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together

 

reading

 

 

Your child reads to you as you 

give support only when 

needed.  He/she is practicing 

reading and intentionally 

applying both skills and 

process to derive meaning.

 

 

independent

 

reading

 

 

Your child reads a book that 

he

/she selects and reads 

silently by him/herself.  He/she 

is practicing reading and 

building the habit of reading.

 

 

writing

 

 

Encourage your child to write 

about something interesting to 

him/her.  This time is like a 

mini

-

writing workshop each 

day in which y

our child uses 

writing in a meaningful way.

 

working 

 

with words

 

 

Focus on high frequency words.  

Also focus on letters, sounds, 

and patterns in words.  Both 

encoding and decoding skills are 

honed during this time each day.
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What’s all this “school bus” business about?  That’s a good question.  I’m here, you’re there, and we are scattered all around the globe.  So the Global School Bus  is my new vehicle for sharing with you about services, opportunities, resources, and ideas that I hope will help you as you sort out the issues involved in  providing for your children’s education overseas.  





I really don’t want this ride to go just one way (from me to you).  As time goes by, I hope we’ll be able to make this vehicle an interactive one.  We can learn from each other.





For now, I’ll drive for a bit and let you know where I’m coming from and where we could go.  I’ll tell you what I think about education, families, children, learning and reading…





Then it’ll be your turn.  What do YOU think?





Hopefully NOT asleep at the wheel,


Pam Gentry


  



































We all have our own ideas about how to drive the educational school bus and what the destination should be.  Those ideas are formed by our personal values, our culture, our past and current experiences and our thoughts about the future as well as our own personalities and the uniqueness of each of our children.





This means there is no ONE right answer for all of time or for every person regarding what education is or what it should be.  When teaching in the global community, I think it is really important for me to remember this.  This orientation helps me to assist each family  in a way that is appropriate for them, the culture that they are living in, and the culture that they expect their children to function in as adults.





But even though there may be no single answer to the end of the educational universe, there ARE principles and practices that are supported by some pretty good research.  I try to base my own practices on this research and will also try to let you know when I’m just speaking from prejudiced opinion.





So, here are some Big Ideas to discuss …






































About the School Bus





About Education
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Views You Can Use for Families Overseas
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Coming soon on the 


Global School Bus at:


� HYPERLINK "http://www.geocities/dvenewa" ��www.geocities/dvenewa�








Articles about:


Reading with your child at different stages in his/her reading growth


Identifying your own Big Ideas about education


Things to do with your child Before, During and After Reading








Links about:


Speech Development 


Early Childhood Development


Stages of Reading


Stages of Spelling


Stages of Writing


Kid Blogs for reading & writing practice








Workshops:


Family Writing Workshop








The goal of literacy instruction is fluency in reading and writing so that the student is able to understand and interact with the written word in a way that enables them to impact and appreciate the world around them (Scholes, 1998).  We want all children to be effective negotiators of meaning using the written word.  





While most children learn to talk by informally interacting with those around them, nearly all children require assistance to learn how to read and write, and some children require more assistance than others.  The most effective literacy instruction for all children includes focused instruction in two areas:





how to use the structure of our language (reading & writing skills), and 





how to understand the meaning of our language (reading & writing processes).  





Children in the beginning stages of literacy development may need more attention on the skills, but not to the exclusion of process.  As children develop toward fluency, instruction can focus more and more on process. A good beginning in reading and writing instruction makes all the difference.  Research shows that children who are struggling readers at the end of first grade are often still struggling in fourth grade, a point at which readers should be developing fluency. (Harste, Woodward & Burke, 1984; Snow, 1991; National Reading Panel, 2000).
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children will play with the idea of writing for meaning by scribbling and copying letters.  With the right kind of interaction and instruction they eventually move from such pre-reading and pre-writing behaviors to full fluency in the written form of their language.  So just as listening and speaking complement each other in development of oral language proficiency, reading and writing complement one another in literacy (Cambourne, 1988).  It really gets more complicated than that, because all of the various forms of language a child uses inform each other (Smith, 1994a) … but we’ll stop here for now.
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About the Goal of Literacy








Do Real Writing


(Graves 1983; Harwayne, 2001)





We learn to write by writing. Write about lots and lots of different things that relate to your child’s everyday experience.  Write together and encourage your child to write by him/herself.  Then read the writing together because writing is to be shared. Practice using the writing process of pre-writing, drafting, revising, editing, and publishing.  This is a cyclic process that all writers use to perfect their work.  Allow for an imperfect rough draft so they can get their ideas down on paper first.  Then, have your child choose one or two pieces a week to go over several more times.  Write grocery lists, things to do, letters to grandparents and friends, record “what I did today”(first, next and last), write a story about something scary or sad or happy that happens, describe your world, compose a rhyme, write a song.  Show that writing is important to you by providing a selection of writing tools to use like cool papers, a nifty notebook for secret thoughts, a sloppy copy folder for jotting things down, colored pencils, nice pens, stickers, and crayons for illustrating, empty books for publishing special stories, access to the computer for composition and publishing.  


























