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QUESTION B:





	I believe that there are several issues that need to be addressed if one is to implement a sound bilingual education program.  These issues can all be categorized and placed into six categories.  These categories are as follows: considerations of different models and approaches to bilingual education, the issue of language acquisition in regards to BICS and CALP, the incorporation of a multicultural curriculum, the question of fair assessment for bilingual students, the issue of parent involvement, and the debate over the stereotypical views toward bilingual education.


	When considering the first category, "Considerations of Different Models....", it is important to point out that there are several models of bilingual education each with a separate structure in regards to the intended population, in regards to the language used in the classroom, the societal and educational aim, and the aim in language outcome.  Some of these are strong models and some are weak models.  But since I will be addressing this issue thoroughly in my second essay I will skip ahead to the second category for the time being.


	The second category is probably the most important to consider if we are to implement a satisfactory bilingual program.  In this kind of a program issues of language acquisition must be taken into consideration, not only in regards to the second language, but also in regards the first language.  


	The best way to explain this would be in terms of BICS and CALP.  These are terms which Cummins used in referring to the level of language development an individual has acquired in any particular language.  BICS simply means "Basic Interpersonal Communication Skills".  This usually refers to the ability to communicate socially in any given situation.  It may take 2-3 years to develop.  CALP is an acronym for "Cognitive Academic Language Proficiency".  This refers to the ability to use higher level thinking skills in which language is not necessarily supported by the context.  In these situations language is said to be "context reduced".  This level of thinking requires one to analyze, synthesize, and evaluate in order to resolve an issue.  These are also the skills needed to function in a classroom situation.  It can take between 5-7 years to develop this level of thinking.   	


	These concepts hold many important implications for the bilingual student.  In a bilingual classroom there are two main objectives we must keep in mind as far as language development is concerned.  The first objective would be to produce CALP level thinking skills in each of our students.  The second objective would be to produce bilingual proficiency (as opposed to monolingual proficiency) in each student.  It is important to note that though CALP level skills could be acquired in either the native or second language, it is much easier to acquire these skills in the student's native language first.  Therefore, if someone has not acquired a thorough command of BICS proficiency, it would be better to avoid placing them in situations which require CALP level thinking skills in their second language.  Once the child has achieved CALP level thinking skills in their first language they can then transfer it to their second language with relative ease.  As educators we must understand that although a child may seem proficient in their second language, they may only be functioning on a BICS level.  Therefore they may not be ready to make the transition to a CALP level in that language.  However, this may be achieved with relative ease in the child's native language.


	The reason I point this out is because many instructors in our NYC public schools attempt to put `native language dominant' students into monolingual English classrooms in which English CALP skills are required in order to function on a competitive level.  This is done before these students have had a chance to master these skills.  This presents a problem.  Although CALP level skills may be required in a classroom that uses either English instruction or native language instruction, as stated above, it is much easier for the child to develop those skills in their native language as opposed to their second language.  Once they have developed CALP skills in their native language it becomes much easier for them to transfer these skills to their second language.  I believe that many of our educators need to grasp a deeper understanding of this issue.


	In regards to the implementation of a multicultural curriculum we need to consider what is meant by a multicultural curriculum.  It is important to understand that multicultural education is not simply for those who come into contact with other cultures. The main point is not simply to create a cultural awareness in our student population either.  Neither does it avail to study one particular culture for a certain length of time in which that culture is "exonerated" above the others.  All that does is separate that culture from the rest and thus, feed stereotypical attitudes.  If one is to study the unique aspects of a given culture, it should be done in the context of considering other cultures as well.  


	For example, if one were to do a study on the Muslims, the intent of the study should not only focus their great historical figures, their ways of living, their religion, etc.  Rather, they should compare it to other cultures showing ways in which many world cultures have become "Muslim" in a sense.  One could study how other cultures relate to Muslims and vice versa.  Also, instead of simply focusing on the characteristics they share as a whole, one could focus on the differences found within the culture.  That approach would tends to eliminate popular stereotypes.  


	However, multicultural education even goes beyond that.  It is important not only to study other cultures and the way they relate to each other.  It is also important to consider what this all means in regards to social responsibility.  How can we educate ourselves in learning practical solutions to everyday problems resulting from cultural differences?  What are some practical things we can do in our community to help overcome our differences?


The answers to these questions are many, but in regards to incorporating these principles into the classroom, we as educators must be flexible in regards to multicultural issues in our curriculum.  If we are to integrate multicutural values in our classrooms we must be willing to incorporate such issues into the whole spectrum of the curriculum.  We must understand that multicultural issues go beyond social studies.  We must be willing to incorporate various activities which edify these objectives, into all parts of the curriculum.  If we are to create a true multicultural curriculum, then these issues must invade the very fabric of our beings.





	In considering the question of fair assessment for the bilingual student, several issues must be taken into consideration.  Due to the incredible amount of unfair and even bias evaluations that have occurred in many "well intentioned" settings, this has become a major issue.  First of all, it is important to note the bilingual student is often exposed to different situations than the monolingual student.  Therefore testing for the bilingual student must be treated in a different fashion, in accordance to the needs of each particular group of students.  Language and cultural issues need to be taken into consideration when assessing and evaluating bilingual students.  In the past many false evaluations of bilingual students have been made due to tests which should have been written in a different language or which were culturally irrelevant.  Many students who find themselves in the process of learning English have tested into special ed. classes simply because they did not have a firm grasp of their second language.  Many of them, still in the process of acquiring CALP skills (due to a faulty bilingual program) have tested low on tests in which such skills would be required, but which they had no chance to acquire.  Some students have been thrown into classes which were beyond their level due to age differences.  Is it any wonder that these students may perform poorly on tests which have not taken these issues into consideration?  Though they perform poorly, such results can not validate an elimination of bilingual education on the grounds that it does not work.


