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Grading Rubric

The unit grade will be based on the following

1. Homework  (15%)
There will be several short written assignments that will not only help prepare for the next day’s lesson but also be the basis the essay.

2. Participation (20%)
Active participation will be integral part to the final grade.  A good portion of this will be determined by whether or not the student has completed their homework.  Extra credit will be given to those students who also demonstrate an above average level of participation in class.

3. Scene Reenactment (30%)
Students will be divided up into four groups; each will select a scene to perform either in front of the class or on video.  There will be a sheet with suggested ideas but they will be free to choose their own, provided it is pre-approved.

4.  Final Essay (35%)

Every student will also have to complete a three to five page essay on the various themes and topics of the book.  The must include specific examples of scenes and people that the author uses to demonstrate his point.

Unit Calendar For

“The Things They Carried”

	  Lesson 1

Times Were Changing
Pre-reading lesson on the sixties and Vietnam War.
	  Lesson 2

How Much Can One Man Carry?

Abstract vs. Concrete ideas
	  Lesson 3

The Spin on Love

Irony

Love and Innocence themes


	   Lesson 4

The American Hero

Analyzing the traditional hero

Symbolism

Inner Conflict
	  Lesson 5

Friendly Fire

Movie clips

“Full Metal Jacket”

Skewing Enemy Lines

	  Lesson 6

Truth and War

Contrasting imagery
	Lesson 7

The Bell of the War

Women in Vietnam

Gender stereotypes


	  Lesson 8

Church Magic

Sanctity in symbols
	  Lesson 9

  Ambush 

Fact vs. Fiction theme

Story truth and happening truth
	  Lesson 10

Bittersweet Homecoming

Loss of identity

	Lesson 11

Who’s to Blame


	   Lesson 12

Speaking of Courage

Paralleling stories 

Importance of speaking out
	  Lesson 13

Performance Day!!!

Students will be given evaluations on the scene reenactment portion of their grade.
	   Lesson 14

Ghost Soldiers

Psychological Impact of the war.  

Dark imagery of Death
	  Lesson 15

Lives of the Dead

Purpose of storytelling


Lesson 1: Times They Were A Changing
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	What’s on for today and Why:

This is meant to provide some background information about the Vietnam war and the era of the sixties.  To prepare students for what they are about to read, to enhance their understanding of the society at the time and be able to critically analyze how this relates to the current war situation now.

	What to do:

1. Groovy Times

Break students up into groups of four with pieces of literature that represent one of the movements of the sixties and a piece from present day that holds the same themes.  Each of the groups is to work together to figure out what was the purpose of the message, what impact they think it had and how it’s effects are reflected in present day literature or society.  All students will be provided with a large chart where they can record what other students have compiled while they share with the class.  

2. Homework

Read the first chapter entitled “The Things They Carried.”  After the chapter has been read compile a list of tangible and intangible things they carry with them every day.  

	How did it go?

The students should have an adequate idea of what the time period surrounding the sixties was.  The movements that they studied specifically should give them an idea about public sentiment surrounding the draft, communism and Vietnam in general.  This will set them up well for the frame of mind of the soldiers described in the story and pique their curiosity about the story they are about to read.


What familiar group of the sixties does this poster emulate?  This is still an expression that we use today, why do you think it is so memorable?  What is it’s message (besides the obvious)?
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This is a harsh political opinion on how the U.S. was conducting them self over in Vietnam.  What is this poster saying about liberty and freedom?  What emotions would it raise up if you were for or against the war?
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This is one of the few where they use soldier imagery in a positive way to protest the war.  According to the poster what should we be fighting for?  There were those that argued that war the way to ensure peace by stopping [image: image10.jpg]


communism.  What would the makers of this poster say to that?

This is a loud and vulgar statement about the draft part of the war in particular.  Burning draft cards was a dangerous form of protest in Vietnam.  As you will see in the book the author demonstrates strong feeling about being forced to go to war.  Why is this a big issue?  What does it say about gender when only men could (and still) be drafted?
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Lesson 1:  Handout

Effect in 60’s

	
	Draft poster
	Love poster
	Peace poster
	Eat poster

	Effect of message today?
	
	
	
	


Lesson 2:  How Much Can One Man Carry?
	What’s on for today and why:

This is to open the class for actually reading the novel.  This is lesson is meant to compare what abstract and concrete ideas are pertaining to this piece of literature and how and author can use them symbolically and to illustrate a point.  Comparing what they carry they to what the soldier have will relate the themes of the book to their every day lives.

