.  This coming school year, I plan on having my students complete a habitat research project as habitats are part of my 2nd grade curriculum.  This allows student to read to learn information about the habitats, as well as writing about them.  Since non-fiction writing is required in 2nd grade in my district, this allows me to assess my students’ ability to write a non-fiction piece, as well as to show me what they learned about habitats.  
I also feel that writing and math can be integrated as well.  Again, this allows students to demonstrate their math skills as well as their writing skills.  Some examples of how I plan on doing this in my classroom this coming year include the following ideas, but I intend to look for more the rest of the summer.  I plan on periodically having my students write about how they solved a math problem.  My students will also complete glyphs to show and analyze data.  Having students write about the glyphs will provide me with yet another opportunity to assess their writing.
WRITING PORTFOLIOS

Although I have used portfolios in the past with my students, I plan on making them more student involved this coming year.  The readings in TE 844 have given me many ideas as to how to improve the use of portfolios in my classroom.  Writing portfolios allow students to produce “hard evidence” of learning, and allow students to analyze their writing.  Students can be interviewed about their writing to get them to reflect on the writing pieces and their development as writers.  Writing portfolios include both the product, and a piece of writing reflecting on that piece of writing and what it shows.

Every spring all K-5 students lead “student led conferences” with their families.  In the past, I have kept periodic writing samples to show growth.  However, I feel that by making the students more involved with them, they will feel more ownership about their portfolio.  My aim is to have students choose a piece of writing after we finish each unit, to add to their writing portfolio.  Stiggins states that it is very important for students to be involved in creating their portfolios for them to get the most out of the experience (Stiggins, 2005). 

STUDENT SELF AND PEER ASSESSMENT

“Instructional rubrics can provide the scaffolding that students need to become self-regulated writers” (Saddler & Andrade, 2004).  They go on to suggest that teachers create the kid-friendly writing rubrics with the students (Saddler & Andrade, 2004).  I find that it is amazing to watch and listen to students as they assess their own work.  I had the opportunity this past spring for my students to see work that they had written in October, and listen to them as well as to read their comments about the writing that they did nearly 8 months earlier.  I plan on continuing to have my students self-assess their own writing using a kid-friendly rubric before they turn their work in.  I have found that when allowed to do this, students turn in a higher quality piece of writing.  Saddler and Andrade feel that teachers need to set the expectation of revision being used in order for self-assessment to be successful (Saddler & Andrade, 2004).


It is also important that peers understand that they are not assigning a grade to their classmate, but helping them to revise their writing (Saddler & Andrade, 2004).  It is critical that teachers model how to constructively critique their peer’s writing piece (Saddler & Andrade, 2004).  Studies have actually found that students often create better writing for their peers than for their teachers (White, 1998).

CONCLUSION

I need to thoroughly assess my students’ writing, on a regular basis using multiple forms of assessment.  Not every piece need be graded though, yet is still a useful piece of assessment (Stiggins, 2005).  Frequent and balanced assessment that guides future instruction is the key to a better education for students.  In completing TE 844, I have a deeper understanding of the wider variety of assessment opportunities that I have in my classroom every day, and which assessment methods work best with different circumstances.  Assessment should be student involved and for the learning experience of the students (Stiggins, 2005).  Assessment does not always need to be formal; it should be balanced and on-going in order to drive instruction for the greatest benefit to all students.
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