	In regards to the issue of parent involvement in education, it is important to understand the vast implications this issue holds for the child.  Parental involvement in education can often be "played down" in our schools.  Indeed in many schools parental involvement is little more than political in nature.  Many school administrations do a lot of `flag waving', but in practice, they give parents very little say in the decision making process.  Parents often times find themselves unable to affect their child's education in any significant way.  This can prove to be very discouraging.  Often the result is that parents `give up' and stop trying to evoke change due to the fact that they feel powerless.  When they then stop involving themselves teachers complain that their parents do not care.  The truth is that all parents care about their child's education.  Some may be on a lower economic scale than others and may have less time and opportunity to help their child, but this does not mean that they do not care.  The truth is that parents have much valuable input which can be applied directly to the classroom situation.  Any effective bilingual program must honestly take this into consideration and then act accordingly.  


	In consideration of the last issue which deals with stereotypical views toward bilingual education, we must realize that any time we implement such a plan, we will always come into contact with those who would attempt to dismantle the it.  In fact there are those who try to sabotage what is already in existence.  Due to a lack of education, these people question the effectiveness of bilingual education and even attempt to abolish it.  In fact yesterday (Friday, Dec. 11, 1994), I was asked to attend a district ESL workshop in which the presenters (JHS science teachers) were vehemently opposed to bilingual education.  Of course, such people are more than willing to admit the necessity of communication in two languages.  They will even admit that our schools, when compared to schools in European countries, are far behind in this field.  However, instead of trying to evoke a change in our system of bilingual education, so as to make it more effective, they wish to obliterate it.  This is a serious issue which must be dealt with at a pedagogical level.  How are we to educate our children in foreign languages if even their teachers are against bilingual education?  





























QUESTION C:	FOUR TYPES OF BILINGUAL EDUCATION





	In describing four different types of bilingual education I would like to compare two kinds of bilingual education which Baker refers to as strong forms, with two types which are referred to as weak forms.  Each of these examples will be compared in regards to the intended population, languages of the classroom, societal and educational aims, and aim in language outcome.


	The first form which I would like to discuss has been named the "Transitional" form of bilingual education.  This program is intended to serve the language minority child.  The language of the classroom is in the native languages in the early grades, but later moves to the language of the majority culture.  The educational aim is assimilation.  That is to say that the objective is to have the students assimilate the majority language and culture.  The intended outcome is relative `monolingualism'.  In this situation the minority language (the student's L1) is driven to relative extinction.  


	It is interesting to note that the NYC Board of Education seems to have adopted this structure.  The students who are placed in bilingual classes are intended to learn English as quickly as possible.  Not much consideration is given in regards to the issues of BICS and CALP.  The younger grades are exposed to teachers who's L1 is the native language while the upper grades are exposed to teachers who's L1 is the majority language.  The bilingual classroom is treated as a "holding area" in which the child is kept until he is able to perform above the fortieth percentile (40%) on his English LAB scores.  Once he has achieved this level (BICS level) he is categorized as being capable of functioning in a monolingual English speaking class.  This is all designed to help the child become an English speaking monolingual student as quickly as possible.  Of course the designers of such a program would point to the false notion that the child emerges with bilingual proficiency.  Well I guess it depends on what one calls `proficiency'.  In many cases oral production of the child's native language is discouraged.  Either way, a child who emerges from this kind of system could definatly not be called `biliterate'.


	The second kind of form I would like to discuss is called the "Separatist" form of bilingual education.  This form of education is aimed to accommodate the language minority student.  Due to choice, the language of the classroom is the minority language.  The societal and educational aim is detachment from the majority culture and autonomy.  The desired language outcome is limited bilingualism.  


	This is the story of my life.  I grew up with American/German parents who were missionaries in South America.  We were definatly the minority group.  Although my parents worked intensively with the Hispanics, the mission board sent their children to an American boarding school where we were taught in English (the minority language).  The intent was to prepare us for a smoother transition into the American culture when we returned to the United States.  As a result we became detached from the majority culture all around us and formed our own autonomous group.  At boarding school most of us went to our own English speaking church.  We were not even allowed to date Ecuadorians (Which was the country in which the school was located).  Although most students claimed to be bilingual, the result was that most of us had serious problems in regards to L2 proficiency.  I became much more proficient in Spanish after I returned to the United States, after making several close Hispanic friends.  It is important to note that this is not the issue with most minority language groups in NYC.  


	The third form of bilingual education is considered to be a strong form.  The name of this form is the "Maintanance/Heritage Language".  In this form the affected population is the minority language.  The language of the classroom is total bilingualism with an emphasis on the native language.  The societal and educational aim is the maintanance of the minority culture and language while at the same time producing a pluralism  and enrichment of the two languages and cultures.  The intended aim in language outcome would be bilingualism and biliteracy.


	The forth and final form is the one I consider to be the strongest.  The name of this form is called the "Two Way" or "Dual Language" form.  One of the reasons I like this form so much is because it is intended for a classroom with an equal amount of language minority and language majority students.  In the classroom the minority language and majority language are equally stressed.  The societal and educational aim is also to maintain the L1 culture and language while at the same time producing a pluralism and enrichment of both languages and cultures.  The intended language outcome is bilingualism and biliteracy.
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