	What to do:

1. Where’s the Weight

After homework is checked each of the students will place the most important tangible and intangible item they carry on the board.  There will be an open discussion of why they are important and how those reasons are similar to one other and how they are unique.

2.  Just an Idea

Definitions of what an abstract idea and concrete ideas will be introduced.  Together we will go over the worksheet that highlights these points textually.  A class discussion will follow about what the author is telling us about Vietnam and the soldiers who fought there.  We will relate this back to yesterday’s discussion and see if the advertisements were accurate in portraying what was going on.

2. Homework

Read chapter two “Love” 



	How did it go?
Student’s should have gained an understanding of how the author’s use of abstract and concrete ideas are useful in building the tone, imagery and characterization of the story.  

By using themselves as examples they should see how people are connected by situation, soldier in Vietnam and students in school but retain their individuality.  Relating it back to yesterday’s lesson will utilize their analyzing skills for the story and set them up later for when the writer himself also engages in deception. 
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Lesson 2: Handout

“The things they carried were largely determined by necessity”

“In its intransitive form, to hump meant to walk, or to march, but it implied burdens far beyond the intransitive”

“What they carried was partly a function of rank, partly of field speciality.”

“In addition to the three standard weapons they carried whatever presented itself or whatever seemed appropriate as a means of killing or staying alive.”

“What they carried varied by mission”

“The things they carried were determined to some extent by superstition.”

“They shared the weight of memory.  They took up what others could no longer bear.”

“They carried the land itself.  They carried the sky.”

“They carried themselves with pose, a kind of dignity.”

“They carried the emotional baggage of men who might die.  Grief, terror, love, longing – these were intangibles, but the intangibles had their own mass and specific gravity, they had tangible weight.”

“They carried the common secret of cowardice, barely restrained, the instinct to run or freeze and hide and in many respects this was the heaviest burden of all.”

“You couldn’t burn the blame.”  “It was very sad.  The things men carried inside.  The things men did or felt they had to do.”

Lesson 3:  Putting a Spin on Love
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	What’s on for today and Why:

Students are going to examine the how the author uses irony to augment his points in writing.  The themes of love and innocence will be introduced and shown how they have an impact on the story and how the author writes.  We will examine the text closely and look for specific examples of both.  

	What to do:

1. Love is a battlefield

There will be an open discussion of the love that Jimmy Cross carries for both his troops and for Mary.  What type of impact this has on his leadership and why he decided to burn the letters and pictures he cherished.  We will compare the type of love that he and poppa sans have for the troops and the impact the author says it has on the war.

2.  The Most Dangerous Game
The definition of irony will be gone over briefly and the how the author does this by comparing the war to a game.  We will go back over “Spin” and find all the references to games.  There will be a discussion on how this changes the conventional way of portraying soldiers at war.  

3. Homework
Read “On the Rainy River.”   Answer in one or two paragraphs how you define a hero, coward and their relationship to courage. 

	How did it go?

Students should have a deeper understanding of how the author recreates the experience of war.  They should have picked out the themes of love and innocence which will reappear constantly throughout the book.  Through the close reading of the second chapter they should have identified the how the author uses irony and developed an appreciation for his style.


Lesson 4: The American Hero
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	What’s on for today and Why:

Today we will analyze and compare the traditional portrayal of the American hero to the O’Brien’s own hero in this chapter.  Students will also discuss the main character’s inner conflict before he went off to war and how that is symbolized by “pig-declotting” and his vision on the river at the border.

	What to do:

1. Heroes in Red, White and Blue

As the homework is being checked the will get they will go over the two handouts                            with pictures of the “American Heroes” and do a free write for about five minutes    comparing what they see to their homework.  Together we will list the physical traits and characteristics that reappear in these pictures and what virtues they are trying to portray.  We will than compare those traits to Elroy Berdahl and what they thought was a hero.

2. Shower of Blood

The class will go back to the short section on “pig-declotting” and other places he mentions slaughter and blood.  We will discuss its relevance to the chapter and what this passage says about the war.

3. The Coward Who Went to War

Students will discuss why O’Brien was so conflicted about going off to fight and what he “saw” in his vision that convinced him to go.  We will examine how the author looks at courage judging from what we have said about heroes in today’s society if it still rings true.

