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      Introduction


Jenny and Ayda are sisters who look very much alike. They like to play with other children, eat pizza and sometimes fight with their siblings. We met Jenny and Ayda in the Spring of 1994, when they arrived in New York from Ecuador. They came to school with their father and mother with the intention of registering them and their older sister, Blanca, who was 9 years old at the time.


Because of lack of space in the Bilingual Kindergarten, Ayda was not registered at the time , staying home with the mother and younger brother for the rest of the academic year. Jenny was held over in First grade. Ayda entered first grade in the Fall of 1996, thus being in the same grade as Jenny. It has made great impact on us to see how these two girls work very hard in school and are also well behaved and well-mannered. It was agreed that this family should be the subject of our investigation, as we already had known them for some time and had established a parent-teacher relationship and rapport with the parents. 





	In some ways the Robalino family is much like many other Ecuadorian families that have immigrated to this country.  Yet their situation is unique in its own way and they, like many others, have a dramatic story to tell.  











Household structure and history:


	Alejandro Robalino, the father of the family, was the first in the family to have migrated to this country.  He was originally born in Cuenca, Ecuador, and grew up in the countryside close to that city.  Like most Ecuadorians who lived in the country on farms, etc. Alejandro received an elementary school education, after which time he was expected to come home and help make ends meet on the farm.  However,  Alejandro always dreamed of a different way of life.  He wanted to bring his children up in a different way than what he was being brought up.  One which would present more opportunities.  So when an opportunity presented itself for him and his older brothers to migrate to the United States, he was more than anxious to go.  


	When he arrived here he was able to find an apartment in the Bronx with his older brothers. At that time Alejandro was in his early twenties.  However, as luck would have it, he was not able to stay there long.  Within a short time the entire family was deported back to Ecuador:





 Uno nunca sabe lo que va pasar. Entonces me  pasó, inclusivemente a mis hermanos...entonces ellos hicieron un favor y unos  paisanos les pagaron para ...para deportación ,va, le demandaron, denuncia...algo así. y le deportaron a nosotros para atrás.    





	Once back in Ecuador, Alejandro managed to get his papers in order and was thus able to acquire his green card.  This was, of course, something for which he had been waiting a long time. It opened doors of opportunity which he had never known before. 


	It was soon after this that he met his wife, Maria Julia.  Once they were married they were both allowed to migrate back to the United States.  However, their oldest child, Blanca stayed behind with her grandparents.  That was in 1986.  


	When they arrived back in New York City they moved first to Woodside.  They stayed there for several months before moving to their present location in Corona, Queens.  The reason they moved here apparently had to do with the fact that there were other close members of the family living there.  It was in this apartment that three of their four children were born and they have been living in this place for ten years now. 	


	Though life in the United States has its rewards, there are those times when one gets homesick.  The Robalinos have found this to be the case as well.  Although it was too expensive to send the entire family to Ecuador on a regular basis, Alejandro did manage to make the trip every once in a while.  Sometimes he had to go back due to an emergency.  At one point he had to tend to tenant problems in an apartment which he owns in the country.  On one of his trips he had the chance of taking Walter, his son, with him and in 1994 he managed to bring his oldest daughter, Blanca, back to New York with him. Blanca had been living with the maternal grandparents for nearly seven years.





	Like many Latin American immigrants, the Robalino family has acquired different aunts and uncles who have also come to the United States as immigrants and who now live together with the Robalinos in what some would consider a crowded two bedroom apartment.  Among these are Juan, an uncle, and another married couple, Francisco and Juana, who have three children.  They all live together in a two bedroom apartment and although this may seem excessive to some, they are very comfortable with their living situation.  Interestingly enough, the two husbands, Francisco and Alejandro, are brothers, as are the two wives, Maria Julia and Juana, sisters.  The Robalino family is composed of two adults, Mr. and Mrs. Robalino, and four children; three girls and one boy.  The  Robalino's live with their extended family, aunts, uncles, and  cousins.  It is also interesting to note that the only other close family living in the United States at this time lives within the same neighborhood.  Thus, one can see the close connections which these individuals had with each other long before they arrived in this country and how those bonds are being reinforced through the migratory process


	Despite the busy schedule the Robalino's have, Mr.  and Mrs.  Robalino manage to dedicate quality time to their children.  On weekdays Mrs.  Robalino takes their son to karate lessons.  On Saturdays, Mr.  Robalino takes him to the lessons.  Mr.  Robalino's days off they go out as a family.  They watch movies and go on  neighborhood walks.








Education and Use of Language


	At this point it is necessary to explain the unique ways in which the Robalinos educate themselves and how language plays a key role in this respect.  It is important to point out that there are various ways in which education can take place in the family structure, apart from educational institutions.  


	Luis Moll, an anthropologist who is currently conducting a research study on Mexican-American households in Tucson, Arizona, uses the term Funds of Knowledge to explain this phenomena.  A family’s Funds of Knowledge refers to a family’s resources in regards to the education process, whether it be in the arts, sciences, mathematics, etc.  In his article entitled the collaborative classroom he explains the following:





		Families create settings in which children carry out the tasks and chores in the multiple domains of clustered households. The children's activities have important intellectual consequences. They observe, question, and assist adults as various tasks are done. For example, the son may indicate interest in fixing a car by asking questions. The father takes his cue from the child and then decides whether or not the child is capable of doing a task; if not, he may suggest a task that the child can accomplish. Even though the son's help may be minimal, such as helping to put in screws or checking the oil, his participation in the whole task is encouraged as an essential part of learning. He is allowed to attempt tasks and to experiment without fear of punishment if he fails. In such families, learning and questioning are in the hands of the child.





	With time children develop expertise as well. They have many opportunities in the cluster of households to apply what they have learned to tasks of their own design. For example, the son may have a workplace where there are many "junk" engines that he can manipulate and with which he can experiment. He may use what he has learned in observing and assisting his father to rebuild a small engine for a "go-cart" he is constructing.�


	It is important to keep this in mind when referring to a family’s educational resources and their use of language.  As one can see in light of the above excerpt, it is not necessarily through educational institutions that family members acquire most of their learning.  Though educational institutions do play an important part in the Robalino family’s education,  it is not the only source of learning.  Indeed, as we will see, educational institutions are not even the most important source of learning in many situations. 





A.  Learning through Family Activities:


	As expressed above, one of the ways the Robalinos put their funds of knowledge to work is through various family activities which different members of the family are involved in.  Some of these activities have been mentioned beforehand, but it is necessary to explain how these contribute to the overall preservation of their household culture and education.





Religious activities:


	The Robalino family seems to be very adamant in regards to their Catholic beliefs.  They go to mass on Sundays and are quite serious about educating their children according to Catholic beliefs.  


	Since this is the time in which the two girls, Ayda and Jenny, are about to have their first communion, they are busy studying their catechism.  As part of their catechism they are required to study, memorize and recite certain catholic dogma which explains and even presents an apologetic for their catholic faith.








Soccer:


	Soccer is Ecuador’s national pastime.  As a member of the continent who has boasted the most World Cups in history, Ecuador has practically been birthed in the sport.  Indeed, for many Ecuadorians, soccer has become as important a national symbol as the country’s flag.  


