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Reason for Referral


Harry Neuman is a fifth grade student at Woodsgate Elementary School.  Harry has been engaged in reading support services including reading clinic for several years.  A variety of diagnostic tools has been utilized in determining Harry’s need for support services in the areas of literacy.  On the most recent Terra Nova administered in third grade, a scale score of 568, performance level 1 was achieved by Harry.  This scale score was far below proficiency for the third grade level.  In 4th grade, on the Degrees of Reading Power (DRP) Harry scored 25 in DRP units, which nationally placed him in the 19th percentile on this cloze comprehension test. The national minimum standard for the DRP for fourth grade is 41, while the Oswego School District Goal for Excellence for the same grade level is 57.  Harry’s score compared to both the national and local standards places him far below his grade level for proficiency.  On the fourth grade ELA Harry reached a performance level 2, with a scale score of 622 (range 602-636 for performance level 2).  On the Developmental Reading Assessment (DRA), administered in 5th grade, Harry received a DRA total score of 65 indicating a third grade reading/writing level.  However, on the QRI-3 administered in fifth grade, Harry was instructional at a level 4 in expository text and scored an 85% on the fourth grade word list.  The results of these diagnostic tools, along with teacher recommendation underscore the need for Harry to be referred to the Reading Clinic for supportive services.

Summary of Tutoring


During the spring 2005 semester, Harry engaged in tutoring sessions in the after school Reading Clinic.  For each of the 16 sessions Harry met for one hour individually with his tutor, while participating in a peer literacy group for the final half hour.  The focus of the first few tutoring sessions were getting to know Harry as well as assessing his needs in the areas of literacy.  Harry’s strengths and needs in reading, writing, listening and speaking were assessed utilizing a variety of tools.  These assessment tools included The Qualitative Reading Inventory-3 (QRI-3), an interest inventory in reading and writing, a writing sample analysis, and initial anecdotal records.


Early informal conversations showed that Harry is very interested in learning and sharing all that he knows.  From the onset of tutoring, Harry was congenial, energetic, and eager to work.  From these initial sessions and throughout tutoring Harry made connections in reading to his life, and other areas of learning.  He is highly self-motivated when reading is interesting to him or he can share prior knowledge that he possesses.    This same interest was apparent in writing as well.  Harry finds writing difficult, yet when he wrote about his family, pets, or a book he was interested in, his writing effort increased dramatically, as well as his certain pride over what he had accomplished.  


These early observations also manifested concerns with Harry’s fluency and pace while reading independent level text.  Harry relied heavily on his finger to guide him through words which had a high impact on his fluency and therefore, comprehension of what was read.  During the testing process, it became apparent that retelling was an area of concern affecting Harry’s comprehension as well.  Harry could retell many supporting details, but due to sequencing difficulties often missed the main idea or important sections within a story.  


After assessing Harry’s many strengths as well as concerns in literacy, a plan was set in place.  This guided reading plan based on Fountas and Pinnell (2001), would build on Harry’s strengths, as well as focus on improvement in areas of concern as well.  Harry’s one hour tutoring sessions included a variety of strategies applied throughout the structured instructional plan.  This structured plan included “setting the goals”, familiar reading, guided reading, writing, word work and read aloud. 


 An important aspect throughout each of these instructional areas became Harry’s ability to become self-aware or responsible for using the appropriate strategy.  This knowledge and awareness would help Harry become more successful in independent reading experiences while gradually releasing him from dependence on the tutor.  A side note to this strategic theme is that a reward system to keep track of Harry’s strategy use was devised as a motivational system for him.  A poster, “The Sky is the Limit When I Take Responsibility” was made and Harry added stars to it at the end of each tutoring session based on the number of tallies he received for using an array of strategies.  This proved to be highly motivating for Harry and he was visibly proud and looking forward to filling up the sky with stars.  