4. Homework

Students will read “Enemies” and “Friends”  In one paragraph tell me if you think Strunks fear was understandable.  Do you think what he did was necessary to make everything “square” between him and Jensen again? 

     

	How did it go?

The students should have been able to see how O’Brien challenges the traditional portrayal of the hero.  Students should have made meaningful and insightful connections with the symbols in the chapter to the author’s inner-conflict, the war and the story in general.  They should have analyzed thoughtfully how all of these issues relate to present day and the stereotypes we carry.
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Lesson 4: Handout     
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What are the characteristics (physically and personally) of the “heroes” in these pictures?

What do they have in common?  What is different? 
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Lesson 4: Handout

This is the most diverse, recent, picture of American “heroes” that I was able to find.  Even still there is some conformity, what can you pick out? 
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	Characteristics

Age:

Gender:

Race:

Background:

What virtues do they seem to emulate?

How does this compare/contrast with your definition of a hero?
	“American Heroes”
	Elroy Berdahl


Lesson 5:  Friendly Fire
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	What’s on for today and Why:

Today we will discuss how the author skews the clear distinction between enemies and friends through the relationship of Jensen and Skunk.  Students will watch three clips from “Full Metal Jacket” that shows another time where a similar conflict occurred in Vietnam.  There will be a discussion on the internal fear and revenge that can happen even on your own side.

	What to do:

1.   Why he just snapped

After homework has been checked have the students share what they came up   with.  For about five minutes have them make a prediction what could have happened if Jensen hadn’t broken his own nose. 

2.   Full Metal Jacket

      Show three short clips from “Full Metal Jacket.”  First where “Joker” helps ”Lawrence” climb over the wall; when they attack “Lawrence” in the middle of the night; and when “Lawrence” shoots himself as a result.  Have a class discussion on how a major problem with the Vietnam war was the inability to distinguish the enemy; and how the book and movie expands that idea

3.  Terms of Parting

Both Joker and Jensen (for a time) shoulder an uncomfortable responsibility.  Have the class make predictions on how this affected them and the other soldiers in their platoon.

      

	How did it go?

The class should have picked up on how the author plays with the idea of enemies and friends during times of war.  The movie should have made this point more obvious and also provided a good contrast to the chapters.  Students should talk about being loyalty to your friends and the conflict that Joker and Jensen had about keeping it.


Lesson 6:  Truth and War


	What’s on for today and Why:

There are several important themes and symbols that are brought up in this chapter.  This can be handled best by breaking up the class into groups and having them concentrate on just one.  After these are explored students will relate them to the main idea of “true” stories as the author has explained.  The song “Lemon Tree” will be played for them and there will be a discussion on why the author juxtaposes the song with the morose death scene and how it affects the “truth.”



	What to do:

1. Truth of the Matter

Divide up the class into four groups and have each of them answer a set of questions on the following handout.  Have the class discuss their conclusions and if they think that being told a “true” war story is important for understanding the Vietnam war.  

2. Lemon Tree Very Pretty

The idea of juxtaposition will be brought up to the students.  The song “Lemon Tree” played for the class as they read the lyrics.  Although the tune of the song is light and pleasing it makes the story more eerie because we know it was sung while cleaning out the entrails of Curt Lemon from the tree.  Students will discuss what effect this has on the reader and why the author chooses to pair beautiful imagery with awful scenes from the war.    

3. Homework

Read “The Sweetheart of the Song Tra Bong and the article “” 



	How did it go?

The students should have an understanding of how truth and storytelling are separate issues in the novel.  By playing the lemon tree they should be able to see how the author is able to shock the reader by juxtaposing the song with the hideous scene he describes.


Lesson 6: Handout

Group 1:

Why did Rat Kiley shoot the baby water buffalo “to hurt” and not to kill?   Why does Sanders say that Vietnam is a “Garden of Evil”?  

Group 2:

Why does the author tell you that the story about Curt Lemon is a love story and not a war story?  Is the second story about Lemon a “true” war story?

Group 3:

Why does the author put in the story that Mitchell Sanders tells?  Is that a true war story?  What does he mean by saying the moral is to listen?

Group 4:

The author gives us a detailed explanation of what a “true” war story is; list some of those characteristics.  Is the following story a true war story?
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LEMON TREE


When I was just a lad of ten, my father said to me,
"Come here and take a lesson from the lovely lemon tree."
"Don't put your faith in love, my boy", my father said to me,
"I fear you'll find that love is like the lovely lemon tree." 