	Though the two girls are not so involved in soccer (partly due to age), Alejandro, their father, plays the sport practically on a weekly basis and faithfully follows every game of “La Selección Ecuatoriana”.  Upon questioning him in regards to the status of the last game, he accurately replied that Ecuador had lost 1-0 in Quito against Colombia in the last game.   He was, of course, quick to mention that they would have another chance for revenge in a few months when they will be required to confront the same team on Colombian soil. 





Music:


	In regards to music, the family has brought many cultural traditions along with them.  Alejandro has mentioned that he plays the guitar on occasion while the family sings along.  It is one of the forms in which the family keeps their cultural heritage intact.  Another uncle who is part of the same household also plays the guitar. When asked what type of music he likes to play, Juan replied: “música andina” (Andean music), pasillos and other forms of traditional music. 


	Mr.  Robalino's brother plays the guitar and the accordion.  He has never taken any formal lessons.  He has learned by himself and has taught one of his nephews how to play the guitar.





Cooking:


	Mr. Robalino is an expert cook.  He is able to prepare various types of foods, such as, Italian, Mexican, Ecuadorian, Thai, and Colombian foods.  He has gained this knowledge by working in  various restaurants and watching chefs.  He is not able to cook frequently in his household because time does not allow him.   There are days in which he works from 9:00 am to 1:00 am , a  sixteen hour work day.





Needlework and Sewing:


	Mrs.  Robalino hand sews and crochets items such as, blankets, sweaters, etc..  She  was taught by her brother in Ecuador.  Mrs.  Robalino wants to purchase a sewing machine because she would like to teach her daughters how to sew.  She would like to sell her work to produce income at home, but does not have sufficient time.  "El bordado toma mucho tiempo," she says. 





Letter Writing:


	One of the main ways the family preserves their cultural heritage, and one in which every member of the family develops their writing skills apart from the role of the formal educational institutions, is through letter writing.  Alejandro mentioned that the children as well as the adults are required to maintain contact with the family in Ecuador through letter writing.  In fact, it is one of the only ways in which the two girls keep in contact with their grandparents.





Reading time and homework:


	Although reading is an example of a family activity which seems to gain most support from formal educational institutions (due to emphasis on literacy skills in those institutions), it is still an activity which has family value apart from those institutions.  It seems that the Robalino family puts much emphasis on learning how to read within the family setting.  Though the girls public school teacher requires them to spend time reading everyday, it is a practice the family engages in  on a regular basis anyway.  Indeed, this is even noticed by their teacher in school and may explain why they are so far advanced in their reading skills.


	When other homework is assigned by the teacher, it is taken very seriously as well.  The family always puts time aside after school to work together (when possible) on homework.  Since Jenny and Ayda are in the same class they help each other do their homework.  Although Maria Julia, their mother, helps them when she can, usually it is the father who dedicates time to their studies on the weekend when he is available.  After school it is the mother’s job to make sure the homework is finished.   As soon as the children come home from school in the afternoons their homework must be done before any other activity in the Robalino household.  Once the homework is finished the children can then go on to other activities.





Household chores:


	At times some of those “other” activities may include household chores.  Both of the girls, Ayda and Jenny, as well their older sister Blanca, are required to help with the cooking and washing the dishes.  Other chores include sweeping, cleaning the house, dusting, watching the younger children, etc..


	Because their household has so many members they tend to all contribute with household chores and responsibilities without depending on outside resources.  When none of the adults are at  home, the oldest child, Blanca, twelve years old, takes care of the other children.  The older children care for the younger children  without being told to do so directly.  The older children are  aware of what their duties are:





Elizabeth:   Y aquí en el area, ¿ Ustedes tienen alguien de confianza que le pueda hacer un favor?





Mr. Robalino:   Bueno, nosotros mismos...en el hogar. Por ejemplo, si sale mi esposa se quedan mis hijos aquí con la Blanca, ya ella es grande.





	They help the women clean the  house and divide their chores by rooms.  Each child is designated  a specific area of the house.  At times the three oldest girls  also have the responsibility of cooking.  They like to cook.  They were taught by their mother.  The Robalino's do not use any cookbooks.  The men who live in the Robalino household cook on  seldom occasions because of their busy work schedule.  Mr.  Robalino has cooked "guisado" and pasta.  The men in this household  are in charge of the "outside" responsibilities, such as, food shopping.  Mr.  Robalino and his brother make the shopping list and go food shopping.  They usually buy any sale items which may be  needed, and do not read any food labels while shopping.  On occasions when an item is desperately needed one of the older children may run an errand to the "bodega." The Robalino's depend a lot on each other and their extended family, except for times  when something in the household needs some type of repair.  They take the item to a repair person, instead of fixing it  themselves.  They do not have any pets to be taken care of at the Robalino household.


Blanca, Jenny and Ayda not only help with cooking, but sometimes prepare soup, sandwiches and other  foods. Juan, Alejandro’s brother, also participates in food preparation. Alejandro and Francisco prepare pasta dishes for the whole family. It is amazing to see how this whole family works together without a strict organization or written plans for the household chores to be carried out.


                                  *		*		*


	Each of these activities contribute to the family’s overall learning process.  It helps the children in their schoolwork and allows them to make sense of the world around them at the same time.  As teachers, we need to learn how to apply these typical family learning activities to the classroom setting and thus allow the children to identify personally with what they are learning.








B. The Use of Language:


	One of the most interesting phenomena of the Robalino family is the extensive use of the Quechua language by the grandparents in Ecuador.  Quechua is a language which the ancient Incas spoke long before the first Europeans arrived on their shores.  Although the parents do not use it anymore, the close contact that they had with the language while growing up shows the importance of  the preservation of Native American cultural values which must be present in this particular family.


	It is, perhaps, precisely this phenomena which makes the Robalinos stand out as unique among other Hispanic families.  In many Latin American countries Native American languages have been wiped out and forgotten.  But this is not the case in Ecuador among the descendants of the Inca.  It cannot be denied that many Native American cultural values have been lost since the coming of the Spaniards, but they have managed to hang on to their language. 


	Whether the Robalinos actually realize up to what extent they have been influenced by Native American traditions, is a different question and something which is very difficult to assess.  We do know, however, that the family still includes national Native American foods in their diet.  One such food is called ceviche, a raw meat or fish  which is cured with certain cooking chemicals, such as lemon juice with onions, and is then eaten as a cold soup.  





	Although the extensive use of Quechua in the past generations is of great significance, the family now speaks only Spanish together.  Although the children and Alejandro have learned English in school, only Spanish is spoken at home.  This may be partly due to the fact that the mother, only speaks Spanish.  The other reason is that everyone, including the children, speaks Spanish as their first language.


	Though the children speak exclusively in Spanish at home, they read more in English than they do in Spanish.  It is important to note that Alejandro considers it important that his children learn to speak, read, and write in both languages.  However, since society and the school system put such an emphasis on learning English the girls often find themselves immersed more in English reading than in Spanish reading.  That is not to say that they never read in Spanish, but rather, that English literature has a greater emphasis and is more commonly available.