Setting the Goals

At the beginning of each tutoring session, Harry would share what known strategies he would be focusing on.  This in turn would lead to a discussion of other known strategies that could be utilized for the purpose of reminder, and new ones that would be introduced.  It was evident early in tutoring that Harry was very motivated to be aware or cognizant of what strategies he was using well, and what strategies he could utilize more often.  This technique began with an effort by Harry to discontinue using his finger to read.  Initially, this was a difficult habit to break, and actually sped up his pace, and flattened his intonation or expression.  But as with many opportunities to share in reading sessions, as Harry became aware of what was and was not working, he sought to take ownership and monitor his reading processes and strategies.  
Familiar Reading

Familiar reading was an important component of the reading sessions.  Harry would read a book of choice from a variety selected at his independent reading level, Guided Reading Level “O”.  Although both expository and narrative texts were offered, Harry most often chose expository texts about science, the natural world, or current events.  This would offer him opportunities to activate his prior knowledge and truly engage him in reading.  It was during this crucial warm up reading, with text that would not frustrate Harry but allow him to exude confidence in reading, that Harry was able to overcome his dependence on finger reading, while working on fluency, pace, and expression.  Strategies incorporated were modeling, echo reading, and the “click or clunk” strategy of monitoring comprehension.  Because the purpose of the familiar read was one of confidence building, the tutor interjected only when necessary, for example, modeling expression during dialogue when absent.  This strategy of echo reading was used to emphasize fluency, pace and expression as well.  The strategy of “click or clunk” was used for Harry to stop at the end of a paragraph or page and ask himself if he understood what was read.  Stopping to ask himself if a paragraph “clicked” or “clunked” offered Harry small incremental steps to check his comprehension and reread if necessary.  Utilizing these strategies during the familiar reading time-frame helped make them more natural or automatic during the more challenging, or instructional level of reading.  


During these familiar reads the tutor observed the reading strategies most relied on by Harry.  Visual representations such as graphs and pictures would pique Harry’s interest.  From there he was able to glean much information, leading him to begin inferring and asking questions regarding text.  This experience with questioning and comprehension strategies in the familiar read would be a natural segue to the guided reading portion of the lesson.

Guided Reading:


Through practice and modeling the guided reading portion of the lesson has offered Harry reinforcement of known strategies while implementing new strategies for comprehension. Guided reading was at his instructional level, Guided Reading Level “P”.  Harry utilized known strategies for new words, such as picture and context clues, stretching through words, and reading in chunks.  An important area during guided reading was for Harry to monitor comprehension, making sure the words made sense, self-correcting and rereading if necessary.  As Harry negotiated text at his instructional level he often met unknown words.  These strategies were used well and often by Harry.


Success in the area of comprehension has been a challenge for Harry.  Learning to make predictions, connections, and visualizations through the use of Strategies That Work (Harvey/Goudvis, 2000) was an important addition to Harry’s repertoire of reading strategies.  Through the use of post-it notes, modeling, and practice, Harry began to make progress in asking questions and drawing inferences from text, heightening his monitoring of comprehension and purpose for reading.  Other questioning strategies that were employed during guided reading were ReQuest (Manzo, 1980), and the Question Answer Relationship (QAR).  As all of the fore mentioned strategies were new to Harry, they were modeled and practiced throughout the tutoring sessions, allowing ample opportunity for development toward automaticity in questioning.  These strategies, though not complex to implement, are complex for the reader and need continual reinforcement and incremental development. 

Pre-reading:  


Pre-reading activities continually gave confidence to Harry.  He enjoys making predictions, even drawing inferences from the cover.  An example would be The Story of Ruby Bridges in which Harry decided that the people must be mad that the black girl was walking in the school.  When asked why he thought that, he added that all the other people on the cover were white, and he knows they probably didn’t want a black girl at their school.  Following predictions about the story was the book introduction.  The tutor would introduce the storyline and any new vocabulary that may provide a challenge.  New vocabulary was analyzed for patterns, chunks, and stretching through words.  This pre-reading time was invaluable to acclimate Harry to the text.  The time taken for predictions, early wonderings, and navigating new vocabulary helped set up Harry’s positive attitude to “dive into” the text.  

During Reading:


Very often early in text Harry was heard to exclaim, “I was right!” about his predictions.  He was engaged and ready.  It is important to note that at this point in the lesson fluency, pace, and expression is fluid and comfortable as Harry has been “warmed up”.  Occasionally during the more challenging instructional text Harry would revert back to a monotone expression, and reliance on his finger to assist him.  Yet, as tutoring went on he learned to monitor these lapses during difficult decoding, and comes back to his new found fluent, expressive voice- independent of his finger to guide him.  More so during the guided than familiar reading time-frame, Harry needed to be reminded to stop and ask if it made sense, or to monitor comprehension and self-correct.  These aspects were getting stronger and more independent as the tutoring sessions came to an end.  