Lemon tree very pretty and the lemon flower is sweet
but the fruit of the poor lemon is impossible to eat.
Lemon tree very pretty and the lemon flower is sweet
but the fruit of the poor lemon is impossible to eat. 

One day beneath the lemon tree, my love and I did lie
A girl so sweet that when she smiled the stars rose in the sky.
We passed that summer lost in love beneath the lemon tree
the music of her laughter hid my father's words from me: 

Lemon tree very pretty and the lemon flower is sweet
but the fruit of the poor lemon is impossible to eat.
Lemon tree very pretty and the lemon flower is sweet
but the fruit of the poor lemon is impossible to eat. 

One day she left without a word. She took away the sun.
And in the dark she left behind, I knew what she had done.
She'd left me for another, it's a common tale but true.
A sadder man but wiser now I sing these words to you: 

Lemon tree very pretty and the lemon flower is sweet
but the fruit of the poor lemon is impossible to eat.
Lemon tree very pretty and the lemon flower is sweet
but the fruit of the poor lemon is impossible to eat.

Lesson 7:  The Bell of the War


	What’s on for today and Why:

Students are going to track how Mary Anne Bell changed.  We will discuss the changing role of women during war time and why the platoon (and the other students perhaps) have such a hard time believe the story.  We will go back to the theme of storytelling and truth as it relates to this chapter.  The class will discuss what the other soldiers say about the importance of tone and ending in a story.

	What to do:

1. Re drawing the Gender Line

 The class will make a list of the stereotypes about women that are listed in the book and ones that are not.  We will look at the early version of Mary to the girl we see at the end of the story.  

2. The Women of War

There will be an open discussion about the credibility of the story.  Doubt should be expected due to the incredible nature of the story.  (If for some reason there isn’t doubt on the part of the students it would be easy to focus on why the other soldiers question it)  A handout will be distributed that lists how many women actually did participate in the war of Vietnam as officers, nurses and soldiers.  The class will make predictions about why this part of history is left unnoticed and if it has an effect on their previous opinions.  Students will judge if it matters now whether or not the story is “true.”

3. Destroying the magic

Sanders criticizes Kiley’s tendency to stop in the middle to insert other information that disrupts the flow of the story.  Students will discuss the importance of tone in a story and why the author criticizes Kiley for using the same style he uses himself. We will discuss why he does this and if it is effective.

4. Rules of storytelling

The ending of the story about Mary Anne we can be sure isn’t completely accurate.  Students will discuss why it is necessary and if it matters whether or not it is true. 

5. Homework

Read “Church,” “Superstition,” and “Style.”  In one to two paragraphs tell me something that you have that isn’t worth much monetary value but is very special to you.  Tell me why it is important and how it makes you feel.    



	How did it go?

Student’s perspectives on the roles of women in the war should have broadened by the end of this class.  They should have been able to make the see how war has the ability to change anyone.  Students should have critically looked at why it is important to suppliment stories with details even when they aren’t necessarily true.  


Lesson 7:  Handout

Vietnam Southeast Asia
1964-1973

Over 58,000 Americans killed, 200,000 wounded and Women Were There!
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Over five hundred WACs were stationed in Vietnam.
Women Marines were in Vietnam.
Over six hundred Women in the Air Force were there.


Army, Navy and Air Force Nurses and Medical Specialists numbered over six thousand.


Untold numbers of Red Cross, Special Services, Civil Service and countless other women were there.
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Da Nang, South Vietnam, 1968..United States Navy nurse Lieutenant Commander Joan Brouilette checks the condition of Pfc. Charles Smith as
she makes her daily rounds of the intensive care ward at the United States Naval Support Activity Hospital. 
Women served in Vietnam in many support staff assignments, in hospitals, crewed on medical evacuation flights, with MASH Units, hospital ships, operations groups, information offices, service clubs, headquarters offices, and numerous other clerical, medical, intelligence and personnel positions. 
There were women officers and enlisted women; there were youngsters in their early twenties with barely two years in service and career women over forty. 
Women suffered the same hardships as the men in many cases and were often in the line of fire from rockets and mortars, particularly during the Tet offensive with the Viet Cong attacks on Saigon.
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Vietnam. 1st Lt. Elaine H. Niggemann changes a surgical dressing at the 24th Evacuation Hospital.
Almost ten thousand women were there.
Women were awarded the Purple Heart, the Bronze Star,
Commendation Medals, and Unit Citations.
And yes there were casualties. 
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                   A total of 58,219 names appear on The Wall - as of May 1999.
All information was taken from http://userpages.aug.com/captbarb/femvetsnam.html
Lesson 8: Church Magic