	The girls do have library cards and their father does take them there on the weekends.  Though they have checked out Spanish books on occasion, for the most part they check out books such as those from the “Goose bumps” series, the “Boxcar Children” series, etc. - mostly in English.  The most Spanish reading that gets done in the house is probably by the father, Alejandro, when he reads his various Spanish newspapers (which he does on a daily basis).  Mr.  Robalino also reads English newspapers and many times reads the books  his children use at school. 


	Besides reading books and stories, the family also engages in telling stories.  Although this does not seem to be done too often there are those stories from their home in Ecuador which the parents share with their children.  As mentioned before, music and songs also play an important role in the use of language and can also be used to tell stories.


	Finally, something must be said about the role of the television in the home.  Though most of the above story-telling activities are done so in Spanish the children do watch a lot of television in English.  This consists mostly of Saturday morning cartoons and such shows as ”The Power Rangers” which in essence are great story telling sources in and of themselves.  Apart from school this is probably the only source of story telling in English which the children actually come in contact with.











WORK OUTSIDE OF THE ROBALINO HOUSEHOLD 





	Mrs.  Robalino worked in a factory nine years ago.  After Jenny was born she has not been able to work because she does not have a baby-sitter.  Carmen Julia told us that she began working as a very young girl in an hacienda. She was barely 12 years old when she began working as a maid. It was there that she learned to cook. Currently,  Mr.  Robalino is the only person who makes an income.  There is no type of income produced through selling of home made products.   Mr.  Robalino has worked in restaurants since he came to New York He found his first job through an employment agency.  He is currently working in an Italian restaurant.  He has been there  for two years.  He prepares salads, among other duties.  His boss wants to promote him to making pastas, but he says too much  exposure to water vapor will ruin his eyesight.  The restaurant is located on Lexington Avenue, between 60th.  and 61st.  Street.  Previously, he worked for six years at a restaurant on 58th  Street between Park Avenue and Madison Avenue.  He started as a  dish washer, then was promoted to washing cooking pots, later was given the  opportunity to work at the grill cooking meats.  He preferred his  previous job because it was easier.  At his present job he has to remember the orders given to him by nine waiters, each one giving him four to five orders.  Mr.  Robalino works where he can  get the most money.  He has also worked as a delivery man for a  restaurant located at Downtown Manhattan.  Mr.  Robalino believes being able to communicate in English has opened many doors for  him.  He has his New York State driver’s license which may be a requirement for some jobs.  His children have never been able to  visit him at his job.  The only family member who has worked with  Mr.  Robalino is his brother .  They worked together many years ago at a restaurant, but only for several weeks.   


















































�
Explanation of the Robalino Case Study


We visited the Robalino family three times, each visit lasting approximately 45 minutes., They were very cooperative with the researchers and answered questions promptly. We met the uncles who do not live in the apartment and also contribute to family life. The first meeting with the family served to explain to them the purpose of the study. We explained that we had observed a unique interest towards learning on behalf of Ayda and Jenny. Therefore, we had chosen their family to participate in the study.


The funds of knowledge found in this home are the foundation on which the Robalino children build their knowledge. They go to school and are able to learn because of the funds of knowledge present at home. They have a musical background however simple it may be. They know their traditional music. The family enjoys Soccer and even practice it on their outings at the park.


There is a nurturing and caring environment in this household that definitely contributes to the children’s attitude towards education. All the adults in the household nurture the desire to learn. The adults help the children with the homework but more than that, they make the children aware of the need to do their best in class and not to settle for less.


There is a respect for the children and their ideas. As educators we had observed that the two girls from this family who are in our classroom will voice their opinion when answering a question. If they are wrong they will inquire with respect and insist in proving their point. All this is done with respect and in a low voice, which is characteristic of both of them. On the occasions that we visited the family, the smaller children would run and play around. Yet they allowed for the interview to go on. They were not disruptive. At some points in the visit the children themselves would answer the questions, volunteering information. They were not scolded or yelled at like some parents sometimes do. In other words, children are listened to at this home. This suggests that they live in an atmosphere of respect and love where getting ahead in life is nurtured and encouraged. Education is viewed as the vehicle which can get the children ahead.


María Julia wants to teach her daughters to sew, thus sharing with them a fund of knowledge. This also shows that she cares enough for them to want to give them this as a way of helping them take care of themselves  in the future. Sewing is considered an asset which will help  contribute to one of man’s basic needs, clothing. It also perpetuates a family tradition where a woman sews and mends clothes for the rest of the family.


These are people who feel proud of their origin however humble it may be. The Robalinos know that life requires sacrifice in order to have the things we want and need. Their children know this. When they sit together to play the guitar and sing songs from their native Ecuador,  they feel the bond that unites them, a bond of love and care for each other.











�
1.  Familia immediata:


Nombre�
Parentsco�
Lugar de nacimiento�
Edad�
Educación�
Ocupación/Oficio�
Codigo�
�
Alejandro�
Father�
Ecuador�
35�
Elementary 


Schooling �
Restaurant�
�
�
Maria Julia�
Mother�
Ecuador�
33�
None�
Home�
�
�
Walter�
Son�
NYC�
6�
1st Grade�
�
�
�
Ayda�
Daughter�
NYC�
8�
3rd Grade�
�
�
�
Jenny�
Daughter�
NYC�
9�
3rd Grade�
�
�
�
Blanca�
Daughter�
Ecuador�
12�
7th Grade�
�
�
�
�
�
�
�
�
�
�
�






2.  ¿Hay otras personas que viven aquí que no son parientes?    No.





3.¿Hay otras personas que viven aquí que son parientes?  Si.





Nombre�
Parentesco�
Lugar de nacimiento�
Edad�
Educación�
Ocupación/ Oficio�
Codigo�
�
Juan�
Uncle�
Ecuador�
37�
Elementary Schooling�
Construction�
�
�
Francisco�
Uncle�
Ecuador�
30’s�
Elementary Schooling�
Restaurant�
�
�
Juana�
Aunt�
Ecuador�
30’s�
Elementary Schooling�
Home�
�
�
John�
Cousin�
NYC�
2 �
�
�
�
�
Maricia�
Cousin�
NYC�
4�
�
�
�
�
Sonia�
Cousin�
NYC�
6�
1st Grade�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�






�
¿Esta usted subscritos a algún periodico, reivista o publicación?    No.





¿Que lee usted usaulmente?





Título�
¿Qué lenguaje?�
¿Con qué frequencia?�
Código�
�
Noticias del Mundo�
Español�
Diariamente�
�
�
Daily News�
Inglés�
Diariamente�
�
�
El Universo�
Español�
Diariamente�
�
�
El Mercurio�
Español�
Diariamente�
�
�
El Diario�
Español�
Diariamente�
�
�
�
�
�
�
�
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Elizabeth R. Peña


128-54-4714


Biled. 780,  Section 1


December,1996�
    When I first heard the word "research" I was terrified. I thought I would never understand the true meaning of a research project. I believed research was simply asking questions and repeating the information given by the person being interviewed. I was clearly mistaken. Since day one of this project I've been able to see all the different aspects research entails. 


