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The genesis of this proposal stem: from my personal experiences dealing with building principals and
superintendents who are charged with authoriny over technology programs. but haven't the foggiest notion of what
details are involved with technology. While interviewing building technology coordinators for my dissertation, |
sensed a wide variance of support offered to these individuals from their administrators. Some of these
administrators were portrayed as wanting to learn technology, while others couldn't be bothered. In my own
professional activities, several administrators to whom I reported expressed similar attitudes. Some were helpful,
some thought they "knew it all,” and others could care less.

Computer technology appeared to some administrators as just another program at school. During the 1980s
and into the early 90s, I was repeatedly told that computers had to last seven years and had to be maintained in tip-
top condition. One sympathetic administrator told me about the financial considerations that governed computer
purchases. I observed a computer lab set up in a school in a hot climate in a room without appropriate ventilation,
and the administrator wondered why computers were repeatedly breaking down. Another administrator roared that
she "had no idea" that computers had to be regularly maintained. Still another administrator who glowed over her
computer labs admitted she had not considered the costs for software in equipping a lab.

While taking classes for my doctoral minor, educational leadership, I observed a number of individuals in
class who had no idea of their responsibilities concerning technology, technological products (programs, artwork,
etc.) made at school, or of the rampant reproduction of copyrighted works, including graphics, pirated software, and
professionally made music (MP3s, etc.). | know this because I have asked them. I am aware of a situation where
copyrighted music was mixed into a multimedia presentation which was shown publicly and, rumor has it, copies
were made and sold within the school community. Even more recently, I have observed students glibly discussing
how many CDs they have "burned" at home. My wife is an elementary art teacher and is often asked by students if
they can draw well-known characters from Disney, Warner Brothers, Pokemon™, etc.

For me, educational computing is my principal interest. In the greater school community, I can't always be
assured that others hve that same level of concern. So many competing activities occupy the school administrator's
mind: academics, accountability, politics. parental involvement, discipline, legal matters, building maintenance,
testing, sports, Federal programs, cafeteria, etc. All of these facets of the administrative day existed long before
schools were wired, and function regardless of whatever new technology is implemented.

At the university where I received my doctorate, I asked the school law specialist (a lawyer, yet) what he
knew about the administrative role in technology. He admitted he knew very little. He was vague over the laws
concerning copyright in schools. It seems the blind are leading the blind. Granted, things might have changed in the
few years since that conversation, but it doesn't seem that attitudes have changed at the practitioner level.

In our state (Texas), current standards and job descriptions for educators have only recently included
indicators and descriptors that relate to technology. Since 1986, we have had a statewide standard evaluation
instrument for principals, etc. to evaluate classroom teachers. One wonders why it has taken so long for technology
usage to be a part of the standard evaluation.

Individually, these incidents appear as isolated anecdotes, but as a whole, they demonstrate to me a
pervasive administrative attitude of simply being administrators, having the need to be in charge of something, yet
not fully understanding what it is they administer. Administrators are still tied to making decisions based on the
"bottom line."

I want to meet with individuals who have expertise in training administrators with dealing with technology
in their buildings. My limited arsenal of strategies are simply my own observations and experiences. I really need
folks who have practical savvy with administrative personnel who can assist me in developing research on



administrators so | can more accurately develop curricula to assist them in integrating technology into their practical
experience.

Some might aver that we DO have a leadership cadre who are already skilled enough with technology that
such instruction is unnecessary, that any research would be unneeded. but some of the incidents listed above have
occurted in the past vear with relatively voung administrators. Moreover. there is the trend. at least in our state.
~~2re novice administrators can go into internship with as little as two vears in the classroom, or none at all in some
Sie2s At 'eastto me. it seems that some sort of specific instruction on technology might be in order for these
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New studies can be instituted for exploring administrative attitudes and expertise. Some research sources
for investigation would include the following:

1. A quantitative survey of collegiate educational administration departments. and interviews with
professors;

2. A review of state and local job descriptions for administrators; and

3. Structured interviews with sitting administrators, interns, and potential administrators.
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