	What’s on for today and Why:

Students will go over superstition and religion in these chapters.  They will compare their own personal experience with that of Henry Dobbins who has respect for both.  There will be a free write about important symbols in American culture and why people get upset (or not) if they are ridiculed.  We will discuss the moral conflict he and Kiowa have over setting up camp in a church and why he stops Azar from mocking the girl’s dance.



	What to do:

1. The Pull of Superstition

After the homework has been checked the student’s will share their responses.  We will discuss why objects like Henry Dobbins stockings and religious items are so important to people.  Students should share specific details from the book and their homework such as what it inspires and the comfort it can provide.  We will discuss why the entire platoon eventually believes in that power and why the magic doesn’t go away when he girlfriend breaks up with him.

2. You Don’t Mess with Churches

A worksheet will be handed out filled with symbols commonly associated with America.  Students will do a free write for about five to ten minutes on their importance and why (or why not) they would be offended if someone ridiculed them.  We will discuss how they respond to Dobbins reaction of setting up camp in the church and Azar’s mocking of the dance.  We will go back to the text and look for evidence from the story that tells us why it is inappropriate.

3. Homework

Time to add your own style!  Students will be broken up into groups and told to pick a scene to reenact either on video or for the class.  They will have to bring in their cast selection the next day that will show who is playing what role and what scene they chose to do.  Also read “The Man I Killed” and “Ambush”

	How did it go?

Students should have made strong connections of the importance of American symbols to Henry Dobbins’s stockings, church and the girl’s dance.  The student’s should have been able to see why Dobbins and Kiowa thought it was “wrong” to be bring the war into a place like a church.  By associating the American symbols with the girl’s dance they should see why Dobbins stresses respecting something on the basis that it is sacred to someone else, regardless of whether or not you understand it.


Lesson 8:  Handout

These are some popular American Symbols.  Write down what they mean to you.  Would you get upset if someone who didn’t understand their symbolism ridiculed them?  Why or Why not?





Lesson 9:  Ambush of Lies 


	What’s on For Today and Why:

Student’s will reexamine fact and fiction in this novel through these chapters.  We will recall on previous lessons where we established the importance of story telling and the purpose of bending the truth in order to evoke emotion.  The students will debate what is fact and fiction in these two stories.  We will than do a class reading of “Good Form” and than have the students free write their reactions.  We will discuss what story truth and happening truth is and how they relate to fact and fiction.

	What to do:

1. You be the Judge

Students will be given a sheet that lists the events in both chapters.  In the box they will check whether or not they think that is fact or fiction.  After they have all completed we will take a poll and see if there are any discrepancies.  

2. Time to be Blunt

The class will than read “Good Form” out loud.  There should be some strong reactions from the students going on here when they realize the first story isn’t true at all.   The students will again free write on how their feelings have changed about this story.  Together we will change fact and fiction to “Happening truth” and “Story truth.”  We will go back to the text and determine why the author makes that distinction.

3. Homework

Each student will complete a characterization chart for the next day and read “Speaking of Courage” and “Notes.”

	How did it go?

Through the exercises done in class they should have seen how the author plays with the ideas of fact and fiction.  They should have solidified how the author is able to manipulate language to effect the way the reader sees and feels throughout the book.


Lesson 9: Homework

Character sketch

What is your character’s purpose in this scene?

What is their state of mind?

How do they feel about themselves, the situation and the other characters?  Why?

What is unique about your character (i.e. voice, manner, physical attributes, action etc)?

What conflict do they encounter and how is it resolved?

Lesson 10:  Bittersweet Homecoming

	What’s on for today and why:

Student’s will look to define courage again as it shows in “Speaking of Courage.”  Students will discuss why Norman was unable to talk about what had happened to him.  We will compare his situation with O’Brien’s own in “On the Rainy River.”  We will also look at why someone who was able to stand out as a hero couldn’t fit back into the town where he grew up.