    The first aspect to look at is , who does one want to work with in the project. Teamwork is extremely important in this project. I knew I had to find someone who I can get along with and who are hard workers. To simplify my life I really wanted to work with someone in Queens, where I live and teach. It is convenient to work with someone located in the same neighborhood as myself because meeting with them is not a burden. Also, I'm very familiar with the area and this can help me better understand the household we would 


study. I thought I was asking for to much, but fortunately I found two very dedicated people, Carmen Berrios and David Westmeier. All three of us live and work in Queens, District 30. Carmen and I have taught second grade and David teaches third grade. We are familiar with the same age group, seven through eight year old children. We have started our research project with a positive attitude. 


     The second part of the project is finding which household we would like to work with. I believed this would be easier than what it turned out to be. I started looking at my students and thinking about which one I would like to work with. I decided for a Colombian girl. David and Carmen both work in the same school and 











decided  to work with an Ecuadorian girl which was Carmen's student a year ago and currently is in David's class. They consulted the idea with me and I thought it was great because they both knew her and entering the home would be simple. I was mistaken. They had a very difficult time getting any answers from Mrs. Robalino, the mother in the household. David contacted her on several occasions and she was never able to give him a definite "Yes."  She needed to contact her husband before giving David an accurate answer. Carmen also contacted the home and finally spoke directly to Mr. Robalino and he agreed to let us into their home.


     The third part of the research project is to find times and dates which the household is able to see us. The first visit was planned for a Saturday. I was not able to go because the group decided it would be best for the Robalino family to see to familiar faces for the first visit. I agreed. David called the Robalino's the entire day (Saturday) and was not able to contact anyone until late at night. They changed the meeting for Sunday. We decided to begin our research with questionnaire number three, parental attitudes, because we considered it "less personal" or intimidating to the household. I contacted Carmen shortly after the interview and she told me it went well. I was expected at the Robalino's for the second interview. I was afraid the second interview would never happen because of the inconvenience of the first, but fortunately the second date went well. David and I  went to the Robalino household for the second interview, approximately two weeks later. 











I picked David up and went to the Robalino's home. I was very nervous in the car. I had no idea of how to begin the interview, but after I arrived I saw what a lovely family they were and my nerves were gone. We arrived approximately at 3:00 PM. The Robalino's were very kind to me. I was a stranger to them, but welcomed me into their home. We used questionnaire number one, language use at the home. I was in charge of getting the verbal responses and David was taking notes. I tried my best not to read the questions verbatim and turn the interview into a conversation. To be honest, I thought research was boring, but this first experience in the Robalino household was truly amazing. Within one hour I knew more about the Robalino's than about my neighbor who I've known for several years. I always thought, "why is the home so important? Can't we do this interview in school?" Again, I was mistaken. Going into the home allows us to see things we would never capture outside of the household. The physical aspects of the home, pictures, books, collections, etc.. The things we cannot observe in the school setting, such as, social relations, who is the most out going in the household environment, "non-school" activities, such as , sports, letter writing, or playing an instrument. By looking at the Robalino household, right away I knew there was a soccer fan in the household. There were pictures of soccer teams and popular players on almost every wall of the living room, and two soccer balls rolling around. No one had to tell me directly soccer was important to them.











     For our third interview, Carmen and I went to visit the Robalino's. On this occasion Carmen was asking the questions, and I was note taking and taking pictures. Note taking was difficult for me. I wanted to capture all the details. Mr. Robalino was conversing with me, while Mrs. Robalino spoke to Carmen. I had to leave my notes for a while and listen to the recording several times for any information I might have missed. It is important to mention everyone in the Robalino household participated in the interviews, children, parents, and uncle. The third interview was a success. The Robalino family was being more talkative and open to us. I believe, by this point they were familiar with us  and did not feel nervous by having teachers in their home.


    We had done all the interviews and now had to organize ourselves. This was the fourth part of our research project. David, Carmen, and I sat at our computers and wrote about the answers provided for each questionnaire. Each one of us did our own part and later put the information together in narrative form, comparing and contrasting our responses. I wanted to know if we all had the same viewpoints or if we had our differences. Our viewpoints, were basically similar, but we noticed we found out more unrevealed information just by conversing. As each visit was completed their behavior was changing from very quiet to a talkative household . The Robalino's were more open to discussion. It was not as difficult as the first time to get information from them. I believe they were enjoying our visits. They allowed me to take photographs. 





This was a big step forward from the hesitation that happened for interview number one.


     Obviously, research entails more than what I previously believed was just note taking. We need other topics of reference, such as recordings and photographs. We need to look at the photographs in order to ignite our memories and show certain things that cannot be appreciated otherwise. For example, without pictures I would never be able to capture the beautiful blanket Mrs. Robalino made or the look of pride Mr. Robalino had holding it. With recordings we can go back and listen for any details we may have missed or clarify any doubts. Others can listen to the recordings for different viewpoints. I may interpret an answer one way and David or Carmen another. Now I understand research goes beyond note taking. We have to almost become part of the Robalino household and try to understand the "why" of certain things, without being bias or generalizing. At the beginning of the research I believed research can be done within a short period of time, but now I know a true researcher is able to spend months and even years on a topic. As a person, I have learned not to make assumptions and to look beyond the  physical characteristics. I've also learned to look at things from different viewpoints. My opinion should not be the only opinion. Now I am a more organized person who writes and dates everything. I look at my students with different eyes. I no longer look at six and seven year olds as only members of P.S. 11, now I look beyond the bodies sitting at tables.  I think of all the responsibilities children might have at home and all the thoughts they may bring to school with them. Also, I am more aware of the fact that all children have learning tools at home. It may not necessarily be a chalkboard, encyclopedia set, or a computer; it may be weekly coupon clippings or using math skills to find out where one can save the most money. I have an open mind to the attitudes of students and try to find out "why" of certain behaviors, instead of assuming disobedience, lack of responsibility, or lack of interest in school. Now I am able to dig deeper and see beyond the physical characteristics. I do not enclose myself to the classroom only, I contact parents with more frequency. I have more informal conversation, not just about their children. Parents are open to me, now I am more open to them. I look at a child primarily as a member of a household, who is a student of P.S. 11, and not so much as only a student. Students have a life outside of the classroom. The students families come first in their lives. I have to work with this fact; they learn from me, but also, I can learn plenty from them.








*		*		*	





Implications on Teaching:





     This research experience has changed my life as a teacher. What students learn at home definitely, affects their learning at school. It is my duty now to teach the curriculum in a way in which students can make connections and where context can be meaningful to them. It is my job to teach reading, social studies, science, math, and other subject areas, but now it  will no longer be simply school related activities. I will integrate their household lives with the subjects. There cultures will be present in the classroom. But what is culture? For me culture goes beyond artifacts, holidays, and foods. Culture is their past and present lives. It is the experiences students have had and the experiences they are living. It is quite difficult to visit each household, but I am able to learn from students through classroom lessons. There must be a connection with what is done in the classroom and the students  real world.