Play with Language


(Griffith & Olson, 1992)





Play!  with the  sounds of our language


share rhyming words in games, books, songs and poetry


think of a something that sounds like ….say the word very slowly, leave out a sound, or say a word that rhymes with what you are thinking about.  Take turns thinking up rhymes … even nonsense ones, it’s fun.


organize objects or pictures of things that have chosen sound in the beginning or end of a word


Alphabet Trip: I’m going to Alaska and I’m bringing an antelope. 





Play! with the meaning of words


How many new words can you make?  e.g.  from “rain” you can make  rainy, raining, rainbow, etc.


What’s another word that means the same thing?


Word associations:  When I say ________, you say _________.


Collect some words that sound the same but are written differently on a “Pair Tree” with each set of homonyms written on a pear shape.  How full can you make your tree?


Collect idioms and illustrate them e.g. “Time flies when you’re having fun” = picture of flying clock


Read, tell and enjoy jokes together.  Many jokes are based on double word meanings. 























The world is my classroom
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About Your Kids





Where did I get all these Big Ideas?
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I think children are naturally curious about their world and set about making sense of it from the moment they join us in it.  They want to learn, AND they are always learning something (though they may not be learning what we think they ought to be learning!) The way they do this is through the medium of language. (Gopnik, Meltzoff, & Kuhl, 1999; Piper, 1998). 


















































Each child is unique with his/her own set of strengths and weaknesses in the way that their brains are put together.  So…


--- each learns in his/her own way


You can call them, multiple intelligences, cognitive learning styles, learning modalities, whatever. No set of strengths and weaknesses is inherently better than another…they are just different. (Gardiner, 1985; Kolb, 1984)


 And …





--- each learns in his/her own time Though there are common developmental patterns and ages for the various kinds of things we expect children to learn, there is also wide variety from child to child. (Piaget & Inhelder, 1969)








measured and evaluated to inform further learning…. and more change!  (Caine & Caine, 1991) 





So how does all this change and learning take place?





Learning involves making meaning.  Through their five senses, children are bombarded with millions of pieces of information about the world each day. They mentally sort, re-sort and interpret all of the information and the  pieces that “stick” are the ones which they have been able to combine in a meaningful way (Poplin, 1988; Caine & Cane, 1991). 





Learning builds on the familiar and moves to the unfamiliar. (Vygotsky, 1978) 





Learning is a social activity.  We make sense out of the world together with others as we interact with them in communities of practice. (Vygotsky, 1978; Lave & Wenger, 1991)





The best learning happens through doing and experiencing using as many of the five senses as possible.  (Montessori, 1965; Kolb, 1984)





The best structured learning activities are child-centered with appropriate attention to goals (1969; McIntyre & Pressley, 1996; Piaget & Inhelder; Vygotsky, 1978)





The teacher’s role in all this learning is coach, facilitator, and co-learner.  The teacher creates an environment that promotes learning while providing a balance of structure and freedom.  This balance allows for a gradual release of responsibility from teacher to child. Ongoing informal and formal assessment  guides the process.  (Kolb, 1984; Montessori,  1965; Vygotsky, 1978)





About Language
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(Au & Carroll & Scheu, 1997; National Reading Panel, 2000; Scholes, 1998; Snow,1991)



































Learning is essentially change – it may be change in knowledge, in skills or in an attitude.  Recent discoveries in brain research tells us that there is even actual physical change in the neural pathways of the brain.  Each change offers a platform that can be 
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Children develop as readers and writers by reading with and writing to those same people that inhabit their everyday worlds.  Both oral and written language are developed through shared experience with what is called a community of practice (Harwayne, 2001; Lave & Wenger, 1991).  