A valuable amount of time was devoted during each guided reading for Harry to develop questions and infer from text.  Through the use of QAR Harry learned the differences between “Right There”, “Think and Search”, and “On Your Own” questions.  Although Harry exhibited a propensity for “right there” questions, he began developing inferential questions, or “Think and Search” type questions. The use of post-it notes was valuable in this area.  Harry would develop a question, write it on a note, place it in the book, and revisit it when he could confirm or reject a prediction, or question.  Harry was also able to understand the types of questions he asked by revisiting and analyzing the post-it notes.  Concurrent to the use of QAR, the ReQuest strategy was modeled and practiced with Harry.  This strategy proved to be very instrumental in helping Harry to build on his explicit questions, toward more inferential thinking.  This level of thinking was challenging, but the ReQuest strategy allows for strong tutor input and modeling.  As Harry and the tutor each read a paragraph, each would develop a question to pose to the other reader.  This incremental development of questions with examples and “think aloud” by the tutor helped Harry begin to develop his own inferences from the text.  Harry would then begin making connections to other content knowledge, and engage in discussions regarding text.  As sessions progressed, Harry became much more comfortable with adding facts and/or pictures together to draw inferences and synthesize meaning of what he had read.  

Post-reading:


During post-reading discussions, Harry continued with synthesis of the story as well as further connections including text-text, text-self, and text to world.  It was during post-reading that another important aspect of reflection took place for Harry.  The tutor and Harry would discuss the strategy tallies he had accumulated, noting the strategies he used often, and those he used less often.  It cannot be emphasized more how important this area of meta-cognition, praise, and recognition was for Harry.  He could not wait to count his tallies and see how many he had used.  Another use was discovered as this charting of strategies continued.  Harry was able to see what strategies he relied on during familiar, or less challenging text as well as the strategies most relied on during instructional text, or the guided reading time-frame.  These differences were beginning to help him to see as text becomes more difficult what reading behaviors he accentuates as well as strategies he ignores that he has available to him.  During these discussions it was clear that Harry was learning not only to rely on strengths, but to take risks, and be proud of new found tools to bring to his reading experiences.  It was during these exchanges that the idea of reading as a serious endeavor in which Harry was a full participant were revealed and accentuated.  

Writing:


The area of writing is one that Harry avoids as laborious.  It does not appear that Harry has had many successful writing experiences.  In early tutoring sessions, Harry had a hard time forming a thought before beginning to write.  He would write a word or two, and then a few more, ending up with sentences that made no sense.  Encouraging Harry to develop an entire thought before writing, although he resisted strongly, helped him gain in sentence fluency.  His use of punctuation and capitalization were adequate.  The tutor felt that focusing on mechanics would “bog down” or continue to make writing laborious for Harry.  It was decided that through personal, relevant, motivating writing experiences Harry would benefit and overcome an attitude of “I have no clue”, and “I don’t want to”.  From analysis of Harry’s initial writing piece, the writing component of the lesson would focus on word choice, sentence stretching, and descriptive language through use of the Six Plus One Writing Strategies.  Several writing sessions focused on beginning, middle, and end, or having a good introduction and closing.  Harry resisted improving a rough draft, wanting to copy what had been written as “good enough”.  A powerful aspect of Harry’s work in writing was the result of working on word choice and sentence fluency.  Harry would be visibly proud as he reread his writing in celebration.  As if to say, “I, Harry, author”.  


Harry was much more engaged in writing when the topic was interesting to him.  He wrote a response to Hawk Hill, a read aloud he enjoyed that he is very proud of.  His writing about his family and pets was the most prolific and excited he has been about writing.   