     I can use the "Funds of Knowledge" in the home and apply it to classroom lessons. Funds of knowledge  refers to abilities, ideas , skills, and people who can serve as learning tools for children.(Gonzalez, p.4) Every student in my classroom brings to school some type of influence from the people around them in the household. I use what I know about them in order to make connections to their lives. For example, when doing an addition lesson, I tell students to bring in coupons they use when they go shopping. We added the coupons and found out how much money they saved. Instead of just using math problems from the text , which do not mean anything to them, we used something which they can make connections to. Teachers are expected to build on students prior knowledge, but we are not given guidelines to how we should find this knowledge. Because of this research case, I have found other ways to elicit information, such as, interviews, conversations, home visits, and observation. Many times households are seen as a negative part of children's lives, but they really hold so much knowledge that help children's cognitive development.( Gonzalez, pp.5,6) There is a strong relationship between the human mental process and the cultural, historical, and institutional settings of a person. (Wertsch 6) We must go further the human body.  Students come to school with their minds full of information from their households. This information affects the learning process of children. The children sit at their tables and may appear to be day dreaming, but what may really be happening is that children may be thinking about a situation in the home and trying to link it to the school environment. Then, the students go home with information gotten in the classroom, and apply it to their home life. It is a "back and forth" issue.





��


Household		School


�


Child





The household and classroom are two different settings, but they are closely linked to each other. The mind is social. Children are learning through activity. If I sit in my second grade classroom and explain to students how plants grow, probably most of my students will not be able to explain the process themselves. On the other hand, if I allow students to plant seeds and watch the changes which occur and what things affected plant growth, most students will never forget the process. In this case they are learning through an activity. When students learn through activity there is a larger probability students will give more value to what is being taught. As a teacher, I must try to figure out what happens in their minds and how this may influence the final product of an assignment. Children think, and assimilate in order to understand what happens in the classroom. (Ferreiro 155) What children are thinking about, are most likely issues in the household. It is my job then to allow students to bring out these issues in the classroom and integrate them to the curriculum. All families have activities in the home that contribute to the children's orientation to the world. (Delgado-Gaitan, p. 93) My students walk into my classroom in September with a strong base constructed in the home, and there is absolutely no way for me to destroy this base and construct a new one. I work around the base brought from home and help in molding it. There ideas and lives are valuable and I must demonstrate to them, that the things they do, places they live, and where they come from are very important. For example, most of my students are currently living in buildings. When we are working on the topic of neighborhoods (Social Studies) we do not use the book; instead we use our community. If we were to use the Social Studies book my students will not recognize any of the pictures and their interest level will probably be low. But, if I use what is in their minds already, what is familiar to them, they will become motivated. We walk through their community, take pictures, and then we use terms which have to be learned that appear in the book. They feel important, they are not ashamed of their households and where they live. It has now become part of our class. Psychological phenomena is not only cognition, it also encompasses other aspects of human mental life, such as self and emotion (Wertsch 14)


    "... In order to understand the individual it is necessary to understand the social relations in which the individuals exists." (Wertsch 25 26)
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�
THE ‘METAMORPHOSIS’ OF MY RESEARCH PRACTICE





	It is quite common that one’s personal opinions, perspectives and points of view become subject to change throughout the research process.  I’ve personally noticed several changes in my own methods of research throughout this case study on the Robalino family.  In fact I believe that this has been true for every member in our group.  As we have come into contact with the Robalinos, we have each stumbled upon the realization that our methods of research are constantly undergoing a shifting process.





In Regards to Referencing:


	This is especially true in regards to the way I usually state my opinions in written form.  Although I have always tried to be sensitive in regards to the way I state my opinions about other people, I found that in this research project I had to be extra careful.  This was never made more explicitly obvious than when my own writings were read in front of the class and I was forced to listen to the way I worded a certain description of the Robalino family.  Although what I had written was not overtly bias, it did reflect a lack of reliance on original references when referring to potentially sensitive issues.  By blatantly stating my personal opinion without giving an adequate quote, I made the reader rely solely on my personal interpretation of the incident.   Therefore, I would say that one of the greatest lessons that I learned had to do with the realization of the importance for the need of referencing even the minutest detail when touching on culturally sensitive issues.





In Regards to Home Visits:


	Whenever I observe the changes that have occurred in my own attitude toward the home visits, I feel compelled to say that this is an area which has been greatly overlooked by most educators in general.  Suffice it to say that visiting the home was never a point of prominent importance in any educational studies I have ever experienced until I started to study bilingual education.  Even then it was only stressed by certain professors.  Therefore, it should not be surprising to note that I had never personally visited the home of any of my students prior to this time.  In fact, prior to this time I never really understood the importance and impact these visits could have on the students lives within the classroom.


	Sure, I had always considered the parent’s role as one of the most important (if not the most important) when it came to educating the child, but, in spite of my frequent parent contacts, I had never considered it crucial to actually visit the child’s home.  I believe that in the end, it was these visits which brought about the biggest change in the way I view the research process and even in the way I conduct my classes.   


	One of the first things that I realized as a result of the home visits was the amount of generalization that goes on in education in regards to children’s living conditions, and the affects of those conditions on the child’s academic success.  The problem is that many of the people who claim to be experts in these statistics have very rarely visited the children’s homes themselves.  Many of these are experienced educators who have learned to stand on the knowledge of certain well known sociologists and statisticians, many of whom have managed to make a name for themselves or gained some type of recognition.  But these so-called ‘experts’ in education (and even some sociologists, for that matter) have failed to do their own in depth research in their studies.  They are therefore slow in understanding exactly what is going on behind those “fancy” statistics which they like to quote.  However, I  have come to the conclusion that it really is impossible to accurately speculate on any such statistics without having a thorough knowledge of the various levels of culture involved. Additionally, I believe that it is important to note that at its lowest level, any effective knowledge of a foreign culture must involve platonic relationships.  Nevertheless, I’m finding that often we as educators embrace such statistics without taking into consideration the individual and family cultural values behind them.


	This is especially true of negative statistics which seem to permeate the lower classes and minority groups of our society.  We seem to jump to all kinds of conclusions regarding how we can compel such students to succeed in a school system which is based largely on white middle class cultural values and effectively force them into failure due to our preconceived ideas.  As Margaret H. Cooney explains in her article “Readiness for School or for School Culture?”:





Having observed a kindergarten program for at-risk children... I have concluded that separate and unequal care and education for young children is not limited to the pre-public school years. Rather, I see the problem as an ideological issue affecting American society. One must study school culture in order to understand why hardly anyone complains about the deficit model of education, in which children and their families are blamed for having deficient skills upon school entry.... The kindergarten population I studied in the Rocky Mountain Region included African Americans, Caucasians, Hispanics and Native Americans. Through interviews and participant observations, I discovered that the teacher, parents, specialists and principal all tended to reinforce white middle-class values, interests and concerns. Children identified as needing readiness skills in order to catch up were tracked into the full-day kindergarten program and considered at-risk for literacy, based on standardized test.  





Why would school personnel fail to consider its population of learners before establishing curricula and assessment criteria? The answer lies in the school's philosophical roots. John Dewey...  differentiated between two purposes of education: education as a function of society and society as a function of education. In the former, the school system perpetuates the ideology, structure and myths of society, regardless of existing social inequalities.... Despite enormous changes in demographics.... white, middle-class values continue to dominate American institutions. Early childhood programs that uphold these values, including Head Start and full-day kindergarten programs, are characterized by "teacher-proofed" curriculum kits, a focus on mastering technical skills on micro objectives, and an emphasis on compliant learners... (Cooney, pg.1).