	What to do:

1. That Old Conflict

 Students will parallel O’Brien’s situation in “On the Rainy River” to Norman Bakers.  They will list what was similar about their inner conflict outside of the war, the definitions they give of courage and why they both felt inadequate.  We also want to point out some notable differences which lead to Tim’s survival of the situation and Norman’s death.

2. Restoring Truth

We will discuss why after all the deceptions we have seen throughout the book why O’Brien asserts his need for absolute truth.  The students will look closely at the text in “Notes” for how he does it.  We also want to examine the effect of knowing what part of the text is “the full and exact truth” and the author’s “own.”

3. Work Time

The rest of the class time will be devoted to them working on their scenes.  They will be handed a copy of the Performance Evaluation sheets so they understand exactly how I am grading.

	How did it go?

Student’s should have been able to see how alike O’Brien’s situation was to Norman’s.  They should have made the connection that O’Brien had a hero who “saved” him while Norman remained unable to talk to anyone and falls into isolation.  Students should have made the connection of loyalty as the reason for telling us the exact truth.  When they examine the text if they were able to point to quotations of Norman’s letter and how “Speaking of Courage” changed over time the objectives in the lesson were accomplished.


Performance Evaluation

Character


Played by


Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	How well did you portray the characters?
	15 points
	

	Did it show understanding of the plot
	20 points
	

	Were your lines memorized?
	10 points
	

	How clearly did you speak?
	15 points
	

	How well did you move on stage?
	15 points
	

	Were props and costumes used well?
	15 points
	

	Does this show evidence of rehearsal?
	10 points
	

	BONUS: Anything else?
	
	


COMMENTS:

Lesson 11: Who is to Blame?


	What’s on for today and Why:

Several of the soldiers are greatly distressed when they learn of Kiowa’s death and most of the characters blame themselves.  The students will review all of the factors that lead to his death and who (if anyone) is to blame for what happened. We will also examine how O’Brien’s field trip with his daughter helped to gain him closure on what happened that night, even though it is many years later.

	What to do:

1. Pointing the finger

We hear from several characters why they blamed themselves, others, or the outside conditions for Kiowa’s death.  The students will be asked to what factors they feel attributed to this tragedy.  On the board a circle will be drawn with spokes coming from it.  The center of the circle will say “Kiowa’s death” at the end of each spoke write down their responses.  Students will each be assigned a person who blamed them self for Kiowa’s death and free write on why they were responsible.  We will discuss what they wrote down and whether or not anyone was really to blame.

2. Looking for Closure

Students will go back to the text and determine why O’Brien felt it necessary to return and particularly with his daughter.  We will go back to the text and look for how the river has made him feel, what going back did for him and his daughter’s reaction.

3. Homework

Read “Speaking of Courage” and “Notes.”  Write in a paragraph or two a time that they had trouble dealing with difficult decisions and whether or not they found it easy to talk about.

	How did it go?

The students should have been able to recognize all the different factors that lead to Kiowa’s death.  They should have come to the conclusion that it was a result of factors beyond anyone’s control.  They should have noted that the importance of the field trip was to establish closure on the subject.  The reasons for bringing his daughter can be more open ended.  The students may say he was doing it for her or that she was acting as a witness for what was going on.  As long as they see he is trying to share his situation with her they understand her importance.




Lesson 12: Speaking of Courage

	What’s on for today and Why:

Students will parallel O’Brien’s situation with Norman Baker’s.  They will show why the both of them felt inadequate, how they both define courage and their inner conflicts with the war.  They will also reflect on why O’Brien came out of his ordeal alive and Norman did not.  Students will discuss why such a decorated hero in Vietnam would have such a big problem fitting back into the town he grew up in.

	What to do:

1. Speaking out

After the homework has been checked students will share what they wrote.  They will talk about how O’Brien’s situation is similar to that of Normans and compare their different definitions of courage.  We will also look at the way O’Brien was able to deal with his situation while Norman felt there was no way out.

2. Restoring the Truth

After all the deception that has shown up throughout the book O’Brien asserts the need for the precise truth.  The students will look closely at the text in “Notes” for how he does it.  We will also examine the effect of knowing what part of the story is the “full and exact truth” and the author’s “own.”

3. Homework

To work hard on those scenes!  Presentation is due tomorrow and the students should be ironing out the wrinkles.

	How did it go?

If the students were able to draw out the similar features of “On the Rainy River” and “Speaking of Courage” the lesson went well.  They should have picked up on how the author uses exact quotations from Norman’s letter to add authenticity.  They should have also noted how the story “Speaking of Courage” had two very different drafts and making it genuine acted as a tribute to his friend’s memory.