Our First Language is very Important


Oral language development (both speaking and listening) in a child’s first language is the foundation for all other kinds of language development. This is because of the way that the brain processes and learns to use language,  When a child begins learning a second language after about the age of 5, the second language skills are also built on this same foundation of mother tongue language development (Piper, 1998; Samway & Mckeon, 2002).  















































Our Language is Developmental & Interactive


Children’s progress in listening, speaking, reading, and writing goes through similar developmental stages.  When children are learning to talk, they don’t start talking right away.  As infants they spend a long time listening to the speech around them and then, one day, after playing with those sounds themselves, they begin making words that are meaningful to them…and the rest of us try to figure out what they mean!  As they continue to develop oral language there is an interactive process between speech the child hears himself and others use and what s/he produces.  A similar process occurs in reading and writing development.  Children listen to books being read to them, and watch as others use letters to make meaning in writing.  When left to their own devices, many





Did you know, that reading and writing are language activities similar to speaking and listening?





Our Language Carries Meaning


Just as we use spoken words to communicate our thoughts, desires, intentions and feelings with one another, the literate person can use written words in the same way.  It’s a simple idea that has a big impact on how we help children learn to read and write (Halliday, 1975).  












































Our Language has Structure


Think about it.  Without talking (spoken language), there would be no reading and no writing.  When we speak, we form sounds with our mouths that combine to form words and sentences.   All of those sounds and words and sentences work together in a special order that combine to form meaning for the hearer (hopefully).  A similar process happens when we write.  Only instead of making the sounds with our mouths, we use letters of the alphabet to represent the sounds.  We combine the letters to form words and we organize the words in sentences and paragraphs to communicate thoughts that are understood by a reader (Smith, 1994b).   





Our Language is Learned with Others


Children learn to use the various forms of language through using them to make meaning with those around them.  As they touch, feel, taste, see and hear what is happening around them everyday they learn to use words to talk about these experiences and share them with others.  Children become speakers by listening to and talking with their parents, siblings, friends, neighbors, schoolmates and teachers.  
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Putting it All Together


with 


 4 Blocks of Literacy 


(Cunningham, Hall, & Sigmon, 1999)











 


If you are a bit overwhelmed at the thought of trying to put all of these pieces together into one program, just think of dividing your instructional time into 4 blocks of time with about 30 minutes in each time block.





Find out more about 4 Blocks Literacy and activities to do at:





� HYPERLINK "http://www.cherylsigmon.com" ��www.cherylsigmon.com�
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Focus on Skills


Written English has lots of little parts.  A “short list” of the parts is sounds, letters, spelling patterns, beginnings and endings of words, root words, word order, different kinds of sentences, punctuation, and different kinds of text.  Many children need tools to help them sort out all of the parts.  Their toolbox should have two compartments.  One compartment holds the tools needed for taking words apart to get their meaning.  This is called decoding, or getting the meaning during reading.  The other compartment holds the tools needed for putting the parts together in a meaningful way.  This is called encoding, or recording meaning during writing.  (McIntyre & Pressley, 1996)





















































Focus on Process


Written English is more than just the sum of all of its parts.  Our brains collect, sort, combine and re-combine all of the parts and associate the parts with meaning in a flash. The result is comprehension and the comprehension is always shifting as our brains receive new information in an ongoing cycle (Smith, 1994).    Children need practice, LOTS of practice using the decoding and encoding tools in a meaningful way so that they can become more and more efficient at comprehending.  We can ensure they are practicing in a meaningful way when they use strategies before, during, and after reading that involve predicting, questioning, visualizing, relating to prior knowledge, monitoring their reading process, seeking clarification, and summarizing (Vacca & Vacca, 2002).
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Build Strong 


Readers and Writers


with Instruction that is……





Getting Started


in READING
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Read Real Books


(Tunnel & Jacobs,1989; Smith, 1994b)





We learn to read by reading . Read lots and lots of books of all different sorts.  Include poetry, non-fiction and fiction.  This creates a rich language environment.  In the very beginning, most children do need some easily decoded text so that they can practice their decoding skills (Fisher, Flood & Lapp, 2003).  But the bulk of their reading experience should be using real books with natural language and rich themes of interest to the child.    Read aloud to your child from books that are above his/her level to extend their language, interest, and comprehension. Read together with your child helping him/her to use both the skills and processes of language to glean meaning from books that are near his/her level.  Have your child choose books he/she would like to read by him/herself. This builds reading fluency, independence, and enjoyment of reading. Talk about the books with your child. Listen to your child re-tell the story.  What happened in the story, who were the characters?  What was most important?  How would you make the story better?  




















About Learning















