	We as educators generally find ourselves in such binds due to the fact that we are often trying to explain the reasons for our failure in educating certain groups of people.  However, if we are to succeed in our efforts to educate such groups we must be willing to do more than simply “associate” with them.  To educate them means to educate ourselves in regards to their cultural values and then adopt these values and make them a part of our lives.  


*		*		*


	There are other ways in which I have been impacted in regards to these house visits as well.  From the very beginning I started to realize that these house visits were really the most effective way to come into direct contact with the children’s cultural means of learning.  That is, I started to realize the importance of tools of learning which my children were using in their homes.  Such tools as letter writing, traveling, songs and poetry, sewing, cooking, etc. were all an intricate part of their individual and family culture.  Until the home visits I had really been clueless as to the meaning that these activities held for the children and the family.  It wasn’t until I came into direct contact with the family that I could even understand the children’s classroom situation in the context of these other family activities.


	I also came to realize that what we do with the students in the classroom setting invariably will have an effect on that student’s entire family.  Subsequently, I began to ask myself if we as educators, through the use of our various approaches and methodologies, are doing all that we can to enhance and enrich our students’ personal and family culture, or are we effectively destroying the values that these students hold dear.  This question is much more important than what it seems at face value.  The fact is that many of us as educators do hurt many of our students without even intending to.  In fact, I’m coming to the conclusion that one of the only ways to avoid this is by coming into direct contact with the student’s family in such a way that platonic relationships are established.  Furthermore, one of the best ways to realize that goal is by means of the household visits.


�
THE EFFECTS ON THE CLASSROOM SITUATION





	The questions which must now be addressed regard the impact that these observations are having and will have on the classroom environment.  It is important to mention from the outset that any effective teaching strategy must take into account the student’s household culture.  The way to do this, of course, is to merge the student’s funds of knowledge (those learning tools he or she is familiar with in their home setting) with the classroom environment.  In Luis Moll’s video series “Restructuring to Promote Learning in America’s Schools”, vol. 3, he gives an example of a teacher who has created a productive classroom environment by mixing both traditional teaching activities with the cultural influences his students receive at home:





Using English or Spanish to communicate meaning is the central theme of Jose’s classroom.  But the key to his classroom, the key to understanding his classroom, is how the teacher and students develop research activities that address both social and academic goals.  The teacher, in great part, surrenders control of the classroom to the kids; control of activities to the students, resembling in many ways the way children involve themselves in the household activities.  However, the teacher always monitors, mediates and guides the activities to make sure that they are academically worthwhile and that they address important curricular goals (NCREL, 1991).





	In regards to the Robalino girls the same principle apples.  We must learn how to take the musical tastes, sewing activities, and religious activities of the home and incorporate them into the classroom.  But what are some practical ways in which this can be done?  And more importantly, how can this be done taking into consideration that the average bilingual classroom has various different cultures (and even subcultures) present in it?  Methods of learning which are common to Ayda and Jenny may not be common to other students.  In the article “Promoting Cross-Cultural Understanding”, Helen Wyvill gives us an excellent suggestion as to how the families themselves can act as a resource for acquainting  teachers and students with the countries and cultures each of them come from.





Our classroom teachers have been very successful in bringing in families of the children to do some “show and tell” -- generally during units on families, but they fit in other ways to.  When this is part of a unit, the families of the non-ESL children come to, so it would, in fact, be unnatural not to include them.  The children love to meet these folks, see objects, look at photos, ask questions, etc.  It is usually a very good experience for all concerned (NCBE,  pg.6).





	Although this is in reference to an ESL classroom it is important to note that it could just as easily be a bilingual one.  No matter what the setting is, direct family involvement is critical.  By having family members partake in the teaching process within the classroom environment, while at the same time having the teacher visit the homes of their students is one of the best ways to promote this direct involvement.  Direct family involvement helps the students relate to one another giving them control over their environment and enables them to make the link between their household and the classroom.  It is these kind of accomplishments which help students truly succeed.


	One of the biggest changes which I have noticed as a result of the visit to Jenny and Ayda’s home had to do with the way they seemed to relate to me afterwards.  By the third visit it seemed as if I were more or less a “part of their family”.  From a certain aspect I ceased to be just their “teacher” and became their “father and mother’s personal friends”.  


	Such a relationship is bound to have an effect on the teaching practice as well.  Once I realized that the father read so many newspapers (and on a daily basis - see Table of Family Literature on pg. 17), I started taking an interest in bringing newspapers into the classroom.  I now have a weekly subscription to “Las Noticias del Mundo”, a Hispanic newspaper sold in Queens.  I bring several copies of this newspaper to class every week and allow the students to read them during DEAR time (Sustained Silent Reading).


	At first I did not expect the children to be very interested in boring black and white pictures and fine print.  Not only was it boring but the vocabulary and content seemed to be beyond their level of understanding.  But interestingly enough Ayda and Jenny were one of the first students who took to it.  Not only were they interested but they seemed to be fervently reading.


	Now a skeptic might say that though they seemed to be fervently reading, in all reality they were not.  At least they could not have fully understood the content of such sophisticated language as might be found in a newspaper.  Well, in my opinion, and especially after observing what had happened in my classroom, I feel that it is necessary to point out that since newspapers are written for laymen and in laymen’s terms, the vocabulary really is not so advanced.  Though there are many words that may not be understood by a third grader, there are plenty that are.  Enough to get the basic gist anyway.  Wow!  After spending so much time on lesson plans meant to get the kids thinking in terms of content one simple newspaper did it!  And the reason it worked was because of the connection that was made to the students’ home.


	Concha Delgado - Gaitar supports this conclusion when, in her book entitled “Literacy for Empowerment” (1990), she expressed:





The home cultural environment is known to play an active role in children’s school literacy....  It is, therefore, particularly important that we focus on literacy related activities in the homes of the families....  Past research blamed minority children’s school failure on the home culture... and many educators still believe that minority children are lacking in verbal skills.  They feel that parents do not provide adequate exposure to adult talk, which results in a lack of communicative competence.  Gordon (1978) explains that these beliefs stem from an assumption that a universal body of information exists about the way that children should be reared and that teachers posses such information and parents should learn it to apply at home.  However, variations among Mexican American families have been documented by researchers....





Literacy existed in these homes in forms ranging from emotional support for the children to pursue schooling to storybook reading by parents [though many more forms existed].  Embedded in activities and interactions in their daily routine, they demonstrate how children and parents jointly build meaning....  Freire and Macedo (1987:154) contend that ‘without understanding the meaning from their immediate social reality, it is most difficult to comprehend their relations with the wider society.’  These families show the ability to relate to each other around sociocultural activities, sociolinguistic discourse and written text.  It is this meaning that children take to school and it must be considered in the school curriculum (Delgado - Gaitar, pp. 83, 105). 