Through guided writing, Harry wrote in a variety of styles.  He wrote in a journal in response to the Read Aloud, Skinnybones, by Barbara Park.  This free style of writing, often with a prompt, was more manageable for Harry as he was enjoying the book immensely.  Harry focused on word choice through the genre of poetry as well as a descriptive paragraph.  Through a literature response, Harry worked on introduction, supporting details, and closure to the book, Hawk Hill.  In early tutoring Harry worked on paragraph writing, staying on the topic and supporting the main idea with a writing piece on a dog named Duke.  In this piece Harry was guided and encouraged to improve his word choice and stretch his ideas.  The use of a graphic organizer assisted Harry in the development of supporting details and main idea.  


Toward the end of the tutoring, it was clear that Harry’s interest and desire to write had somewhat improved.  He still resisted writing “a lot”, but understood how to stretch his ideas, add more detail, and express himself with more descriptive language.  When preparing for the writing celebration, Harry could not decide which piece he wanted to read, as he loved and was proud of them all.  This was a marked difference in Harry’s attitude in regards to the writing process. 
    Harry grew as a writer, and he is very aware of this.  As much as he didn’t want to improve his writing, when he did stretch his ideas or describe with more detail, he was proud and wanted to share.  The tutor shared his writing with another tutor, who in turn wrote a note to him on a post-it stating that his writing moved her.  During another writing experience in which Harry was writing “What a Good Friend Is”, Harry reminded the tutor, “Don’t forget to make a copy, I’m sure Bonnie wants to read this”.


Although Harry continues to need support in this area, with strategies to organize ideas into well formed sentences, he has become very aware of his potential as a writer and the satisfaction it immediately brings him. 
Word Work:


The word work timeframe was utilized for a variety of purposes.  Making and breaking words, reading in chunks, blends, endings and contractions were all reinforced and revisited in mini-lesson format.  Several word work lessons surrounded blends.  Harry often would read/write for example,  the word “small”…s-a-m-a-l-l…or “swim”…s-e-w-i-m, or “felt”…f-e-l-a-t.  In trying to decode, Harry was reducing words to individual grapho-phonemic associations.  Focusing on chunks and syllabication helped Harry improve greatly in this area.  A smile would come over his face as he became more aware of combinations and ways he could decipher them, and hear them.  Revisiting contractions and endings also contributed to helping Harry in both writing and reading.  Covering suffixes and prefixes helped Harry to read in chunks helping him move away from single letter-sound relationships.  On occasion, Harry enjoyed bringing in his spelling lists from his classroom teacher and looking for patterns within them, such as silent letters “half”, or “write”.  
Read Aloud:


The read aloud component of the lesson, though last, was as important as the other aspects of the lesson.  To paraphrase from What Matters Most to Struggling Readers, (Allington, 2001), “It takes time to warm up to a good book”; therefore after a few picture books were enjoyed, a novel was chosen for the read aloud.  Skinnybones by Barbara Park was a perfect match for Harry’s personality, reading level, humor and age.  He could relate easily to the struggles and triumphs of the main character, Alex.


 During the read aloud the tutor would often use the strategy of Think Aloud continuing to model predictions, inferences, and connections.  Harry would often engage in these activities and good discussions would ensue.  He was very relaxed and enjoyed a good story.  The tutor would model fluency, expression, and pace during the read aloud.  Harry gained from this experience as well.  Through discussion, Harry came to understand how fluency and expression in dialogue adds to comprehension in a story.  Towards the end of tutoring, Harry had begun to reread dialogue that he had not read as expressively as HE thought he should have in his own reading.  This immeasurable improvement and self-awareness of fluency alone has influenced his level of comprehension and enjoyment of reading.     


Through a variety of strategies, discussion, and gradual release of responsibility Harry exhibited much growth in literacy.  His desire, attitude, and confidence improved remarkably with intrinsic feelings of success.  Harry has become keenly aware of “what works” for him and how he feels about reading when he uses his strategies.  This heightened independence and willingness combined with known strategies to assist him during literacy experiences will benefit Harry immensely as he continues to grow in all areas of literacy.

Instructional Results:


In order to determine Harry’s needs in the areas of literacy, a variety of diagnostic tools were utilized.  The Qualitative Reading Inventory-3 (QRI-3) was used to determine Harry’s strengths and needs in the area of reading.  The QRI-3 takes in depths look at word recognition, comprehension, retelling and prior knowledge.  The analysis occurs during both expository and narrative texts.  It is designed to be administered individually, with opportunities to observe all attributes of the reading process.  The QRI-3 allows for assessment of independent, instructional, and frustrational levels of reading to be diagnosed.  