Lesson 13:  Let the Show Begin!

	What’s on for today and Why:

Today the students will be presenting their scenes for performance.  The scenes should reflect their ability for close reading, ability to analyze the characters, and an understanding of the plot.  

	What to do:
The students will present their piece as the teacher goes over if they have adequately met the criteria stipulated in the handout.  The class will have a discussion on the different styles and approaches that each group used to get their point across and how effective it was.  Each presentation should be no longer than ten minutes and no less than five.  

Homework

Read “The Ghost Soldier” and “Night Life”



	How did it go?

The scenes should have reflected use of class notes, ideas and themes brought up in the novel.  If their characters showed development and the plays ran smoothly than the lessons thus far have been a success.


Lesson 14: Ghost Soldiers

	What’s on for today and Why:

We’ve seen before what can happen when conflict arises within the platoon.  Students will examine why Tim was so set on revenge and why he changed to be capable of hating someone so much.  We will also look at the psychological part of the war by focusing on the dark imagery in these two chapters.

	What to do:

1. Being Square
Class will compare the conflict that had occurred in “Enemies” and “Friends” to the one between O’Brien and Jorgenson.  We will compare the two different types of revenge and how they were appropriate for each situation.  

2. What’s Bugging You?

The imagery in this story is gruesome, eerie and ugly.  It is very different than how he has described any part of the war before.  We will go back to the text and look for where he does this.  They will discuss what point he is trying to get across by using such detail.

3. Homework

Read “Lives of the Dead.”  O’Brien says that stories have the power to bring people back from the dead, is this true?  Explain your answer 

	How did it go?

Students shoud have understood how the psychological effects were much more profound than the physical ones.  By referring back to the earlier conflict in the book they should have been able to tie in the theme of revenge as a way of resolving conflict.  Students should have picked up on the fact that O’Brien’s situation was different because it attacked his mind and required a mental rather than physical revenge.  The students should have refered to the awful imagery Kiley sees to explain why he shot his own foot.  The students should have also seen how seeing these images can change someone.


Lesson 15:  Lives of the Dead


	What’s on for Today and Why:

Students will talk about the importance of keeping people alive through stories.   They will analyze if O’Brien has done well in bringing the experience of the war to life for them.  They will share their feelings about the what O’Brien made them see to the war and how it connects to the first time he tried to keep someone “alive”

	What to do:

1. Bringing Ghosts to Life

Students will talk about the importance of Linda by sharing their personal stories.  They will see if they agree that someone can’t every really die.  Students will talk about the other characters in the book and whether or not they seem “alive.”

2. The End Result

Students will talk about how Vietnam was brought alive for them through the book.  They will talk about specific passages that were descriptive and made them feel strongly.  They will discuss whether or not O’Brien’s use of writing was effective for them and how it stood out as a novel. 



	How did it go?

Students should have seen the importance of storytelling in terms of History and for personal use.  Chances are most of them have studied the Vietnam War and they will share their experience and how reading the story was different.   Bringing their personal stories should have solidified this idea.  They should have talked about people being alive in their memory and how people will always remember their actions.  If they can reflect on this point than the lesson and the book has been a success.  


Sections Covered Today: Pre-reading activity, assessing student’s knowledge of the time period and introducing them to the book and what’s expected for the unit.





Sections Covered Today:   “The Thing They Carried” chapter, abstract and concrete ideas.  





Sections Covered Today: “Love” and “Spin” covered, the concept of irony and themes of love and innocence in the novel. 





Sections Covered Today: “On the Rainy River” Concepts of the American hero





Sections Covered Today: “Friends” and “Enemies”





Sections Covered Today: “How to Tell a True War Story” and “The Dentist”





Sections Covered Today: “The Sweetheart of the Song Tra Bong” and the role of Women in Vietnam 





Sections Covered Today: “Stockings”, “Church” and “Style” 





Sections Covered Today: “Speaking of Courage” and “Notes”





Sections Covered Today: “The Man I Killed” ”Ambush” “Good Form” 





Sections Covered Today: “In the field” and “Field Trip”





Sections Covered Today: “Speaking of Courage” and “Notes”





Sections Covered Today: “ Ghost Soldiers” and “Night Life”





Sections Covered Today: “Lives of the Dead”
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