	When one merges this concept with the prior example, the importance of home visits and other forms of direct home contact become explicit.  Without the support of the household’s funds of knowledge in the classroom it becomes impossible to adequately relate to the children’s cultural values and thus, makes effective teaching an impossible task.





*		*		*


	Another important point to consider while applying the household’s funds of knowledge to the classroom situation, is the teacher’s interpretation and definition of what culture is.  The reason I point this out is due to the fact that until recently, our philosophy of what culture is has been misconstrued and at times outright erroneous.  Such mistakes have dealt a severe blow to our educational system.  


	Suffice it to say that in the past “Culture” was considered to be something which only the elite of society could partake in.  Those who did not go to museums and concerts of classical music, etc. were said to be “without Culture” (Class Notes).  Additionally, social analysts claimed that if a society were to find itself void of a “certain order” (which the cultural elite provided), we would all end up in a chaotic mess much like what happened in Golding’s “Lord of the Flies” (Rosaldo, pp. 98 - 103).


	However, in his book “Culture and Truth: The Remaking of Social Analysis” , Renato Rosaldo mentions that:





	In certain respects, after all, cultural practices do conform to codes and norms.  People make plans and sometimes their plans do work out.  Not all expectations remain unmet.  Conventional wisdom does not always fail.  Yet there is more to human culture than the image of cybernetic steering functions suggests.


	When the workings of culture are reduced to those of a control mechanism, such phenomena as passions, spontaneous fun, and improvised activities tend to drop out of sight.....





	A focus on nonorder directs attention to how people’s actions alter the conditions of their existence, often in ways they neither understand nor foresee.  Insofar as it is concerned with how people’s actions alter their forms of life, social analysis must attend to improvisation, muddling through, and contingent events.  In this context the study of consciousness becomes central because people always act (however imperfectly)  relative to their desires, plans, whims, strategies, moods, goals, fantasies, intentions, impulses, purposes, visions, or gut feelings.  No analysis of human action is complete unless it attends to peoples own perceptions of what they are doing.  Even when they appear most subjective, thought and feeling are always culturally shaped and influenced by one’s biography, social situation, and historical context.


	Furthermore..., change rather than structure becomes society’s enduring state, and time rather than space becomes its most encompassing medium (Rosaldo p. 103). 





	The reason I point this out is because I believe that though we as educators may indeed want to focus on including the student household’s funds of knowledge in the classroom environment, we are being constantly bombarded by insinuative impulses, coming from certain influential sections of our society, which would suggest that we are wasting our time (e.g. pessimistic statistics which would state bleak outcomes for those born in “disadvantaged” homes).  It is important that all components of our society realize that such foreboding explanations may amount to little.    


	As we have seen, reliable sources would indicate that it is not the children’s home situation or home culture (or lack of it) which is at fault here.  Rather, it seems that the educational system itself has failed to include sufficient and/or adequate corrective measures in their approaches, methodologies, and curriculums.  It is, therefore, our obligation and responsibility as American educators, to set an example in our schools and do what we must to make these proposals effective.
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�
The Research Process


 Research is defined as the process which is used to investigate thoroughly. The Research and Inquiry course required that students investigate how children learn at home or how the home contributes to learning. Therefore, research needed to be done from day one in order to choose adequately. A family had to be carefully, not carelessly, chosen in order to have the best experience. At that point all the members in my group agreed  to do the most accurate research possible. We were very serious about our work and took great care in every step we took.


The research process began as we were deciding which family to choose as a subject. We considered many factors, among them student achievement . I ask myself what it would be like to use these questionnaires with a family where the child is not doing his best in class and whose parents are involved very little in school activities. I can not help but wonder if it would make a difference in the outcome, or the final product


The research process is a learning process both for the teachers as well as for the family. When a family is providing information for the research team, the family member is confronted with his/her own views and has a chance to examine his answer, to examine the information he is providing. He/she may decide that he can change his habit, the way they do those things that he is describing. As one member of the class said, it also offers an opportunity for the teacher to examine his own values.


It allows the family to assert themselves in their ways, also. They can feel proud of their heritage, of their traditions and customs., of their way of life. As they talk about their activities as a family,  inevitably they reexamine why they do things the way they do.  As a result they reaffirm their customs and philosophies. They make a decision as to maintaining these guidelines or changing. The researcher does not intervene in this process. He just taps on the family’s customs and lifestyle.


As a researcher I have learned of the need and importance to be organized and insightful. This arose from the first experiences of our group trying to coordinate the visits to the home. It was necessary even to take notes of our phone conversations and no matter how many times Professor Mercado said it, it was not a reality for me until I felt the need to take notes.  I realized how important it was to keep a record of our phone conversations with the family, recording what they said over the phone and later discussing with my fellow team members, looking for new alternatives to meet.


I have learned to examine small details that may seem insignificant. Taking detailed notes of meetings has never been  a strong point for me. Yet, as I read class notes taken by fellow students which many times reveal forgotten details, I realize that I need to improve my technique. I have reread class notes and have marveled as to how the notes transport me back to the session, reliving comments and insightful details.


 I have had the chance to get to know the other members of my group more intimately. I have known David for three years. Yet through the group work, I have discovered a side of David which I did not know. Through this work he has shown how much he cares about his students’ progress. He cares about how family problems affect the children’s behavior in class. He cares about how they work and how to better help them in their academic life. David was concerned about the environment where the family lives. As many of our students come from the same neighborhood as the Robalino family, he was concerned with the living conditions that these families live in.  I have learned from David to look for hidden details in what the family members tell us. In other words, I am a better listener thanks in part to David. He is a keen listener and I noticed this after our visits to the family when we would discuss and analyze our findings. Sometimes we interpreted the persons being interviewed in different ways. Later, we would discuss these various interpretations and go even deeper into what they were saying. This is a unique opportunity offered to us in the research process where we can look at details and situations in different ways.


On both visits and group meetings, David was very punctual. To me that is a very important quality in any person. But in a researcher it is a true asset.  It is very important not to keep the people that we have to see, waiting endlessly. This creates anxiety and predisposes the persons against the researcher. The person may think that he/she is not being taken seriously by the researcher. Again I must mention that we need to communicate respect to the family and family members. It is one element that can contribute to success.


What I have learned about David, which was surprising, was that he truly cares about his bilingual students, that he truly believes children should be taught in their native language for as long as it takes them to develop the academic skills necessary to enable them to “make it” in a monolingual classroom. It was a surprise since David is not a native Spanish speaker.


David established a much needed rapport with the men in the Robalino household the day of the first interview. He talked about his years at a boarding school in Ecuador, near Cuenca. Cuenca is the home of the family in Ecuador. He also had a very animated conversation about Soccer with the Robalinos. That opened the door to sincere and spontaneous conversation.  I have learned much from David.


I met Elizabeth this year and I must say, she has been very critical of the way the case study was being written. She was the one pointing out different perspectives and criticizing the grammar used. It was a true team effort all the way and Elizabeth has been  the one responsible for shaping the case study. We sat as a group in front of the computer for hours and it was mainly Elizabeth that pointed out better ways to write and explain some details.  David and I concentrated more on content. This may be due to the fact that David and I have known the family longer, having had their children in our classrooms prior to working on this project. This is one time I can truly say I have learned by doing in every sense of the word.