Another diagnostic tool utilized with Harry was a writing sample in the form of a friendly letter written to the tutor.  Evaluation of writing conventions, sentence fluency, word choice and supporting details were assessed.  This writing piece offered a beginning glimpse into the strengths to be accentuated as well as the needs to be focused on during tutoring sessions.


The initial test administered with the QRI-3 was the word list.  Identifying words from a list in isolation helped determine the level of reading passages to be used in evaluating Harry’s reading levels.  The results of the word lists identify word identification accuracy, automaticity, as well as analysis of how Harry attacks or decodes words.   The table below details the results of Harry’s identification of words in isolation while reading lists at a variety of levels:

	Grade Level
	Automatic
	Identified
	Total
	Level

	3rd
	19/20
	0/20
	19/20
	Independent

	4th
	18/20     
	1/20
	19/20
	Independent

	5th
	16/20
	1/20
	17/20
	Instructional

	6th
	13/20
	1/20
	14/20
	Frustrational



Harry was eager to begin testing, showing the tutor all that he knows.  He began reading very quickly and needed reminding to slow down, to do his best at each word list.  The miscues that were exhibited by Harry were graphically similar to the word to be read, specifically the beginning and middle of words.  His miscues often represented nonsensical words although Harry didn’t pause, or question how theses words sounded to him.  Examples of this would be “abulges” for “abolish” and “financy” for finance.  Endings proved the most difficult and neglected by Harry throughout all word list levels.  


Harry’s scores reveal an independent level 4th grade.  His instructional level, as shown above, is 5th grade.  However, at the 6th grade level, frustration was reached dramatically by Harry.  Although these results suggested beginning with passages at a 5th grade reading level, with the other diagnostic assessments available to the tutor, as well as Harry’s lack of noticing nonsensical words, assessment of passages began with a 3rd grade level.  This decision was based on that although decoding did not seem to be an extreme need of Harry’s, monitoring comprehension and self-correcting did seem to offer challenges to him.


The charts below detail the results of oral reading passages in both narrative and expository texts.

Results of Narrative Texts

	Passage Name
	The Friend
	Amelia Earhart
	Margaret Mead

	Readability Level
	3rd Grade
	4th Grade
	5th Grade

	Passage Type
	Narrative
	Narrative
	Narrative

	Level/ % Total Accuracy
	98% Independent
	96% Instructional
	92% Frustrational

	Level/ % Total Acceptability
	98% Independent
	96% Instructional
	94% Frustrational

	Familiar/Unfamiliar
	91% Familiar
	85% Familiar
	25% Unfamiliar

	Retelling
	Excellent
	Fair
	Poor

	# Explicit Correct
	3/4
	3/4
	3/4

	# Implicit Correct
	3/4
	3/4
	3/4

	Level %Comprehension
	75% Instructional
	75% Instructional
	75% Instructional

	Overall Level
	Instructional
	Instructional
	Frustrational



The above results denote many factors relating to Harry’s instructional reading level. According to the QRI-3 results, Harry’s reading level for a narrative text is instructional at the 4th grade level.  Harry possesses rich prior knowledge that assists him when reading narrative passages.  When a reading passage is familiar Harry’s retelling is much stronger.  As text becomes more difficult and less familiar, Harry’s retelling often omits the main idea, but offers supporting details out of order.  This observation assisted the tutor in designing a plan for Harry’s literacy intervention, focusing on sequence and main idea.  Also indicative from the results is a lack of self correction, or monitoring of what has been read.  Harry often does not self- correct even when meaning changing miscues make no sense.  This level of acceptability confirmed that a goal of tutoring would be a focus on monitoring comprehension, or what is read for meaning, as well as pausing, self-correcting, and rereading text.

Results of Expository Texts

	Passage Name
	Saudi Arabia
	The City of Cahokia
	Getting Rid of Trash

	Readability Level
	4th Grade
	4th Grade
	5th Grade

	Passage Type 
	Expository
	Expository
	Expository

	Level/ % Total Accuracy
	97% Instructional
	93% Frustrational
	92% Frustrational

	Level/ % Acceptability
	97% Instructional
	94% Frustrational
	94% Frustrational

	Familiar/Unfamiliar
	75% Familiar
	100% Familiar
	100% Familiar

	Retelling
	Fair
	Poor
	Poor

	# Explicit Correct
	¾
	4/4
	¾

	# Implicit Correct
	¾
	4/4
	¾

	Level/% Comprehension
	75% Instructional
	100% Independent
	75% Instructional

	Overall Level
	Instructional
	Frustrational
	Frustrational



Analysis of Harry’s performance on the QRI-3 reading expository texts at a variety of levels is revealing as well.  As with the narrative, Harry brings a rich prior knowledge that assists him in retelling, although he did not retell expository texts as well as the narrative.  This observation as well as Harry’s interest in science and the natural world affected the choices of reading material to be offered during guided reading.  Consistent with the narrative results was Harry’s lack of self-correction or rereading nonsensical words.  Harry’s high prior knowledge impacted the results of comprehension questions positively.  He often, after or during retelling, would make text-text connections from other content areas of learning.  Summarizing, retelling, and graphic organizers would be incorporated into the lessons to support these concerns.  Overall results find Harry reading text at a 4th grade instructional level.
After determining the narrative and expository instructional levels for Harry, two more assessments were given to rule out or reveal concerns in the areas of silent reading and listening.  The results are as follows:

Listening and Silent Reading Passages

	Type of Assessment
	Listening
	Silent

	Passage Name
	Octopus
	Johnny Appleseed

	Readability Level
	5
	4

	Passage Type
	Expository
	Narrative

	Familiar/ Unfamiliar %
	100%
	100%

	Retelling
	Fair
	Excellent

	# Explicit Correct
	¾
	4/4

	# Implicit Correct
	¾
	¾

	Level % Comprehension
	75%
	87%

	Total Passage Level
	Instructional
	Instructional



To assess listening comprehension, a passage was selected at Harry’s grade level.  Again, his prior knowledge was strong, assisting him in retelling and comprehension questions.  He retold the passage with no order, or sequence and although he retold many details, missed parts of the main idea.  This reaffirmed his need for sequences and organization of text elements, but eliminates listening as an area of concern.  These needs or weaknesses in Harry’s reading are consistent with his oral reading passages, with the text available to him visually.  In listening, Harry exhibited an instructional level of 5th grade reading.  


The silent reading passage selected was a grade level 4 passage, “Johnny Appleseed”.  This level was chosen based on the oral passage results, as well as other diagnostic results aforementioned in the referral.  Harry’s retelling was excellent.  He knew a lot about Johnny Appleseed and wanted to share it all.  He needed to be reminded, and it was hard for him at first, to rely on just retelling what he knew from this reading about Johnny Appleseed.  Harry took his time while reading silently, and seemed comfortable with the style.  He was enthusiastic in response as well.  Harry exhibited that a 4th grade level of silent reading was an appropriate instructional silent reading level.


Combining the results of the QRI-3 in various aspects of literacy, with the other diagnostic assessments referred to in the referral, it was found that Harry would most gain from an instructional level of beginning 4th grade, Guided Reading Level “P”.  This recommendation was held for both expository and narrative texts to best instruct Harry in new strategies at a level that would challenge but not frustrate him.  

Writing Assessment:

Harry wrote a friendly letter to his tutor to assess his initial writing.  No instructions were given, except that Harry was asked to do his best as this would help the tutor to know Harry’s strengths and needs in writing.  He was asked to write anything he would like the tutor to know about him.  Harry had a difficult time getting started, organizing his thoughts, and visibly wanted to get “it” over with.  


It was clear from this initial piece that Harry had adequate mechanics, form and structure for paragraphing, and a strong conclusion.  It was also evident that his needs were high in the areas of idea development, sentence organization, and supporting details.  An area of concern also became Harry’s reliance on individual grapho-phonemic associations while writing.  His misspelling of words as he used each individual sound and visual representation resulted in extra syllables, such as f-e-l-a-t for felt.  In reading his letter to the tutor, Harry was unable to decipher these words.  This area of need would be addressed often during word work exercises.  