�
Implications On Teaching





It is amazing the way experiences stay imbedded in our minds and in our hearts. Also, some people affect our lives and give us mannerisms and words of wisdom that stay with us forever. As I stated before  I have had two great partners in this work. Their legacies to me will   show in my teaching practices. The way I relate to parents and students’ family members will change , that is for sure. 


What are the implications for teaching? I can foresee a change in how homework is given. I used to think it was merely to reinforce what is taught in the classroom every day. Yet I can actually touch each family member with and through the homework I give. I learned from our visits to the Robalino house that everyone is involved and contributes to the schoolwork the children do at home. Homework is something that brings the family together at some point in the day. In this particular home where two couples share their home, the older children are also given an opportunity to help the younger ones. 


In the future I can plan homework that involves parents sitting down with their children and sharing experiences from their own childhood. This will enable the parents to establish a very special relationship with their children. The family can participate in the preparation of handicrafts that I can teach the children at school.  It will give them a sense of unity and togetherness. Homework should not be looked upon as a burden. It should be seen as an opportunity to be together. That is the message I need to convey.


As we entered the families’ homes in this project, we have had a great opportunity as teachers to look at the conditions that the families live, not to criticize but to learn that these children need to overcome so many obstacles in order to come to school.  They live in small apartments where they sometimes need to share a bed with one or two siblings. This can lead to lack of sleep or little sleep. This affects the child’s attitude in the classroom because he/she may be sleepy or distracted due to the poor sleeping conditions. We have to be very careful of how we ask questions about this. Yet, it may be the reason why our students sometimes fall asleep in class.


As is the case with the family we visited, they like to go out as a family. I have met them on occasion in their Sunday walks. One time I spent an afternoon at Flushing Meadows-Corona Park. The Robalinos were there, too, with their children along with nieces and nephews. This provides the chance to suggest to our students’ families other places where they might like to go on outings which sometimes offer free performances and concerts like the ones at Central Park and Bryant Park. (also some held at Flushing Meadows-Corona Park). Maybe a list of places which offer activities for the whole family can be prepared and sent home to the parents.


Understanding how our students live makes us aware of their struggles as well as achievements. It would be ideal if we took the time to visit our students’ homes at least once during the school year. Nothing has greater impact on the way we treat our students than this practice. Some of us have greater ease for this as we live practically in the same neighborhood. The children have so many things that they like to show off. It can be a new bed or a new CD player that they talk about in class. Knowing what type of music is played at home and what is used to listen to it can provide an opportunity to suggest other cassette tapes or CDs that the student can listen to. 


 At this time of the year they are eager to show off their Christmas trees. Our home visits offer the opportunity to look at their  way of life and use what may seem insignificant, to teach in the classroom. Being familiar with magazines and other reading material that is used at home, provides a chance to use it at school. Maybe the student can be encouraged to bring a specific magazine for read aloud if we know it is available at home. This is certainly more appropriate than to ask them to get one magazine that they never buy. 


The most important implication I can think of is “I Shall Never Underestimate My Students”.  Teachers in the Public School system tend to make general statements which minimize the potential of our students. I have to deal with that everyday, being a bilingual teacher. Students are thought of as “not good enough” because they do not understand or speak a language, or because their parents want to have them in a bilingual class. Many teachers do not even think of the resources these children have at home. 


Having had to migrate to a  foreign country in itself is a challenge that few people in their lifetimes have a chance to experience . It is by no means a degrading experience. On the contrary, it brings out the best in mediocre, insignificant persons. Yet, who is to judge a person as insignificant or mediocre? A person is born with many talents that may go unnoticed until he/she needs it. It is then that we grow as human beings, as mothers , as daughters, as fathers, brothers or sisters, etc. It is those difficult, heart-wrenching situations that a person goes through as a foreigner, which helps bring out all those talents. 


If all teachers knew what it feels like not to understand a word that is being said, maybe they can understand that it takes a special talent to learn a foreign language. Many people teach themselves to speak the foreign tongue. They are self-taught sometimes in other areas. What courage! 


It is not easy to adjust to life in a different way than the way we were brought up. Yet, immigrants must make adaptations, giving up some traditions and acquiring others that are normal in the country they move to.  If we could only realize all the effort put in by our students’ family to “make it” in America, if only we could understand that these families are very rich because of the personal, hidden resources they have had to employ in order to survive, what great teachers we would be. All of these changes require effort and talents that we , as teachers can use to teach, but most of all, we need to discover this in order to help our students learn to value themselves.


I feel fortunate to have participated in this process with my fellow team members and with my fellow students, some of whom I have known now for quite some time. The atmosphere in class has been extraordinarily stimulating and also gratifying. I am going to miss the Wednesday afternoon class but I have gotten so much out of it. I will never forget this class or what I have learned.














�
Sociological Aspects in Education





We live in a society which tends to classify its members according to different characteristics. One of those groupings is done according to socioeconomic levels. It is undeniably true that economic forces  play an important part in our lives. A person born to a family that is considered upper middle class  will have an educational experience very different than that of a person who is born in a home where the annual income is $10,000. and the main provider is a blue-collar worker .


The main issue here is that the parents who make more money let the child know early on in life that he/she has certain privileges conferred to him/her in society.





In this study, we argue that children of differing social class positions receive differing training in negotiation stances with adults. This study shows that social class influences the training children receive in exerting power at school. This training teaches middle class children to adopt a stance of power. �





The children will imitate their parents, yes, but also they perceive early on in life what their privileges are and what they can do with them. They assert their place in this society according to their surroundings and certain unspoken messages given to them by the adults in their families.


A family’s financial situation will shape and many times determine the child’s educational future. The article by Hugh Mehan that I read explained very well the effect of the tracking system in American Schools. It points out how socioeconomic factors determine the opportunities given to students in today’s schools.





Students’ differential access to educational opportunities is reinforced and refined by the tracking system, a stratification system that places high school students into different curriculum tracks, such as college prep, general education and college education. General education requirements are a routine, explicit feature  of high school. All students are required to take a specified number of courses in English, social studies, math, and science. Another routine , albeit implicit, feature of high school is that these courses are differentiated according to difficulty ( advance placement English vs. algebra, for example) and grouped into clusters.


How do students get into college prep  rather than  general or vocational tracks? Coleman et al.(1966) and Lee & Byrk (1988) reported survey data  according to which students said they chose their own track and were happy with their track placement. But study after study of actual tracking has shown that track placement is based on students’ socioeconomic background and past performance, and not on students’ choice. �





The article by Mehan implies that students of low income families receive lower quality instruction than children in other socioeconomic groups. I ask myself; “Then, where is the equality we have been taught in grade school? How about the constitution forged by the patriots of this country? Does it not promise equality?” I have no answers but I can only say that students from immigrant families, who speak another language other than English, have even more difficulties getting ahead in life. 


The Robalino family is aware of these factors. Mr. Robalino is a very intelligent man and his wife is no less intelligent. They work together everyday to help their children overcome all the obstacles in order for them to get a good education. As I pointed out before, their sense of culture and tradition strengthens them and gives them an edge over other children who do not know where they came from or why they are here.
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